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THE EFFECTIVENESS OF CHAIN WRITING METHOD
ON STUDENTS’ WRITING SKILL AT THE EIGHTH GRADE
OF SMP N 9 PURWOKERTO BANYUMAS

Neta Puspitasari
S.N. 2017404130

Abstract: This research is experimental research about chain writing method, chain
writing method is a method applied by teachers to solve students’ problems in
mastering language lessons, especially in writing activities. This research aims to
find out whether the use of chain writing method is effective toward students'
writing skill at the eighth grade of SMP N 9 Purwokerto Banyumas. This research
used quasi-experimental research because the sample of this research used random
sampling technique. The population of this research is 256 students. The data
collection technique used pre-test, treatment, and post-test. The data analysis
technique used normality test, homogeneity test, and hypothesis test. Based on the
research data, there is an effect in teaching writing skill between students using the
chain writing method and students without using the chain writing method at the
eighth grade of SMP N 9 Purwokerto Banyumas. Based on the hypothesis test, the
significance level was < 0.05, in this research the Sig. 2-tailed was 0.000. The Sig.
2 tailed 0.000 < 0.05. Based on the data above, it can be concluded that Ho was
rejected and Ha was accepted. Based on this statement, it can be concluded, that the
teaching writing skill using the chain writing method was effective in teaching
students’ writing skill at the eighth grade of SMP N 9 Purwokerto Banyumas.

Keywords: writing skill, chain writing method, teaching writing.
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CHAPTER |
INTRODUCTION

In this chapter, the researcher presents the topic is the background of the
research, and conceptual definition which consists of teaching writing and chain
writing. The next topic is research question, objective, and significances of the
research which consists of theoretical significances and practical significances. The

final topic is the structure of the research.

A. Background of The Research

In Indonesia, writing is included in the skill category that is difficult for
children to understand (Muxayyo, 2023). Moreover, education in Indonesia is
still far from superior, it is not as prioritized as in other countries (Mayasari &
Masruroh, 2024). This is also the cause of the problems experienced by children,
on average children in Indonesia only receive education up to the upper
secondary level, and perhaps only 40 percent go on to college (Coe et al., 1983).
In fact, during their studies, they can channel their writing skill more widely both
on and off campus (Amalia et al., 2023). Meanwhile, during school, students are
more limited in channeling each of the skill they have because of limited time.

When they become students, they will spend time in the classroom
because their time is structured. However, when they are at college, they can
choose to spend time on or off campus because the time is flexible. Usually on
campus, there are also students' activity units like as writing studios, for those
who like writing, they can take part in this activity according to their wishes. Not
only in the world of education, but writing skill are also important in the world
of work because can improve communication internally and externally and can

increase a person's credibility at work (Gamal et al., 2022).



Some students find writing practice is a boring activity, and many
students also have difficulties in writing skill (Sari & Erawati, 2020). Most
students do not know where to start writing, this is due to their lack of motivation
in learning to write. Among the four skills that must be learned, writing skill is
in a fairly difficult category because apart from learning to write, students also
have to learn other skills (Al-Jarf & Reima, 2022). In writing, students need to
think carefully to organize their ideas, choose the best topic sentence, and give a
good reason, and convincing evidence to get the readers' trust (Ma’rufah et al.,
2021). However, this can be easy if students know the steps in writing and try to
understand.

The steps involved in the writing process are learning, practicing as often
as possible, and trying to write well and appropriately (Vanderheide & Newell,
2013). If the learning process is carried out well by teachers and students, the
learning objectives will be achieved. In the academic world, writing has become
a daily activity because from the beginning of school, writing has been
introduced (Muxayyo, 2023). The habit of writing should be inherent in a person
from an early age because every level of education will never be separated from
writing (Sari, 2018). In writing skill, a culture of reading and critical thinking
must be formed because the idea that will be expressed in writing can be taken
from these two things (Wahidiyati, 2020).

If students learn to write seriously, their skills can be used in school, at
employment, and in their personal lives both academic and non-academic. Even
though writing is a difficult skill, it will not reduce enthusiasm for learning, if
students and teachers collaborate to create effective and enjoyable learning (Kim,
2019).Writing can make someone a better reader and stronger thinker because
writing requires the writer's ideas and evidence they provide in the writing, as an
explanation of whether the evidence supports or fails to support the ideas
provided by the writer (Coe et al., 1983). Writing is important because writing
can convey opinions that are in their minds and memories (Al-Qasham et al.,
2021).



Many learning methods can be used in learning writing; however, there
are some advantages and disadvantages in each method. It is necessary for
anyone who is concerned with teaching English to find out the easier technique
of the method, which can improve students' motivation for improving their
writing. The teacher hoped to be smart enough to choose a method of teaching
that is suitable for the situations and the needs of the students (Sartika, 2014). In
Indonesia, there are still many schools that rely on traditional teaching methods
like as teaching English only using books and whiteboards (Mayasari &
Masruroh, 2024). Students who are taught through books and whiteboards often
do not pay attention to the learning process because students feel bored and find
it less fun (Gamal et al., 2022).

In line with this, learning should not depend on books because the
teaching process is not just about completing book presentations, but helping
students achieve competency (Brown & Hood, 1989). Thus, apart from preparing
material, teachers must also apply appropriate learning methods. One method
used to improve writing skill is chain writing method, chain writing method is a
method applied by teachers to solve students' problems in mastering language
lessons, especially in writing activities (Sotivoldievich et al., 2024). Chain
writing method is carried out in groups that will provide special opportunities for
students to be active in writing (Purwanto, 2022). The chain writing method is
more effective in learning because students will be more motivated if they study
in groups rather than individually (Sari, 2018)

This method is more fun because it is carried out in groups that involve
students in various activities (Primasari et al., 2021). The reason why the
researcher chose the chain writing method because this method aims to focus on
the learning process, not the result. The process of using the chain writing
method in learning to write texts can run well if students actively participate in
learning. The chain writing method can also help students produce better writing,
besides that, the chain writing method can be applied in every genre of text like
as recount, narrative, descriptive, explanation, procedure, etc (Vanderheide &
Newell, 2013).



The research about chain writing method by (Vanderheide & Newell,
2013) chain writing is creating an instructional chain of a teacher writing
instruction allow us to select, in a principle way, the moment of instruction that
are linked together to maximize students learning to write. The research aims to
“instructional chaining” as an analytic method for capturing and describing key
instructional episodes enacted by expert writing teachers to foster the
recontextualization over time of the social practices of argumentative writing
through process-oriented instructional approaches. The research about chain
writing method by (Sundari & Sari, 2023). with use the chain writing method,
students have to work together to learn because the students will make the story
together. The research aims to improve students writing skill using the chain
writing method.

