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ABSTRACT 

English Teachers’ Difficulties on the Implementation of 

Differentiated Learning at MTs Negeri 1 Banjarnegara 

Muhammad Abdul Rozaq Hidayat 

S.N. 214110404016 

E-mail: abdulrozaqman@gmail.com  

English Education Study Program Faculty of Tarbiya and Teacher Training 

UIN. Prof. K. H. Saifuddin Zuhri Purwokerto 

Abstract 

Differentiated Learning is a teaching approach to address diverse classroom in 

learning process. However, in its implementation, some obstacles are often 

encountered by teachers. This qualitative research and applied case study was 

conducted in MTs Negeri 1 Banjarnegara, specifically in an English subject 

classroom. Data collection techniques consisting of interviews, observations, and 

documentation were used during the research process. Data reduction, data 

display, and conclusion from Miles and Hubermann were used as data analysis. 

The subject of this research is English teachers in MTs Negeri 1 Banjarnegara, 

which consisting three teachers, one for each grade. The object of this research is 

the difficulties of Differentiated Learning implementation in the English 

classroom at MTs Negeri 1 Banjarnegara. Encountered issues are specified on 

several terms which are teachers’ workload, limitation on the facilities, teachers’ 

misunderstanding, less-motivated students, and the diversity of students’ 

characteristics   

Keywords: Differentiated Learning, Difficulties, English Teacher 
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CHAPTER I 

INTRODUCTION 

A.  Background of Research 

Teaching English is an important point in a country that does not use English 

as the first language or their mother tongue. Generally, English plays a major part 

in global communication nowadays, including economics, education, politics, and 

tourism. English language as a second language or L2 has a difficult position in 

the situation where it appears as L2 in a country, mostly because the terms that 

students spend most of their time reading textbooks without a real-life 

environment (Derakhshan & Shirmohammadli, 2015). These cases could worsen 

as the students do not understand the material, and their position is mostly seen as 

an “empty vessel” that needs to be filled with knowledge without understanding 

their capacity, needs, or characteristics (Wright, 2011). 

The English learning process, which occurred in Indonesia in some cases, is 

categorised as teacher-centred learning. According to Utami et al. (2023), teachers 

are the only learning sources in this learning process. This means the learning 

process is done in one way, or teachers deliver the material while students receive 

the information. Due to these terms, teacher-centred learning will lower students' 

thinking skills and creativity, making them passive in learning (Chikita et al., 

2023).  Therefore, the teacher needs to involve students in the learning process as 

the learning turns into two-way learning to remove passivity. As the teacher 

implementing the learning in which students are involved or student-centred 

learning, their position is not titled “sources of learning” but the “guide of 

learning” process.   

Teachers who take part in the learning process as guides for the students need 

to be more creative and innovative to make the students understand the learning 

successfully. Furthermore, by using correct strategies, teachers could reduce the 

difficulties in the learning process (Chen, 2007). Paying attention to learning 

strategy is very important as not every student in a classroom can learn English 

rapidly or is categorized as slow processing the teacher's information (Wold, 

2006). Each student in addition, has different characteristics that make them 
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different from each other, giving the result that the class will be more variative 

and challenging for a teacher to deliver material while adapting the various 

characteristics of students. This adaptation means teachers need to understand 

their specific needs and monitor students' progress based on each individual 

(Master, 2010). 

Based on the description above, Indonesia’s educational curriculum 

nowadays, which is the Merdeka Belajar, implements a new term inside the 

learning process called Differentiated Learning, which is an adaptation to the one 

initiated by Carol Ann Tomlinson. Differentiated Learning could be defined as a 

concept or strategy in the learning process that focuses on a learning approach that 

fulfills each student's characteristics, learning style, and interests (Purnawanto, 

2023). Differentiated Learning is student-centered, which means that teachers 

should be more focused on students’ needs and characteristics inside the learning 

process. Tomlinson and Imbeau (2010) stated that teachers should be aware that 

they do not have to understand it as the term ”totally” covering all of students’ 

various needs, but maintaining them in common ways. However, Differentiated 

Learning which provides a lot of benefits for teachers to help them overcome 

problems, also appeared with its difficulties. Differentiated learning causes some 

difficulties in its practice. Understanding and adapting to students' characteristics 

means teachers require more management of classroom social modalities (Casey 

& Gable, 2011). This management includes correct material and activities based 

on students’ style, the teacher's capacity to guide students during instruction into 

assessment, and matching students in a group work in which students with 

different aspects could ruin the instructions if placed with the other students who 

have a different style (Gaitas & Alves Martins, 2017). In conclusion, 

differentiated learning requires more knowledge and understanding from the 

teacher to maximize the learning process. Although this term has a lot of 

requirements for the teacher, if they could implement this strategy correctly, the 

learning process could be more effective. 
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As for this research, difficulties in implementing Differentiated Learning will 

be mainly focused on and explained. Based on the result of preliminary research 

conducted within MTs Negeri 1 Banjarnegara, which was conducted in three 

days, 20 & 22 January and 2 February 2024, specifically from an interview with 

an English teacher and observation within three different classes, 8A, 8B, and 8G, 

several points have been found. The implementation of Differentiated Learning in 

MTs Negeri 1 Banjarnegara, which covers 7th, 8th, and 9th grade, has some kind 

of difficulties the teachers face. For example, plotting that consisting students’ 

characteristics conducted before learning did not manage well as the classes were 

too big to manage quickly. There are 10 classes for each grade, which causes 

teachers to do extra work to list and manage each student’s characteristics in the 

learning process.   

According to the issues of this research, several studies related to or 

connected, such as Febrianti et al. (2023) and Sakellariou et al. (2018), stated that 

there are problems that teachers face when implementing differentiated learning in 

higher education level. The problems consisted of the required time for mapping 

the students’ characteristics, which was delivered in the diagnostic question. 

Secondly, the time requirements problem also occurred when the teacher 

delivered the material, which could have been shortened due to the mapping 

before the material was given. This means that teachers’ time for delivering each 

material is being cut off since teacher needs to adapt to characteristics that were 

managed before. Neither research specifically focused on English learning will be 

explained in this research. Previous research from Pedersen & Liu 2003) stated 

that the aspect of student-centered learning which mainly focuses on differentiated 

learning, provides several difficulties for teachers. Student collaboration, which is 

done incorrectly, such as pairing highly motivated students with low-motivated 

students, will interrupt the process. Students-centred learning also does not 

prepare students for standardised text, which is not too effective for factual 

knowledge, although it develops problem-solving skills. In addition, it requires 

more time for implementation rather than teacher-centered instruction. Teachers 

also mentioned that it was less appropriate for special needs students and made 
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them flounder at some points, which could lead to unnecessary action. This 

research also did not specifically focus on English learning, which will be 

explained in the current research. 

Based on the explanation and description above, there are specific differences 

in the research focus on English lessons that have not been discussed yet in 

previous studies especially in English study in Indonesia. Furthermore, this 

research is conducted with the theme of difficulties in its implementation, with the 

title” ENGLISH TEACHERS’ DIFFICULTIES IN THE IMPLEMENTATION 

OF DIFFERENTIATED LEARNING AT MTS NEGERI 1 BANJARNEGARA.” 

B.  Conceptual Definition 

1. Differentiated Learning 

The concept of Differentiated Learning could be known by its form which 

consisting two different words, different and learning. Different is defined as 

something that isn’t similar to others and has a separate characteristic, while 

learning is the process of an individual gaining new knowledge (Mumpuniarti 

et al., 2023). Therefore, Differentiated Learning could be defined as the way to 

teach students which in its implementation refers to their different talents and 

learning styles. This teaching strategy is implemented to fulfil students’ needs 

and emphasizes responsibility, tutoring, flexibility in group work, and interest 

(Morgan, 2014). According to Tomlinson, Differentiated Learning is far from 

what people think and assume it will make the classroom more chaotic. In 

addition, this term is also different from Individualized Instruction 

implemented in the 1970s, though it also tries to manage and cover individual 

characteristics (Tomlinson, 2001). Furthermore, Tomlinson states that 

Differentiated Learning turns teachers to be more proactively plan various 

ways to express learning and more qualitative than quantitative, which adjusts 

the nature of the assignment to match students’ needs better rather than the 

amount of the assignment itself. 
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2. Difficulty in Teaching 

According to the Oxford Dictionary, the definition of difficulty could be 

understood as something or a situation that could give/cause a problem. 

Meanwhile, teaching refers to an act to give knowledge. Gage (1963), cited in 

(Rajagopalan, 2019), explains teaching as an interpersonal influence that 

focuses on potential development that is possessed by another person, 

specifically known as learners. Concerning this research, difficulty in teaching 

means the situation faced by the teacher in implementing Differentiate 

Learning in the English learning process as one of the ways to develop 

students’ potential.  

C.  Research Question 

Based on the statement of the problem, this research is formulated in the 

following question, which is, “What are English teachers’ difficulties in 

implementing Differentiate Learning/ Pembelajaran Berdiferensiasi at MTs 

Negeri 1 Banjarnegara?”  

D.  Objective and Significances of Research 

1. Objective of Research 

Based on the research question above, this research aims to describe the 

difficulties English teachers face in implementing differentiated learning in the 

teaching and learning process. 

2. Significances of Research 

a. Theoretical Significances 

1) This research is expected to provide information about the difficulties in 

implementing Differentiated Learning and suggest solutions to that 

problem. 

2) This research could be used as a reference for future research on a similar 

topic that focuses on Differentiate Learning in the Merdeka Belajar 

Curriculum. 
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b. Practical Significances 

1) For Teachers 

This research provides significance for the English teachers who 

implement differentiated learning in the classroom. It could give an 

insight into the difficulties, help them understand those problems, and 

evaluate the process to create a better and more effective output. 

2) For Researcher 

This research could be used as a reference by future researchers who 

aim within similar topics that engage in Differentiated Learning topics. 

E.  Relevant Studies 

Research from Febrianti et al. (2023) focused on the difficulties that occurred 

during the implementation of Differentiated Learning, specifically in the biology 

classroom. The research is qualified as qualitative research, which uses a 

descriptive approach; documentation, observation, and interview are used as the 

data collection techniques. This research was conducted in SMAN 02 Pandeglang, 

Banten, using non-probability sampling and one biology teacher as its sample. 

Furthermore, the data is analysed using the Miles and Huberman model. As a 

result of this research, some problems were found in implementing different 

learning methods, which mainly focused on time requirements. Teachers feel that 

the time for delivering material mostly got shortened due to preparation in 

mapping the students’ characteristics. In addition, most teachers miscommunicate 

with the other teachers as they have different views on the Differentiated Learning 

process. The difference between Febrianti’s research is that the major focus is on 

biology class, and the writer’s research is conducted in an English classroom with 

different aspects of the learning process. 

Research by Sakellarou et al. (2018) also focused on the challenges teachers 

face in differentiated learning. This research is qualified as a mixed-method 

research study with a population of 306 kindergarten and primary school teachers 

chosen randomly with random sampling. The data is collected using a 

questionnaire that consisting demographic, multi-choice questions, Likert 5-level 

questions, open-ended questions, and hierarchy questions. The result of the 
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research itself is various problems and challenges teachers face, which are time-

consuming for the supporting equipment for the activities. Teachers' experience 

and anxiety also consisted of challenges, as experienced teachers had fewer 

difficulties rather than fresh ones. Furthermore, the practical application also did 

not synchronise well with the theoretical framework that the teacher had set 

before in the learning process, as most teachers choose to follow their teaching 

style. Sakellarou mainly focused on the general learning process with no specific 

subject, which is different from the writer, who has a specific subject, which is 

English learning. 

Another study by Fitra (2022) focused on implementing differentiated learning, 

specifically in the science (IPA) classroom. This research uses library research to 

analyse the progressivism aspect of the implementation of differentiated learning. 

Fitria’s result shows that implementing Differentiated learning (Pembelajaran 

Berdiferensiasi) is relevant to John Dewey’s statement that a learning process 

should be based on the student’s needs and give access to them to improve their 

potential freely. This research did not specifically mention the challenges for 

teachers in adaptation; the IPA classroom is also different from the subject focus 

of current research, which is English learning. 
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CHAPTER II 

LITERATURE REVIEW 

Differentiated Learning, which is implemented in the Merdeka curriculum, 

generally uses the same term from Carol Ann Tomlinson’s Differentiated 

Learning/ Differentiated Instruction. This chapter will explain Tomlinson’s 

Differentiated Learning, which is used or translated into Pembelajaran 

Berdiferensiasi. 

A.  Definition of Differentiated Learning 

Differentiated learning can be understood as a concept in which the learning 

process focuses on students’ needs. According to Master (2010), cited in Mills et 

al. (2014), Differentiated Learning refers to the way of teaching in which teachers, 

on their duty to give knowledge to students, should be based on the learning needs 

of each student. It also includes how teachers monitor the learning process in the 

theory-practice that has been given; all of them must address the student’s needs. 

The philosophy of Differentiated Learning mentioned the value of understanding 

the students and the process to help them to achieve their goals by maximizing the 

understanding of “who they are”. As a result of this learning approach, teachers 

will better understand the learning process and how to reach the goal in the wider 

learner’s characteristics. 

In the traditional learning process, every student is positioned in a homogenous 

situation, which is reading one book, assessment, and situation, despite having 

various characteristics that make them different. Therefore, the learning process 

was unlikely suitable for the students as they did not fit into the process. 

Differentiated Learning, which has the opposite approach to learning, technically 

integrates the multiple differences with multiple ways of teaching to cover the 

whole different styles (Haniya & Roberts-Lieb, 2017). Planning the course 

process must be done by considering the students’ various needs that also 

including interest, readiness, and their experiences in learning later in a real 

situation, the flexibility of instruction should be used well to balance the 

differences and the process. Tomlinson explains that there are several 
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misunderstandings about Differentiated Learning which mainly occur in the 

learning. Differentiated Learning is a philosophy that is similar to the Master’s 

explanation, not just a set of strategies. Furthermore, in general understanding of 

this approach, differentiated learning is not only mentioned as “instruction” only, 

but an effective implementation of this approach also includes learning 

environment, curriculum, assessment, and classroom management. The effective 

implementation of differentiated learning results from the classroom process itself 

from trial and error and requires rethinking (Tomlinson, 2010). Therefore, the 

subject used to tell or show ”how to” differentiate effectively is not adequately 

done by the school leader or developers but by the whole class process itself. 

B.  Keypoints of Differentiated Learning 

In a differentiated learning process, teachers proactively manage and execute 

various aspects covered within the process, product, and content of the learning, 

which is used to anticipate students’ different interests (Tomlinson, 2001). In the 

implementation of Differentiated Learning, Tomlinson stated that some key points 

could help teachers in applying this approach within the classroom : 

1. Learning Environment 

Students’ learning environment refers to the surrounding attributes that 

support the learning process which are technically the facilities provided by 

the school inside or outside the class. In addition, the learning environment 

also includes the atmosphere of the learning, which particularly points to 

how students interact and communicate with others, such as another student 

or their teacher. Communication is one of the most important ways for 

teachers to know exactly what their students’ interests, learning styles, and 

readiness are. later, the teacher should give them proper learning that is 

suitable enough for students’ interests and readiness. Hattie (2012) stated 

that in addition to having good communication with students, making 

students trust teachers is also important. It can be achieved by showing a 

good respect for their achievement, supporting their process, and making 

students more optimistic about their ability to build their good attitude 

towards the learning process. 
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2. Well-managed Curriculum 

The curriculum is a core of the learning process that should be managed 

well. Within a good curriculum, there is a clear goal that referring the 

“finish line” that the teacher should achieve at the end of the learning 

process. The curriculum is also used to maximize student learning which is 

designed to help students learn as one. Tomlinson & Moon (2013) 

mentioned that a quality curriculum should be planned for students’ 

engagement that is relevant to students to help attract their interest, desire, 

and curiosity. Furthermore, pointing to students' understanding of the 

material that they have learned and stressing them to use it and grasp the 

way to sense the world to connect the material and real life is also 

considered a quality attribute. In another attribute, the curriculum helps 

students sharpen their critical thinking skills in problem-solving and 

meaning grasp. Lastly, the curriculum has a clear goal: that teachers and 

students know well what they should do. 

3. Continuous Assessment 

Assessment in learning is important for teachers as it can help them to 

see the students’ progress within the classroom and evaluate the learning 

process which could be referred to the method, media, material level, etc. 

An assessment is better to continuously be given to keep evaluating the 

process that can always emerge a new problem. Shortly, an assessment is 

just a diagnostic test for teachers to recognize or monitor students’ 

knowledge, what they did not know, and the best way to help them 

overcome their problems. Generally, assessments are divided into three 

different categories, which are : 

First is formative assessment. It is often administrated throughout a unit, 

which is aligned and emphasizes the learning goal that has been constructed 

before. Therefore, as the focus is on the lesson's learning goal, formative 

assessment helps the teacher arrange the progress of the steps whenever a 

unit is completed and provides feedback for students to help them plan their 

next steps (Leenknecht et al., 2021). Second, summative assessment. This 
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assessment is generally used at the end of the unit and is also highly aligned 

with the learning goal for the whole unit or key segment. Summative 

assessment refers to the final test of each unit used by the teacher to 

determine the level of mastery that has been achieved by students about the 

material within a unit that has been learned. Furthermore, in some cases, 

summative assessment is graded with additional feedback for the students to 

continue their learning. Lastly, pre-assessment. Pre-assessment could also 

be mentioned as a diagnostic test that the teacher generally performs at the 

beginning of a unit or before a material considered new for the students. 

Technically, pre-assessment is designed to analyze the readiness of students 

for the next learning and recall the prerequisite material that can be 

mentioned again in the next material (Tomlinson & Moon, 2013). In 

differentiated learning, pre-assessment is important to know about the 

characteristics of each student. Thus, by using a variety of assessments 

through learning, the teacher will acknowledge the students’ characteristics 

within the learning process, including their interests, needs, and readiness. If 

teachers already have the data about those aspects, they can use it to modify 

the learning plan to be better focused and have targeted instruction that 

adapts to students’ needs. Ultimately, assessment plays a major role in 

differentiated learning as a basis for planning for teaching and learning 

processes that shouldn’t be underestimated. 

