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Abstract: Cohesion in discourse is important to know the coherence of
discourse. This study intends to analyze the types of cohesive devices and their
function in Susilo Bambang Yudhoyono's speech. The research design in this
study is descriptive qualitative. The object of the research is a text-transcript of
Susilo Bambang Yudhoyono's speech. The researchers are the primary
instrument for gathering and analyzing data. There are four main steps to
analyzing the data; identifying the sentences, classifying the cohesion of the
speech based on Halliday and Hassan's theory (2014), explaining the data and
concluding the data. There are three types of cohesion used in the speech. The
result shows the mostly used in the speech is reference. The majority used is
personal preference. It demonstrates that the speaker wants to make cooperate
with the listener or audiences of the conference. Furthermore, the mostly used
in the speech is subject.

Keywords: Cohesion, speech, conference

INTRODUCTION

Human used language to communicate each other. Language is
important to share ideas. There are two kinds of language used in our regular
communication. They are spoken language and written language. If someone
has a good language skill, he or she will be easier developing his or her talent,
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and one of talent is speech. The important aspect of a text, whether speech text
or not is cohesion. It plays a significant role in creating a text because it can
provide continuity that exists between one part of a text and another. Studying
cohesion, especially cohesive devices (grammatical and lexical), is used to
create a good and systematic text and make easily understand what
information is delivered in it. It can also reduce confusion in understanding the
texts. So in this case, when someone can use cohesion devices correctly, it
means that he or she can make a good text and systematically.

Cohesion belongs to discourse analysis text that links one word to
another to interpret the meaning of the text; one ties another to sum up the
discourse within the text. A research on grammatical and lexical cohesion in
speech found some kinds of cohesive devices: reference 56.9%, conjunction
24.6%, reiteration 18.5%, and collocation 6%. It can be concluded that the most
dominant cohesive devices used in the article of Barack Obama's speech is
reference. The cohesion in the second inaugural speech of Barack Obama is
used to establish the text's coherence to make the reader understand the text
easily (Nurjannah, 2013).

This research is based on the argument that cohesion is the most
important criterion of textuality. Because cohesion can different between text,
or non-text. Cohesion distinguishes texts from non-texts and makes the reader
or listener establish relevance between what was said, is being said, and will be
said through the appropriate use of the necessary cohesion devices. A person
can connection sentence to another to paragraph unity, it shows that he or she
has a good speaking ability. One of kinds of speaking ability is speech. Almost
people when will have speech, they will prepare the text based on their topic. A
good speech text seems on the content of the topic and from the used cohesion
correctly. Therefore, speaking English ability especially when speech should be
prepare a text of speech and give attention to used cohesion correctly.

Concerning the use of cohesive devices in the speech of students of
English education study program by Ratnasari (2016), it showed that the most
frequently cohesions appeared in the speech are conjunction, reference, and
lexical reiteration. Meanwhile the occurrences of ellipsis, substitution, and
lexical collocation were the least. This research aims to investigate the
cohesion in speech of different context, namely Susilo Bambang Yudhoyono’s
speech in APEC conference in Bali. Besides that, the research aim also analyzes
the used cohesion in his speech in five forms: subject, object, verb, complement,
and adverbial.

LITERATURE REVIEW

The remaining standards of textuality are user-centered, concerning the
activity of textual communication by producers and receivers of text. There are
seven criteria are given for textuality. They are coherence, cohesion,
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intentionality, acceptable, informatively, situationality, and intertextuality. It
called constitutive principles, in that they define and create textual
communication as well as set the rules for communicating. Nevertheless, this
research conducted one of the criteria of constitutive principles, it is cohesion.

Cohesion is one of the two qualities that give a written or spoken text
unity and purpose, the other being coherence. Coherence is a concept that is
still not fully understood for its complexity. Then, to make a coherent text, it is
crucial to use cohesion as a connection between each sentence, or paragraph in
a text. Text can be written or spoken text which is form unified whole. So when
a text content cohesion device correctly, it means the coherence text. In other
words. A better text creates the word coherence, the better text will gain the
best writing proficiency. So a good composition since it goes fluently as we can
see the connector transition

Coherence paragraph of speech's text consists of some good paragraph
unity. There are some aspects to make a good paragraph unity, such as
grammatically, vocabulary, cohesion device, etc. One of aspect to make a good
paragraph unity in a text is cohesion. Cohesion occurs when the interpretation
of some elements in the discourse is dependent on that of another. Halliday and
Hasan (2014) also mention five types of cohesion: substitution, ellipsis,
reference, conjunction, and lexical cohesion.

In the term, speech is communicating in a public place, so the speaker
should use cohesion devices to make the audiences understand easily.
According to Rankema (1993) cohesion is the connection which results when
the interpretation of textual element is dependent on another element in the
text. Besides that, Brown and Yule (1983) also said that there are three broad
types of cohesion: reference, ellipsis and substitution, and conjunction. So to
make a text of speech contents the types of cohesion devices.

There are previous studies concerning the cohesion. A study by Singchai
and Jaturapitakkul (2016) looks at what cohesive devices are utilized in
students' account papers and which strong device is utilized most often in each
sort among three gatherings of students. Second, Kalajahi and Abdullah (2015)
discover the connection between the utilization of talk connectors and
attachment of writing in the composing tests of Malaysian school understudies.
And finally, the last prior study mentioned in this research is a study by
Gholami and Alizadeh (2017). They differentiate the recurrence and thickness
of the utilization of various sorts of lexical union in the presentation part of
local English and Iranian related phonetic research articles. In brief, cohesion
devices are used not only in writing students' papers but also in text of speech.

METHOD

This research used qualitative research using descriptive method.
Qualitative research is the study that produces analytical procedures that do
not use statistical analysis or other (Corbin & Strauss, 2009). The data are in
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the form of words, phrases or sentences of the transcription of video on APEC
conference, it means the text of the speech. This research designed is
descriptive method which attempt to provide systematic. The data are
described descriptively based on the types of cohesion. It based on the
objective of the research is to explain the transcription found in it. The data will
analyze based on the types of cohesion. This research used five types of
cohesion based on Halliday and Hassan (2014) to analyze the data and describe
the data. They are Substitution, ellipsis, reference, conjunction and lexical
cohesion.

There are two kinds of data sources used to get the data. They are
primary and secondary sources. The primary source is the transcription of the
video of the APEC conference on YouTube. It contents about Susilo Bambang
Yudhoyono's speech in APEC economic leader meeting. The transcription of the
video as the data will be analyze in its types of cohesion devices. The secondary
source such books, journals, and other documents related to the research.

The main instrument of this research is the researcher herself since in
qualitative research; the researcher investigator is the primary instrument for
gathering and analyzing data. The researcher spends considerable time to
watch the APEC conference on YouTube and transcribe it. The researcher also
used some sources to help her analysis, such as a literature book and another
instrument related to the research.

This research data are taken from Susilo Bambang Yudhoyono's Speech
in APEC conference in Bali in 2013. This research has five steps of data
collection method. Firstly, browsing a video on YouTube about Susilo Bambang
Yudhoyono's Speech in APEC conference. Secondly, downloading the video.
Thirdly, watching the video and transcribing. Then, identifying cohesive devices
used. The last, arranging the data systematically according to Halliday and
Hassan's theory of cohesion (2014).

The data found would be analyzed using descriptive form. There are
four steps to analyze the data. Firstly, identifying the sentences that have
cohesive devices. Then, classifying the cohesion of the speech based on Halliday
and Hassan’s theory (2014). Next, explaining the data on how the data are
classified as cohesion in terms of substitution, ellipsis, reference, conjunction,
and lexical cohesion. Finally, drawing the conclusion.