SMP N 9 Purwokerto is one of the junior high schools in Purwokerto.
This school has several facilities and infrastructure to support learning like as a
computer laboratory, LCD in several classes, and an art room. The number of
students at SMP N 9 Purwokerto is in the large category, each generation consists
of approximately 8 classes, and on average each class consists of 32 students.
The number of teachers and educational staff is also large, with approximately
40 teachers and 10 educational staff. English teachers consist of 3 teachers, each
generation is taught by the same 1 teacher. English lessons are held twice a week
per class. The learning method still uses the old method, namely the teacher
center, in other words, the learning method can be said was still monotonous,
and this makes students passive in learning

SMP N 9 Purwokerto is a suitable school for this research after
preliminary observations were made. After conducting preliminary observation
with the teacher, the researcher obtained information that writing skills at eighth
grade of SMP N 9 Purwokerto were still in the initial stage. The learning in the
classroom was still monotonous because it was teacher-centered, where the
teacher explained and the students just listened. This made the learning process
and atmosphere boring, therefore, a new method is needed so that students are

more motivated in writing (Gamal et al., 2022). Based on this phenomenon, the



researcher is interested in experimenting using the chain writing method which
aims to measure the effectiveness of students' writing skill using the chain
writing method. Based on this explanation, the researcher is interested in
conducting this research entitled "The Effectiveness of Chain Writing Method
on Students' Writing Skill at The Eighth Grade of SMP N 9 Purwokerto

Banyumas".

. Conceptual Definition
A definition of terms is needed to obtain clearer information and provide
guidance in research. There are several terms in this research that are used as

guidelines in research, among others:

1. Teaching Writing

Teaching writing is an activity carried out by students with teacher
guidance in expressing ideas through language using appropriate vocabulary,
grammar, and punctuation (Hand et al., 2021).Teaching writing is a skill that
is difficult to teach among other skills because when teaching writing, other
skills must also be taught like as reading (Kim, 2019). Teaching writing is not
easy to teach students, therefore, before teaching, teachers must understand
the material first (Hidayati et al., 2022).Teaching writing can be an easy
activity if done collaboratively between teachers and students (Gamal et al.,
2022). Teaching writing can be carried out using many methods, teachers can
adjust which method is most suitable to teach students in teaching writing.
Teachers do not only focus on the material but also on the appropriate method
to use and then practice with students. It is not just carried out once, it can be
carried out three to four times so that the desired goal is achieved (Muxayyo,
2023).

2. Chain Writing Method

The chain writing method is an active learning method that aims to
make students associate learning with a fun activity (Wei et al., 2022). Chain
writing method is a social-based method that will give exceptional
opportunities for students to actively write (Al-Qasham et al., 2021). The



chain writing method encourages students to take a more active role in the
learning process and share their thoughts which will be expressed in the story
(Nabilah & Rahmawati, 2023). It is hoped that chain writing method can make
students more enthusiastic about learning writing and provide innovation for
educators to make learning more fun so that students are more interested in
learning to write (Najia, 2023). In this method, the teacher's role is to guide
students regarding things do not understand, so the students will be the center,

not the teacher.

C. Research Questions
This research aims to answer the following question:
Is the use of chain writing method effective on students' writing skill at the

eighth grade of SMP N 9 Purwokerto Banyumas?

D. Objectives and Significances of The Research
Based on the problem above, the researcher is interested in conducting
research that focuses on students’ writing skill with the chain writing method at
the eighth grade of SMP N 9 Purwokerto Banyumas.

1. The Objectives of The Research
Based on the research question the objectives of this research is to find out
whether the use of chain writing method is effective toward students' writing

skill at the eighth grade of SMP N 9 Purwokerto Banyumas.
2. The Significances of The Research

The significances of the research include two significances, namely
theoretical significances and practical significances.
a. Theoretical Significances
This research contains an innovative learning method, namely the
chain writing method. Theories that can be taken from the chain writing

method among others:



1) This study contains an active learning method which is chain writing
method can provide new insight or knowledge regarding students'
writing skill.

2) This research produces better learning outcomes, critical thinking skill
Is increasingly developed, social behavior is more visible, and more
interaction between students.

b. Practical Significances
The practical significance of this research was carried out by three
subjects, namely students, teachers, and other research.

1) For Students

The chain writing method aims to help students in writing skill,
among others:

a. This study can help students easily achieve learning goals, as well as
motivate them to practice the writing skill that have been taught.

b. This study aims to ensure that students are not fixated on teacher
explanations and it is hoped that students can explore their creative
thinking.

2) For Teachers
The chain writing method aims to help teachers improve students'
writing skill, among others:

a. This study can help teachers find solutions to avoid monotonous
learning and overcome students' boredom.

b. This study can help teachers in teaching writing skill using the chain
writing method so that students are more active in learning and the
class atmosphere becomes more lively.

3) For Other Researchers
The chain writing method aims to help other researchers on the

same topic, among others:



a. This study provides information that can be used as a reference for
further research.

b. This study aims to provide a reference for other research on similar
topics by using chain writing so that teaching and learning activities

become easier and more enjoyable.

E. Structure of The Research
The following is the research structure:

The first chapter is an introduction that contains the research background,
conceptual definition, research question, objectives, and significance of the
research.

The second chapter is a literature review that includes the theoretical
background of the definition of writing skill, teaching writing skill, technique
in teaching writing, the components of writing, the importance of writing in
learning, definition of chain writing method, advantages and disadvantages of
chain writing method, and the use of chain writing method. Then a review of
relevant studies, and hypothesis.

The third chapter is about the research method, this chapter discusses the
type of research, place and time of the research, population, and sample of the
research, variables, and indicators of the research, data collection technique, and
data analysis technique.

The fourth chapter is the result of the research which consists of the
findings of this research and the discussion.

The fifth chapter is the conclusion, limitations of the study, and

suggestions for the research.