4. Classroom Management and Class Routines 

Good class management will show how good a teacher is when doing 

their job. Class management requires good leadership skills in the practice 

itself. The leadership of teachers implies the act of managing and leading 

the students to follow the classroom program. It refers to attracting students' 

attention to the process and making them obey every rule presented in the 

learning activity. Furthermore, in this case, teachers also have the skill to 

control good routine activities that have a goal to make learning more 

efficient and effective, which is helped by those routines. Class routines 

could be referred to as this example: putting learning resources in an 
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accessible place, giving clear instructions for every student, controlling the 

discussion so that the sound could not create a chaotic situation, explaining 

the post-activities after they finish their work, giving them a good example 

to ask for help to teacher and another student, and so many more. 

To sum up, these key points explained by Tomlinson play a major role in 

helping teachers implement differentiated learning effectively. As mentioned 

above, several aspects connected with differentiated learning start with the 

classroom environment, which helps them to communicate, then assessment that 

is required for the learning plan that the teacher should prepare before learning to 

cover any characteristics that appear in each student. In addition, a well-managed 

curriculum and good management also help teachers provide a learning process 

that embraces every student’s differences as they need every available support 

from the older one, the teachers. 

C.  Students’ Various Needs 

According to Tomlinson, the basic elements for differentiated learning or 

instruction (content, process, and product) are mainly based on needs that 

consisting aspects of : 

1. Students’ Readiness 

Readiness could be defined as the current proximity of an individual 

(which in this case is the student) related to the student's knowledge, 

understanding, and skills. Readiness also refers to the condition that changes 

within the learning process due to the teaching (Sousa, 2011). To change, 

students need to sharpen those three aspects by doing a task that is 

considered to have a higher level according to their level, and the purpose is 

to level up their essential aspects through critical thinking and problem-

solving skills (Wolfe, 2001). 

2. Students’ Interest 

According to Csikszentmihalyi (2009), interest in learning is bound to the 

student’s motivation to learn a subject that will enhance the learning 

process. Students’ interests generally differ from each other as this aspect 
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mainly comes from personal experience, culture, sense of need, and the 

curiosity they have. 

3. Learning Profile/ Background 

A learning profile is a preference of students to receive, explore, and 

express their knowledge and understanding about a content. Learning 

profiles are generally shaped through learning styles where students are 

better able to work alone or in a group, quiet or accompanied by music, a 

bright room, or while moving (Dunn et al., 1992). Another element of the 

learning profile is intelligence preference; this element refers to the thinking 

pattern, whether it is verbal-linguistic or kinesthetic. Gender and culture 

also shape the student’s learning profile as both elements have unique 

characteristics, such as ways to communicate or interact with each other 

(Gurian & Stevens, 2010).  

D.  Elements of Differentiated Learning 

Differentiation in a learning process generally refers to teaching and learning 

practices that emphasize the student's various needs and balance them with the 

learning content (Tomlinson, 2010). It means that teachers need to know that 

students are different from each other in terms of background, learning 

experiences, culture, gender, interest, etc., and that each of these differences could 

lead to different impacts on students' learning styles and scaffolding nature. The 

teacher has to be more flexible with the learning plans and keep innovating to 

adapt to their needs to ensure each student masters at least an important part of the 

content. To simplify, teachers should ask themselves what the students need in 

this material and how to realize it. According to Tomlinson, there are cores of 

differentiated learning: Content, Process, and Product. 

1. Differentiating Content 

It is very general for students to process every idea they receive from 

learning content, whether they read or listen to it, create products while they 

are thinking, and try to realize an idea whenever they find an interesting one 

in the content material. Content is the thing that the teacher wants to deliver 

to the students, an input for the learning process that is managed and 
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delivered by the teacher to teach students new knowledge. According to 

Tomlinson (2001), in differentiating content, there are two available ways of 

adaptation: adapting what teachers teach and how teachers give access. 

Generally, holding on to the material that is being taught to students (not 

changing it) while changing the access to the material gives a benefit to the 

teacher. However, there are opportunities that teacher also needs to modify 

the material to match students' needs. 

In content aspects, differentiating is based on the readiness level, learning 

profile, and interest of each individual; it can be considered to be a response 

to each of those terms or a combination of readiness, profile, and interest. 

Readiness-based differentiation in content is proposed to match the material 

and student’s level of readiness, which applies to the capacity to grasp the 

meaning or information from the material. It is inappropriate to ask low-

level students with little experience or understanding to learn higher-level 

material. For example, 5th grade students learn 9th-grade material, or a 

newbie non-native speaker reads a grade-level native book. In this case, the 

material must be appropriately challenging, complex, or paced to the 

students' level. Moreover, a material that is prepared and delivered by the 

teacher to the students is built based on the interest or the extent of the 

student’s interest. Simply, the material must match what things students 

like, for example, a student who has an interest in historical literature or has 

a curiosity about past events should be helped by the teacher by providing 

books or websites that fulfill his interest. Lastly, ensuring the learning style 

of each student is also considered as the basis of differentiating content. 

Learning profile differentiation in content focuses on matching the material 

or content with the preferred way students learn, it can be explained if a 

student may have a better understanding if the teacher lets them read aloud 

or they have better focus if there is visual help that delivered among the text, 

and so on within learning process.  
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Within the content differentiation, teachers could use several strategies 

that Tomlinson considered useful to ensure the differentiation of learning 

sources accessed by the students : 

a. Concep-Based Teaching. Students will learn many new things in the 

learning process, such as vocabulary, rules, etc. Still, generally, most 

of them easily forget what they have learned as they did not fully 

understand the material before and keep giving more and more. 

Teachers could assist in overcoming this problem by emphasizing the 

concept and pattern of the material rather than memorizing, which 

takes a lot of time and requires low understanding (Williams et al., 

2013). This way, students could retain ideas longer, connect subjects, 

and relate the ideas with the real world. In addition, by reducing the 

drill and practice, students could be more focused on understanding 

the essential information. 

b. Compacting Curriculum. The Compacting Curriculum was 

developed by Joe Renzulli and has a purpose to maximize the usage of 

time in learning for the teacher, the idea from Joe itself has three 

stages (Reis & Renzulli, 1992). In the early stage, the teacher 

identifies the candidates who are the students to assess their 

knowledge consisting of what they know and do nott within a certain 

topic. It can be done by formal (pre and post-test) or informal test 

(conversation) and the teacher will write down the mastery of each 

students that participate. In the next stage, the teacher notes the skill or 

mastery that students did not possess and tries to make them learn the 

undiscovered skill. They can use group work or any help that is 

needed. The teacher plans an investigation with participants while the 

other students will do general lessons and they will do an agreement 

with certain projects, goals, and timelines. Compacting Curriculum 

has benefits in that teacher demonstrate accountability for their 

students, develop awareness of learning profile, and raise the 

understanding of the advantages of alternate tasks. 
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c. Varied Text and Resources. Using various materials, such as text 

that is combined with another additional text that has a wider variety, 

results in a higher percentage of the content being understood by the 

students as individuals. Teachers could innovate with these terms by 

collecting various reading sources like magazines, brochures, 

newsletters, etc. Furthermore, with internet sources, the material could 

be easier to access for the teacher to differentiate the learning process. 

Resources for material should be equally varied as the students’ task, 

as many sources from the internet provide various challenges and 

complexity that could be used to match the material and student’s 

various needs.  

d. Learning Contracts. Contracts combine people’s shared goals with 

individual appropriateness and an independent work format (Anderson 

et al., 1998). In this case, students could demand some aspects from 

the teacher for certain to do something or responsibility as the 

exchange. Tomlinson stated that contracts help differentiated learning 

as the components of skill and content could vary with the student’s 

needs. 

e. Minilessons. In the learning process, students grasp the material 

instantly or skip the process as they have mastered the content. 

However, some students who receive the material will be lost or 

confused with the input that has been given. To overcome the 

problem, the teacher could repeat the teaching process that focused on 

a certain group of students who were foggy with the material.   

f. Support Systems. Differentiating content could be done by the terms 

mentioned above, but the teacher could make it easier by providing 

various support systems that increase students’ capacity. For example, 

there are audio or video recorders that can be used to help students 

understand the material more easily or create a slightly simple version 

to give to lower-level students. Older students could assist their 

juniors in the learning process with any necessary help. Next, students 



17 

 

 

could have difficulty reading a text or listening to an audio/teacher. In 

this case, providing a visual organizer could be useful to follow the 

text or audio (Kalmamatova et al., 2020). Furthermore, the teacher 

also prepares a highlighted version of the material to help students 

who have difficulty managing the whole chapter to expend energy and 

encourage students to understand the essential part of the material. 

Lastly, students could be provided with a flow chart, mind map, or 

key vocabulary related to the current learning material. 

2. Differentiating Process 

Students require time and opportunity to analyze, apply, or make sense 

whenever they acquire new ideas to receive or grasp their meaning; this is 

called a “process” in a learning situation (Tomlinson & Strickland, 2005). 

The process is considered an essential part of the instruction, and most 

students will be confused or lose themselves whenever they try to make 

sense of the material. In the learning process, process or sense-making 

activity is focused on the terms that students need to know and possibly to 

do after they study (Tomlinson, 2010). Furthermore, if students feel foggy 

about the process, they need an activity to help them clarify their ideas. 

Suwastini et al. (2021) stated that every classroom activity is important and 

includes the sense-making activity that is generally created to support the 

students in the learning progress from scratch into a higher level of 

understanding. Classroom activities that are interesting in students' 

perception will make them easily process the idea. Also, the activity should 

make them think critically (HOTS) and force them to use their skills to 

solve the ideas and problems (Kim et al., 2020). In differentiated learning, a 

process of understanding ideas also needs to be differentiated, the teacher 

will offer various ways to help students make sense of the essential 

information. A good differentiated process or activity will make students 

use essential skills and information to understand essential ideas with 

various peer support within the range of modes at varied degrees. Like the 

differentiating content, the process generally adapts to students’ readiness, 
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learning profile, and interest. In readiness terms, classroom activity should 

be matched with the student’s understanding of the material. The topic of 

activity also needs to provide an opportunity for students to choose the topic 

based on their interests to help them link with the goal of sense-making. In 

addition, the process also encouraged the students to grasp the idea easily 

through their preferred learning style.  

Tomlinson also mentioned the strategies for differentiating processes that 

mostly achieve the goal for the teacher to match students’ needs and the 

activity is formed in small group work or independently. Tomlinson stated 

that a whole class activity did not have the opportunity to match the process 

and needs. Although flexibility and a wider range of activities are mostly 

considered, the quality and focus are also important in choosing activity 

(Tomlinson, 2001). Several activities can used to differentiate processes that 

are flexible and quality: role-playing, Jigsaw, mind mapping, model making, 

etc. Besides the flexible and quality activities mentioned above, tasks or 

activities that have a level or tier of various difficulties are also essential for 

the differentiating process. The reason is the pattern of difficulty that grows 

higher will engage students’ thinking skills or responses to the activity. The 

sense-making activity that matches the needs or specified goals of learning 

will result in an effective task and success in the differentiating process. 

3. Differentiating Product 

A product of the learning process is very essential for the students as it 

represents the level of students understanding of the material along with the 

application, products are also included within the curriculum as things that 

students could own (Tomlinson, 2010). Generally, students will be 

motivated because of the well-prepared product. Teachers should know that 

the product of learning is a long-term endeavor unlike a process that is 

shorter, it also noted that the product needs to help students individually and 

in groups to apply what they have learned within the learning process. 

Tomlinson & Strickland (2005) stated that a well-prepared product with 

high quality could be used to know how far students' understanding, 
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knowledge, and skill are. In a differentiated classroom, the product is more 

reliable than a written test for assessing students, although the teacher could 

combine both rather than remove the written test. As a result, students will 

achieve a wider range of application of the material as they know, apply, 

and demonstrate the material content. 

To prepare and create a high-quality product, teachers should do it 

carefully, a good product must be created to make students think, apply, and 

expand their knowledge based on their understanding and skill. This is the 

part where the teacher should be aware first, as the teacher already knows 

about the students’ characteristics and incorporates them with the product, 

the next step that the teacher should do is to determine the format of the 

product itself, such as writing, experiment, etc., based on the curriculum 

requirements. There are several formats that teachers could use as the basis 

for the product, for example, students could be lured to apply their ideas in 

skills, explore what they have not understood or new things, or relate with 

things that students have a love affair in a given time. However, it should be 

noted that the student’s expectations to pursue the content, how it works, 

and the nature of the final product must be determined well by the teacher 

for learning evaluation. 

A scaffolding where students use their understanding and pursue the 

quality that will allow them to succeed at the end of learning must be 

determined in how teachers should assist in supporting students in achieving 

a new level of progress. Teachers could manage differentiated product that 

has a goal to anticipate essential things that are applied to maintain students’ 

sight and bridge it to the learning goal through brainstorming, synthesizing, 

consultation, etc. When the teachers are ready, they will deliver the product 

assignment, in which the instruction, progress, and demonstration match the 

students’ characteristics (knowledge, skill, and understanding). The moment 

the teacher differentiates the products has happened in this stage only, as 

both teacher and students adapt the product based on students’ readiness, 

profile, and interest. Alternatively, the teacher and students could make a 
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deal that students can ask for another way to do as long as the deal keeps the 

essence of the assignment’s goal. The teacher may give helpful support by 

inviting students to give a brief talk about their ideas and their progress as 

students deliver their ideas, show excitement about their ideas, and build 

appreciation for the student’s work. 

In differentiating products, there are components that teachers should be 

aware to create effective products: 

a. Identify what students need to know and understand and their skills to 

do the assignment. 

b. Identify the packaging options for the product’s format (required, 

hook, exploratory, or talent). 

c. Determine the expectation in quality of content, process, and product itself, 

which consists of information, planning, and parts. 

d. Determine the scaffolding that is necessary for achieving the goal of 

the products. 

e. Create a clear assignment so that students are able to do the task. 

f. Differentiate the assignment based on readiness, learning profile, and 

interest. 

Differentiating products is not just for regular students, as various types 

of students also need to be aware by teachers. For example, for the students 

who have struggled in the learning process, the teacher could manage the 

type of format for the product assignment that did not focus on written form 

that help them express their ideas well. Furthermore, the teacher may use 

audio or video instruction which could be used by students to repeat the 

instruction with ease and add a small increment to allow them to complete it 

one by one. Lastly, give support for their work by changing their 

perspective that the assignment is manageable and structured by preparing a 

timeline for them. In addition, accessibility to the resources should be 

considered for students to help them get what they need easily. 

The classroom does not only have struggling students, as the opposite of 

this type, some advanced learners also need to be aware. In differentiating 
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products for advanced types, the teacher may also put advanced-level of 

material and resources for the students; if they need to do it earlier than the 

other students, try to permit them to have a headstart, which they also need 

more time to analyze. Mentor support also needs to be considered by the 

expert to make students feel stretched in the product quality. The teacher 

could collaborate with the students to expertly manage and develop the 

criteria.  

4. Differentiating Affect 

The effect is how students’ emotions based on their past experiences and 

present reactions affect their learning (Tomlinson, 2010). The impact of this 

emotion will result in their motivation, communication, and building self-

concept. The positive effect will lead students into academic growth, 

whereas the opposite negative effect will make the students struggle within 

the learning process. Commonly, students come to school carrying their 

affective needs to feel physically and mentally safe (emotion). This should 

be positioned as something that teachers need to be aware of as students 

need to feel that they are received in the group or recognized as an 

important thing within the activity. 

According to Tomlinson in her book “Differentiation in Practice”, there 

are ways that teachers could use to support students’ affective needs. 

Generally, the main way is to support their psychological aspects, which can 

be done by showing respect and helping them be aware of the differences 

and similarities in the classroom (Tomlinson & Strickland, 2005). 

Furthermore, teachers also help students to perceive and examine 

themselves from various positions of view, teachers also make sure they are 

reflective-effective in peer relationships and decision-making. Tomlinson 

mentioned that one thing that should be noted is that the differentiating 

effect must be done proactively (in planning) and reactively (on the spot). 

5. Differentiating Environment 

The main point of a learning environment within a differentiated 

classroom is the flexibility provided for the students. The aspects of 
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flexibility in the learning process refer to the examination of space, time, 

and material, which are controlled by rules and procedural ways that make 

the environment flexible (Tomlinson & Strickland, 2005). A wise decision 

that could be made is not the teacher who makes the class flexible but a 

collaboration with the students that leads them to have responsibility and 

ownership of their classroom. In differentiating environments on space 

aspects, both sides collaborate in deciding how the activities work in various 

configurations, for example, they could decide to arrange space for doing a 

conversation, furniture for group/individual work, who shall move, etc. 

Flexibility of material is managed in the preferred ways of students in 

learning. It can be done by deciding what material should be present or not, 

the available access used, and the usage of material, lastly, in differentiating 

time, which is a main aspect of the learning process commodity, both 

teacher and student could arrange the best time to work in small or whole 

class, appropriate time to move around, or when they need the teacher’s 

help and guidance. 

E.  Grading System in Differentiated Learning 

Differentiated Learning is not similar to the traditional learning process; it can 

be seen that each student works differently from one another; it should be taken 

carefully that the traditional grading system could not match this condition. This 

statement is because the traditional grading system does not give a 

communication aspect (Ornstein, 1994). Therefore, the grading system that is 

used traditionally is way better to not be used or at least, supported by another 

type. However, before making a change to the grading in differentiated learning, 

the most important thing that should be done is to explain the changes to both 

students and parents that in differentiated learning, students are themselves rather 

than others. 