FINDINGS
Types of Cohesive Devices used in Susilo Bambang Yudhoyono’s Speech

There are three types of cohesive devices used in the speech. They are
reference, conjunction and lexical cohesion. The researcher did recapitulation
tables of reference on Susilo Bambang Yudhoyono's script based on Halliday
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and Hasan's concept (2014). The concept was used to know the cohesive device
of the text. The recapitulation can be presented in table 1.

Table 1. Reference Devices

No. Reference types Words Frequency
1. Personal Reference Our 1
Your
Me
My
I 1
Us
Its
We 2
It
Their
You
They
Which
2. Demonstrative The
That
This
These
Those
Here
3. Comparative More
Better
Similar

=
NRUUNRAANOODWWRUINOONND ORRLRNO

Table 1 identified frequency for type of reference, namely personal
reference, demonstrative and comparative. From the table above, the text of
speech consisted of personal reference the frequency as much as 91 words, the
frequency of demonstrative 47 words, and comparative 8 words.

Three personal references were found. First, personal reference
elements that occur in the text are personal pronoun as subject me, I, us, we,
you, they, it and as object our, your, my,its, possessive adjective and categorized
as relative pronoun. Second, demonstrative reference elements that appeared
in the text are neutral demonstrative reference represented by determiners the,
this, these, that, and those, and the demonstratives adverb here. Third,
comparative reference elements in the text are adjective comparison through
more, and better, and adverb comparison through identity similar.

The following section explained the conjunction devices occurred in
script of Susilo Bambang Yudhoyono's speech. Therefore, the explanation
would be described as follows:
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Table 2. Conjunction Devices

No. Conjunction Words Frequency

1. Additive And 39

2. Causal Otherwise 1
Therefore 2

3. Adversative But 3

4. Temporal At the same time 1

There were four types of conjunction elements, they are additive 39
words, three adversative words, three causal words, and one temporal word.
First, additive conjunction item in the text is and. Second, adversative
conjunction that appeared in the text is but. Third, causal conjunction that
appeared in the text are otherwise and therefore. Fourth, temporal conjunction
that appeared in the text is only at the same time. Finally, the presupposing
sentence is temporally cohesion because it stood in time relation to the
presupposed sentences through the component at the same time.

The last section explained the lexical cohesion devices occurred in
script of Susilo Bambang Yudhoyono’s speech. There are two types of lexical
cohesion used in the speech. They are reiteration and collocation. Firstly, the
explanation of reiteration would be described as follows;

Table 3. Reiteration Devices

No. Reiteration Words Frequency
1 Repetition Discussion 6
Business 5
Community 2
APEC 24
Economies 10
2 Synonymy Problem - issues 1
Objectives - goals 1
Target - achievement 1
3 Antonymy Decreased - increase 1
External - internal 1

There were four types of reiteration elements, they are repetition,
synonymy, antonymy, and superordinate. The reiteration elements found in the
script of the speech were repetition, synonym, and antonymy. Superordinate
was not found in the text. First, repetition is the most common form found in
the text was repetition. The repetition items existed in the text that makes it
cohesive were name of place and noun repetition. Second, synonym that
occurred in the sentence was the only word with identical meaning with other
words. There are three synonym words above was between problem and issues,
objectives and goals, target and achievement. The last is antonymy that occurred
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in the sentence was only that has opposite meaning with other words. They are
two words used in the speech between decreased and increased, external and
internal.

The last types of lexical cohesion was collocation. Here, one of the
examples of collocation that appeared in sentence: This multilateral trading
system good serve as an essential source of sustainable economic growth
development and stability. Therefore, what appealed in the APEC 2013 is our
primary interest to promote. This bold word has relation because in the APEC
2013 discussed about economic growth.

In conclusion, the script of speech was cohesive, although some
cohesion items were invented in the concept but did not appear in the data. The
cohesion items that did not appear in the text was substitution and ellipsis. Yet,
the cohesiveness of the texts was still maintained with the appearance of the
other cohesion devices.

The Use of Cohesive Devices in Susilo Bambang Yudhoyono'’s Speech

This research also explains the use of cohesive devices in a script of the
speech based on the objective of this research. The researcher was identifying
the use of cohesive devices into four kinds. They are subject, object,
complement and adverbial. The words categorized as subject are I, you, we,
they, me, it, my, its, this, and that. Next, the object words are me, us, those, the,
here, and, better. Then, the words that are categorized as compliment are more,
and similar. The last is adverbial words are at the same time, but, otherwise,
therefore, our, your, their.

It can be concluded that three types used in the script of Susilo
Bambang Yudhoyono’s speech and five functions or uses of cohesive devices of
the speech. The three types are references, conjunction and lexical cohesion.
Then, four functions are as subject, object, complement, and adverbial.

DISCUSSION

First, based on the data analysis of cohesion, the script of speech used
cohesion devices, except substitution and ellipsis. When the text of speech or
the script wrote a text cohesively, the text would be easy to understand to
the listener because the elements in the text were linked. Therefore,
cohesion provided strong evidence that contributed to readable writing.
However, the fact showed that the existence of all cohesion devices should not
connect the sentences in the text. The collocation was found in very little
quantity, while there was no substitution and ellipsis found in the speech script.

Second, based on the result, the majority type used in the speech is
reference. There are three types of reference, namely, personal reference,
demonstrative reference and comparative reference. And the highest frequency
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of types of conjunction is additive conjunction. The last the highest frequency of
types of lexical cohesion is repetition. Based on the analysis of the text of Susilo
Bambang Yudhoyono's speech, there were several words and clauses of the
type of personal references that were repeated like "I" and "We". The repetition
was to emphasize the leading actor from the contents of his speech. "I" is a
representation of Susilo Bambang Yudhoyono as President and Deputy of the
Indonesian Government. "We" can be interpreted as a member of the APEC
conference and people of Indonesia who want developed countries in
economic.

There are three example sentences of personal reference, additive
conjunction and repetition. In term personal reference, the majority used in the
speech is "we". It showed that the speaker wants to make cooperate with the
audiences of the APEC conference. Here, one of example sentence in the speech:
We also witnessed a mix development recovery among developed countries
including in Europe and North America is showing a promising game. Then, the
majority type used additive conjunction, the word is "and". It showed that
cooperation and partnership have relation. Here, one of example sentence in
the speech, Effect economy should enhance cooperation and partnership. The last
type of cohesion is lexical cohesion. They are two types of lexical cohesion. The
highest frequency used in the speech is repetition. Here, the sentences; In spite
of uneven pace of recovery in the APEC region. The APEC economies continue to
be the driving force for global growth. Hence, the explanation texts analyzed in
this research mostly use repeating key nouns to make the speech seem solid
and permanent unit or the core of the whole speech discussion.

This is in line with the study conducted by Ayub (2013). The aims of his
research are to analyze the students' writing in terms of the types of cohesion
devices used and the problems of coherence. He indicates that cohesion and
coherence have to be emphasized in teaching writing. English teachers have to
be competent in evaluating the coherence of students' writings by applying
TPA. Next is a research by Sugiarti (2013), her research about grammatical
cohesion errors found in the expository essays. She found that the most type of
grammatical error is error of reference. The frequency is 136 items on 73, 51%,
the second grade is error of conjunction for about 49 items or 26, 48%.