CHAPTER II
LITERATURE REVIEW

In this chapter, the researcher presents the results of a review of several
literature related to the topic of discussing writing skill which consists the definition
of writing skill, teaching writing skill, teaching writing method, components of
writing skill, and the importance of learning to write. The next topic is the chain
writing method which consists the definition of chain writing method, the
advantages and disadvantages of chain writing method, and the use of chain writing
method. After that is the previous study, which functions as a comparison between
research that has been conducted and research that will be conducted. The final
topic of discussion is hypothesis which consists there or not there is an effect of
using the chain writing method at the eighth grade of SMP N 9 Purwokerto

Banyumas.

A. Theoretical Background
The theoretical background in this research explain about writing skill

and chain writing method.

1. Writing Skill
a. Definition of Writing Skill

Writing skill is the skill of expressing ideas, notions, and feelings in
the form of language using appropriate vocabulary, grammar, and
punctuation so that other people who read can understand the contents of
the writing well (Brinda, 2019). Writing skill that can be trained by students
starting from the beginning. In this world, there are not perfect writers, but
writing can express what is in mind in the form of scribbles. As students
nowadays, writing is very important to support education in the future
because everything requires writing skill. Moreover, in the world of work,
what is currently being fought over is not a title, but rather a skill that each
person has (Al-Qasham et al., 2021). One of the keys to learning to write is
to read more books and references, this can help students in finding ideas to

express in written form (Rakhmawati, 2022).



Learning to write is more effective if carried out in groups than
individually because each member can exchange opinions (Muxayyo,
2023). Each member conveys his opinion as an idea to be expressed in
written form, this can also reduce miscommunication within the groups.
Learning in a group can also reduce students' boredom, when they have not
found an idea they can share their opinions. Learning to write is not easy,
therefore, some efforts need to be made to improve students' writing skill
(Enighe et al., 2021). The effort made is to increase writing practice, the
more often practice, the greater the possibility that students will be happy
and able to learn to write. By frequently practicing writing skill will develop
by themselves.

. Teaching Writing Skill

Teaching writing is an activity carried out by students with teacher
guidance in expressing ideas through language using appropriate
vocabulary, grammar, and punctuation (Vanderheide & Newell, 2013).
Teaching writing is a skill that is difficult to teach among other skills
because when teaching writing, other skills must also be taught like as
reading (Rahmawati & Nurlia, 2022). Teaching writing as a productive skill
requires teachers to direct students to express their opinions in written form
and requires other components like using the right words, correct sentences,
and perfect spelling (Kim, 2019). Writing lessons that are usually taught by
teachers start with the simplest things so that students are not surprised and
confused. Before teaching writing, teachers must have an interesting method
so that students want to learn to write.

Teaching writing skill can use several methods to attract students'
interest in learning. From several methods, students have many
opportunities to learn writing. To get writing ideas, students should read
more books and references (Rakhmawati, 2022). In addition, when writing,
students must be able to express their ideas, choose appropriate topic
sentences, and provide convincing arguments (Hand et al., 2020). Teaching

writing is not easy to teach students, therefore, before teaching, teachers
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must understand the material first. So that the material presented to students
can be conveyed well, besides material, appropriate learning methods are
also needed (Muxayyo, 2023). Teaching writing can be an easy activity if

done collaboratively between teachers and students (Gamal et al., 2022).

c. Method in Teaching Writing
In teaching writing, teachers need various methods or strategies to
be used to motivate students to be active and feel relaxed while attending
class (Wahab & Astri, 2022). The writing method used should not be
monotonous; if it is monotonous, students will easily get bored when
learning. Teachers must ask students how to write well, and they also must
come across a proper method that is suitable for students' needs. Teachers
must tell students how to write well and teachers must also find methods
that suitable students need. There are several techniques in teaching
writing, among others:
1. Chain Writing Method
The chain writing method is to write stories written by students
in groups, each student makes one or two sentences, and then the
sentences are combined into stories (Amalia et al., 2023). This method is
expected to give benefits and advantages for students because of their
activeness in determining ideas, letting students share and develop their
ideas into sentences, and building students' interesting communication
(Wu et al., 2022). The process of using the chain writing method in
learning to write English texts can run well if students actively participate
in learning. Using this method requires students to be active in learning
because the students' role here is as the center. In this method, students
have to work together to create a story, therefore, learning success
depends on students in each group.
The reason students are used as centers is so that their role is not
passive so that the learning is not boring (Sari, 2018). In this method
students and teachers collaborate, the teacher's role here is more directed

at guiding students, besides that students do it themselves. When this
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method is applied, the class atmosphere will be noisy because students
will often ask questions to the teacher or other friends. To anticipate this,
teachers must be clever in controlling students so that they do not make
noise themselves. When using this method, the learning process takes
precedence over the results because this method aims to measure how
much influence the chain writing method has on students' writing skill
(Hand et al., 2020).

. Image Media

Media is a means of learning that has long been carried out,
namely since humans carry out learning processes and activities
(Rahmawati & Nurlia, 2022). The media function aims to provide
information to make the learning process more effective and efficient
(Wahab & Astri, 2022). In conducting the learning process, students and
teachers always use a variety of media. The role of media, in this case, is
as a tool in learning, images media including visual-based learning
media. It is known that visual-based media like as images can facilitate
understanding of complex or complex subject matter (Muxayyo, 2023).
Image media is an image related to learning material that functions to
convey a message from the teacher to the students (Al-Jarf & Reima,
2022).

Image media can provide interesting elaboration about the
structure or organization of a thing so that it also strengthens ( Pertiwi &
Supeno, 2019). Image media that can be used in learning among others:
photos, paintings, illustrations, newspapers, cartoons, etc. This media can
help students understand the material more easily because this media will
automatically stimulate their thinking power (Darma et al., 2023). Image
media can help students find abstract ideas because these images can
provide imagination according to the topic being discussed. By using
image media, learning material will be conveyed to students in a more
real way besides that, this media is also easy to obtain and simple (Ross,
2021).
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3. Mentor Texts

Mentor texts are literary works that students can reread for
specific learning purposes (Rakhmawati, 2022). Mentor texts published
in places serve as good examples of the type of writing that can help
students to produce, among others: personal writing, which is usually
informal less structured, and private, for example: notes, diary, etc.
Mentor texts can make the writing process more concrete and accessible
to students (Wahab & Astri, 2022). Teachers can show students how to
generate ideas, search for information, choose words, and construct
sentences in their writing. Mentor texts can help students read more and
think critically (Darma et al., 2023).