Both teachers and the school itself could manage a format for the grading by 

using traditional grading that combined with additional information. In this 

format, grading uses A/B/C and so on to explain how well the students perform in 

learning with an additional 1/2/3 to explain the grade level, whether they are 
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positioned above or below the grade-level criteria. Another option for teachers is 

to use both traditional and personal grades where they have criteria on their own 

and the whole class; for example, students may have a B for their self-

performance and a C if they compare with the whole class. Gilman & McDermott 

(1994) mentioned that teachers need to share any information about the student’s 

progress with the parents and students themselves. This statement aims to make 

sure everyone knows and understands the progress and grades of the students 

compared with the whole class and provides a general picture of the normed data 

within a larger group. 

F.  Teachers’ Role and Strategies on Differentiated Learning 

The teacher’s role in differentiated learning is to be the organizer of the 

learning process rather than a keeper and dispenser of knowledge. The organizer 

aspect could be defined as how teachers “read” their students to create a learning 

process that could cover students' needs and lead them to an understanding 

(Tomlinson, 2001). In the learning process, teachers are the mentors who guide 

students in handling their responsibility for teaching and learning activities, 

creating various ways to access information, assess readiness, develop exploration 

routes, and provide a place where students can express their understanding. 

Tomlinson mentions several key strategies where teachers could effectively 

develop differentiated learning : 

1. Have a strong rationale based on students’ readiness, interest, and learning 

profile to manage differentiated instruction by communicating with the 

students. 

2. Apply differentiated learning at a comfortable pace and try to adjust it 

according to teachers’ skills. 

3. Manage activities based on differentiation on time-based on the student’s 

knowledge. 

4. Provide students with an anchor activity that they can use if they have an 

assignment to complete, such as a reading activity, writing, portfolio, or 

practice. 
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5. Create instructions where teachers could deliver them without confusion on 

directions for the whole class. It can be managed through alternative ways 

by using task cards, sharing with a few students as a messenger to others, 

and audio instructions. 

6. Manage a smooth way for teachers to assign students into groups through 

lists, charts, or key tags and provide a plan that students can use if they can’t 

reach the teacher whenever they find difficulties. 

7. Use methods that could make students control their noises and minimize 

some stray movement. 

G.  Teachers’ Difficulties in Implementing Differentiated Learning 

In implementing a new learning model, teachers encounter some obstacles and 

challenges within the teaching and learning process. The problems that occurred 

in the implementation could have come from the misunderstanding about the 

learning model itself. Teachers also barely change their teaching style and keep to 

things that are comfortable and related to their characteristics (Sakellariou et al., 

2018). In addition, there are several factors that deliver challenges for teacher in 

implementing differentiate learning : 

Understanding. Differentiated learning has a primary goal where the teachers 

ensure to be more focussed on delivering road map or plan of action that has a 

possibility to deliver effective results on learning process. Due to this condition, 

the background of teachers in understanding the terms of differentiate learning is 

required to ensure the goal is achieved (Tomlinson & McTighe, 2007). 

Experiences also take an important role in building understanding, where senses 

in learning will be developed in the aspects of preparation in time, progress, and 

possible way of the journey for the learning process. At this rate, increasing 

teachers’ knowledge and experiences in preparing and implementing 

Differentiated Learning is important where training programs are essential for the 

learning process in diverse classrooms. In line with this issue, Dixon et al. (2014) 

mention that teachers’ knowledge built through training programs or any 

professional development is crucial to reduce the incoming challenges and needs 

to be engaged actively with the purpose of helping teachers reach the goal that has 
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been set. In addition, teachers’ pedagogical role in adapting themselves to diverse 

classrooms and being flexible is essential to provide advantages for all of the 

education community (Ioannidou-Koutselini & Patsalidou, 2015). This requires 

teachers to implement more innovative strategies, practices, and enhancements in 

their teaching; in this case, Differentiated Learning could be adapted with those 

criteria where it promotes flexibility and adaptation in the classroom. Once again, 

knowledge from teachers is equally important as some of them have a lack of 

theoritical background or are inexperienced with the concept which later hinders 

them to adapt in Differentiated Learning. 

Motivation and preferences. Teachers' motivation also plays an important 

role in implementing new learning models like differentiated learning; it helps 

teachers push themselves to do something to achieve goals. It can be considered 

that teachers are lazy to apply something out of their boundaries and prefer to 

follow their own way and also not fully aware of the implementation process 

(Yenmez & Özpınar, 2017). According to this issue, teachers need to move from 

their zone, specifically abandon their traditional approach to teaching students 

where they are positioned as an overall controller for students in the learning 

process (Sougari & Mavroudi, 2019). Kyriacou (1998), which is cited in 

Maphalala (2014), mentions that stressful working conditions that appeared 

because of the difficulty that came around could demotivate teachers and make it 

a burden rather than a solution or improvement for the teaching and learning 

process. The stressful conditions mostly came from teachers’ performances in the 

teaching and learning process, which include their lowered satisfaction and 

commitment that they possessed towards the learning process. Another issue also 

occurred due to the requirement prepared by the schools that needs to be fulfilled 

or followed by teachers (Tomlinson, 2014). School programs that are too complex 

or difficult in the requirements aspect that teachers should fulfil could make them 

struggle if they are not set carefully. The same requirement also came from the 

curriculum of higher education; the requirements also became more difficult, as 

the kindergarten level could be more flexible rather than the high school level. 
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Time consumption. In their research, Tomlinson et al. (1998) mentioned that 

several terms lead teachers to have less positive views or barriers in implementing 

Differentiated Learning in the classroom. These reasons that most teachers 

possessed during the implementation are the time-consuming process which 

occurred in both preparation and practice in the learning process. In this step of 

the preparation, Tomlinson stated that teachers need to be carefully aware and 

completely analyze the various needs of students, including readiness, interest, 

and learning profile. However, the process is time-consuming due to the 

complexity of categorizing each student (Tomlinson & Strickland, 2005). In the 

pre-learning process, teachers must analyze numerous students’ needs using 

various techniques. Furthermore, it has been proved that the time spent on 

preparation itself could reduce the time spent on another process of learning 

preparation. In line with this issue, Horne & Timmons (2009) mention that when 

the learning process is conducted, teachers also differentiate the learning process 

along with its aspects and criteria. Still, there are also challenges when teachers 

have to maintain their actions and keep up with students. The evaluation or 

assessment process also equally needs to be underlined where it is also required to 

match with students’ various characteristics that the teacher has prepared for the 

learning process, even though the results of this process also will consume time 

used by the teacher (Glazzard, 2011). 

Students aspect. The obstacles also did not occur because of teachers’ fault. In 

this factor, the classroom condition where students are different from each other 

and have their own characteristics also contributes to creating a barrier to the 

implementation of differentiated learning. In a mixed-ability classroom, the 

differences in students are a strengths and weakness at the same time, where in 

this case, the higher or more complex diversity that occurs during the classroom 

process could lead to the preparation harder for the teacher (Suwastini et al., 

2021). Therefore, the issue of students diversity was mentioned before is related 

to the time obstacle where students are a basis of preparation for the learning 

process that should be analyzed. Additionally, unprepared and undisciplined 

students could make the learning process more complicated for teachers to 
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manage and apply differentiated learning in the classroom (Aldossari, 2018). On 

this occasion, teachers need to be aware of the way students learn, how their 

interests, etc., and if teachers are already aware of those criteria, combined with 

disciplined and well-prepared students, could lead to the successful 

implementation of Differentiated Learning (Tomlinson & Allan, 2000). Another 

difficulty for students themselves could come from their view or behaviour 

towards the learning process. In this case, motivation also plays a role in keeping 

students to be attracted in the learning process. Maintaining students’ motivation 

in the learning process is important because it could encourage students to 

proactively participate in classroom activities (As Sabiq, 2018). Differentiated 

Learning offers possibilities for increasing students’ motivation in the learning 

process, but it could be useless if there are limitations on learning sources. 

Implementation support. The teacher did not stand alone in the process of the 

implementation. As a part of the educational community, the teachers are also 

supported by the school itself. Tomlinson (2014) stated that changing school’s 

condition and procedure in learning into different situation needs to be sense 

clearly from the community and requires a long preparation. In this cases, starting 

Differentiated Learning should be begin with smart small steps where observable 

situation could be handle in order to analyze every aspects of the implementation 

(Tomlinson, 2014). Furthermore, in supporting teachers in learning process, 

school could plan and adjust recent procedures thus adjusting a development for 

complexity in learning changes, ongoing assistance also important to do so. 

According to Dixon (2014), support for teachers is beneficial in reducing 

challenges that could occured during learning process, especially through building 

concept and support. In other element of support, students’ various needs require 

various learning materials and resources to satisfy their diversity (Tomlinson, 

2001). According to this issue, several learning materials and resources may not 

fit with certain characteristics and lead teachers to seek other alternate learning 

sources or materials. The problem that may occur from the task of looking for an 

alternative way is the limitation or accessibility of the material itself (Ojong, 

2023). Therefore, to accommodate learning, teachers and schools should 
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collaborate to provide suitable resources so that schools can comprehend facilities 

that teachers can freely use in the classroom. However, schools may not fulfil the 

requirement, which results in a lack of access to the material and could possibly 

demoralize teachers in implementing differentiated learning as they cannot feel 

confident or ready with the material. 
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CHAPTER III 

METHODOLOGY OF RESEARCH 

A.  Research Design 

This research is applying a qualitative research approach. Qualitative research 

refers to research that allows the researcher to investigate a relationship, activity, 

or social case (Islam & Aldaihani, 2021). According to Maxwell (2013), 

qualitative research examines how specific circumstances shape events and 

meaning within society. Qualitative research occurs in a setting where human and 

their behavior occurs and is based on the assumptions for explaining research 

results, it is very different from quantitative research which mainly tries to prove a 

theory or hypothesis using numerical data analysis (Creswell & Creswell, 2018). 

Based on the explanation, the result of qualitative research is based on the 

subject’s experiences and behavior within certain topics or cases. 

In this research, research findings is provided through descriptive data. 

Furthermore, a case study research design used to analyze and describe the data. 

Tomaszewski et al. (2020) explain that case study design is an examination to 

understand particular circumstances from the complexity of certain cases. In the 

case study, the phenomenon is investigated in depth and considered a real-life 

context, which should represent the bound system in a place or time, the 

phenomenon itself could be an activity or individual (Creswell & Creswell, 2007). 

A case study is usually used for evaluation purposes to illustrate, extend a theory, 

or assist educators in analyzing their teaching practice (Tomaszewski et al., 2020). 

Therefore, this research applies a case study to investigate and describe the 

difficulties encountered by English teachers in implementing Differentiated 

Learning. 

B.  Research Setting 

This research was conducted at MTs Negeri 1 Banjarnegara located in Jln. 

Raya Semampir No. 1 Banjarnegara, Semampir Village, Banjarnegara. This 

research aims to implement differentiated learning within the teaching and 

learning process that specifically English teachers apply in 7th, 8th, and 9th grade. 

The main reason MTs Negeri 1 Banjarnegara chose as the place to 
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conduct the research is the implementation of Differentiate Learning since 2022. 

Within the teaching and learning process conducted within this school, English 

teachers have different views on the implementation of Differentiated Learning 

where their style is different from each other as they have self-principles on 

viewing Differentiated Learning. Based on preliminary research, there are 

challenges and obstacles that teachers encountered during the implementation of 

Differentiated Learning that occurred three years ago. 

C.  Research Participants 

The participants used in this research were chosen using the non-probability 

sampling method, specifically judgmental or purposive sampling. Purposive 

sampling is a non-random sampling technique that does not require an underlying 

theory (Nursiyono, 2017). Furthermore, total population purposive methods are 

used in this research. The total population method is defined as purposive 

sampling where all participants fit the criteria and is commonly used in small 

research (Etikan, 2016). Participants are completely chosen based on the quality 

of the participants themselves and involves an identification of selecting 

individuals that are proficient with the topic. The identification relies on their 

knowledge, experiences, willingness, and availability. The choice of purposive 

sampling is to focus on people within the relevant research’s topic which is 

Differentiated Learning and specified on English teachers. Participants of this 

research are English teachers in 7th, 8th, and 9th grade. All of teacher has equality 

specifically where all of them have received Teacher Certification (Sertifikasi 

Guru) and stated that these teachers have an equal level on teaching experiences. 

1. First teacher is Widi Widiyati, S.Pd. In this research, she will be mentioned 

with Teacher 1. She has used Differentiated Learning for 2 years since 

2022 when this research conducted.  

2. Second teacher is Agustina Dewi Merdekawati, S.Pd. Hereafter, she will be 

called with Teacher 2. She has also used Differentiated Learning in 

learning process since 2022, it means that the implementation also has 

reached 2 years old during research process. 
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3. Third teacher is Slamet Brotoseno, S.S, M,Pd. Further in this research, he 

will be referred to Teacher 3. He has implement Differentiated Learning 

since July 2024, making the implementation 3 months at the time this 

research was conducted. 

D.  Data Collection Techniques 

Informations required within this research are collected using several 

techniques specifically observation, interview, and documentation. In this 

research, interviews are conducted as the main sources of the data that supported 

and revealed through observation and documentation. 

1. Interview 

In this research, an interview conducted using a semi-structured 

interview. The semi-structured interview offers flexibility for the 

researchers where they can establish follow-up questions for the 

participants’ answers or responses (Rubin & Rubin, 2012). The interview 

used on English teachers at MTs Negeri 1 Banjarnegara as the participants 

along with the Curriculum Advisor for additional information. Therefore, 

there are subjects of the interview used for this research which are: (1) 

Teachers’ understanding, (2) Teachers’ motivation and preferences, (3) 

Time required for preparation and teaching, (4) Student aspects like 

motivation and number, (5) Support for preparation and implementation. 

The interview also conducted thrice, which first session conducted before 

observation session, and the other two after the observation session.  

2. Observation 

Besides the interview process to acquire data, non-participant observation 

is implemented to support the required data. Non-participant observation is 

a process of observation where the researcher is not involved or interacts 

directly with the research process, although researchers could also adjust 

themselves to specific requirements (Ciesielska et al., 2018). Observation is 

used to verify or clarify teachers’ statements during interview session. The 

object that observed is English teachers and their implementation of 
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differentiated learning in classroom. Furthermore, the schedule for 

observation session are described below : 

No Class 
Observation (October 2024) 

First Second Third Fourth 

1 7B 1st October 4th October 8th October 11th October 

2 8D 7th October 10th October 14th October 17th October 

3 9F 3rd October 4th October 10th October 11th October 

Table III.1 Observation schedule 

3. Documentation 

Documentation also used in this research. Documentation refers to 

collecting data through private or public documents positioned as written 

evidence and sources that relate to the information (Creswell, 2009). The 

document is the learning module developed by an English teachers at MTs 

Negeri 1 Banjarnegara to gather information about the implementation of 

Differentiated Learning beside field data during observation process. 

Documents is used to know about synchronization between teachers’ 

understanding and practical action in implementing Differentiated Learning 

on learning process. 

E.  Data Analysis 

Data analysis in the qualitative research approach is defined as the 

representation of the material, whether it is written or visual, that is formed in 

statements referred into the implicit and explicit aspects to create a meaning on 

social meanings to discover and describe field issues (Mezmir, 2020). Bryman 

(2016) stated that data analysis using the qualitative approach generally appeared 

as generalizable statements, which resulted from comparing various issues. 

Therefore, the data analysis of this research uses Miles & Hubermann's model, 

which consists of data reduction, data display, and conclusion/interpretation. 
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1. Data Reduction 

Data reduction is a process where researchers reduce the amount of 

unnecessary data by selecting and concentrating field data into specified 

amounts for the edit, summarizing, and display purposes (Mezmir, 2020). 

Teachers often struggle to provide all students access to specific learning 

activities that work best for them—and what works best for some students 

will not work for others. Differentiating instruction makes sense because it 

offers different paths to understanding content, processes, and products, 

considering what is appropriate given a student’s profile of strengths, 

interests, and styles. This study focused on teacher efficacy to explain 

teacher willingness to differentiate instruction. We found that a greater 

number of professional development hours in the differentiation of 

instruction was positively associated with both teacher efficacy and the 

teacher’s sense of efficacy beliefs. This study demonstrated that teacher 

efficacy is an important dimension in implementing the differentiation 

process regardless of what level or content area the teacher taught 

(elementary, middle, or high school). Implications and future directions for 

research are also discussed  (Mezmir, 2020). Data reduction is beneficial for 

the researcher to summarize what they have in the field and make it more 

manageable to process. Miles and Hubermann (1994) explain that the data is 

reduced as the researcher chooses the research conceptual framework along 

with the instruments. In this research, the collected data are selected and 

divided into several categories based on the topic on difficulties on 

Differentiated Learning, and remove unnecessary elements of the data that 

did not related. 

2. Data Display 

The next step of analyzing data is displaying the data that has been 

reduced. Data display is presented in the form of words, sentences, tables, or 

anything the researcher could fully understand about the data. Data display 

draws attention to the features to make sense of the data, knitting the data 

together to conclude (Miles et al., 2014). Data display is very important in 
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presenting the whole concept of the data and its relation within, offering a 

process for thinking about and confirming the presented data (Caudle, 

2004). The data display of this research contain information on 

Differentiated Learning or Pembelajaran Berdiferensiasi. 

3. Data Interpretation/ Conclusion 

The last step of analyzing the data according to Miles and Hubermann is 

concluding the data after reduction and display. This step involves drawing 

a meaningful conclusion statement about the data. Drawing meaningful 

statements means that the researcher draws relevant meaning and process 

based on the data analyzed (Miles & Huberman, 1994). 

F.  Data Triangulation 

The data collection techniques mentioned above are combined using data 

triangulation. Data triangulation is used in order to show another result from 

differents perspectives where the result will complete or review other findings that 

have been acquired. Interviews as the basis of the research are supported by the 

documentation and observation results to reduce or minimize the misinformation 

or bias of the results. Furthermore, when the interview result did not show a result 

directly, documentation or observation could be used in order to clarify what the 

participant said and reveal the synchronization between field practice and theory/ 

perspective from participants. Moreover, the use of triangulation of data will 

increase the validity and authenticity of the data that has been gathered during the 

research process. 
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

In this chapter, research findings along with the discussion will be presented to 

answer the research question that stated: “What are the English teachers’ 

difficulties in implementation of Differentiated Learning at MTs Negeri 1 

Banjarnegara?” The essential points of this chapter are to describe the problems 

and obstacles that occur during the Differentiated Learning implementation in 

English learning. 