From those results, we can see that the writers create a text of speech
with a clear purpose that is be easy for the listener to understand, and good
enough understanding toward building cohesion within the text of speech. It
shows from use or function of cohesive device in the text of speech located in
subject, object, complement, and adverbial correctly. Although there is no use
or function of a verb, the text of speech used cohesion device necessary and
correctly.

The discussion above can be concluded that good composition since it
goes in a fluently way as we can see the connector, presented a temporal usage
of the cohesive device. However, briefly speaking, especially in speech, the
other expert implies that grammatical knowledge profoundly has impacts on
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the idea organization, as well as with the cohesive device usage. This
proposition is also supported by Hinkle (2008) that most non-native speakers
have problems with cohesion because they could not maximize the use of
grammatical and lexical functions in the target language.

CONCLUSION

The words are selected carefully to use in the speech to persuade the
listener or audience towards their message. The selection of words, sentences,
and expressions is significant to analyze to identify cohesion devices in the
speech. Based on the result and discussion, cohesive devices were found in the
text of Susilo Bambang Yudhoyono's speech. Three types of cohesion were used
in the speech. They are reference, conjunction and lexical cohesion. The most
used in the speech is reference. There are also three kinds of reference. They
are personal reference, demonstrative reference and comparative reference.
The majority used is personal preference. Furthermore, there are four types of
cohesive devices in the speech: subject, object, complement, and adverbial. The
mostly used in the speech is subject. The frequency of the issue is seventeen
words in the sentences of Susilo Bambang Yudhoyono's speech.
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Abstract: This article is intended to clearly describe the implications of
teaching sociolinguistic competence from studying language style in TV
interviews and obtaining data from research problems. The style of language
owned by a person is part of diction that is closely related to individual or
characteristic expressions or has high artistic value. Therefore, language style
becomes a way of expressing one's thoughts through language specifically that
can show the soul and personality of language users. In this study, several
language styles were detected in TV interviews: casual, intimate, formal, and
consultative. The frozen style was not found. The finding implies the teaching of
Sociolinguistic competence as language learners can understand the way
language style blends in language situations, reflecting the status of the
relationship between the sender and the recipient of the message. In addition,
language learners can acquire the language style in the social context taking
place in the TV interview.

Keywords: language style, sociolinguistic competence, TV interview

INTRODUCTION

Television is a form of electronic mass media whose existence is very
calculated and has a vital position for human life today because of its audio-
visual form. Therefore, every program presented has a significant role in
conveying ideas, vision, and mission procedures so that television is proven to
influence public opinion. Therefore, the program presented on television
should be useful and can attract the attention of the viewer.

The TV interview program is also one of the programs with a tremendous
influence because there are many benefits, by inviting resource persons to tell
authentic and inspirational stories to the language style that makes viewers
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interested in watching TV interviews. The latest data shows that currently,
there are around 30-33 million households and even more that own a TV set.
Therefore, various programs are crammed into viewers at no less than eighteen
hours per day (Kusnawan, 2004).

With the increasing number of TV channels that present TV interviews,
there is also room for students to learn through TV interviews. Furthermore,
the programs invited speakers who use unique and diverse language styles.
Therefore, it can be used as material to study sociolinguistic competence.

The language style is part of diction closely related to individual or
characteristic expressions or has high artistic value (Keraf, 2010). Therefore,
language style becomes a way of expressing one's thoughts through language
specifically that can show the soul and personality of the language user
(language writer). Then it is realized by choosing the correct diction to
distinguish one individual from another because, in essence, the element of
style is related to the work. TV interviews and language styles can be combined
and matched with teaching sociolinguistic competence to improve student
learning. Language style also colors TV shows, in this case, language style can
be viewed from the point of view of language or elements of language used in
communication.

Sociolinguistics is a combination of the words sociology and linguistics.
Sociology is an objective and scientific study of humans in society and social
institutions and processes in society (Chaer & Agustina, 2010). Linguistics in
linguistics or a field that takes language as the object of study. Thus,
sociolinguistics is an interdisciplinary field of science that studies language in
society. The use of sociolinguistics for practical life is very much because
language has specific rules as a means of human verbal communication. In its
use, sociolinguistics provides knowledge on how to use language. Therefore,
sociolinguistics is an interdisciplinary field of science that studies language
concerning the use of that language in society (Chaer & Agustina, 2010).

Before conducting this research, several studies on TV programs could be
used to reference research and find gaps. First, an analysis of the Kick Andy
Metro TV program (Isnaeni, 2011) shows that the popular interview program
performed the various styles of the language spoken by the speakers. Second,
the power struggle and language style existed in the interview program (Fara,
2019) based on Keraf's (2010) theory on the type and the use of language style.

Furthermore, the use of language style in TV interviews brings
implications for language teaching. Therefore, this paper aims to describe how
the language style brings implications for teaching sociolinguistic competence.
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In this case, the description of the types of language style is not sufficient
without relating the finding with the language competence acquired by the
language learners.

LITERATURE REVIEW
Sociolinguistics Competence

According to Sumarsono (2017), sociolinguistics is a study of language
associated with social conditions (studied by social sciences, especially
sociology). As Wardhaugh (2010) stated, sociolinguistics is concerned with
investigating the relationship between language and society to better
understand the structure of language and how language functions in
communication. The statements of the two experts show that language and
society are interconnected. Language is part of society, and people need
language to be able to communicate.

Sociolinguistics teaches many language phenomena in everyday social
interactions. The scope of competence is also quite broad, including language
variations, language styles, speech levels, and many more. Studying
sociolinguistics supports the skill of communicating and interacting both orally
and in writing. The competencies in sociolinguistics also teach us to adjust our
communication partners, the conditions we are facing, and the context that is
being discussed.

Regarding sociolinguistic concepts in language teaching, it is inseparable
from the term competency-based language teaching (CBLT) beginning in the
1970s, which language learning was based on adult learners (Richards, 2001).
CBLT bases its philosophy on the functional and interactional perspectives of
natural language. This language learning method is based on communicative
competence and seeks to develop functional language skills. In response to
Chomsky (2012), communicative language teaching mentions the existence of
creativity in the use of language by the user. Many opinions have emerged that
language teaching methods that use structural linguistic theory as a
philosophical basis are no longer feasible to continue. Consequently, beginning
with Hymes's (2013) theory regarding communicative competence, language is
seen as a communication tool, so language skills are seen from a person's
ability to use it in communication.
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According to Hymes, communicative competence includes the overall
understanding of the language system and its application in real
communication (Richards, 2001). Meanwhile, according to Chomsky,
competence is defined as the inner structure that underlies communication
using countless sentences (Aitchison in Rothman, 2013). In its application,
Hymes' opinion is used as the philosophical foundation of communicative
language teaching. Thus, communicative language teaching emphasizes
language learning from the communication dimension.

Discussion this competence is also relevant to the natural approach. The
basic principle of the natural approach is the same as the communicative
approach, namely seeing language as a natural means of communication. In its
application as a learning method, the natural approach emphasizes naturalistic
principles that prioritize exposure in the target language. It also requires direct
involvement in using the target language will naturally allow language
acquisition (Richards, 2001). The principle of the natural approach is the
development of target language competence with a natural language
acquisition process. Language as an object of learning is seen as a tool for social
interaction in society. In everyday life, humans are involved in many
conversations (language wuse) within social interaction. Meanwhile,
conversations among community members are bound by an order
(rules/values) agreed upon between them (Richards, 2001).