Mentor texts must be well structured and pay attention to the
information or message want to convey, for example: official letters, etc.
In using mentor texts, the selected texts must be by learning objectives
like books, magazines, blogs, websites, etc. The steps to learn to write
using a mentor text: the teacher teaches students directly how to write
using mentor texts, then allows students to read the mentor texts. Students
discuss and give opinions about the mentor texts, and after that students
begin to write their work using the mentor texts method. Lastly, the
teacher assesses the students' writing results and provides feedback
(Wahab & Astri, 2022).

By using mentor texts students' writing skill can improve and the
resulting written text will be more creative (Rakhmawati, 2022). Creative
writing is a way to express thoughts in spare time, usually, writers are
interested in language style, for example: novels or another story
(Rakhmawati, 2022). Besides writing being creative, many other benefits
can be obtained from studying mentor text, among others: can develop
personal creativity, improve memory, stress relief media, and source of
income (Hidayati et al., 2022).
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4. Integrating Vocabulary

Integrating vocabulary is combining several vocabularies into one
sentence (Sumarni et al., 2022). Vocabulary is the core of a person's
language proficiency, a student's language ability is determined by their
mastery of vocabulary (Sumarni et al., 2022). Vocabulary is one of the
language aspects which should be acquired by language learners
(Sumarni et al., 2022). Learning vocabulary is important because
students are able to speak, write, and use vocabulary. The problem that
is often found in students writing skill is the choice of basic words.

On average students use cliche vocabulary, this is because they do
not have a large enough vocabulary and are not precise in choosing their
vocabulary (Maulida et al., 2022) .Therefore, vocabulary can be a basis
for students to write. Learning integrating vocabulary is very important
part of learning a language. The more words are known, the greater the
ability to understand what are hear and read, and the higher the ability to

be able to say what want to say or write.

d. The Components of Writing

In writing, students need several components to compose good and
appropriate sentences (Pertiwi & Supeno, 2019). There are several written

components, among others:

1. Contents

Contents are the substance of the writing, body paragraph
functions to convey the main idea (Pertiwi & Supeno, 2019). The main
idea contains a collection of statements related to the topic being
discussed. The contents of the writing must be understandable, that way,
readers can understand the message in the text and obtain information
from the writing (Al-Qasham et al., 2021). There must be an idea that can
be used as a benchmark for the components. Components must contain
the main objective, have unity and coherence, be sustainable, and must
be developed (Sari, 2021). In writing, the contents are important because

the first thing to read in a piece of writing is the contents (Baresh, 2022).
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Readers will assess whether the contents of the writing are appropriate to
the topic discussed. Therefore, the conformity between contents and
topic must be considered to avoid deviation.
2. Organization

Organization is the overall structure of a piece of writing (Enighe
et al., 2021). Organization is related to the way the writer composes and
organizes ideas and messages in writing which consists of the same
partial sequence (Maulida et al., 2022). In writing, the writer must know
what kind of paragraph the writer wants to create and what kind of topic
they want to convey to the reader. Organization refers to reasoning from
content, in this organization all the facts and ideas are collected, then the
subject matter is aligned according to the topic (Sari & Erawati, 2020).
In writing, organization is important so that the resulting writing is
appropriate to the topic being discussed (Kim, 2019). The most
applicable method for writing to be well organized is to state the main
idea in the first paragraph and supporting ideas in the second paragraph.

3. Vocabulary

Vocabulary is all the words contained in a language, the richness
of words that a speaker or writer has, and words used in the field of
science (Zahro et al., 2020). Vocabulary is one aspect of language that
must be considered and mastered to support fluency in communicating
verbally and in writing (Sumarni, 2022). The development of one's
vocabulary mastery influences one's abilities and skill to express ideas
and language appropriately. VVocabulary is one of the important things
that needs to be understood to learn a language because without
understanding the vocabulary the lesson will be difficult to understand
(Maulida et al., 2022).

Good vocabulary mastery will have an impact on whether the
sentence structure produced by the sentence is good or not is a unit built
by several words so it must have a subject element and predicate.

Vocabulary refers to the selection of words that are appropriate to fulfill.
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This begins with the assumption that the writer wants to express his idea
as clearly as possible, it has become a rule that clarity is the main goal in
writing (Wati et al., 2022). Various types of vocabulary among others:
a. Nouns
Noun is the name of an object and all objects that are objects
(Muxayyo, 2023). Example: table, house, stone, machine, etc.
b. Verbs
Verbs are all words that express action (Pakpahan, 2021). Examples:
typing, quoting, touching, bathing, eating, etc.
c. Adjectives
Adjectives are words that express the nature or condition of an object
or something (Sari, 2018). Example: new, thick, high, low, good, bad,
expensive, etc.
d. Pronouns
Pronouns are words that are used to replace nouns or ones objectified
(Nafriyanti, 2021). Example: this, that, they, he, something, each, etc.
e. Adverbs
Adverbs are words that provide information about verbs, adjectives,
adverbs number words, or entire sentences (Baresh, 2022). Example:
slowly, quickly, yesterday, tomorrow.
f. Conjunctions
Conjunctions are words that connect words, part of the sentence, or
connect sentence (Baresh, 2022). Example: and, the, although, really,
when, if, etc.
g. Prepositions
Prepositions are words that join words or parts of a sentence (Sari,
2018). Example: in, to, from, than, etc.
h. Determiners
Determiners are words placed in front of a noun to clarify the noun.
(Muxayyo, 2023). Example: the, a, an, these, few.
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i. Interjections
Interjections are words that can express emotions (Muxayyo, 2023).
Example: wow, oh, ah
4. Grammar

Grammar is one of the materials for learning to write, by having
good grammar competence, students can understand the lesson well (Al-
Jarf & Reima, 2022). Besides being the basic material for learning writing,
grammar is the basic material for other learning like as reading, speaking,
and listening (Wati et al., 2022). Grammar is also the key to learning a
foreign language, a someone cannot master a language if cannot master
the grammar first (Ross, 2021). The reason for this statement because
someone cannot compose a good phrase or sentence if do not have good
and correct grammar skill.

Grammar is one of the important elements in learning a language,
therefore, grammar is also one of the materials that students must
understand when learning to write (Hidayati et al., 2022). Because
grammar is the main supporting material in learning to write English.
There are four types of grammar: educational grammar, grammar
structured in phrases, generative grammar, and cognitive grammar. As
vocabulary, grammar is also important, the language can be more
communicative because the content is easy to understand (Wati et al.,
2022).