A.  Teachers’ Workload 

Tomlinson mentioned that most teachers have a less positive view of 

Differentiated Learning on time differences (Tomlinson et al., 1998). The 

underlined elements that related with Tomlinson’s statement is the 

implementation of Differentiated Learning provide a more time-consuming 

process. Based on the concept of Differentiated Learning itself, teachers need 

to face complexity in the concept implementation during the preparation 

stage, specifically this complexity is the way of classifying students and 

differing instruction (Horne & Timmons, 2009). This process itself, could 

lead teachers to have extra work and a lot of time for manage the issues. 

Therefore, the impact from differentiated learning occurred outside teaching 

process. The interview results below shows the answer of this aspects : 

[Teacher 1] “There is a lot of time for teaching where it makes 

me to tired. Prepare anything for learning must be done outside 

the classroom right? That is the problem, as sometimes it 

collides with other things that must be done. Although it will 

used in every class, but there are always some colliding with the 

teaching preparation.” 

[Teacher 2] “Yes, it is. Moreover, the time for the English 

subject is only 3 hours in one week. So, let us say that Class A 

has a class of three hours straight in one week. We should apply 

maximum effort to the learning process. For example, when we 

want to discuss tomorrow, I have to inform the students about 

the grouping things they should have, so the students just do the 

act in the classroom in the next day. But of course, there is 

always something unexpected.” 
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[Teacher 3] “Exactly it is. The amount of time that required for 

Differentiated Learning cannot be equally compared with the 

others, in my opinion. Working hours are also quite packed, 

sometimes there is not enough time to prepare lesson 

thoroughly.” 

Based on the statement from all English teachers at MTs Negeri 1 

Banjarnegara, it can be seen that there is an impact on time preparation 

happened during learning preparation that was conducted outside the 

classroom. Teacher 1, 2, and 3 in this case, have several additional tasks that, 

on some occasions, collide with the teaching process where they must divide 

the time span of the process or even leave the students to do some activities 

by themselves. As a result, the learning progress could not be maximized as 

planned and the teacher could not give students proper guidance during the 

classroom learning. It is verified on the observation that teachers also has 

another agenda within teaching hours, where they have to leave classroom 

totally or partially attend class session. Furthermore, this condition lead 

teachers to use a simple task or method in learning process to shorten the time 

that required for teaching process or give a bit of time to explain the materials 

to students. 

Preparing the learning based on the diversity of students requires more 

time along with the schematic to analyze and classify students correctly; even 

during the teaching and learning process itself, the teacher still needs to pay 

attention to it (Tomlinson & Strickland, 2005). According to the results from 

the interview process, preparing Differentiated Learning require more effort 

from the teachers to set a learning process, for example arranging instruction 

and categorizing students. This terms is not an easy task as teacher also needs 

to have different methods, strategies, or activities that could support students 

in learning (Tomlinson, 2001). Therefore, the complexity of preparing the 

learning process, as mentioned before, will hinder teachers from the time that 

is limited, teachers also need to be more actively remote and guide the 

students who are also different from each other, reducing the effectiveness of 

teaching process (Horne & Timmons, 2009). Although preparing learning 



37 

 

 

process is important for teacher in teaching and learning activities, field data 

shows teacher could not handle packed activity outside classroom. 

For example, teacher has a lot of class that needs to be attended, where 

each classes have more than one meeting at a time. Based from the 

observation at MTs Negeri 1 Banjarnegara, after teachers complete one class 

session, they have to go to the next class immediately for another session. It 

reveals teacher has a short time for preparing learning session well, lead 

teachers to do their assignment outside worktime. However, unexpected 

events and agenda outside teaching activities also provides a problem for the 

teachers. English teachers at MTs Negeri 1 Banjarnegara do not only have 

one task in school, they also have responsibility to supervise another 

programs, such as extracurricular, clubs, and coach. Vice Principal of 

Curriculum stated that : 

[VC] “Mr Seno is solely focused on teaching, while Mrs Dewi 

serves as the advisor for English Club, in addition being a 

homeroom teacher. Mrs Widi leads the Madrasah Literacy 

Movement, which has silent reading program, along with weekly 

and montly agenda. In some occassion, English teachers also 

asked to monitoring students who prepare for competition.” 

It can be seen that teachers, beside teaching activities has several 

additional things that needs to be managed outside classroom. Although it did 

not directly impact the learning process. Kyriacou (1998), which is cited in 

Maphalala (2014), mentions that stressful working conditions that appeared 

because of the difficulty that came around could demotivate teachers and 

make it a burden rather than a solution or improvement for the teaching and 

learning process. Another issue also occurred due to the requirement prepared 

by the schools that needs to be fulfilled or followed by teachers (Tomlinson, 

2014). School programs that are too packed, complex, or difficult in the 

requirements aspect that teachers should fulfil could make them struggle if 

they are not set carefully. 
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B.  Limitation of Suitable Learning Tools and Media 

Implementation of Differentiated Learning in classroom process could be 

more complicated than classical or conventional method, especially in 

providing learning sources that could be accessed by students. Therefore, 

teachers need to have additional learning sources for students that could 

comprehend their characteristics, for example there are students that could 

learn easily through video, then teacher should have that type for covering 

students in learning. As a part of the educational community, the teachers are 

also supported by the school itself. Tomlinson (2014) stated that changing 

school’s condition and procedure in learning into different situation needs to 

be sense clearly from the community and requires a long preparation. In this 

cases, starting Differentiated Learning should be begin with smart small steps 

where observable situation could be handle in order to analyze every aspects 

of the implementation (Tomlinson, 2014). Therefore, school should provides 

supporting elements for the implementation of Differentiated Learning. 

Related to this issues, teachers stated : 

[Teacher 1] “Moreover, school itself did not full provides 

Merdeka Curriculum-based books where I usually used the one 

that recommended. Furthermore, as the books only can be 

borrowed temporary, students cannot freely use the books. 

There are also LCDs for watch something with students, but it is 

pretty hard to use.” 

[Teacher 2] “If we talk about English subject, the problem is 

the facilities. Let us take example on facility like LCD projector 

that is hard to borrow especially when we want to watch 

something. Because sometimes we have plan to use it but other 

teacher already use it before us.” 

[Teacher 3] “Learning sources are already provided and can 

be used by the students. LCD is available at school, but 

sometimes we have to take turns using it.” 

According to the results of the interview process, it reveals that limitations 

on teaching tools and media provides a difficulty on Differentiated Learning 

teaching process. As mentioned above, where students have preferences, 

means there are examples that some students may have a better understanding 
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of where they learn based on their needs or style, such as from video and 

audio, could catch a meaning more correctly from the textual sources, or 

more actively participate in the learning process throughout physical activities 

such as games (Master, 2010). With these differences in learning styles, each 

student must be carefully aware by the teacher to maximize the learning 

process and achieve the goal (Tomlinson, 2010). Based on this explanation, 

school and teachers need to prepare or facilitate learning process with suitable 

tools or media that could help the implementation better. For example, 

schools could supports the process by providing LCD projectors to help 

teachers manage students with visual material, or suitable texts for students 

that have textual style in learning something, or suitable audio speaker for 

helping and support audio-based students.  

In the classroom session which is shown within observation process, 

teachers did not carry or provide any additional tools for learning. As 

mentioned on the interview result above, the use of supporting tools such as 

LCD Projectors is very limited. The underlined aspects that should be known 

in this case is teachers have to take turns on using LCDs in several 

occassions, and create a decision not to use it rather than arguing with another 

teachers. However, this issues did not related in several classes as there are 

three classes that already use digital board for learning process. This board 

could help teacher reduce  issue on limited tools, but still only some classes 

that provided with this tools as for the others, they still need portable 

projectors or alternatives for learning activities. In the element of support, 

students’ various needs require various learning materials and resources to 

satisfy their diversity (Tomlinson, 2001). According to this issue, several 

learning materials and resources may not fit with certain characteristics and 

lead teachers to seek other alternate learning sources or materials. 
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Picture IV.1 Example of Digital Class 

 

Picture IV.2 Example of Regular Class 

The problem that may occur from the task of looking for an alternative 

way is the limitation or accessibility of the material itself (Ojong, 2023). 

According to this issues, English teachers at MTs Negeri 1 Banjarnegara use 

smartphone to help them accomodate tools and media for supporting 

Differentiated Learning, they stated that :  

[Teacher 1] “I also try to provide additional learning material 

besides books from school. It is not focused on one reference. I 

also allow students to use cellphone to help me deliver the 

material. But actually, school does not fully allow to use of 

cellphone during lessons. So I only use it when there is an 

assignment.” 

[Teacher 2] “Yes, it is, The madrasah itself has provided books 

and modules. I also browse other sources on the internet. I 

allow my students to use their phones, and usually, I ask them to 

search sometimes through it. But phones can only be used 
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occasionally. Most of the time they are collected and only 

allowed in certain situations. Instead taking too long for 

permission, I just use another workaround.” 

[Teacher 3] “That is the things that I recommend for the 

students. So, I ask students to access what things that could be 

used on learning process. Moreover, they could use their own 

tools to look up for materials besides the one that I bring into 

the class. However, cellphones are collected and we need to ask 

permission first.” 

In this case school partially provide a well-support where the facility is an 

essential element in implementation, and it needs to be paid close attention by 

the education environment which is the school itself (Maruf, 2023). 

Furthermore limitations on tools support could lead teachers to make more 

effort in providing learning sources or activity and challenging them to 

implement the concept of Differentiated Learning use (Zerai et al., 2023). 

According to the interview results, alternative ways that teacher mainly used 

is smartphone, but they stated that the use of cellphone is only allowed if 

there is permission from school. If students bring their phone to the school, it 

must be collected. As the results, teachers use another alternative that could 

be used to accomodate this situation. Related with this issue, Vice Principal 

of Curriculum gives a statement : 

[VC] “Students are actually not allowed to bring phones to 

school. If they do, the phones must be handed over to the 

madrasah. If the phones are to be used during lessons, the 

teachers must confirm and get approval. Full usage is only 

allowed during semester exam as it is online-based.” 

Data from observation shows that those statement is correct where teachers 

did not use alternative learning tools for Differentiated Learning which used 

to accomodate previous issues on facility. Studens are majorly provided with 

simple tools to maintain the learning process, which is books. However, to 

provide a better input for them, teachers also use variation on learning process 

such as group discussion or games.  
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Picture IV.3 Teacher relies on book for tools 

 

Picture IV.4 Alternative media 

 

Picture IV.5 Teacher use manual text and their own voice 

Limitation on supporting tools also hinder teachers to follow their plans 

that has been set in the learning module. For example teacher has a plan to 

provide an audio for students which contains material by using audio speaker 

or any additional tools. By using correct media, students also could hear it 

clearly and understand the material. However, the tools are unavailable 

during learning process and teachers use their own voice as an alternative for 

delivering audio which could lead into unclear instruction or 

mispronunciation from teachers. 

C.  Diversity of Students’ Characteristic 

Differentiated Learning offer additional task for teachers where they have 

to analyze and classifying students based on their characteristics, which 

means they have to know well their students. Generally, schools have more 

than a class, and each classes could have a lot of students and possibly they 

have different characteristics. Students is a major point of the Differentiated 

Learning where the learning process moslty based on students itself or 
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students- based learning which means that everything that occured during 

learning should be related with students (Master, 2010). However, students 

who are the most important thing in Differentiated Learning also carry a 

difficulty for the implementation itself where the diversity of students that 

must be awarded by teachers could deliver an obstacle for the learning 

process  (Tomlinson & Allan, 2000). 

In a mixed-ability classroom, the differences in students are a strengths 

and weakness at the same time, where in this case, the higher or more 

complex diversity that occurs during the classroom process could lead to the 

preparation harder for the teacher (Suwastini et al., 2021). Therefore, the 

issue of students diversity was mentioned before is related to the time 

obstacle where students are a basis of preparation for the learning process that 

should be analyzed. A high number of differences could provide a little 

problem for teachers where extra work must be done in analyzing and 

categorizing students (Tomlinson & Strickland, 2005). In this case, teachers 

have stated : 

[Teacher 1] “It is quite difficult if we use everything as a 

reference. When it is time to introduce new material, such as 

greetings and numbers then, they show lack of understanding, 

they are marked. When they can’t say good morning or cannot 

remember 1 to 10, their English level is below the criteria. 

Technically that is used by me to differentiate the class and 

groups.” 

[Teacher 2] “Students in Class A have kinetic, audio, and video 

learning styles, it is impossible to do 34 approaches on 34 

students. So, we just implement it generally where we know at 

least “this one knows a lot”, “this one still not understand”, or 

“this one is average”. That’s how we categorized them.” 

[Teacher 3] “So, there are more than 300 students at least. The 

more students means there will be more differences that will 

occured, we felt a difficulty where there always a student that 

possess low understanding. In classroom, there are always 

students that ignored, as differentiation means there is no 

similar treatment, our consentration sometimes could not handle 

with it.” 
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Students’ diversity in characteristics is a complex thing where students in a 

class generally are not homogen as they have their own style and interests 

that differ from one to another. Characteristics of students also increase the 

criteria that need to be analyzed and grouped based on students, which also 

assess relevant activities and specific individual requirements (Huang & Yao 

(2020) cited in Ojong (2023)). According to the interview above, it could be 

explained that teachers encounter a lot of characteristics from students in 

learning process, where they know that all of these characteristic should be 

covered for the implementation of Differentiated Learning. However, as 

teacher said in the interview session, it is difficult to maintain such 

differences in learning process, and they try to minimize the major criteria 

that required for classroom activities.  

 

Picture IV.6 Teaching Divides Students Based on Criteria 

Differentiated Learning aspects that majorly focused on students’ 

readiness, learning style, and background are reduced into readiness only. It 

means that students are divided and differentiated through their understanding 

and knowledge about the material as the main references for learning process. 

Technically, teachers will have a less complex preparation in learning and 

only need to set the rules on more general aspects (Plass et al., 2010). Based 

from the observation, it is confirmed that teacher reduce the criteria and more 

focused on readiness-based learning which in a line with their statements 

from interview session. Teacher’s criteria are divided into four different 
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category which can be seen in the document below where there are different 

criterias on students’ readiness on the material that will be given.  

 

Picture IV.7 Diagnostic test for students 

It shows that teacher in order to minimize the difficulties in categorizing 

students on various aspects they put aside another elements, specifically on 

their background and interest. In Differentiatied Learning, whole process 

generally refers to teaching and learning practices that emphasize the 

student's various needs and balance those criteria with the learning process 

(Tomlinson, 2010). Therefore, teachers need to know that students are 

different from each other in terms of background, learning experiences, 

culture, gender, interest, etc., and each of these differences could lead to 

different impacts on students' learning styles and scaffolding nature.  

Even it is a fact that characteristic diversity provides a lot of issues for 

teachers in classroom, successfull implementation of Differentiated Learning 

could be reached if teacher could aware with it (Tomlinson & Allan, 2000). 

However, the criteria that is being minimized by the teachers could leads into 

trouble as a student who has similar understanding do not means they also 

have similar interests with the others, which teachers need to ensure balance 

in group and individual goals (Tomlinson, 2014). 
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D.  Less-Motivated Students 

Students’ motivation take a major part in learning process where 

motivation itself could affect their desire to do some activities, especially in 

learning something (As Sabiq, 2018). Forming unrelated groups in the 

classroom could create a chaotic environment where students has difficulty 

on understanding material through group work due to the different 

perspective (Aldossari, 2018). Another difficulty for students themselves 

could come from their view or behaviour towards the learning process. In this 

case, motivation also plays a role in keeping students to be attracted in the 

learning process. Maintaining students’ motivation in the learning process is 

important because it could encourage students to proactively participate in 

classroom activities (As Sabiq, 2018). 

[Teacher 1] “Students automatically are happy with learning as 

it is easier to learn English and realize it has various place for 

learning sources. But, it depends on how they feel about English 

where there are still some of them who has not perceive benefit 

from learning.” 

[Teacher 2] “Sometimes I have prepared the material, but 

students still shows no interest in learning English. When I make 

it more related for them, they did not allign with learning 

process. It makes me to use conventional method.” 

[Teacher 3] “We have prepare material for differentiation, it 

does not hinder much, but students have not interested in 

learning English, especially in their practice for reading. That is 

the problem.” 

In addition to the students aspects issue that related with the 

implementation of Differentiated Learning in English subject, there is an 

issue on students’ motivation. In a line with this issue, teachers encounter 

such obstacle where students has a less-positive view on learning English 

where they feel English subjects as a less-important subject that is not 

attractive. Based from the result above, it could be inferred that students 

mostly did not interested in learning English. In this case, English teachers 

stated that students does not have view on advantages or benefit aspects that 
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they could get from learning English, and they also lack of motivation to 

learn outside classroom whether it is activity or re-study on home. 

Learning motivation has two internal factors that come from the inner self 

of students and external factors from the environment, for example, 

classroom, facilities, attention, etc (Dwinalida & Setiaji, 2020). Moreover, 

motivational factors difficulties in Differentiated Learning can be referred to 

external factors that affect students’ inner self, in this case, providing suitable 

learning support for students to ensure students establish a purpose and bridge 

their knowledge, skills, and understanding (Sousa & Tomlinson, 2018). 

Based from the data that has been gathered throughout research session, it 

could be stated that the implementation of Differentiated Learning at MTs 

Negeri 1 Banjarnegara did not allign well with the theory that has been 

arranged by Carol Ann Tomlinson. The major misunderstanding in the 

implementation itself is underlined on the categorizing students’ criteria 

where knowledge or readiness is used as the major point of differentiation 

without carefully saw another characteristics. Furthermore, the 

implementation still requires some evaluation and more support for a better 

learning output.  