Language Style

Language style is a person's way of communicating in everyday life,
whether delivered in writing or orally (Chaika 1982). Language style can help
someone as a message sender to describe the conditions they are experiencing.
Even though in reality people fake the language style they use. However,
through language style, the other party who acts as the message's recipient can
describe the situation they receive so that they can adjust how they should
behave such as happy, empathetic, sad, etc.

Language style is not motivated by where someone comes from or the
dialect used by someone who occupies a particular area but is motivated by the
ultimate goal they want to achieve from the communication they make.
Therefore, it is following the opinion of Brown (2000) that a language style is
not a daily dialect or dialect of a person in an area, but a variety of languages
used to achieve certain goals.
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Giles and Powesland (1975) noted several things that affect the use of
language style include differences in language situations or differences in the
status of the relationship between the sender of the message and the recipient
of the message. As well as other things such as the context of the discussion
being discussed when communication activities are taking place. For example,
the language style when an employee meets with the boss is certainly different
from the Language style used by colleagues. From some of the expert opinions
above, it can be concluded that Language style is a person's way of
communicating using language. Communication that exists does not have to be
delivered orally, but can also be delivered in writing. A person's dialect does
not influence language style, but by the communication situation, role
relationships between participants, and the topic of conversation.

Several figures expressed their opinion about the kinds of language
styles. As Schneider in Wellek et al. (1956) suggests, language styles are
grouped according to the environment they convey their message. There is also
the opinion of Romaine (1994), who suggests that language styles are based on
social context, participant relationships, social class, gender, age, etc.

This study uses the theory of Martin Joos (2012). He suggests five
language styles, including frozen ones that can be found at solemn events such
as official ceremonies, mosque sermons, inauguration ceremonies, notary deed
writing, laws, etc. The hallmark of the frozen style is that the patterns and
provisions contained in it cannot be changed and are standard. Even the details
can't be changed like the stress on pronunciation. The language used must be
official and comply with the language rules that have been set. In frozen style,
both the sender and the message recipient must be serious about listening and
paying close attention. For example: "You should come back to our meeting".
Formal style is a variety of language used in official speeches, official meetings,
or official meetings of an agency's leadership. The patterns and rules of this
type are well defined and structured. Another example of this style is during
lectures, conversations between students and lecturers, etc. Example:
"Introduce my name is Adinda from Ul, what's your name, ma'am?" Business
variety (consultative style) is a variety of language suitable for ordinary
conversations in schools, companies, and business meetings oriented towards
results or production; in other words, this variety is at the most operational
level. Example: "Yes, because I have a market stall, I used to go to the market
and then I moved here. Yes, since I was in the market, I did clothes. Since the
first time on the market, the clothes keep opening branch here, my market
moved here all. My market is contracted."
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Casual style is a variety of casual language between friends in talking,
recreation, exercising, etc. In the mini body, many utterances are shortened.
Regional languages, example color many word elements: "Ee...yok opo ya mbak
ya, emang kondisinya lagi susah kayak gini. Area yok opo maneh.” [Ee ... no, sista,
of course the condition is as difficult as this. I don’t want to do it anymore].
Intimate style is a variety of language between members familiar with family or
friends who do not need to speak in full with clear articulation, but enough with
short utterances. It is due to mutual understanding and knowledge of each
other. At this level, many forms and terms (words) are used typically of a family
or a group of close friends. For example: "love you honey."

METHOD
Data collection

The data analysis techniques used in this study are as follows:
Observing the data needed in the study, the observation process, identifying the
basic competencies that prove sociolinguistics as the basis of language style in
TV interview programs, explaining the data descriptively so that it can describe
the research results

Data analysis

The design of this study used descriptive qualitative research. Research
using descriptive methods is carried out if the researcher wants to answer
questions about the symptoms that exist or apply in the present (Susetyo,
2010). The subject of this research is the TV interview program, and the object
of this research is the students. According to Sugiono (2014) in this
observation, the researcher is involved with the person's daily activities being
observed or used as a source of research data. The researchers observed the
process of the TV interview taking place using language style and implementing
it into sociolinguistic competence.

This descriptive study aims for researchers to describe clearly and in
detail the implications of teaching sociolinguistic competence in language styles
on TV interview. It obtains data based on the research problems, namely the
types of language styles used in TV interview and the implications for
sociolinguistic competence learning.
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FINDINGS

The following are findings from research on Language Styles often used
in Najwa Shihab's interview with Niki Zefanya. Although, Najwa Shihab is a
narrator who often conducts interviews at one of the national TV stations, she
also gives a different angle when reviewing various problems. Next, Niki
Zefanya, often called Niki as a guest speaker, is a singer starting a career under
the auspices of "88rising". He is with several Indonesian singers (Rich Brian,
Warren Hue, etc.) under the same label living and living in LA, United States.

LANGUAGE STYLE

50%

40%
30%
20%
10% — - -

0%

B | ANGUAGE STYLE

Figure 1. Language style in Najwa Shihab and Niki Zefanya's interview.

From the data above, in Najwa Shihab and Niki Zefanya's interviews not
all language styles are found, there are only four language styles detected. The
most findings are casual style at 45%, followed by intimate style at 30%. In the
third position is occupied by formal style at 15%, consultative style at 10% in
fourth place, and the last style, frozen style is 0%. This finding answers the first
research question related to what language styles were found in Najwa Shihab
and Niki Zefanya's interview.

In Najwa's interview with Niki, several sentences were found that refers
to the formal variety. Here are some of the data obtained:

Niki: "Hai Mbak Najwa, I am good. Apa Kabar Mbak Najwa?”

This sentence was conveyed by Niki to Najwa, here Niki greeted Najwa in a
formal language using Indonesian and a little mixture of English. Overall, this
sentence uses a good and correct Indonesian structure.
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The study results found that 10% of data refer to the consultative style.
The following is an example of a consultative style sentence obtained from
Najwa's utterance:
"Tapi Lagu ini bagian dari album yang akan rilis September gitu kan.?”
In this sentence, Najwa asked about Niki's new song. As previously stated, Niki
is an Indonesian singer who lives in America. So, when talking about Niki's new
song project, it means they're on consultative style. Another example of Niki:
“lya itu single ketiga dari album Niki yang akan nanti dikeluarin nya September.
Aku ada feeling, kalau Indonesia bakalan suka lagu ini, karena orang Indonesia
sukanya baper, yang bisa galau gitu.” [Yes, it is the third single from Niki's
album that will be released in September. [ have a feeling, if Indonesia will like
this song, because Indonesians like romanticism, which can be so confusing].
The second sentence refers to the casual style. Niki talks about her fondness for
"Fried Bananas". Niki tells in detail about what Niki likes about fried bananas.
Here it shows the characteristics of casual style, which refers to conversations
between friends about likes, hobbies, sports, etc.

Several sentences that show the Intimate style are also found in Najwa
and Niki's interviews. For example, Najwa:
“Ki kamu pernah kebayang ga sih berada dititik sekarang ini.” ["Ki, you never
imagined you weren't at the point right now].
In this sentence, Najwa calls Niki with the greeting "Ki,". Which you could say is
Najwa's familiar form to Niki. Najwa repeatedly called Niki with the nickname
"Ki". More example of Najwa:
“Kamu ngrasa nggak sih, aku dulu sempet tinggal di luar negeri, aku merasa
semakin jauh tuh malah justru semakin kenal diri sendiri dan semakin kenal
kampung halaman.” [You don't think so, I used to live abroad, I feel like I'm
getting farther and farther away, in fact, I know myself better and I know my
hometown better].
In the sentence above, Najwa said it in short and non-standard language. Najwa
does not speak completely and with short utterances such as "Ngrasa" is a non-
standard form of "felt", and also the word "sempet" is a non-standard form of
"had".