5. Mechanic

Mechanic is linguistic structure, in mechanics, the arrangement
and implementation of words, sentences, and paragraphs must be
appropriate (Sari & Erawati, 2020). Mechanic usage relates to the use of
letters, punctuation, and the correct spelling. The writing of letters must
be by the correct spelling. Writing sentences must be by grammar,
vocabulary, and punctuation (Pertiwi & Supeno, 2019). In the paragraph,
the main idea and supporting ideas must also be arranged so that they are

mutually sustainable. These aspects are very important so that readers can
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understand the writing. Using good mechanisms in writing skill make it

easier for readers to find ideas or messages in the writing and the quality

of the writing will get better (Baresh, 2022).

e. The Importance of Writing in Learning
Writing is a process of thinking and removing the idea from the mind
to develop and make a communication (Asih, 2022). Writing is believed to
be an important language skill that plays a fundamental role in
communication, especially in education (Baresh, 2022). Writing has many
important as it hones various skills like critical thinking, memory, and
motoric skill. Writing activities also support students in enriching their
vocabulary, improving students’ ability to understand lessons, etc
(Pakpahan, 2021).
Writing skill are very important, play a big role, and can determine

a student's overall competence, academic achievement, and achievement in
other activities (Asih, 2022). In the world of education, writing is very
important because makes it easier for students to think. Learning to write is
very necessary for students because by writing students can express all their
ideas in good, correct, and interesting written form. The importance of
writing in learning among others (Sundem, 2007):
a. Writing can help the student increase their self-confidence.
b. Writing can help students express their ideas and thoughts.
c¢. Writing can help students communicate better.
d. Writing can help students improve analysis and interpretation skills.
e. Writing can help students to strengthen language and organization skill.
f. Writing can help students compare their ideas with other ideas.
0. Writing can help students analyze the things they will write about.
h. Writing can increase students' creativity and imagination.
I. Writing can develop hidden interests and talents in students
J. Writing trains students to detail what is being studied.
K. Writing trains students to learn to find problems, formulate problems, and

solve problems.
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I. Writing can broaden insight because by writing students will look for
sources about the topic to be written.
Based on the explanation above, it can be concluded that learning to
write is very important, especially for teachers and students in learning
(Sundem, 2007).

2. Chain Writing Method
a. Definition of Chain Writing Method

Chain writing method is a method in which stories are written by
more than one writer, each writer makes a sentence and then forwards the
paper to a partner or groups (Ling et al., 2023). In the chain writing method,
students share their opinions in making sentences so that the resulting
stories are continuous (Wang et al., 2023). The chain writing method can
help teachers solve students’ problems in mastering the language lesson,
especially in writing activities (Rahmawati & Nurlia, 2022). Chain writing
method can be an effective method in achieving increased learning goals
(Amalia et al., 2023). This method aims to make students enjoy the learning
process in the class and provide opportunities for students to write on
certain topics with their classmates (Uktolseja & Gaspersz, 2019).

By using the chain writing method, students will get a pleasant
learning environment which can encourage students to focus more on the
learning process (VVanderheide & Newell, 2013). This method can produce
higher learning and thinking power, develop social behavior and
interaction, and control class activity. Learning to write will indeed be
boring if done in a monotonous way, therefore teachers must be able to
adjust the material, methods, and class of conditions (Mayasari &
Masruroh, 2024). If learning in class seems passive, this method could be
a solution so that learning can be more active. By chain writing method,
students can explore their own opinions with the guidance of the teacher.
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b. Advantages and Disadvantages of Chain Writing Method

The chain writing method has advantages and disadvantages

because in the academic world, there is not best learning method, only the

most appropriate learning method (Sotivoldievich et al., 2024). However,

the existing advantages and disadvantages make users even more effective

in using this method.
1. Advantages of Chain Writing Method

There are several advantages to using the chain writing method

among other (Uktolseja & Gasperz, 2019)

a.

The teachers and students will make the learning and teaching
process easier.

The teacher will not be the center because the learning system
becomes two-way.

The chain writing method trains students to think critically and
develop their creativity in writing.

The chain writing method can overcome students' difficulties in
learning to write.

The students can actively learn in the class so that the learning
atmosphere is more enjoyable.

The chain writing method can increase communication opportunities
between students.

The chain writing method helps students to better understand the

material, and assist teachers in delivering the material.

The chain writing method makes students more enthusiastic in
learning to make sentences using English.

The chain writing method does not require a lot of costs.

The chain writing method can develop an interpersonal relationship
in group work.

The chain writing method provides challenges to students to discover

new knowledge and increase learning activities.
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Based on the explanation above, it can be concluded that the
advantages of the chain writing method can make it easier for teachers
and students to learn (Najia, 2023).

2. Disadvantages of Chain Writing Method

There are several disadvantages in using the chain writing method

among others (Enighe et al., 2021):

a. This method has limited time.

b. The teachers must check students one by one.

c. Usually, the atmosphere in the class tends to be noisy.

d. The teachers lack control over the conditions in the classroom.

e. The students seem to be in a rush because time is limited.

f. This method requires four to eight times meetings so that students can
understand the material.

g. The teachers must be more creative in handling the class and apply
the chain writing method appropriately.

Based on the explanation above, it can be concluded that the
disadvantages of the chain writing method can be used as an evaluation
for teachers and students (Nafriyanti, 2021).

c. The Use of Chain Writing Method

In theory, the chain writing method is carried out in groups, this
method provides a special opportunity for students to actively write (Ling
et al., 2023). If this is carried out well and effectively, then learning
objectives will be achieved. The chain writing method is an active
learning method with the aims of making students associate learning as a
fun activity (Sari, 2018). The chain writing method can be applied to
students learning to write (Enighe et al., 2021). The writing lesson will
build a writing activity in a study group, at the beginner stage, not all

students can write fluently (Nabilah & Rahmawati, 2023).
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To practice writing skill individually can start with group writing
activities. The chain writing method is very appropriate to use so that
students have the desire and basic ability to write (Wang et al., 2023).
Besides making it easier for students to write down their ideas, this
method will also create a pleasant atmosphere for students because in this
group they will exchange ideas in making a sentence that will be arranged
into paragraphs. According to Nystrand (in Dorowati, 2010) the steps for
using chain writing method among others:

1. Explanation of Material and Group Division

The steps among others:

a. The teacher has explained what is recount texts and it is hoped the
students will understand it.

b. Students are divided into several groups, each group consists of four
to five students.

c. The number of members is limited of four to five students so that
learning can be effective.

d. Each student in the group is given a number, these numbers are used
to make the writing assignments easier.