E.  Teachers’ Misunderstanding About Differentiated Learning 

An important requirement for the successful implementation of 

Differentiated Learning is understanding from teacher itself about the concept 

that covers throughout preparation into learning evaluation (Tomlinson & 

McTighe, 2007). Less understanding of the concept of Differentiated 

Learning could lead to the implementation not being in the right way and not 

maximizing the progress of learning. Therefore, teachers’ understanding and 

knowledge are important on it where they need to possess the knowledge, and 

the results of the interview show that all English teachers have received 

knowledge on Differentiated Learning through workshop and training that 

has been provided from the school. Related with this terms, Vice Principal 

stated that teachers have received In- House Training before learning process 

conducted : 
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[VP]“We held In House Training in the beginning. In June, we 

have this In-House Training about the Merdeka Curriculum 

which we invite an expert to give insight to the teachers. That is 

the official step that is conducted by the madrasah and 

programmed annually. In addition, teachers also attend 

workshops and share with the community in MGMP. House 

Training itself is conducted twice a year.” 

According to the results of interview above, MTs Negeri 1 Banjarnegara 

has conducted In House Training to deliver a better knowledge for teachers in 

preparing for Differentiated Learning. The implementation itself has been 

conducted since 2022/2023 independently and officially apply it on 

2023/2024. It means there have been around six times In House Training 

related to Merdeka Curriculum and Differentiated Learning. In early stage, 

English teachers are asked about the concept of Differentiated Learning in 

order to look their understanding, the results are : 

[Teacher 1] “Based on my understanding, sometimes I use tests 

although sometimes I do not when I attend the class. When it is 

time to introduce new material, such as greetings and numbers 

then, they show lack of understanding, they are marked. When 

they can’t say good morning or cannot remember 1 to 10, their 

English level is below the criteria. Technically to differentiate 

the class and groups, although, in the implementation itself, I do 

not mix higher students with the less ones.” 

[Teacher 2] “The concept of differentiation is where we teach 

students based on the view that they have different 

characteristics. Therefore, we teach them with different 

approaches, but it also does not mean we have ideally done it. 

Take an example: students in Class A have kinetic, audio, and 

video learning styles, it is impossible to do 34 approaches on 34 

students. So, we just implement it generally where we know at 

least “this one knows a lot”, “this one still not understand”, or 

“this one is average”. That is how we categorized the students.”  

[Teacher 3] “I usually do some observation for students’ early 

competence in the beginning, so I observe each student to know 

how far their understanding about the material that I will 

deliver in the classroom. Therefore, when the learning process 

is executed, I can categorize which one needs intensive 

treatment. That is the principle of Differentiated Learning that 

describes not all of them are equal.” 
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According to the result of the interview, English teachers at MTs Negeri 1 

Banjarnegara has a knowledge about the Differentiated Learning. Therefore, 

an understanding about Differentiated Learning is required by teachers in 

teaching to achieve the learning goals that have been set for the learning 

process, as the inability to teach is related to a lack of teachers’ ability to 

understand concepts (Tomlinson, 2009). However, in order to achieve the 

successful implementation of Differentiated Learning inside learning process, 

there should be a synchronization between theoritical knowledge and practice 

(Tomlinson & McTighe, 2007). Although the basic understanding has been 

achieved by the teachers, observation results show the field practice did not 

correctly adapt. Based on the observation session, English teachers at MTs 

Negeri 1 Banjarnegara has conducted Differentiated Learning which in a line 

with their statements on interview. Differentiation aspects could be seen 

through several occassion, such as divide or mark students based on criteria 

that has been arranged before learning process. In this case, the criteria is 

specifically on their readiness as mentioned on the previous explanation about 

the diversity of students. 

 

Picture IV.8 Differing Students for Grouping 

As explained before, students’ knowledge are the basis for learning 

process and teachers are too focused on that elements which used from the 

beginning into evaluation process where another elements such as learning 

style and interest only used as a supporting aspects. Moreover, Tomlinson 

(2010) explain that maximum output of Differentiated Learning could be 

achieved if teachers also aware with another characteristics of students 
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without setting aside related elements. For example, during observation 

session it shows that teacher using group discussion to make differentiation 

easier based on readiness, but randomize the criteria on their style and ask to 

learn from a text. The issue on this condition is there are possibilities that 

students may have better understanding to work alone rather than in 

pair/group or grasp meaning easier through audio or visual support. It is not 

optimal for differing process as unrelated grouping that is conducted within 

the classroom could lead to a chaotic situation where students could not 

comprehend group work due to different perspectives (Aldossari, 2018). 

In a line with this issue, Master (2010) stated that Differentiated Learning 

mostly based on student itself, it means that learning process and every 

elements or aspects should be related with the students without exception as it 

is a crucial points that needs to be presented on classroom. Furthermore, in 

the observation session, teachers indeed apply additional criteria specifically 

on learning styles (audio, visual, motoric) besides readiness in differing 

classes. 

 

Picture IV.9 Group Discussion 

However, the usage is not allign well with the factual condition from 

students. During learning process, all students receive different approach on 

their knowledge, but similar aspects on their style in learning. For example, 

visuals or audio are provided for whole class even though there are different 

view from the students, which sometimes will not match their interest and 

reduce their input about the materials. Even though it provides a flexibility on 
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learning process, deliver a condition like this will not be optimal for students 

to understand the material as the way material received by students did not 

allign with their preferences (Tomlinson, 2010). This case is also found on 

another English teachers where homogen process is used for students with 

different learning preferences. Specifically, whole class receive same 

treatment on using mind  map and learning through motoric activities such as 

games during learning process. 

 

Picture IV.10 Creating mind map 

 

 

Picture IV.11 Games in learning 

 

Picture IV.12 Group discussion for whole class 

Huang & Yao (2020) explain that relevant activities or assignment must be 

arranged well with students characteristic and their requirements. Homogen 

process that teacher provides for students has an advantage in in efficiency 

for learning process that has a lot of limitation on several elements, especially 

facility that sometimes could not be used in teaching process. Yet, this 

condition is not in a line with the concept of Differentiated Learning as 

students’ diversity in characteristics is a complex thing where students in a 

class generally are not homogen as they have their own style and interests 
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that differ from one to another. Tomlinson (2014) stated that teachers need to 

ensure tthe balance between each criteria in order to provide a correct 

differentiation instructions that suitable and relevant with the requirements 

from students along process. 

According to the process of Differentiated Learning that is delivered by 

the teachers in learning process, all of the steps are alligned well with the plan 

that has been set in learning module. However, Differentiated Learning 

elements or aspects did not mentioned well on the documents. Whole 

documents of learning modules are using a model that teachers always use in 

their teaching work. In this case, it could be seen that teachers always use an 

improvisation and adaptation during learning process where they only use 

documents as a general guidance for the whole process. However, Tomlinson 

stated that learning module should have the differentiation elements and 

mentioned clearly to make teachers feel more easier on manage learning 

process (Tomlinson, 2014). 

Although preparation and implementation of Differentiated Learning at 

MTs Negeri 1 Banjarnegara has been conducted for a time and reach a good 

result, there are still aspects that need to be evaluated in order to optimizing 

the process of Differentiated Learning. In this case, school has to monitor 

teachers’ action within classroom, Vice Principal of Curriculum stated : 

[VC] “There are teams that are called PKB, which consisting 

headmasters and senior teachers. These teachers are positioned 

as supervisors for several teachers which has been arranged by 

letter. Specifically their job is to monitor teachers from creating 

RPP, lesson planning, and practice in classroom. If there are 

any difficulties that encountered by teachers, it will be noted and 

used as a material in next In-House Training.” 

It shows that teachers may need an additional training or understanding 

about the concept of Differentiated Learning. Providing support for teachers 

is a crucial element in implementing new concepts in the teaching and 

learning process, which is related to the understanding issue on the previous 

point (Dixon et al., 2014). Furthermore, teachers’ actions also need to be 
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monitored and evaluated in order to give a better solution for any encountered 

issues or difficulties that may give teachers an unbreakable barrier within the 

learning process (Tomlinson, 2014; Shareefa, 2023). In order to successfully 

implement Differentiated Learning, the teacher requires support from the 

school itself for adapting the concept (Ojong, 2023). Misadaptation on occurs 

from teacher that feel tired when they use Differentiated Learning as it is a 

kind of method that too complex to adapted which in a line with statement 

from Glazzard (2011). Related on this issue, English teachers stated that : 

[Teacher 1] “Tired of course. 7th Grade also has just 

implemented the changes. There are quite a lot of things to 

prepare, so it is a bit overwhelming.” 

[Teacher 2] “There is one from me. It is better for students than 

the conventional method. If we equally treat students before, it is 

different now where we know which one is and which one that 

needs treatment. So it is more adaptable to students’ 

characteristics. But clearly, we also need to put in extra effort 

for preparation. Analyzing and categorizing, that’s how it is.” 

[Teacher 3] “Actually, there is a difference. For the 

conventional method, let’s say before the Differentiated 

Learning, the material maybe finished faster. However, when we 

adopt this Differentiated Learning, we need more time and we 

cannot equally treat the students’ skills. Therefore, the material 

was not similar to another curriculum. So, more intensive 

management is needed.” 

Higher education levels require more difficult criteria to be fulfilled by the 

teachers during the learning process from the beginning into the evaluation 

process, where the high school could be more complex rather than 

kindergarten (Sakellariou et al., 2018). As a result of this condition, teacher 

mainly feels struggle to implement a new style of learning and equally sync 

with the criteria that have been prepared for the learning process and are less 

motivated to apply something outside of their boundaries (Yenmez & 

Özpınar, 2017). Based from data above it could be infer that complexity of 

Differentiated Learning cause teachers to confuse and overwhelmed by the 
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criteria or requirements that need to be fullfilled during teaching and learning 

activities. Furthermore, the complexity of administration that should be 

completed within Differentiated Learning leads to an less positive view from 

the teachers that have been enjoyed another less complex style of teaching if 

did not carefully realized (Tomlinson, 2014). 
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CHAPTER V 

CONCLUSION 

A.  Conclusion of Study 

Based from the field data, school is in a trial of using Differentiated Learning 

where it is a new items that introduced within teaching and learning process in 

MTs Negeri 1 Banjarnegara. Even though the implementation has been conducted 

three years ago, the implementation still encounters several issues that challenge 

teachers in their activities. Furthermore, English teachers at MTs Negeri 1 

Banjarnegara still require more adaptation and experiences on using the concept 

of Differentiated Learning in order to gain better results in the classroom.  

According to the research of this study, English teachers encounter several 

difficulties during the implementation of differentiated learning at MTs Negeri 1 

Banjarnegara. During the process, there are five issues related to English teachers’ 

difficulties on implementing Differentiated Learning, which specifically cover 

their misunderstanding about the concept of Differentiated Learning, teachers’ 

workload, unmotivated students, diversity of students’ characteristic, and limited 

access to learning tools. 

B.  Suggestion 

Based on the result of this research, there suggestions that given specifically to 

teachers and another researcher for further exploration and discussion. There are 

suggestions from researchers which are described below : 

1. For Teachers 

Firstly, the findings from this study reveal the difficulties that English 

teachers encounter during the implementation of Differentiated Learning in 

the learning process. Based on these problems, teachers and schools, which 

is a unity in the education environment, could be more aware of the 

difficulties and set a suitable preparation, also provide better evaluation and 

solutions for creating an effective learning process. 
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2. For Further Researches 

The results of this study reveal the obstacles and issues related to the 

implementation of Differentiated Learning in English classrooms 

specifically. Furthermore, these results could be used or adopted as a source 

of information for future research that relates to this study. Based on this 

issue, there are suggestions for future research that analyze different types 

of adaptation of Differentiated Learning, especially on Content elements 

that are not presented in this study. Moreover, the comparative study also 

suggested where results from this study could be contrasted with another 

education environment and provide an analysis of its factors. 

C.  Limitation of Study 

There are limitations that were conducted within this research, which were 

used to effectively hold this research. Limitations also applied to choosing a 

classroom for observation, which was conducted on two classes for each grade, 

each of which has ten classes, reducing the amount of time that was used for 

gathering information. Subjects were observed in the classroom also only used 

one theme for each class for maximum focus on one topic completely. Moreover, 

the amount of time used during observation is considered short, where there are 

possibilities for another session that implements Differentiated Learning clearly, 

which may show another result. 
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A. Transcription for Interview Questions 

1. Questions for Teachers 

Widi Widiyati, S. Pd, M. Pd (Teacher 1/ 7th Grade) 

Since when has the implementation of Differentiated Learning been conducted in 

in the 7th Grade English class? 

Sebenarnya sih ini, ini kan program maksudnya yang dikatakan berdiferensiasi 

sendiri sejak Kurikulum Merdeka, tetapi sebelumnya itu kan mereka juga sudah 

berbeda- beda, biasanya saya tetap melakukan itu, tetap ada ketika ada anak 

yang kurang kemampuannya, karena kan memang dari dulu itu ada sekolah 

sejak... apalagi kelas 7 sejak SD ataupun MI-nya sama sekali ngga ada Bahasa 

Inggrisnya. Jadi memang ada yang Bahasa Inggrisnya dan ada yang tidak, jadi 

memang berbeda sekali. Sejak itu pun tetap menggunakan perbedaan- perbedaan 

itu jadi ketika di sini Kurikulum Merdeka ada berdiferensiasi, ya ada memang 

dilaksanakan. 

Iya sebelum itu. Berbeda sekali apalagi di sini sekolah di kota, tetapi sebelah sini 

kalau yang jauh-jauh mereka Bahasa Inggrisnya sudah mampu. Tapi kalau yang 

komplek sini kan kadang, yang dari desa-desa ini kadang malah ngga ada Bahasa 

Inggris di SD-nya. 

Saya kan masuk di sini sudah 2019, sejak mengajar di kelas 7 saya menggunakan 

perbedaan itu kalau di kelas 7. 

Could you define the concept of Differentiated Learning? 

Menurut pemahaman saya gini, biasanya saya melakukan itu, tes awal itu. Saya 

pernah menggunakan kertas tes, tapi saya juga pernah tidak menggunakan kertas 

tes yaitu dengan misal ketika masuk kelas kan ketika itu ada pengenalan awal 

misalnya pengenalan awal tentang salam kemudian angka begitu, ketika mereka 

tidak mampu, oh berarti anak ini tidak mampu dia salam aja selamat pagi itu 

belum tahu, kemudian selamat siang apa kaya gitu. Kemudian angka misalnya 

kaya gitu angka sampai 10 tidak hafal berarti ini kategori anak yang di bawah 

masih dalam arti di bawah penguasaan Bahasa Inggrisnya, Bahasa Inggrisnya 

masih lemah. Itu seperti itu perbedannya, untuk membedakan kelas tersebut, 

untuk membedakan maksudnya kelompok anak kaya gitu. Ketika di pembelajaran 

si tidak mengelompokkan anak-anak yang tidak mampu dengan yang mampu itu 

ngga dikelompokkan. Itu titik awal untuk pemberian ketika perkembangan anak 

masing- masingnya. 

Have you noticed any differences in the learning process after Differentiated 

Learning was implemented compared to the previous method? 

Ada. Perbedaan itu ya ketika konvensional itu secara tetep saya pembelajarannya 
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tetep apa namanya ... konvensional dalam arti pembelajaran keseluruhan. 

Maksudnya untuk seluruh anak itu pembelajarannya dianggap sama dulu, nah 

ketika sudah mulai ada latihan- latihan, anak- anak yang kurang itu yang lebih 

saya dekati, maksudnya dibimbing gitu di anak yang kurang itu, dibimbing 

kemudian biasanya ditambah kosakata- kosakatanya. Harus misalnya ketika 

sudah hafal sekian berarti its okay temen- temennya, kemudian tinggal satunya 

kalau yang sudah bisa suruh bertanya jawab dengan temennya. 

Lebih asik yang berdiferensiasi. Sulit, sulit ya nda sulit si. Ketika sulitnya itu 

gimana si ya, kalau klasikal kan memang susah ya maksudnya secara umum kaya 

gitu kalau semua orang pukul rata itu memang susah, kasihan memang anak- 

anak, maksudnya kan tetap berbeda kaya gitu. Kalau gini ya sulitnya itu ketika 

anak- anak yang mampu, malah apa ya namanya? Kita ringan, cuman 

kesulitannya itu ketika harus tes bersama, kalau itu kan dalam pelaksanaan 

memang nilai masing- masing nah sulitnya itu ketika tes apa namanya secara 

umum kaya misalnya semesteran kaya gitu, kan berarti untuk seluruh anak yang 

berbeda, anak yang mampu dan tidak mampu tesnya sama gitu kan, paling- 

paling kaya gitu, paling- paling nanti nilainya di situ jadinya kecil karena 

memang ambil tengah, ambil tengah di antara titik tengah di antara anak yang 

kurang dan anak yang mampu. Otomatis anak yang kurang kan nilainya rendah, 

lah anak yang tinggi otomatis paling tinggi sekali kaya gitu, paling kaya gitu. 

Memilih kesulitannya ya kaya gitu, sebenarnya itu juga bukan kesulitan jadi 

anak- anak nilainya kecil karena takarannya sama kaya gitu kan, otomatis 

kemampuan takaran sama dengan sebenarnya kemampuan yang berbeda. Kalau 

proses pembelajaran lebih enak, lebih enaknya ya seperti itu kalau ada yang 

mampu coba kamu percakapan di depan lah anak lainnya melihat, itu kan juga 

bisa dijadikan kaya  “Oh kaya gitu”. Kesulitannya kaya gitu, kalo tes untuk 

bersama nanti jadinya nilainya ada yang rendah banget. Meskipun sebenarnya 

kalo Kurikulum Merdeka tidak ada cukup pelaksanaan harian yang terkontrol ya 

tetapi kan kita tetep melaksanakan tes itu, tes secara bersama dan itu memang 

bukan kesalahan juga si, tes bersama itu bukan sesuatu yang melanggar. 

Do you provide various themes for learning materials? 