DISCUSSION

The data of this paper were taken from the interview of Najwa Shihab
and Niki Zefanya. In this case, the writer analyzes the data based on Martin Joos
theory (2012). The analysis is focused on the type of language style on the
Interview of Najwa Shihab and Niki Zefanya. From the data, it was found that
casual style was mostly used followed by intimate style. Formal style and
consultative style were seldom used. In addition, frozen style does not exist in
the context of TV interview program. This finding answers research question 1
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regarding what types of language styles are used in the Interview of Najwa
Shihab and Niki Zefanya.

That casual style dominates the data is similar to the findings of
Hamzah (2018) on the language style of teenagers found in Facebook status
and also the findings of Manurung (2014) concerning the language style found
in Barack Obama's speeches”. In an unformal context, it uses a more
unrestricted form of language and takes place in a relaxed conversation
situation (Alwasilah, 1990). This interview uses a lot of casual style because of
Niki Zefanya, who is a singer, in other words, works in the entertainment field.
So this interview is relaxed and flexible. Also, this interview program is
targeted to be watched by young people, so it doesn't require a rigid and formal
interview as a whole. So the use of the right language style is essential because
it can improve the listeners' mood, such as the opinion of (Badiah, 1990)
regarding the function of the language style.

There is the intimate style which occupies the 2nd place by 30%. Some
of the reasons why this interview is also dominated by Intimate Style is that
they both come from Indonesia. So that they understand the terms that are
often used in Indonesia. Even though they are in different countries, they often
interact through social media. Intimate style is usually used by speakers who
are already familiar, as stated by Martin Joos (in Alwasilah, 1990) intimate style
is characterized by the use of language that is incomplete, short, and with
articulation that is often unclear, the meaning of the conversation cannot be
understood by others. Without knowing the situation, and often used forms and
terms (words) typical of a family or group of close friends. This finding is
similar to Tamsar's finding on language styles on Disney Movie script showing
that intimate style occupies the second position after casual style. The
sentences spoken by Najwa Shihab and Niki Zefanya have non-standard forms.
It means it has an incomplete form, there are allegro.

Formal style occupies the third place with a percentage of 15%. Like
Chaer’s (2004) opinion, the characteristics of formal style cannot be separated
from linguistic rules. Formal style is used in addressing audiences, usually
audiences are too large to permit interchange between speaker and hearer
effectively, though the form is normally not as polished as those in an oratorical
style such in a typical university classroom lecture where is often carried out in
a deliberative style. It always uses in important of serious situations, classroom,
formal speech, and sermons. It is used in academic that makes there is no
shortened form of words, phrases or sentences. In formal style usually used a
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standard language. For this reason, formal style is not often found in Najwa
Shihab and Niki Zefanya's interviews.

Consultative style is ranked fourth with 10%. As stated by Martin Joos
(in Alwasilah, 1990), it is used in semi-official situations, and is used to consult
a problem. Here, Najwa Shihab and Niki Zefanya talk about Niki's new song.
Najwa Shihab asked about Niki's new song "Lose". As a singer, a song is a
product/work. Consultative style is in third position because not all interviews
talk about business regarding the work of a product from Niki Zefanya.

Frozen style was not found in the interviews of Najwa Shihab and Niki
Zefanya. Frozen style is a standard and very official Language style. In frozen
style, the expressions and terms used are fixed and do not change a single
word. In fact, the pronunciation pressure should not change at all because it is
very stiff as explained by Chaer (2004) regarding the rigid characteristics of
Frozen Style. Therefore, it is impossible to use it in an interview between Najwa
Shihab and Niki Zefanya. And usually, frozen style is used in very official events
such as court decisions, state ceremonies, etc.

From the description of the findings of language style above, it can be
concluded that TV interview can be used as one of the media for sociolinguistic
learning. Through these findings, methods that can be used for sociolinguistic
learning include the discussion method. Discussion is an instructional activity
marked by the interaction between students and teachers to solve a problem
under the guidance and responsibility of the teacher. In this way,
communication between students and lecturers will be established using
language. Here language is an object of learning seen as a tool for social
interaction in society. In everyday life, humans are involved in many
conversations (language use) within social interaction. It is from this
understanding that sociolinguistic learning competencies are formed.

Through TV interview we can observe language style about language
interaction naturally. Like Richard’s (2001) opinion, the sociolinguistic learning
method is based on communicative competence and seeks to develop
functional language skills. Through TV Interviews, students can observe the
latest language styles that are currently circulating in the community. So that
way students do not miss the current trend, and learning is renewal. Another
advantage is that students can know the phenomena that are currently
happening in the sociolinguistic field. Students' interest would also increase if
the TV interviews used as teaching materials have an interesting context of
discussion, or their idols are the main resource persons. Factors like this can
support students' enthusiasm for learning because they experiment directly
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with their real lives. In accordance with the basic concept of sociolinguistic
learning, it leads to language learning by communicating. It is hoped that this
instructional method can help improve the learning atmosphere to be more
enjoyable and make students more active in participating and understanding
the material correctly and not verbally.

CONCLUSIONS

The TV interview program is also one of the programs with a tremendous
influence because there are many benefits in the event. By inviting resource
persons to tell authentic and inspirational stories to the style of language that
makes viewers interested in watching TV interviews (Giles & Powesland, 1975)
Several things that affect the use of language style include differences in
language situations or differences in the status of the relationship between the
sender of the message and the recipient of the message. As well as other things
such as the context of the discussion being discussed when communication
activities are taking place such as the language style in Najwa Shihab and Niki
Zefanya's interview.

The finding shows that not all language styles are found, there are only
four language styles detected. The most findings are casual style at 45%,
followed by intimate style at 30%, in the third position is occupied by formal
style at 15%, and consultative style at 10% in the fourth place.

SUGGESTIONS

Students must understand the use, types, and meaning of language styles
to realize sociolinguistic teaching in the classroom. Teachers also have a
responsibility to direct students to have a greater interest in learning this
subject. The goal is that students can learn language styles easily. In addition,
by understanding various language styles, it will increase students' sensitivity
to the use of language appropriately. In this case, students are expected to
improve their sociolinguistic competence, especially to distinguish variations in
language style according to context.
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Abstract: Most students of Sekolah Menengah Atas Swasta Pesantren Sabilil
Muttagien (SMAS PSM) Plemahan were less interested in reading English, so
they had low reading comprehension. This study focuses on implementing the
Reading, Encoding, Annotating, and Pondering (REAP) technique and the
effective model to improve students' reading comprehension. This research
was a Classroom Action Research and carried out in two cycles. This study's
subjects were students of class X from SMAS PSM Plemahan, consisting of 21
students. The data were collected from reading test scores, student and
researcher observation sheets, and field notes. The results showed an
improvement of the mean score, students' success percentage, and the
observation sheet in the 1st and 2nd cycles, achieving the success criteria. The
students were more interested in learning English, and it is easier to find the
text's main idea. The research findings meant that this REAP technique was
successful in improving students' reading comprehension. Thus, the teachers
were necessary to apply this technique in the learning process by forming the
class into groups to be more enthusiastic in learning English and improve their
reading comprehension.

Keywords: Reading comprehension, REAP technique, recount text

INTRODUCTION

Reading skills are required in learning English, especially in Indonesia,
as a foreign language. This is evidenced by the fact that most of the national
exam questions are reading. This requires students to read more and
concentrate more to understand the text's content to answer the question.
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Reading is also influenced by how to pronounce vocabulary, fluency, and pause
in reading because if the pronunciation of the word is wrong, it will cause
different meanings (Suwarni & Nurhani, 2019).