2. Determining Themes and Writing Sentences Frames

The steps among others:

a. The teacher conveys the theme and type of texts to be written, and
the texts used are the same, namely recount texts.

b. Students prepare stationery like as paper, pen, and others, for the
paper used, it is recommended to use manila paper or similar to
make it easier for students to write sentences in the group.

c. Before writing a sentence, students are asked to create a writing
framework first through discussion, this framework contains the
main ideas that will later be developed.

d. This framework is written on different paper or in the students’

workbooks, in preparing this framework the teacher plays a role in
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helping students. If students feel confused they can directly ask the
teacher.

e. Each group is guided so that the main ideas arranged in the
framework do not deviate from the theme.

f. Besides that, the writing framework is also adjusted to the structure
of the texts to be written.

. Adapting Writing to The Structure and Components of Writing

The steps among others:

a. The structure of writing recount texts starts from orientation, event,
and re-orientation.

b. Besides that, the writing components must also be appropriate,
starts from contents, organization, vocabulary, grammar, and
mechanic.

. Development of The Framework into Sentences

The steps among others:

a. After the text framework is created then, developed into sentences.

b. The teacher must also check whether the sentences created are by
the framework or not.

. The Use of The Chain Writing Method

The steps among others:

a. After each group has prepared a sentence, the chain writing method
activity can start.

b.The student who is number one in each group is asked to write the
first two sentences in the first paragraph.

c. After that, the student holding number two continues, writing
sentences in the same portion as the student holding number one.

d. Then, students holding numbers three, four, and five continue until

the sentences are completed into recount texts.
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6. Feedback and Correct The Writing Results

The steps among others:

a. The teacher provides feedback on the student's writing results.

b. After that, the teacher and students correct the writing results

together.
This method gives students space to tell stories about events they

have experienced before (Pakpahan, 2021). This method can develop
higher thinking abilities, develop social behavior, organize interaction,

and manage academic solidarity in the class.

B. Review of Relevant Study

There are several studies have focused on the use of chain writing as a
writing teaching method and have been carried out by several researchers.

The first research was conducted by Lulu Jola Uktolseja & Sherly
Gasperz (2019) entitled "Implementation of Chain Story Techniques to Improve
English speaking Ability at Imanuel YPK Vocationa; High School, Sorong
City". This research used mix method namely qualitative and quantitative
method. The similarity between the two research was conducted using the same
method namely chain writing. The differences, the first research aims to help
students of Imanuel YPK Vocational High School, Sorong City to work as a team
and help each other to construct the sentence. This research aims to find out
whether the use of chain writing method is effective toward students' writing
skill at the eighth grade of SMP N 9 Purwokerto Banyumas.

The second research was conducted by Fitriyani (2019) entitled "The
Effect of Using Chain Writing Method on Students’ Writing Performance of
Recount Text A Quasi-Experimental Study at The Second Grade of MTs Negeri
2 Tangerang". This research uses quasi-experimental research, the similarity
between the two research was conducted using the same method namely chain
writing. The differences, the second research aims to obtain empirical evidence
of the effect of using the chain writing method on students' writing performance

of recount text at the eighth grade of MTs N 2 Tangerang. This research aims to
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find out whether the use of chain writing method is effective toward students'
writing skill at the eighth grade of SMP N 9 Purwokerto Banyumas.

The third research was conducted by Yohana Serepina Pakpahan (2021)
entitled "The Effect of Using Chain Story Technique in Writing Descriptive Text
at Eight Grade of SMP Negeri 14 Medan". The similarity between the two
research was conducted using the same method namely chain writing. The
differences, the third research aims to determine the effectiveness of the chain
story technique in writing descriptive text at eighth grade of SMP Negeri 14
Medan. This research aims to find out whether the use of chain writing method
is effective toward students' writing skill at the eighth grade of SMP N 9
Purwokerto Banyumas.

The fourth research was conducted by Tika Dwi Sari (2018) entitled "The
Implementation of Chain Writing Method to Increase Students' Ability Writing
Narrative Text at Eight Grade of MTs Al-Muttaqin Padang Tualang langkat".
The similarity between the two research was conducted using the same method
namely chain writing method. The differences, the fourth research aims to
improve students' writing ability using the chain writing method at eighth grade
of MTs Al-Muttagin Padang Tualang Langkat. This research aims to find out
whether the use of chain writing method is effective toward students' writing
skill at the eighth grade of SMP N 9 Purwokerto Banyumas.

The fifth research was conducted by Herlina Rahmawati & Ratna Nurlia
(2022) entitled "The Effectiveness of Using a Chain Writing Method with Comic
Strip to Teach Writing to Junior High School Students™. This study employed a
quasi-experimental methodology. The similarity between the two research was
conducted using the same method namely chain writing. The differences, the
fifth research aims to evaluate chain writing techniques for teaching how to write
descriptive text using comic strips of Junior High School Students. This research
aims to find out whether the use of chain writing method is effective toward

students’ writing skill at the eighth grade of SMP N 9 Purwokerto Banyumas.
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The sixth research was conducted by Devi Nafriyanti (2021) entitled "The
Effect of Chain Writing Method on Writing Skill Explanation Texts at Eighth
Grade of SMP N 6 Kayuagung Ogan Komering Ilir Regency”. This research
method uses a quasi-experimental method. The similarity between the two
research was conducted using the same method namely chain writing. The
differences, the sixth research aims to determine the effect of the chain writing
method on the ability to write explanatory text. This research aims to find out
whether the use of chain writing method is effective toward students' writing

skill at the eighth grade of SMP N 9 Purwokerto Banyumas.

. Hypothesis
In this research, the hypothesis was formulated:
Ha: There is a significant effect of chain writing method on students' writing
skill at the eighth grade of SMP N 9 Purwokerto Banyumas.
Ho: There is not significant effect of chain writing method on students’ writing

skill at the eighth grade of SMP N 9 Purwokerto Banyumas.
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CHAPTER Il
RESEARCH METHOD
In this chapter, the researcher presents the topic which consists of the type of
the research, place and time of the research, population, and sample of the research.
The next topic is variables and indicators of the research, and technique of data
collection which consists pre-test, treatment, and post-test. The final topic is
technique of data analysis which consists of descriptive statistical data analysis,

inferential statistical data analysis, and hypothesis.