Ngga, semuanya materi sama dikirimkan ke anak- anak itu sama Cuma dalam 

perjalanannya ketika ada beberapa tahap anak yang terlambat di tahap pertama, 

berarti belum masuk ke tahap kedua tapi menyelesaikan dulu di tahap pertama 

gitu, sehingga di akhir pembelajaran tidak semua anak menyelesaikannya sama. 

Ada yang menjadikan mungkin ketika itu menjadi tugas. 

Do you offer additional sources for students to explore the material? 

Iya, ada tambahannya ada buku tambahan atau materi tambahan, tidak 

bersumber pada satu saja. Internet juga sering jadi opsi buat kita untuk mencari 

materi bersama siswa 
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Do you give students the opportunity to choose different learning products based 

on their needs? 

Iya semuanya ada. Itu ada presentasi, kemudian hasilnya kayak tulis misalnya 

tulis, teksnya. Sama nanti kalau kelompok berarti dipresentasikan, kalau sendiri 

misalnya kalau dialog itu ya langsung misalnya berpasangan itu, cuman tidak 

seluruh anak presentasi semua. Misalnya kaya speaking kaya gitu itu ngga, jadi 

yang presentasi di depan itu beberapa kemudian yang lainnya di tempat duduk. 

Kalau kaya gitu kan satu pembelajaran habis deh, tapi semua anak melakukan 

cuman tidak semua presentasi di depan kelas. 

Are there any difficulties in evaluating different learning products? 

Iya ketika misalnya, ngga si semuanya itu selama ketika speaking maka 

penilaiannya pada saat speaking aja, kemudian ketika hasil akhirnya itu tulis, 

maka apa namanya, yang dinilai itu tulisannya. Sesuai itunya misalnya, “Oh kita 

mau hasil akhirnya itu apa”. Sesuai skillnya. 

Do students have a more positive view of English learning since the 

implementation of Differentiated Learning in the classroom? 

Iya siswa otomatis lebih senang, terus merasa lebih mudah lagi kaya gitu, oh 

ternyata belajar Bahasa Inggris itu banyak sumbernya. Cuman memang 

tergantung dari mereka anaknya apa yang dapat mereka rasakan. Tetap aja ada 

anak yang tidak memang mungkin belum merasakan manfaatnya sama sekali. 

Ya, memberi motivasi mungkin, memberi motivasi kepada anak bahwa mungkin 

kamu pertama tidak ... kan bukan mata pelajaran yang paling menarik. 

Setidaknya ketika mampu menguasai Bahasa Inggris itu maka hidup kamu itu 

akan lebih mudah dan kenyatannya juga seperti itu, dalam kenyatannya ketika itu 

pandai pun masuk kerja ada wawancara, ada kemampuan Bahasa Inggris kan 

tetep seperti itu memberikan contoh- contoh dalam kehidupan. Mau tidak mau 

harus mau belajar. 

Does the school facilitate and support teachers to ensure the successful 

implementation of Differentiated Learning? 

Ada pelatihan- pelatihan online, kemudian pelatihan yang setiap semester itu ada, 

pengenalan Kurikulum Merdeka dan lain- lainnya. In house training kemudian 

ada yang online, pelatihan online. 

Sudah, banyak kok yang itu di internet, yang di dinas juga ada, PMM kaya gitu. 

Yang maksudnya di dinas juga ada kan? PMM. Tinggal mau membaca atau tidak. 

Iya, tetep mereka tetap harus belajar, kami kan hanya memfasilitasi kaya gitu 

kan, sekolah itu hanya memfasilitasi untuk anak- anak begitu, untuk membedakan 
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setiap sesuai dengan kemampuan anak. 

Masalah kaya LCD atau speaker ada dan bisa dipinjem, cuma kadang itu mau 

dipake kabelnya ga ada. Giliran sudah ada malah terlanjur dipinjem mapel 

lainnya. Si kalau kelas 7A dan 7B ngga sesulit itu karena mereka ada digital 

boardnya, tapi kelas lainnya kan kasihan belum ada. 

Kalau sekolah itu ada tambahan ekstra, ekstra English Club. Kemudian kemarin 

juga ada, tapi cuman bukan fasilitas di sekolah, ada beberapa anak yang 

mengikuti apa namanya? les bahasa Inggris di luar. Ketika misalnya kami 

komunikasikan ke orang tua itu bisa rekomendasikan misalnya untuk les Bahasa 

Inggris di mana untuk tambahan anak saya itu biasanya kaya gitu. Kalau yang 

dari sekolah itu paling itu, ekstra English Club kaya gitu, tapi cuman anak ngga 

berminat, tapi sekolah memfasilitasi itu untuk anak- anak. 

How many students do you teach? Does the number of students creates difficulties 

in implementing Differentiated Learning? 

34 kali 10 jadi 340, sekitar itu. Untuk selanjutnya bisa tanyakan ke TU karena ini 

kan sudah beberapa kemarin yang pindah, ada yang 33 kaya gitu. 

Ngga si kan karena dibuat per kelas-kelas. Jadinya kan tetap dibuat kelompok 

kecil, kelas kelompok kecil kan cuman banyak...banyak jamnya saja. Kan tetap 

satu kelompoknya kan 30 kaya gitu maka itu ya berdasarkan per kelas- kelas 

tersebut ketika masuk kelas kelompoknya, dan pengelompokan itu tidak begitu di 

kelas dikelompokkan yang bisa dan tidak bisa itu ngga. Cuman ada “menitiki” 

memberi tanda “oh ini anak yang kurang mampu” yang harus didekati, ini ini ini 

nanti berkeliling lagi begitu aja.  

Has the implementation of Differentiated Learning affected time required for the 

learning process? 

Ngga si. Saya menyiapkan durasinya waktu sama, cuman ketika itu di itunya, di 

penanganan secara itunya... kemampuan anak menyerap kan juga terserah, 

berbeda ya setiap anak- anak kaya gitu ya. Tidak ada perbedaan untuk 

seluruhnya karena memang ini jamnya diatur harus begitu selesai, paling- paling 

nanti ujungnya ketika mereka belum mampu untuk PR untuk anak tersebut. Nanti 

harus diselesaikan di rumah, kalau mereka yang sudah selesai biasanya mereka 

yang belum baru berapa? Yuk bawa sini dulu kaya gitu kan? Tetep batas waktu 

itu harus mengumpulkan meskipun tidak selesai, nah akhirnya sisanya itu 

diselesaikan di rumah. Itu kaya gitu ketika langsung ada hal yang misalnya 

langsung harus controllingnya kaya gitu kan. Karena apa? Karena tidak selalu 

saat pertemuan ada tes kan? Ketika ada latihannya kaya gitu, batas waktunya 

sama cuman nanti dapetnya berapa atau salah kaya gitu, yang penting 

aktivitasnya selesai. 

Karena memang setiap kelas kan juga berbeda, terus nek kalau sekarang lagi 

tidak terbatas harus materi selesai kaya gitu kan, sesuai kemampuan anak. 
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Meskipun kami juga punya materi- materi tersebut, tetapi materi- materi tersebut 

cuman lebih dalam dan tidak gitu saja. Jadi misalnya untuk anak- anak yang 

mampu itu kami bertugas dengan lebih dalam, tapi untuk anak- anak biasa, 

biasanya yang penting dasarnya kaya itu. Tidak begitu dalam anak yang mampu 

dan tidak mampu ada pengayaan kaya gitu ya, itu ditambah biasanya kami, saya 

itu nambah tugas ke anak ketika sudah mampu langsung mendeskripsikan buat 

seperti ini. Tapi kalau ini deskripsinya itu berbeda, yang penting sudah cukup 

mewakili begitu, untuk anak- anak yang belum, yang tidak ... yang dalam artian 

berbeda itu, yang berbeda kemampuannya. 

Sebenarnya bukan pemotongan materi, perbedaan, hanya perbedaan kedalaman 

materi. 

Are there any aspects on Differentiated Learning that discourage or demoralize 

you from using it? 

Capek lah iya. Karena kelas 7 ya, kelas 7 baru perubahan. Apalagi anak anak 

yang tidak ada dan tidak mau mengulang kaya gitu. Tidak mau mengulang di 

rumah kaya gitu hanya di sekolah, otomatis kemampuannya berjalannya tidak 

cepet, maksudnya kadang jadinya lambat bocahe. Mereka itu sudah tidak mau. 

Terkadang saya ketika sudah; “Besok maju”, misalnya satu- satu kaya gitu ya, 

beberapa anak kaya gitu, itu baru mereka mau berusaha maksimal. 

Iya otomatis iya. Otomatis tetep ada metodenya. Biasanya saya paling seneng itu 

Project-based Learning.  

Have you encounter any additional difficulties on the implementation of 

Differentiated Learning? 

Ada, karena ini ya, banyak jam terkadang capek jadi mempersiapkan apa 

namanya ya, mempersiapkan bahan ajar misalnya untuk pelatihan- pelatihan 

kaya gitu, itu kan di luar jam mengajar ya, nah itu lah yang kadang tidak sempat 

pas kebetulan ada hal lain kaya gitu. Memang si satu terus nanti dipakai untuk 

semua kelas kaya gitu, tapi kan terkadang pas momen itu, pas momen harus 

mempersiapkan bahan ajarnya dan kebetulan si memang ketika ini sekolah kan 

belum memfasilitasi buku- buku, buku yang Kurikulum Merdeka. Paling ya 

nantinya pakainya itu, pakainya kurikulum di itu, pakai buku itu, pakai buku yang 

direkomendasikan oleh pemerintah. Sekolah juga memfasilitasi buku, cuman 

karena dipinjamkan, kan anak harus menulis, kan ngga boleh dioret- oret. Itu 

yang kadang membuat apa namanya, membuat lama waktu, juga harus 

mempersiapkan semuanya difotokopi, juga biaya lagi untuk sekolah kaya gitu 

kan? Maksudnya mengeluarkan biaya untuk media bahan ajar yang itu, kan 

akhire kendalanya itu. Saya jane kalau itu ketika itu milik anak, anak beli sendiri 

itu enak sekali kaya gitu. Maksudnya lebih mudah langsung cepet kaya gitu, ngga 

harus ibaratnya kaya nulis ulang, jadi ada satu menunjukan kelebihan dan juga 

akan membuat kekurangan. Kan dulu pas awalnya anak saya harus beli, enak 
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memang harus beli, jadinya kan boleh ditulis, boleh dibawa pulang bawa sendiri 

punya sendiri, kalau sekolah harus beli itu satu tahun itu 1 jutaan ada, dan itu 

kan memang kalau di sini kayaknya belum bisa memberatkan untuk wali murid.  

Nah di situ kan berarti kami harus menyediakan sendiri kaya gitu, meskipun 

ketika mencari di internet lebih variatif, lebih asik, lebih menarik kaya gitu, tapi 

cuman kaya gitu waktunya ketika harus fotokopi dulu ke sana gitu, karena di sini 

kan ngga ada fotokopiannya kalau harus print begitu banyaknya untuk setiap 

anaknya, saya yang repot juga itu akan kesulitan kendalanya di situ. Kemudian 

ketika harus itu ada tambahan biaya sekolah itu ke sekolah, biasanya itu 

terkendalanya di pembiayaan, fotokopian kan sekarang ya mahal kalau semuanya 

seperti itu, membengkak juga. Biasanya kalau penyelesaiannya saya kalau gitu 

anak fotokopi sendiri, misalnya silahkan difotokopi bayarkan pakai uang kas 

nanti dibagi- bagi kaya gitu, tapi cuman hanya beberapa kali saja. 

Biasanya untuk tugas- tugas kaya gitu misalnya, perkenalan ayo coba kalian 

video perkenalan kaya gitu, terus pakai apa namanya...nanti upload di IG kaya 

gitu. Kalau kaya keseluruhannya misalnya mencari di ini ngga, misalnya 

langsung semuanya menggunakan kaya gini ngga, cuman kadang kontrolnya 

anak, kontrolnya penggunaan hp anak itu susah. Biasanya saya pakai ketika 

ulangan apa namanya ya, kalau ulangan kaya gitu kan pakainya Gform ataupun 

pas ulangan apa gitu pakainya itu. Jadinya ketika ulangan dibawa kaya gitu, 

kalau ngga, ngga. Karena memang di sini kan tidak diizinkan membawa hp 

kecuali lagi diperlukan berdasarkan itu, nanti dititipkan ke guru mapelnya yang 

menyuruh itu. Paling kalau tugas- tugas itu kadang kerjakan di rumah, misalnya 

kaya pembuatan apa ya, kemarin kan ada ini baru perkenalan, jadi saya kan baru 

minta anak berdialog nanti kirim link. Kemarin sudah dibuat si membuat stiker, 

nanti kalau stiker nanti langsung print stiker, pakainya itu. 

 

Agustina Dewi Merdekawati, S. Pd (Teacher 2/ 8th Grade) 

Could you define the concept of Differentiated Learning? 

Kalau Pembelajaran Berdiferensiasi, menurut saya berdiferensiasi itu 

disesuaikan kita mengajarnya sesuaikan dengan apa ya? Bahwa anak itu punya 

karakter yang berbeda, jadi kita mengajarnya itu dengan cara 

memperlakukannya dengan cara yang berbeda- beda. Tapi si tidak ideal 

maksudnya si A umpamanya ini model pembelajarannya umpamanya kinetis atau 

audio video. Kita is impossible untuk menerapkan 34 siswa dengan 34 cara. Jadi 

general aja di awal, umpamanya saya cukup mengetahui bahwa; ini loh yang 

udah tahu, ini loh yang belum tahu, ini loh yang sedeng kaya gitu. 

Mengklasifikasikannya seperti itu. 

Have you noticed any differences in the learning process after Differentiated 

Learning was implemented compared to the previous method? 
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Kalau saya si ada sedikit, ada sedikit. Maksudnya sudah cukup baik untuk yang 

ini loh untuk anak-anak yang sekarang itu daripada yang dulu yang konvensional 

itu, menurut saya lebih tetap baik. Ada kalau dulu kan kitakan menganggap 

bahwa anak- anak sama kaya gitu kemampuannya. Kalo sekarang kan beda, jadi 

kita kan lebih tahu mana anak yang menonjol, harus butuh perhatian. Jadi 

menyesuaikan dengan karakter anak begitu. 

Do you provide various themes for learning materiasl? 

Of course not, same. Sama untuk materinya tetap sama, di kelas pembelajarannya 

tetep klasikal. Jadi kalau umpamanya materinya tentang telling experience ya, di 

kelas itu hanya telling experience tapi dengan catatan untuk saya memberikan 

kaya apa ya, penjelasan lebih untuk anak- anak yang belum paham setelah 

refleksi. Kan tetap memberikan refleksi setelah evaluasi. 

Do you offer additional sources for students to explore the material? 

Iya of course iya dong. Oh, saya ngga jadi membolehkan umpamanya pake yang 

bawa hp pake hp boleh, tapi si biasanya kalo anak saya minta untuk mencari 

sesuatu pakai hp ya semuanya pakai hp seperti itu. Untuk yang tidak punya hp 

ada loh, umpamanya kaya ada anak pondok seperti itu, nanti ya saya pinjamkan 

atau boleh mencari hanya dari referensi dari buku. 

Do you give students the opportunity to choose different learning products based 

on their needs? 

Iya, tentunya iya, disesuaikan. Contohnya gini, kemarin yang terakhir adalah 

materinya menceritakan pengalaman, jadi saya memberikan beberapa pilihan 

anak boleh menceritakan pengalaman liburan, boleh menceritakan pengalaman 

tentang hari raya Idul Fitri, saya silahkan menyerahkan kepada anak- anak untuk 

memilih mana peristiwa yang menurut mereka itu paling excited. 

Ada saya kasih voting kaya gitu, anak memilih sendiri. Tapi tetep ada batasannya 

biar kita juga tidak kesulitan. 

Are there any difficulties on evaluating different learning products? 

Tidak, karena kita sudah punya sebelum materi kan pasti kita juga udah bikin 

yang namanya rubrik penilaian itu kan jadi buat pegangan kita. Jadi ya, itu apa 

ya kita insyaallah ya ngga bingung gitu, umpamanya menulis ya, yang kita adalah 

writingnya sudah ada kontennya, berapa kesesuaian antara judul dan isi, 

kemudian penulisannya gitu, isi ceritanya seperti itu. 
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Do students have a more positive view of English learning since the 

implementation of Differentiated Learning in the classroom? 

Iya, anak lebih excited. Karena apa, karena mereka contohnya saya minta mereka 

di teks imajinatif story umpamanya. Saya meminta mereka silahkan kamu secara 

berkelompok drama, kemudian pilihlah cerita yang menurut kalian paling bagus, 

boleh fable apa legends seperti itu. Dan hasilnya, karena mereka sudah memilih 

sesuai keinginan mereka, hasilnya ya maksimal, lebih maksimal.  

Does the school facilitate and support teachers to ensure the successful 

implementation of Differentiated Learning? 

Kemarin terakhir ada workshop dari madrasah... sebelum ini, pas liburan 

sebelum tahun ajaran baru. Refreshment kalau workshop iya sekarang sama 

waka kurikulum, maksudnya guru itu memang butuh refreshment maksudnya ya 

setiap minimal paling lama itu setiap semester. Berarti pelatihannya tetep 

biasanya ya enam bulan, berarti satu semester sekali. 

Jadi dari madrasah ada buku paket, terus ada modul, kemudian saya mencari 

sumber yang lain. Jadi biar saya lihat umpanya di buku oh kurang lengkap, maka 

saya cari di modul ada ngga, kalau di modul ngga ada ya saya lengkapi yang 

ngga ada. Karena apa? eman- eman bukune wis gede mengko ora digawa ora 

kanggo gawe umpamane kan. Tapi nek caraku ya tetep, saya pribadi masih 

membutuhkan buku sumber yang lain tapi kan untungnya sekarang ada internet 

lah ya, maksudnya ora bingung nek siki ra ana. Penginnya kan setiap anak itu 

megang, nek buku paket Alhamdulillah megang, modul megang, tapi kadang ada 

materi tertentu yang gak bisa dipegang anak pada akhirnya ya saya share. 