Meanwhile, Indonesian students have low reading levels and are less
able to understand the texts well. According to the OECD, Indonesia ranks 74th
out of 79 countries in achieving interest in reading the national language (i.e.,
Bahasa Indonesia), which participates in the Program for International Student
Assessment (PISA) 2018 (OECD, 2019). Students' reading scores were just 371
out of the OECD average of 487. Furthermore, according to "Most Littered
Nation in the World 2016", the ranking of Indonesian students' reading
comprehension achievement in the national language (i.e., Bahasa Indonesia) is
ranked 60th out of 61 countries (CCSU, 2020). From the facts, Indonesian
society, especially students, has not made reading a habit.

Reading Comprehension

Reading is the backbone of other language skills. These skills include
learning a new language or vocabulary from reading, discovering the meaning
of the written text, and interpreting the information correctly (Grabe & Stoller,
2002). By reading, everyone, especially students, will get new information or
improve their already-owned knowledge (Supriyantini, 2017). Besides, this
activity can also help readers build good communication and know the world's
information (Sholihah, 2017). It happens because the readings we read the
result from the interests of writings containing ideas containing art. The
writing achievements include mathematical interpretations, music, notations,
codes, and other symbolic systems (Harris, 1969).

Meanwhile, the complex process of reading is in the understanding.
This process requires the reader to understand the lesson well (Dewi et al,
2019). This activity is not only fun but also a means to combine and expand
one's knowledge of the language (Riandi & Triana, 2019). It also involves a lot
of interaction between the reader and everything in the text (Arriyani &
Oktaviani, 2019). Readers see the words in the text and understand all the text
components to build a sense of connected words, sentences, and texts so that
they can master many words, learn many forms, and model sentences.

Students, especially students from English as a foreign language, must
master reading comprehension (Fadhli et al., 2017). Reading comprehension
skills are the provision and key to students' success in carrying out the
educational process (Siregar, 2019). Students are expected to improve their
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ability to capture and develop their thinking concepts in understanding reading
in the learning process. They must also use all their knowledge to answer
questions based on assignments (Setiawan & Antoni, 2019).

Based on interviews with English teachers at the school, it found that
pupils had many reading problems. Most students have difficulty
understanding and finding the basic idea of the text. Moreover, almost all
students consider reading skills uninteresting and boring. The problem arises
because students are not interested in reading texts that are too long, lack
vocabulary, and still translate word for word. As a result, there was no
improvement in students' reading comprehension and made it difficult for
them to understand the text. Therefore, students need motivation, knowledge
background, and some strategies to read (Amalia et al., 2018).

The Importance of Reading, Encoding, Annotating, and Pondering

One technique to teach reading in the classroom is the REAP technique.
REAP stands for Reading, Encoding, Annotating, and Pondering. REAP
technique is an alternative to directional reading and guided reading
comprehension (D.R.T.A) (Tierney et al.,, 1980). This is useful for introducing
new material and requires students to be active participants in reading to
improve their knowledge (Santi, 2015). In the REAP technique, "R" reads the
text, "E" encodes the author's ideas into their own words, "A" students make
notes about what is inside the text in their own words, "P" makes the
conclusion of the text based on their understanding (Renette, 2016).

This REAP technique has positive things, especially for students or
students. This technique provides direction to students about the incomplete
meaning and makes students become readers who can understand the point
that is the author's main goal (Cahyaningtyas & Mustadi, 2018). Students will
also find the main ideas by using their own words directly, understanding
foreign words in the text, using quotations, phrases, or other terms (Sitompul,
2019). They are also required to draw conclusions and share ideas with other
students based on what they read (Marantika & Fitrawati, 2013). The text used
is various, such as recount, an argumentative, narrative, and other texts.

Furthermore, many studies apply this technique to teach reading in the
classroom using narrative text. The results showed that this technique could
help students improve their reading comprehension (Santi, 2015). They were
also easier in finding the main idea of reading to answer reading questions
(Zasrianita, 2016). Besides, students must be effective readers to improve their
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critical thinking about the text (Mutia et al., 2016). Most previous researchers
used narrative text to apply this technique, so that not many researchers
applied this technique in the recount text. Therefore, the researcher feels
interested in applying this technique in reading teaching using recount texts.
This text is about the sequence of events and causation between one incident
and another in the past (Fisher, 2016). Personal recount, factual recount, and
history recount are some of the types of recount text used in this study.

Based on the above identification, the researcher offers a new and
exciting technique that becomes the solution for teachers to overcome reading
skills problems. The researcher argues that the REAP technique can improve
students' reading comprehension and are more enthusiastic when reading in
class. Therefore, this research is titled "Implementing REAP Technique in
Reading Comprehension for Senior High School."

METHOD
Data collection

This study uses Classroom Action Research (CAR) with quantitative
analysis in reading comprehension values, observation sheets, and field notes
reflections. This research design describes how the REAP technique's
application could improve students’ reading comprehension and trace
significant improvements in students' reading comprehension. This study
would get an in-depth picture of the effective model applied to enhance
students' reading comprehension through Reading, Encoding, Annotating, and
Pondering (REAP) in grade X Sekolah Menengah Atas Swasta Pesantren Sabilil
Muttagien (SMAS PSM) Plemahan. Classroom Action Research was a variety of
classroom-context learning research conducted by teachers to solve learning
problems and try new things in learning for the sake of improving the quality
and outcomes of learning (Arikunto et al,, 2007). This study applied two cycles
or four meetings based on the theory of Kemmis. In this study, the researcher
took student grades in reading comprehension but did not include factors that
influenced students to be more enthusiastic in reading. This research took place
when students were in the second semester, where the school taught material
related to the recount text. The students could study material for their exam
preparation.

3"“Annual International Conference
onlanguage, Literature and Media

AICGLLIM

Rizky Silvia Pratiwi, Fendi Ardian




Humanities across Histories and Trajectories in the Glocal Contexts

@ IMPLEMENTING “REAP” TECHNIQUE IN READING COMPREHENSION

FOR SENIOR HIGH SCHOOL

This study used one class of students from grade ten, consisting of
twenty students in the 2018/2019 school year. They are chosen according to
consideration of the low value of English, especially in the reading section, and
their weaknesses in learning English, such as difficulty understanding the text
and lack of English vocabulary. In that case, they needed to be given techniques
to improve the learning process and their English skills, especially reading
comprehension. In conducting this research, the school permitted the
researcher to provide treatment to students from tenth-grade and take
documentation without interfering with teaching and learning activities. As a
teacher, the researcher taught in the classroom, while the English teacher
observed its teaching and learning process.

This study used test scores from pretest and posttest reading,
observation sheets, and field note results. This type of test in pretest and
posttest was a multiple choice with twenty questions adopted from English
Competency Development for Senior High School (SMA/MA) Grade X and
Pathway to English for High School and MA Grade X books. Tests to determine
the competence of students before and after applying the REAP technique. The
students’ and teachers' observation sheet was a checklist to describe students’
and teachers' activities and observe the learning process. Furthermore, the field
notes were a description to write down the results of reflections on what
students feel, see, and think during the learning process.