A. Types of The Research

This research uses quantitative method to describe the significant effect
of chain writing method on students' writing skill. The quantitative method aims
to investigate a theory that exists and data looked for in an attempt to support or
reject it (Pakpahan, 2021). This research is experimental, this experiment can
help teachers solve learning problems in the classroom, especially in writing skill
(Hand et al, 2020). Quantitative methods are closely related to systematic
numbers and measurements in measuring phenomena and their relationship. To
determine the effect of treatment on certain subjects in a controlled manner,
experimental research was conducted. Experimental research is intended to
determine whether or not there are results after treatment of a subject. This
research uses quasi-experimental because the samples used in the experimental
and control groups were taken randomly from a certain population. This research
examines the effectiveness of the chain writing method on students' writing skill

at the eighth grade of SMP N 9 Purwokerto Banyumas.

B. Place and Time of The Research
1. Place of The Research
SMP N 9 Purwokerto is one of the junior high schools in Purwokerto.
This research was conducted at SMP N 9 Purwokerto because SMP N 9
Purwokerto showed several indications of problems in ELT based on
preliminary observations made by the researcher. These indications refer

more to the teaching method used by teachers in learning. The teaching
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method used by teachers in SMP N 9 Purwokerto was still the old method
namely teacher-centered. The researcher was intended to conduct learning
methods in the school used the chain writing method. This method focused on
students with the aims of made students active in the classroom (Sundari &
Sari, 2023).
2. Time of The Research

This research began on April 2024 and was carried out sixth times
starting from April, 18", 2024 to May 21%, 2024. The first meeting was the
opening activity and pre-test, the pre-test used was that students created
recount text individually. The second meeting was, the researcher explained
material about recount text started from definitions, characteristics, and steps
to created recount text. The third, and fourth, and fifth meetings were for the
treatment used the chain writing method, students created recount text used
the chain writing method. The last meeting was for the post-test, the post-test
used was that students created recount text individually after treatment used
the chain writing method. That way, the research could be carried out
optimally without being constrained by available time limits (Enighe et al.,
2021).

C. Population and Sample of The Research

1. Population of The Research

Population is a limitation of the scope of the research, this limitation is
intended so that the researcher can focus on their research (Coe et al., 1983).
The population is all subjects used in the research (Brinda et al., 2019). The
population referred to here was eighth grade students who were the subjects
of this research. Therefore, the population of this research was the eighth
grade of SMP N 9 Purwokerto Banyumas in the 2023/2024 academic year.
The eighth grade of SMP N 9 Purwokerto Banyumas consists of 8 classes with
32 students in each class, therefore, the population of this research was 256

students.
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2. Sample of The Research

The sample is the selection of a subset of the population of interest in
a research study. The sample of this research was chosen simple random
sampling technique to determine the sample. Simple random sampling
technique is sampling members from a population carried out randomly
without paying attention to the levels in that population (Pakpahan, 2021).
This research used simple random sampling because each member of the
population has the same chance of being selected. Moreover, in this school,
each class was divided equally, not based on high and low scores. There were
8 classes at the eighth grade of SMP N 9 Purwokerto Banyumas, each class
consisted of approximately 32 students. Based on sampling used a spinner,
two classes were selected as samples, namely class 8E and class 8F.

Therefore, there were 64 students as samples in this research.

D. Variables and Indicators of The Research
Variables are objects or tools with different values (Primasari et al.,
2021). In this research, there are two variables, namely:
1. Independent Variables
Independent variables are active variables that influence the dependent
variables (Rahmawati & Nurlia, 2022). The independent variable of this
research is the chain writing method.
2. Dependent Variables
Dependent variable is a variable that is influenced by the independent
variables (Rahmawati & Nurlia, 2022). The dependent variable of this

research is writing skill.
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E. Technique of Data Collection
Data collection techniques use several questions, exercises, and tools to
measure students' abilities, knowledge, skills, or talents in a person or group
(Brinda et al., 2019). To obtain more accurate data, the researcher used data that
was appropriate to the problem system (Gamal et al., 2022). The researcher used
pre-test, treatments, and post-test.
1. Pre-Test
The pre-test is given to students before treatment, this is intended to
determine the extent of students' basic writing abilities (Enighe et al., 2021).
Before the pre-test was carried out, the researcher selected the entire
population, namely students at the eighth grade of SMP N 9 Purwokerto
Banyumas. After the population was collected, samples were taken by selected
two classes from the population, namely the experimental class and the control
class. The pre-test in the experimental class was carried out on April 22",
2024. The pre-test in the control class was carried out on April 18", 2024. The
pre-test was carried out in the experimental class and the control class with the
following procedures:
a. The teacher reviewed a little material about recount text.
b. The teacher gave pre-test for students, namely writing a recount text with
the theme “holiday”.
c. The teacher explained the instructions stated in the pre-test and explained
the points that must be in the recount text.
d. The students started working on the pre-test, and the teacher monitored
students one by one in working on the pre-test.
e. The students collected the results of the pre-test that was carried out.
The pre-test is given to find out the extent of their understanding before
being given treatment (Enighe et al., 2021). The pre-test also used as

comparison of score with the post-test.

30



2. Treatment

In treatment, the researcher provided and explained the material about

the recount texts started from definitions, characteristics, and steps to created

recount text. The treatment was carried out in the experimental class used the

chain writing method. The teaching was carried out in the control class without

the chain writing method. According to Nystrand (in Dorowati, 2010) the

treatment was carried out in the experimental class four times as follows:

The treatment meeting 1 was carried out on April 23, 2024 with the following

the procedures:

a.

€.

The teacher explained the material about recount text stared from the
meaning, characteristics, structure, and examples.

The teacher asked students about material they did not understand.

The teacher explained the material again from the beginning.

The teacher instructed students to explained again the material that was
presented.

Students write the material was explained.

The treatment meeting 2 was carried out on April 29", 2024 with the following

the procedures:

a.

In this activity the chain writing method will began according to the
following procedures.

The teacher divided students into 7 groups, each group consists of 5
children.

The teacher gave instructions to students, namely write recount texts in
groups using the chain writing method.

The instructions were given, recount text created with the theme "covid
19". The recount text consists of 2 paragraphs, each paragraph consists of
5 sentences.

The orientation section was written by 1 child, the event section was
written by 3 children, and the re-orientation section was written by 1 child.
That way the chain writing method could work well.

Students began to created recount texts using the chain writing method.
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Students discussed created the recount text.