How many students do you teach? Does the number of students creates difficulties 

in implementing Differentiated Learning? 

Saya kelas 8 semua. Semuanya dari kelas 8? Berarti sekitar 340 lah. Berarti dari 

kelas A sampai J, sepuluh kelas rata- rata ya 32 ada yang 34. 

Kemarin waktu di workshop itu disampaikan kalau pertama kan dulu pas awal tes 

diagnostik, tapi kalau sekarang itu kan ngga. Gitu, kemarin beliau menyampaikan 

seperti hanya tes awal saja untuk mengetahui saja. Karena ya tadi kembali lagi, 

umpamane kon siji siji, kon ditesi ya waktune habis. Kita hanya memancing 

sedikit umpamanya kaya materi ini lah materi simple past tense umpamanya 

berkaitan dengan recount text. Jadi simple past tense “coba anak-anak sebutkan 

dong kata kerja”, itu kan kadang kalau memang ada yang udah bisa pasti bisa 

menyebutkan kata kerja. Oh si A, si B sing bisa, kalau sing kiye isih madan 

bingung, kie sama sekali kata kerja ndi kata benda ndi, nah itu nanti 

dikelompokkan. 
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Has the implementation of Differentiated Learning affected time required for the 

learning process? 

Iya dialami toh mas, apalagi kalau Bahasa Inggris itu kan sekarang di Kurikulum 

Merdeka kan hanya tiga jam pembelajaran dalam satu minggu. Jadi ibaratnya 

kalau kita satu minggu di kelas 8A langsung tiga jam, berarti kita harus di 

pertemuan itu benar- benar yang harus maksimal umpamanya mau diskusi, itu 

malamnya saya sudah menyampaikan ke anak, kelompok sudah dibagi, terusa 

bawa alatnya sudah, nanti tinggal ketika act-nya itu anak udah per kelompok. 

Minimal malamnya kan ada grup jadi saya sampaikan besok kita mau kerja 

kelompok apa apa apa, mau ngapain ngapain, yang harus dibawa ini yang 

dikerjakan ini kaya gitu biar anak mempersiapkan. Cuman tetap aja di situ 

walaupun kelompok itu dibagi, saya pakai itu ya tujuan berdiferensiasi jadi tau 

ketika perkelompokan saya bagi yang upper, yang down kaya gitu. Karena ketika 

umpamanya kaya model menghitung 123 bisa jadi pas hitungan itu sing upper 

upper kabeh, super superior kabeh. Tetep aku timingnya anak pakainya saya 

batasi diskusi berapa menit, nanti harus presentasi, selesai tidak selesai ya harus 

selesai. Kalau tidak nanti tiga jam tidak rampung. 

Are there any aspects on Differentiated Learning that discourage or demoralize 

you from using it? 

Saya sendiri apa ya, ya itu tetep tak lakoni sambil mencari yang lain. Maksudnya 

tetep dipakai sebagai acuan karena itu sudah kurikulum. Nanti kesulitan apa ya 

kadang saya sempet ngobrol sama temen, ngobrol umpamanya kaya yang 

kemarin ngisi di sini, ini si gimana ya sebagainya. Karena kelas kita di kelas itu 

kan cukup banyak kaya gitu, kan ngga setiap hari kita diskusi kan mas kalau 

biasanya ya kita apa gitu, model modele pake kartu atau apa macem-macem, 

variasi lah. Aku si sebetulnya seneng loh kalau diskusi itu, cuman kadang kalau 

anak yang minesnya adalah ketika tidak betul memperhatikan anak ada yang 

umpamanya tidak ikut diskusi, ketika ditanya ora mudeng “Tadi itu ngapain?”, 

“Ngga tau”.  

Have you encounter any additional difficulties on the implementation of 

Differentiated Learning? 

Kalau Bahasa Inggris itu berkaitan dengan facility, umpamanya kaya LCD itu 

masih kurang ya kalau mau nonton- nonton apa, guru juga cukup sering rebutan. 

Terus sak jane anak itu sometime kosakatanya kan gini, kepriwe carane anak kue 

bisa vocab-e akeh, bisa ngerti artine, kon gawa kamus siki langka kamus, kalau 

translate di translate di hp ya pada pinter- pinter banget tapi akhire bahasane 

kacau, kaya gitu. Belum menemukan formula yang tepat. Kadang juga si ya, si ini 

speak-up nya bagus, tapi written e masih kurang, iki writing e bagus tapi 

speaking si isih isin presentasine moni. Ya itu yang bisa integrated, skillnya tidak 



xxii 

 

 

integrated. Yang masih susah juga make English environment-nya itu. Jadi anak 

masih angel aja kalau gurunya pakai full English. 

Aku kalau Kurikulum Merdeka itu kan lebih sebetulnya arahanya ke komunikasi, 

jadi siswa itu lebih komunikatif. Cuman to make that more communicative itu 

gimana caranya, ya pertama sometime tidak memperhatikan grammarnya dulu 

gitu berani ngomong. Kalau sekarang umpamanya mau menyusun teks 

pengalaman, nah pengalaman kan sudah lewat berarti materinya simple past, 

kalau materi simple past tidak diajarkan full anaknya susah. Kemarin saya pakai 

game jadi anak– anak suruh mencari kata kerja, mana nominal. Iya memang 

hapal ra gelem ya kudu diapalna ya mas, iki diartikan artine apa. Kadang wis 

ana “Bu  liat hp”, dikit- dikit hp.  

Ya aslinya bagus si buat alternatif kita ya apalagi kalo mau nonton atau cari 

materi, hanya saja regulasi seperti ini pasti ada alasannya kan?. Siswa 

ketergantungan juga malah bisa aja merugikan kitanya. Kalau saya si mending 

pake alternatif aja, mumet dikit ga apa apa. 

 

Slamet Brotoseno, S.S, M.Pd (Teacher 3/ 9th Grade) 

Since when the implementation of Differentiated Learning conducted in learning 

process? 

Jadi kelas 9 ini kan kita sudah di MTs ini sudah tiga tahun pelaksanaan 

Kurikulum Merdeka. Jadi sudah mulai yang sekarang kelas 9 itu sudah 

menggunakan Kurikulum Merdeka, sehingga untuk pembelajaran kita 

menerapkan berbagai macam penanganan itu seperti Pembelajaran 

Berdiferensiasi itu. 

Kalau kita apa namanya, menerapkan Kurikulum Merdeka, berarti Pembelajaran 

Berdiferensiasi itu sudah dilaksanakan mulai dari kelas 7. Kelas 7, kelas 8, dan 

kelas 9 itu prinsipnya sama, jadi sudah dilaksanakan selama tiga tahun terakhir 

ini untuk Pembelajaran Berdiferensiasi sudah diterapkan. 

Could you define the concept of Differentiated Learning? 

Untuk awal biasanya saya melakukan suatu apa ya istilahnya, observasi untuk 

melihat kemampuan awal siswa, jadi setiap siswa saya amati sudah sampai 

tingkatan mana kemampuan menguasai materi yang akan saya ajarkan. Sehingga 

nanti ketika di dalam pelaksanaan pembelajaran itu saya bisa memetakan ini 

siswa yang perlu penanganan yang lebih intensif, ini yang sudah bisa, itu prinsip 

dari berdiferensiasi, jadi tidak semuanya dianggap sama. Misalnya rata- rata di 

kelas A, kelas A ini anak- anaknya lebih aktif itu akan berbeda penanganannya 

ketika saya berada di kelas 9I yang mungkin kemampuan Bahasa Inggrisnya itu 

ngga sama. Jadi saya harus menerapkan perbedaan yang diberikan itu. Jadi di 

awal memang saya buat sebuah kaya seperti observasi awal untuk melihat 
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kemampuan anak- anak dalam menguasai materi. 

Have you noticed any differences in the learning process after Differentiated 

Learning was implemented compared to the previous method? 

Iya sebenarnya ada plus minusnya si. Artinya gini, untuk pembelajaran yang 

konvensional katakanlah sebelum menerapkan pembelajaran berdiferensiasi, itu 

kita mungkin secara materi itu lebih cepat terselesaikan. Tapi ketika kita harus 

menerapkan yang Pembelajaran Berdiferensiasi ini kan kita membutuhkan waktu 

yang lebih artinya tidak bisa kita memukul rata kemampuan siswa sehingga 

materi yang kita sampaikan mungkin tidak seperti ketika kita menggunakan 

kurikulum yang lalu. Sebenarnya si ada waktu itu ya memperhatikan 

karakteristik- karakteristik kemampuan siswa, artinya sekarang kalau 

Pembelajaran Berdiferensiasi itu mungkin secara nilai positifnya anak- anak itu 

mendapatkan perlakuan yang lebih adil. Jadi karena mungkin, antara satu anak 

dengan anak yang lain kemampuannya berbeda,  maka sepatutnya dia 

mendapatkan perlakuan yang berbeda, jadi tidak bisa dipukul sama ratakan. 

Kalau menurut saya, untuk Pembelajaran Berdiferensiasi itu memang 

memerlukan waktu yang lebih lama. 

Do you offer additional sources for students to explore the material? 

Ya, jadi memang kalau di setiap kelas kadang- kadang berbeda. Misalnya di kelas 

A, materinya lebih apa namanya, sudah lebih banyak daripada kelas yang lain. 

Cuman kalau untuk di dalam kelasnya masih apa namanya, sama. Jadi 

perbedaanya antar kelas tidak antar siswa, itu yang memang masih saya terapkan 

di situ. Karena memang kadang- kadang karakternya di kelas satu dengan kelas 

yang lain itu berbeda, misal satu kelas itu cenderung sama memang ada sedikit 

satu dua tiga itu yang berbeda. Itupun sudah mulai saya apa namanya, berikan 

yang tidak sama dengan temen- temen yang lainnya. Misalnya memiliki 

kemampuan yang lebih itu tidak sama dengan yang memiliki kemampuan yang 

kurang. 

Jadi temanya kadang- kadang yang satu itu sudah lebih dulu, yang satunya harus 

dibahas lebih dalam lagi, jadi masih perlu pendalaman lagi. Ada beberapa kelas 

yang memang kemampuan siswanya masih kurang. 

Do you give students the opportunity to choose different learning products based 

on their needs? 

Itu malah justru saya sarankan. Jadi mereka saya sarankan untuk mengakses apa 

saja yang bisa dipakai untuk pembelajaran Bahasa Inggris terkait dengan materi 

yang saya berikan. Sehingga tidak harus apa yang saya berikan di kelas itu yang 

dipakai tetapi kita memberikan kesempatan kepada mereka untuk menggunakan 

media yang mereka miliki dan yang mereka mampu untuk mengambil informasi, 

mendapatkan informasi terkait dengan materi yang saya berikan. 
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Kalau sumber ajar sebenarnya banyak. Alhamdulillah si anak- anak yang ada di 

sini itu tidak terlalu tidak IT lah. Artinya dengan kemajuan teknologi mereka pun 

sudah bisa menghadapi ketika mencari sumber- sumber belajar. Tapi kita juga 

sudah menyediakan ya untuk model belajar, untuk pembelajaran berdiferensiasi 

di penyediaan sumber belajar tidak terlalu menjadi masalah. Yang menjadi 

masalah itu adalah motivasi siswa untuk belajar Bahasa Inggris.   

Do you give different learning product and opportunity for students to choose it 

freely based on their needs? 

Iya, jadi saya kasih kesempatan untuk mereka. Kalau sekarang kan anak- anak 

sudah apa namanya ya, untuk membuat sebuah model seperti tugas dengan 

katakanlah dengan audio video itu sudah bisa. Diharapkan mereka tidak hanya 

menggunakan media yang kuno itulah. Tugas kalau memang bisa dikerjakan 

menggunakan alat- alat yang sekarang itu sudah bisa digunakan untuk membuat 

bermacam- macam ya disilahkan saja, memang untuk variasi, untuk biar mereka 

bisa inovasi. 

Mereka tak berikan kebebasan untuk menggunakan apa yang mereka bisa dan 

apa yang mereka sukai. Toh nanti kalau misalnya bisa dipublikasikan ke media 

sosial, itu kan bagus. Menulis sendiri, memberikan kebebasan kepada siswa untuk 

menggunakan atau memilih model- model apa yang mereka sukai. 

Are there any difficulties on evaluating different learning products? 

Kalau kesulitan si tetap ada. Kan mereka masih belajar, tapi untuk apa ya 

istilahnya, penggunaan peralatannya mereka sudah bisa. Yang menjadi 

permasalahannya kan penguasaan materinya, permasalahannya di situ ketika 

mereka saya suruh membuat katakanlah video untuk melakukan monolog 

misalnya, itu sebenarnya ini nya sudah bagus, cara mereka membuat sudah bagus 

cuman penyampaian materinya itu yang mungkin harus perlu diperbaiki di situ. 

Contoh misalnya anak saya suruh membuat video tentang bagaimana melakukan 

atau membuat sesuatu gitu ya, yang materinya tentang prosedur teks. Itu mereka 

sudah sangat sudah variatif gitu, ya itu permasalahannya hanya belum begitu 

sempurna cara menyampaikan dalam Bahasa Inggrisnya. 

Do students have a more positive view of English learning since the 

implementation of Differentiated Learning in the classroom? 

Ya lebih semangat lah. Mereka kan memilih apa yang mereka sukai, jadi tidak 

terpaksa di dalam apa namanya, membuat tugas misalnya itu mereka merasa 

senang dan tidak terpaksa. Lebih enjoy lah. 

Does the school facilitate and support teachers to ensure the successful 

implementation of Differentiated Learning? 
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Untuk pelatihan untuk guru- guru, kita itu memang setiap tahun mengadakan. 

Jadi kaya latihan lah, latihan implementasi Kurikulum Merdeka, ada itu setiap 

tahun diadakan, dan biasanya di awal tahun pelajaran itu ada pelatihan untuk 

mengikuti aturan implementasi Kurikulum Merdeka. Salah satunya ya itu tadi, 

yaitu Pembelajaran Berdiferensiasi. Masih kita tetap lakukan, dan ini latihan itu 

masih akan tetap berjalan. Untuk yang diterapkan di sini menggunakan In House 

Training. Jadi guru- guru dikumpulkan di sekolah, didatangkan narasumber yang 

berkompeten di bidangnya. Sehingga ada pelatihan- pelatihan kecil seperti itu. 

Masalah tools ya, ya... seperti apa? LCD ada tapi jumlahnya terbatas dan itu 

gantian jadi sebel, kadang mending ngga usah sekalian. 

Hp kita bisa dibilang boleh bawa, tapi seringnya dikumpulin. Cok repot si kalau 

murid ketahuan pakai di dalam jam pelajaran. Kalo mau pakai ya harus ada 

kesepakatan dan perizinan 

How many students do you teach? Does the number of students creates difficulties 

in implementing Differentiated Learning? 

Untuk tahun pelajaran ini, saya mengampu di kelas 9. Semua kelas 9 yang terdiri 

dari 10 rombongan belajar, itu sekitar 300 lebih siswa. 

Jelas. Karena semakin banyak siswa itu makin banyak perbedaan, jadi kita ya 

mengalami kesulitan ketika banyak siswa itu yang masih minim pengetahuannya. 

Ya otomatis yang sebenarnya siswa yang sudah bisa mengikuti materi yang lebih 

jadi agak terabaikan, sebenarnya kita kan kepingin sama- sama. Artinya karena 

berdiferensiasi tidak menyamaratakan perlakuan. Ketika kita menghadapi 

permasalahan yang berupa jumlah siswa yang kurang mampu di dalam mengikuti 

pembelajaran, artinya konsentrasi kita itu lebih ke mereka, sementara yang ini 

jadi agak terabaikan, masalahnya seperti itu. Paling- paling kita cuman bisa 

memberikan motivasi kepada anak- anak yang sudah mapan untuk lebih mandiri. 

Has the implementation of Differentiated Learning affected time required for the 

learning process? 

Betul sekali, kalau menurut saya memang alokasi waktu yang diberikan untuk 

Pembelajaran Berdiferensiasi ini tidak sama dengan pembelajaran lainnya. 

Namun demikian, ini perlu ada semacam pengaturan. Mungkin dari segi materi 

kita tidak harus mengejar kuantitas tetapi kualitas, karena ketika Pembelajaran 

Berdiferensiasi ini membutuhkan waktu yang lebih banyak, maka materi yang 

harus disampaikan itu tidak sama banyaknya ketika kita menggunakan 

pendekatan pembelajaran yang konvensional. Kalau menurut saya, memang ya 

kendalanya seperti itu. Kemudian khusus untuk Bahasa Inggris, memang secara 

umum itu menjadi sebuah kesulitan bagi para guru yang memang kami jadi bukan  

bahasa wajib, sehingga menjadi bahasa asing yang kurang diminati untuk belajar 

padahal sebenarnya kalau program- program pemerintah membuat kegiatan 

pembelajaran Bahasa Inggris itu menjadi sesuatu yang menarik, dan ini kadang 
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anak- anak kurang mau belajar bahasa asing. Terutama minat untuk membaca 

untuk anak- anak apalagi yang bahasa asing itu sangat minim. 

Are there any aspects on Differentiated Learning that discourage or demoralize 

you from using it? 

Kalau prefer sebenarnya ya yang berdiferensiasi. Karena apa, menurut saya, 

saya akan lebih mudah memberikan materi ketika anak itu siap. Artinya apa, anak 

itu kemampuan untuk bisa memahami materi akan lebih mudah ketika mereka itu 

diperlakukan tidak sama rata, karena mereka memiliki kemampuan yang 

berbeda- beda. Berarti akan lebih efektif ketika si anak ini mendapatkan 

pembelajaran yang berdiferensiasi, karena kalau kita memakai apa namanya, 

yang konvensional kita kan tidak terlalu memperhatikan perbedaan jadi 

maksudnya ini materi tidak harus selesai, padahal ada mungkin beberapa anak 

yang kurang memahami sehingga kalau menggunakan berdiferensiasi, itu kita 

bisa membuat sebuah pemetaan untuk ini anak yang sudah memiliki kemampuan 

yang banyak tidak akan sama dengan yang diberikan materi yang kepada anak 

yang masih kurang. 