There were several steps to collect data from the beginning of the
research until the research. First, the researcher prepared success criteria
consisting of average grades, percentages of student success, and observation
sheets. Next, the researcher prepared twenty multiple choice questions about
recount texts for pretest, the first and second posttests, and student and
teacher observation sheets. Data collection in the form of tests was distributed
to students when the initial entry before treatment and at the end of the first
and second cycles with twenty test questions. They answered correctly
according to the question. The answers were written on the given paper and
immediately collected after finishing work. This answer sheet serves as the
basis for knowing students' abilities before and after treatment following
success criteria. Meanwhile, observation sheets were given to English teachers
as collaborators to be checked based on teacher performance and student
activities at each meeting during the learning process. Furthermore, as the
executor of writing field notes, the researcher obtains information in activities
not summarized in the observation sheet.
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Data analysis

Data analysis of this study used study results test, observation sheet,
and field notes. The result of data analysis in the form of a field notes record is
descriptions. Meanwhile, the analysis of student results and observations were
using figures using descriptive percentage analysis. Student test results and
observation sheets are calculated based on the formula of success criteria to
obtain average grades, percentage of student achievement, and observation
sheet results in each cycle. Individual learning success criteria succeed if
students score above 70, with 75% of students achieving minimum grades, and
student and teacher observation sheets get a percentage of 75%. Data analysis
results in the form of a description and criteria table of student success are
presented based on data obtained during this study lasting from the beginning
to the end of the action's implementation.

FINDINGS
Implementation of REAP

This research aims to implement the REAP technique to improve tenth-
grade students' reading ability at SMAS PSM Plemahan. Data obtained from
students' grades during the test, including pretest and posttests, observation
sheets, and field notes. Student test results and observation sheets are
calculated based on the formula of success criteria to obtain average grades,
percentage of student achievement, and observation sheet results in each cycle.
The criteria for completing learning are said to be successful if 75% of students
have achieved a score of 70, and the percentage of observation sheets of
students and teachers also obtained 75%. Furthermore, while applying the
REAP technique, there is the conclusion of field notes in descriptions. The
research conducted this study in two cycles. The results of this study as follows.

First Cycle

REAP technique is applied to solve problems found in teaching reading
skills. In this study, the researcher was assisted by collaborators, who are
English teachers, to fill out observation sheets. In the first cycle, students read
texts in groups. In coding, students find the main idea in their own words and
some text's difficult vocabulary. The researcher asked students to write difficult
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vocabulary on the board and lead discussions about the meaning of such
difficult vocabulary. Students in each group discuss the main ideas and
essential text points with their group members in the annotating technique. In
pondering, the researcher asked students to create a summary and moral value
of the text using their own words. The researcher asked the group
representatives to share general information from texts such as basic ideas and
discussions in front of the class.

After implementing two meetings in each cycle, the researcher gave
students a posttest to determine their improvement after applying the REAP
technique. The pretest is given first to determine students' reading
comprehension before implementing the REAP technique in the learning
process.

Table 1. The Score of Pretest and Posttest in Cycle I and 11

Score
No Name Pretest Posttest in Cycle I Posttest in
Cycle Il
1. ADM 30 55 70
2. ALI 20 30 45
3. ANF 50 70 70
4. ANP 40 60 75
5. BAF 25 35 60
6. CSY 55 70 75
7. DIA 30 45 65
8. DPA 45 70 75
9. EFA 70 75 80
10. ENC 40 70 70
11. ETN 80 85 85
12. FAA 25 30 40
13. IPW 30 50 70
14. LAA 75 75 80
15. MIF 35 55 70
16. MAM 35 50 75
17. NUH 25 45 65
18. PAW 70 75 80
19. STK 35 60 70
20. UFZ 35 45 75
21. YDP 45 70 75
Total scores 895 1220 1470
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1 g
x = 16
Student success 21 x100% 21 x100% 7—3{1[][]% = 76,19%;
= 19, 049 = 42,85% 21
05 1220 1470
Mean 2. 21 21
= 42,61 = 58,00 = 70

Table 1 illustrates that the average grade and percentage of student
success in the first cycle increased compared to the pretest. Data on the pretest
showed that out of 21 students, only 4 students managed to get a score above
70. The pretest average is 42.61 and belongs to a moderate category.
Furthermore, students who managed to reach 19.04% belonged to a poor
category. This means that the criteria for success have not been achieved.

Furthermore, the reading test results on the post-test cycle showed that
out of 21 students, 9 students succeeded, and the others were not successful.
An average value is 58.09, including enough categories. Furthermore, the
student success rate is 42.85%, and the category is sufficient. Based on the
pretest and posttest of the first cycle results, there is an increase in reading
comprehension, even though success criteria have not been achieved.

Based on the observation sheet in the first cycle, there is progress
between the first and second meetings. The first cycle researcher's observation
sheet at the first meeting in the class scored 76.92% and was an excellent
category. In contrast, at the second meeting, the researcher's performance in
the class obtained a score of 100%, and the category was excellent.
Furthermore, the students' observation sheet at the second meeting was also
quite increased compared to the first meeting. At the first meeting, the
observation sheet students obtained 53.84% and belonged to a good category.
While at the second meeting, the students' activities in the class scored 76.92%,
and the category was excellent.

Meanwhile, field notes at the first cycle meeting show most students
have not understood the text well, and they lack a lot of vocabulary. In the
second meeting, they improved better. Students begin to understand the text
and respond better in learning English even though they are still translating
word for word.

Second Cycle

The second cycle is also carried out in two meetings. In this cycle, the
researcher needs to revise RPP and teaching materials to apply the REAP
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technique. The researcher gives each student a chart to make it easier to follow
the researcher's explanation and understand the text more easily.

Activities in this second cycle begin with students reading texts in
groups. Later in coding, the researcher guided students to find some difficult
vocabulary and main idea of text using their own words. The researcher asked
students to write down difficult vocabulary and key ideas on the chart.
Afterward, the researcher discussed the meaning of difficult vocabulary and
directed group representatives to share general information from texts such as
basic ideas in front of the class. In contemplation, the researcher asked students
to create summaries and moral values about the text using their own words in
the chart. After that, they shared the results of the discussion in class. The chart
in the second cycle is as follows:

R: Reading E: Encoding
Write the title of the text. Write the difficult words
Find the main idea of the text in your
own words in one sentence.

A: Annotating P: Pondering
Write down the important point / Write the conclusion and moral value
main events of text in each from the text using your own words.

paragraph using your own words.

After the second cycle is complete, the researcher gives a posttest. Table
1 shows that out of 21 students, 16 students were declared successful in the
second posttest cycle The average score gets 70 and belongs to a good
category. This means that the criteria for success have been achieved.
Furthermore, the student success rate of 76.19% in the category is excellent.
Based on posttest results, the second cycle shows that students' average value
and success increased, and can achieve success criteria.

Improvement of Students’ Reading Comprehension through REAP

Based on the observation sheet in cycle II, the first and second meetings
went well and improved compared to the previous cycle. The researcher
observation sheets of the second cycle at the first and second meetings get a
score of 100%, and all of them fall into the excellent category. Meanwhile, the
students’' observation sheet in the second cycle at the first meeting gets
92.30%, and the second meeting gets 100%. All the percentage obtained in the
student observation sheet belongs to an excellent category. Furthermore, based
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on the researcher's field records, there was a significant increase in the second
cycle. In this cycle, students are more interested in the materials and charts
provided by the researcher. Most of the students can understand the text using
the REAP technique, and they are more confident in presenting their work.

The second posttest cycle shows that students' reading ability improves
better than pretest and posttest of the first cycle. Students can find the main
idea in each paragraph before the implementation of the REAP technique. They
also found many new vocabularies about the researcher's material and
answered reading questions by directly searching for keywords from the
problem.

Effective Model of Teaching Reading Using REAP

Based on observations during the REAP technique applying to improve
students' reading ability, the researcher provided an effective model that can be
used by English teachers to teach reading. In applying the REAP technique,
teachers should ask students to form groups to facilitate them in discussions.
Teachers need to prepare texts that differ from group to group. Furthermore, a
chart of REAP implementation steps also needs to be prepared and shared with
each student to understand the reading text. Then, each student in the group
takes turns having to read aloud the reading that has been given by the teacher.
In the encoding process, they find difficult vocabulary and record essential
words from the text. Later, they discussed the difficult word they found with a
groupmate. In the annotating and pondering technique, they develop the main
idea of reading and then conclude it. They present the results of their
discussions, while other groups can ask questions about the assignment.

DISCUSSION
Improvement of Students’ Reading Comprehension

The researcher implements the REAP technique to teach reading in
the learning process. The results of this study are in line with Zasrianita (2016),
Santi (2015), and Mutia et al. (2016). This technique shows that the REAP
technique successfully improves students' reading comprehension and
effectively reads teaching. Students are getting more enthusiastic, interested,
and easier to learn the material using the REAP technique. Students' reading
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learning outcomes in the second cycle get higher grades and achieve minimum
grade criteria compared to pretest and cycle I. This research uses recount text
in reading teaching using the REAP technique and CAR as the research design.
The design of this research bears similarities between Zasrianita and Santi's
research. Zasrianita (2016) conducted in grade VIII students at MTSN 1 in
Bengkulu. Santi's research (2015) was conducted in grade VIII. Two students of
SMPN 14 Bengkulu in the second year. Both Zasrianita and Santi used
Classroom Action Research in conducting this research. Furthermore, in Mutia
et al. (2016), the researchers selected grade X students at MA Alkhairaat Pusat
Palu and used experimental research. All previous studies have used narrative
text in research to improve students' reading comprehension through the REAP
technique.

CONCLUSIONS

This research was conducted to improve the reading comprehension
of tenth-grade students of SMAS PSM Plemahan through the REAP technique.
This research applies to the REAP technique to quickly understand the text and
find basic ideas using their sentences. The findings of this study show that the
application of REAP technique can improve students' reading comprehension.
The increase is from the average test value, observation sheet, and field record
in the second cycle can achieve the minimum score criteria. Students can
understand the text and answer questions, especially related to reading
questions, through this technique. Thus, it can be concluded that the REAP
technique is successful and effective in improving students’ reading
comprehension in grade X students of SMAS PSM Plemahan.

SUGGESTIONS

This research focuses only on improving students' reading
comprehension so that it still requires further exploration of factors that
influence the improvement of students' reading comprehension. Thus,
according to the research results, this paper proposes that English teachers
apply REAP techniques in teaching students reading to help them understand
better. Furthermore, teachers should choose interesting materials to increase
students’ interest and activeness in the learning process. For further
researchers, because this study found factors that influence students' reading
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comprehension, it is advisable to research more thoroughly about the factors
that affect them by giving interviews to students. It is also recommended to
develop activities in the original REAP technique with innovations, such as
giving different texts with the same topic to each group during the learning
process. This is given so as not to bore students with the learning process.
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Abstract: Recently, character education has become the cynosure both in
society and educational institutions. In addition, discussions about character
have been studied widely in scientific meeting forums. However, life problems
that are often present in today's society are very complex. These problems
happen due to the low and lack of character education in families, communities,
and educational institutions. Therefore, to solve this problem, writing skills are
present as an alternative media for character building. Honing writing skills by
making habituation and maximizing its implementation function will impact
the formation of being honest, responsible, confident, polite, hard-working,
creative, innovative, critical, and analytical characters. This study aims to
identify the role of writing skills as an alternative media for character
formation. This research is library research using a qualitative method
approach. The finding shows that honing writing skills can be an alternative
tool for character building by internalizing certain traits and values reflected in
thoughts, emotions, and behavior.

Keywords: Character formation, writing skill, alternative media

INTRODUCTION

At this time, character education is the cynosure both in society and
educational institutions. Character education is also widely studied in scientific
meeting forums. Life problems that are often present in today's society are very
complex. They happen due to a lack of character education in families,
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communities, and educational institutions (Hanum, 2018; Ritonga, 2018).
Therefore, many researchers conducted the study of character issues. In recent
decades, Indonesian society and the world have experienced a decline in
character. It needs a solution and an intense discussion on how the character
that used to be a great thing now doesn't seem to be much of a concern.

Character building is an important thing to note. It is the key to build a
strong, moral, ethical, tolerant, and dignified nation. To build an excellent
character, the thing to do is to realize positive character development in
intellectual, emotional, social, ethical, and behavioral terms. Character
education is carried out to positively impact students' moral and mental
development with the aim that they are ready to deal with future challenges.
Under the Law of the Republic of Indonesia number 20 of 2003, national
education functions are to develop capabilities and shape the character and
civilization of a dignified nation in the context of the nation's intellectual life.

Writing activities can be one of the alternative media approaches in the
process of character building. Writing is one of the skills which can be used as a
means of communication. By writing, we can share experiences or thoughts.
When we write, we don't just learn to come up with ideas. However, we are also
required to put ideas that have been formed through systematic thinking into
well-organized writing. Because of that reason, it is considered an activity that
is difficult, complicated, and complex. Writing is not a skill that we are born
with. Therefore, to have writing skills, a habituation process is needed.

Indirectly, honing writing skills can build positive character in
ourselves. In writing, we are required to use language skills to express ideas in
written form systematically. In addition, writing activity trains us to be
confident in expressing our thoughts and being honest and responsible for the
ideas we put forward. The writing process trains writers to be creative,
conscientious, and careful to present an idea in interesting writing based on the
data. Therefore, the more often someone hones writing skills, indirectly a
positive character is formed. Accordingly, this study aims to identify writing
skills as an alternative media for character formation.

In terms of education, character is defined by behavior that refers to
values and morals, for example how well a person behaves. In another sense,
someone who can be seen from personal qualities under the wishes and
expectations of society will be considered as having good character and
showing personality qualities. These qualities or personalities are usually seen
in respect, honesty, discipline, and responsibility in daily life (Ritonga, 2018).

3"“Annual International Conference
onlanguage, Literature and Media

AICGLLIM

Halimi Zuhdy, Muflikhah Ulya




Humanities across Histories and Trajectories in the Glocal Contextis

9 THE ROLE OF WRITING SKILL AS AN ALTERNATIVE MEDIA OF

CHARACTER FORMATION

LITERATURE REVIEW
Character and Its Formation

Character is one of the elements that build human behavior (Farikah,
2019). The word character comes from the Greek language charassein, which
means "to engrave". The word can be translated as a verb meaning carving,
sculpting, or painting (Marzuki, 2012). According to Imam Ghazali, character is
not only about deeds, abilities, or knowledge. According to him, a character
results from forming habits that give birth to actions (Suryadarma & Hag,
2015). In line with the previous concept, according to Quraish Syihab, the
character is the result of experience and learning that encourages the ability to
become a tool for realizing it in thought and behavior (Mawangir, 2018). In
essence, the character in humans is not something that is obtained from birth.
Character is formed through a learning process, so that character-building
certainly requires habituation (Akhir, 2018).

The essence of a character is the behavior that a person seen or shown
in his daily life and is more positive or negative. In tarbiyah (education), it leads
to positive things that want to be instilled in a learner. Students have a
character that is expected by many partie