Ya kalau motivasi tetep kita ngga ada istilahnya. Ya tetep kita berusaha meskipun 

dengan alokasi waktu yang terbatas, ya kita tetep bisa semaksimal mungkin untuk 

menerapkan Pembelajaran Berdiferensiasi. Meskipun memang mengorbankan 

materi yang harus kita sampaikan, karena memang kita membutuhkan waktu yang 

lama. Jadi tetep yang dilaksanakan sebaik mungkin. 

Have you encounter any additional difficulties on the implementation of 

Differentiated Learning? 

Saya sebenarnya kepingin untuk pembelajaran bahasa asing, Bahasa Inggris itu 

meskipun bahasa yang tidak wajib, harapannya pada setiap mata pelajarannya 

itu berkaitan. Jadi penggunaan atau pemanfaatan pembelajaran Bahasa Inggris 

dapat digunakan secara menyeluruh. Jadi kaya Pembelajaran Berdiferensiasi di 

sini bisa terkikis dengan kegiatan yang didominasi oleh kegiatan- kegiatan yang 

bersifat mendukung. 

Ya misalnya kan di sini kalau kaya ekstrakulikuler itu masih banyak didominasi 

olahraga, untuk kegiatan yang Bahasa Inggris masih kurang. Mungkin perlu 

diadakan semacam event yang rutin untuk memotivasi siswa belajar Bahasa 

Inggris. Saya kurang lihat lomba- lomba atau acara apa yang menggunakan 

Bahasa Inggris karena selama ini kita jarang sekali mengadakan. Sehingga 

memang ini Pembelajaran Berdiferensiasi ini bisa dirasakan oleh semua siswa. 

Intinya kalau menurut saya, Pembelajaran Berdiferensiasi itu memang harus 

dilakukan karena kemampuan siswa itu tidak sama, sehingga mereka 

mendapatkan perlakuan yang sama. 
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2. Questions for Vice Principal of Curriculum 

Yuniyati, S.Pd.I, M.Pd (Vice Principal of Curriculum) 

Since when MTs Negeri 1 Banjarnegara implement Differentiated Learning? 

Sebenarnya Pembelajaran Berdiferensiasi itu sudah ada dari dulu ya, jadi mbah- 

mbah kita, bu guru yang lalu itu sudah melakukan, cuma kita itu mengistilahkan 

bukan ya maksude pembelajaran yang baik bukan belum ada istilah 

Pembelajaran Berdiferensiasi. Tapi sebenarnya guru- guru semua itu sudah 

melaksanakan bahkan sebelum, jauh sebelum Kurikulum Merdeka  ini, tapi kan 

Pembelajaran Berdiferensiasi itu ada ketika maksudnya istilahnya itu kan ada 

sejak menjadi, ramai menjadi harus diterapkan sejak IKM. Jadi nek misale 

ditanya ya sudah lalu, tapi kalau di IKM sendiri yo pasti sudah menerapkan, 

setiap guru pasti sudah. 

Kita berarti kan 2022-2023 itu pertama kita melaksanakan mandiri, maksudnya 

belum ada SK dari Kemenag tapi kita sudah melaksanakan itu tahun pertamanya. 

Terus tahun 2023-2024 kita itu resmi mendapatkan SK bahwa MTs Negeri 1 

Banjarnegara itu menjadi pelaksana Kurikulum Merdeka. Resmi menjadi tahun 

kedua setelah menerima SK, tapi kita sudah melakukan ini dulu jadi sekarang itu 

7,8,9 sudah melaksanakan semua.  

Did madrasah facilitate training program for supporting teachers in understanding 

Differentiated Learning? 

Awal kita sebelum melaksanakan langsung kita buat IHT (In House Training), 

jadi sebelum kan itu Juli ya, pembelajaran itu Juli ya, bulan Juni kita sudah ada 

In House Training terkait dengan IKM ini, kita datangkan langsung pakarnya 

untuk menjelaskan kepada guru. Itu yang upaya resmi yang mana menjadi 

terpogram dari madtsansa itu hampir setiap tahun harus ada In House Training, 

lah materi sejak ada IKM maka kita langsung ada In House Training. Terus guru- 

guru sendiri melakukan, mengikuti workshop, kemudian di MGMP juga kan 

mereka punya komunitas yang di MGMP juga mereka selalu membahas 

Kurikulum Merdeka. Terus Mts sendiri yang programnya sendiri yang untuk yang 

memakai dana dari madtsansa ya itu ada In House Training atau penguatan- 

penguatan pelaksanaan itu. 

Setiap tahun itu dua kali In House Training itu, terus yang diikuti guru bahkan 

setiap bulan itu ada pelatihan cuman mata diklatnya itu bermacam- macam. Tapi 

dari Kemenag kan ada namanya PINTAR, jadi PINTAR itu diklat online yang 

bisa diikuti siapa saja guru- guru di Kemenag dan itu bermacam- macam mata 

diklatnya. 
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Is there any monitoring program from school in order to controlling the progress 

of Differentiated Learning? 

Kita ada namanya Tim PKB. Tim PKB itu yang tentu saja Kepala Madrasah, 

kemudian guru- guru senior, dan guru- guru senior itu menjadi supervisor untuk 

guru- guru berdasarkan surat tugas yang diembankan. Jadi kaya misalnya saya, 

nanti saya menjadi supervisor kepada 8 guru, jadi ada 8 supervisor dan masing- 

masing 8 ada yang tujuh kaya gitu lah ya. Itu nanti tugasnya adalah itu tadi, 

monitoring mulai dari RPP atau modul ajar, perencanaan pembelajaran sampai 

pelaksanaan di kelasnya. Nanti ada tindak lanjutnya apa kesusahan guru, nanti 

dari hasil supervisi itu kan ada kesimpulan ada catatan- catatan akan ditindak 

lanjuti untuk materi In House Training yang akan datang, gitu. 

If there any chance that evaluation needed, what program that madrasah provide 

for the solution? 

Ya itu yang tadi sudah saya jelaskan kan, dari supervisi kan ada catatan- catatan 

nah bentuk dukungan maksudnya catatan itu akan menjadi sebuah masalah kan? 

Nah solusinya adalah kita salah satunya In House Training dengan melihat 

kesulitan apa, berarti perlu materi ini yang didiklatkan kepada guru. 

How well the diagnostic test is adapted in the implementation of Differentiated 

Learning within Merdeka Curriculum? 

Sebenarnya sekarang istilahnya bukan asesmen diagnostik, kita pakainya adalah 

asesmen awal. Jadi asesmen awal dilaksanakan guru sebelum melaksanakan 

pembelajaran yang akan di ini. Jadi itu ngga serentak ya, jadi guru ketika masuk 

kelas dia melakukan asesmen awal, nah asesmen awak ini menjadi dasar apa 

strategi apa yang harus dilaksanakan supaya tujuan pembelajarannya tercapai 

dengan kondisi anak yang bermacam- macam. Itu hanya istilah, dulu pancen 

awal- awal IKM bilangnya tes diagnostik, tapi kemudian bergeser istilahnya 

menjadi asesmen awal. Jadi asesmen awal itu untuk guru melihat seberapa sih 

kesiapan anak- anak, kesiapan pembelajaran untuk menghadapi materi yang akan 

kita ajarkan. 

Is there any additional assignment for teachers beside teaching? 

Mr Seno itu murni mengajar di kelas. Kalau Bu Dewi itu, dia jadi pembinga buat 

English Clubnya madrasah selain jadi wali kelas di kelas 8. Nah Bu Widi itu jadi 

pemimpin, maksudnya koordinator Gerakan Literasi Madrasah. Yang itu punya 

program membaca senyap di pagi hari selama 40 menit, juga beberapa program 

mingguan dan bulanan. Guru bahasa Inggris juga sering kami minta untuk jadi 

pendamping atau pelatih siswa siswi yang sedang persiapan untuk ikut lomba 

Bahasa Inggris. 
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Does the school allowed students to bring their own smartphone? 

Siswa dan siswi di MTs Negeri 1 Banjarnegara itu peraturannya ngga boleh 

bawa hp. Kalau ada beberapa kesempatan seperti guru mapel membutuhkan, 

mereka harus dikumpulkan dulu. Jadi ponsel itu mau digunakan dalam 

pembelajaran, itu harus konfirmasi dan diizinkan. Penggunaan penuh itu kalau 

semisal ada ujian karena kita sudah berbasis online. 

Is there any issues on facility that used for Differentiated Learning? 

Kalau permasalahan fasilitas ini ya, contohnya? LCD kita ada, audio speaker 

kita juga ada, kita punya tapi jumlahnya memang terbatas. Terbatas ini bukan 

aksesnya ya tapi kadang guru itu bergantian atau malah tabrakan kalau mau 

memakai, alhasil  ya agak susah. Oh ini, beberapa kelas juga sudah memakai 

papan tulis digital dan itu membantu banget kegiatan pembelajaran. Hanya saja, 

itu baru dua kelas. 
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B. Observation Notes 

CLASS OBSERVATION GUIDE 

Name : Widi Widiyati, S. Pd 

Class : 7B 

Time : 1st, 4th, 8th, and 12th October 2024 

No Element Indicators Checklist Note 

1 General Issues 

Content  

Teacher did not deliver 

different materials for 

the students where all of 

them receive one type of 

material within process. 

But provide different 

content, such as visual, 

audio, and physical 

Process x 

Teacher provides 

various way for students 

to look up for material. 

A simple group also 

used for better process. 

However, the 

differentiation did not 

applied well as whole 

class receive similar 

treatment. 

Product  

Students could decide 

what kind of learning 

product that will be 

submitted as an 

assignment. 
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2 
Learning support 

issues 

Uses various 

media/ tools 
x 

Another tools or media 

did not provided. 

Alternative such as 

smartphone did not 

provided 

Providing 

suitable books 
 

Reliable sources is 

provided. However, the 

usage is not maximized 

and teacher still relies 

on conventional 

approach. 

3 

Theoritical and 

practical 

synchronization 

Delivering the 

concept based 

from what 

teacher know, 

which explained 

on the interview 

session and 

documents. 

along with the 

theory. 

x 

Teacher could explain 

their understanding 

about Differentiated 

Learning. However, the 

practice itself did not 

alligned correctly with 

the interview result. As 

explained before, 

process differentiation 

did not well applied 

4 Time issues 

Teacher’s has a 

good time 

management on 

giving material 

and task for 

students 

x 

Teacher could not 

giving a proper time for 

learning process. 

Especially for doing 

exercise, where the time 

is nearly equal for 

students, although they 

have different level of 
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understanding. 

However, time is 

provided properly in 

giving explanation. 

Teacher could 

manage the time 

for preparing 

learning 

elements such as 

material, tools, 

media, etc 

x 

Learning process is not 

well prepared by the 

teacher as the time is 

pretty short for 

preparation and teacher 

uses simple elements for 

learning process. 

Another events such as 

agenda beside teaching 

also occured, lead 

teacher to leave classes. 

5 
Difficulties on 

students elements 

Uncontrollable 

students 
 

Students are freely 

move around through 

learning process, 

leading classroom to be 

more crowded. 

Highly diverse 

students 
 

Teacher is overwhelmed 

by the diversity of 

students’ characteristic 

and could not 

accomodate it in a right 

way. As a result, there 

are students that could 

not be covered. 

Unmotivated  There are also students 
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students who had a less- positive 

view on English in 

general, which make 

them hard to learn no 

matter the method that 

is being used. This lead 

teacher to simply used 

conventional way. 

6 

Difficulties on 

teachers’ interest/ 

preferences. 

Teacher change 

the method on 

learning process 

due to several 

factors and 

choose another 

that more 

reliable. 

 

In early meeting, 

Differentiation element 

could be seen through 

diagnostic test, etc. 

However, in the next 

meeting, conventional 

approach is used rather 

than Differentiated 

Learning. 

CLASS OBSERVATION GUIDE 

Name : Agustina Dewi Merdekawati, S. Pd 

Class : 8D 

Time : 7th, 10th, 14th, and 17th October 2024 

No Element Indicators Checklist Note 

1 General Issues Content  

Teacher did not deliver 

different materials for 

the students where all of 

them receive one type of 

material within process. 

But provide different 

content, such as visual, 
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audio, and physical 

Process x 

Teacher allow students 

to use smartphone to 

look up for material. A 

simple group also used 

for better process. In 

addition, there are also 

various form of task 

such as mind map or 

simple charts. However, 

whole class receive 

same treatment. 

Product  

Students could decide 

what kind of learning 

product that will be 

submitted as an 

assignment. For 

example videos or 

written assignment. 

2 
Learning support 

issues 

Uses various 

media/ tools 
x 

Smartphone did not 

provided for learning 

process as its mainly 

used on product 

assignment. Additional 

tool also could not be 

used due to the 

limitation from the 

facilities. 

Providing  Reliable sources is 
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suitable books provided. However, the 

usage is not maximized 

and teacher mostly 

relies on students’ 

discussion without using 

book or internet. 

3 

Theoritical and 

practical 

synchronization 

Delivering the 

concept based 

from what 

teacher know, 

which explained 

on the interview 

session and 

documents 

along with the 

theory. 

x 

Teacher could explain 

their understanding 

about Differentiated 

Learning. Learning 

process also in a line 

with the statement that 

teacher has delivered 

within the interview 

session, although the 

implementation could 

not reach maximum 

result. 

4 Time issues 

Teacher’s has a 

good time 

management on 

giving material 

and task for 

students 

x 

Although in general 

teacher has a good time 

management in 

delivering explanation, 

she did not equally set 

the amount of time for 

students to do an 

exercise. Students must 

deliver the assignment 

within the time limit, 

without any additional 

time or else. 
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Teacher could 

manage the time 

for preparing 

learning 

elements such as 

material, tools, 

media, etc 

 

Teacher has a better 

preparation in learning 

process. For example, 

teacher give an 

instruction outside 

learning process which 

make time longer for 

activities. 

5 
Difficulties on 

students elements 

Uncontrollable 

students 
 

Students also are freely 

move around through 

learning process, 

leading classroom to be 

more crowded as they 

walk around and ask 

each other. 

Highly diverse 

students 
 

Teacher did not 

overwhelmed by the 

diversity of students’ 

characteristic and could 

accomodate it in a right 

way. Because the 

classification that being 

used is more simple 

than others. However, it 

does not allign with 

theory. 

Unmotivated 

students 
 

There are also students 

who had a less- positive 

view on English in 
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general, which make 

them hard to learn no 

matter the method that 

is being used. This lead 

teacher to simply used 

conventional way which 

is more simple. 

6 

Difficulties on 

teachers’ interest/ 

preferences. 

Teacher change 

the method on 

learning process 

due to several 

factors and 

choose another 

that more 

reliable. 

 

Differentiated elements 

are implemented in the 

early meeting. However, 

the method is changing 

in the end of material 

where teacher focused 

on conventional method 

and use differentiation 

on Product. 

CLASS OBSERVATION GUIDE 

Name : Slamet Brotoseno, S.S, M. Pd 

Class : 9H 

Time : 3rd, 4th, 10th, and 11th October 2024 

No Element Indicators Checklist Note 

1 General Issues 

Content  

Teacher did not deliver 

different materials, but 

provides various content 

such as audio and 

visual. 

Process x 

Teacher did not 

provided any form of 

differentiation on the 
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learning process. All of 

them receive one type of 

treatment within 

process.. 

Product  

Differentiation on 

product is conducted 

within the assignment 

on material through 

choices that student 

could choose based on 

their knowedge. 

2 
Learning support 

issues 

Uses various 

media/ tools 
x 

Smartphone did not 

provided within learning 

process and mainly used 

on creating product 

assignment. Additional 

tool also could not be 

used due to the 

limitation from the 

facilities, similar with 

another teachers. 

Providing 

suitable books 
 

Reliable sources is 

provided. Teacher uses 

the book all through the 

learning process, start 

from material to 

assignment. 

3 
Theoritical and 

practical 

Delivering the 

concept based 
x 

Teacher could explain 

their understanding 
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synchronization from what 

teacher know, 

which explained 

on the interview 

session and 

documents 

along with the 

theory.. 

about Differentiated 

Learning. However, in 

learning practice the 

concept of 

differentiation did not 

implemented as teacher 

use similar process 

element. 

4 Time issues 

Teacher’s has a 

good time 

management on 

giving material 

and task for 

students 

x 

Although in general 

teacher has a good time 

management in 

delivering explanation, 

she did not equally set 

the amount of time for 

students to do an 

exercise. Students must 

deliver the assignment 

within the time limit, 

without any additional 

time or else. 

Teacher could 

manage the time 

for preparing 

learning 

elements such as 

material, tools, 

media, etc 

 

Teacher has a better 

preparation in learning 

process. For example, 

teacher give an 

instruction outside 

learning process which 

make time longer for 

activities. 

5 Difficulties on 

students elements 

Uncontrollable 

students 

 Students also are freely 

move around through 
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learning process, 

leading classroom to be 

more crowded as they 

walk around and ask 

each other. 

Highly diverse 

students 
 

Teacher did not 

overwhelmed by the 

diversity of students’ 

characteristic and could 

accomodate it in a right 

way. Because the 

classification that being 

used is more simple 

than others. However, it 

does not allign with 

theory. 

Unmotivated 

students 
 

There are also students 

who had a less- positive 

view on English in 

general, which make 

them hard to learn no 

matter the method that 

is being used. This lead 

teacher to simply used 

conventional way which 

is more simple. 

6 Difficulties on 

teachers’ interest/ 

preferences. 

Teacher change 

the method on 

learning process 

due to several 

 

Differentiated elements 

are implemented in the 

early meeting. However, 

the method is changing 
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factors and 

choose another 

that more 

reliable. 

in the end of material 

where teacher focused 

on conventional method 

and use differentiation 

on Product. 
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