The teacher monitored the active discussion of students in each group and
helps students who experience difficulties.

The teacher monitored how the chain writing method is used in each group.
Students collected the results of the recount texts that was created in groups
using the chain writing method.

The treatment meeting 3 was carried out on April 30", 2024 with the following

the procedures:

a.

In this activity the chain writing method will began according to the
following procedures.

The teacher divided students into 7 groups, each group consists of 5
children.

The teacher gave instructions to students, namely write recount texts in
groups using the chain writing method.

The instructions were given, recount text created with the theme "free".
The recount text consists of 2 paragraphs, each paragraph consists of 5
sentences.

The orientation section was written by 1 child, the event section was
written by 3 children, and the re-orientation section was written by 1 child.
That way the chain writing method could work well.

Students began write recount texts using the chain writing method.
Students discussed created the recount text.

The teacher monitored the active discussion of students in each group and
helps students who experience difficulties.

The teacher monitored how the chain writing method is used in each group.
Students collected the results of the recount texts that was created in groups

using the chain writing method.
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The treatment meeting 4 was carried out on May 20", 2024 with the following

the procedures:

a.

In this activity the chain writing method will began according to the
following procedures.

The teacher divided students into 7 groups, each group consists of 5
children.

The teacher gave instructions to students, namely write recount texts in
groups using the chain writing method.

The instructions were given, recount text created with the theme
"studytour". The recount text consists of 2 paragraphs, each paragraph
consists of 5 sentences.

The orientation section was written by 1 child, the event section was
written by 3 children, and the re-orientation section was written by 1 child.
That way the chain writing method could work well.

Students began to created recount texts using the chain writing method.
Students discussed created the recount text.

The teacher monitored the active discussion of students in each group and
helps students who experience difficulties.

The teacher monitored how the chain writing method is used in each group.
Students collected the results of the recount texts that was created in groups

using the chain writing method.

The teaching was carried out in the control class four times as follows:

The treatment meeting 1 was carried out on April 22", 2024 with the following

the procedures:

a. The teacher explained material about recount text started from meaning,

characteristics and structure.

b. The teacher asked students about the material they did not understand.

c. The teacher explained the material again from the beginning.

d. The teacher instructed students to explained again the material that was

presented.

e. Students write the material that was explained.
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The treatment meeting 2 was carried out on April 25", 2024 with the

following the procedures:

a. The teacher gave example of recount text to the students entitled "Came
Late to The School".

b. The teacher explained the recount text using English and Indonesian.

c. The teacher explained the recount text started from characteristics and text
structured in the form of orientation, event, and re-orientation.

d. Students write examples of recount texts that was discussed together.

The treatment meeting 3 was carried out on April 29", 2024 with the

following the procedures:

a. Students created recount texts with the theme "covid 19" individually.

b. The recount text structured must included orientation, event, and re-
orientation.

c. The teacher monitored students one by one in wored on the recount text
and helps students who experience difficulties.

d. Students collected the results of the recount text they have created.

The treatment meeting 4 was carried out on May 2", 2024 with the following

the procedures:

a. Students created recount texts with the theme "free" individually.

b.  The recount text structured must included orientation, event, and re-
orientation.

c. The teacher monitored students one by one in working on the recount text
and helps students who experience difficulties.

d. Students collected the results of the recount text they have created.

The treatment was given to find out whether there were differences in
the results between the students who used the chain writing method and the

students who did not used the chain writing method.
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3. Post-Test
The post-test was carried out after provided treatment to students
(Enighe et al., 2021). Students were given a post-test with an individual
writing instrument of recount text. The post-test in the experimental class was
carried out on May 21%, 2024. The post-test in the control class was carried
out on May 20™, 2024. The post-test in the experimental class and the control
class was carried out with the following procedure:
a. The teacher reviewed a little material about recount text.
b. The teacher gave post-test to students, namely writing recount text with the
theme “festival”.
c. The teacher explained the instructions stated in the post-test and explained
the points that must be in the recount text.
d. The students started working on the post-test, the teacher monitored the
students one by one in working on the post-test.
e. The students collected the results of the post-test was carried out.
The post-test is used as comparison, whether there is a difference in
the students score after being given treatment or not (Sotivoldievich et al.,
2024).

F. Technique of Data Analysis
The researcher analyzed data from the pre-test, treatment, and post-test to
know the effectiveness of the chain writing method on students' writing skill.

The data analysis techniques used are:

1. Normality Test
The normality test is intended to test whether, in the regression model,
the residual values have a normal distribution or not (Muxayyo, 2023). The
normality test is the assumption for various parametric test, for example:
linear regression test, anova test, ancova test, manova test, independent
sample t-test, paired sample t-test, etc (Uktolseja & Gaspersz, 2019). Each
normality test in the various test mentioned has a different way of calculating

it. For example, in the paired sample t-test, what is tested is the difference
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between two paired data. Meanwhile, in the independent t-test, what is tested
is the dependent variable for each group. The normality test has many
techniques or calculation method including: Kolmogorov Smirnov test,
Shapiro Wilk test, Lalliefors test, Shapiro Francia test, Anderson Darling test,
Ryan Joiner test, Jarque Bera test, Swekness Kurtosis test, etc (Hand et al.,
2020). The purpose of the normality test is to find out whether the distribution
of data is normal or close to normal (Rahmawati & Nurlia, 2022). The
normality test criteria are as follows:

a. If Sig. > 0.05 then the variable has a normal distribution.

b. If Sig. < 0.05 then the variable is not a normal distribution.

. Homogeneity Test

The homogeneity test is a statistical procedure that shows that two or
more sample data sets from populations have the same variance (Rahmawati
& Nurlia, 2022). The homogeneity test is only used when testing differences
between two groups or several groups with different subjects or data sources
(Sari et al., 2021). The homogeneity test is not always used, the homogeneity
test is only used in parametric test that test the difference between two or more
groups that have different data sources. Therefore, the homogeneity test is
needed as an assumption of the independent sample t-test and anova test.

Meanwhile, in the linear regression test, homogeneity is not needed as
a requirement because the linear regression test does not test differences
between two or more groups. The homogeneity test has calculation
techniques, including Levene test, Fisher F test, and Bartlet test (Wang et al.,
2023). The purpose of the homogeneity test is to show that two or more groups
of data samples taken from a population have the same variance (Ling et al.,
2023). In other words, the homogeneity test is carried out to determine
whether the data studied has the same characteristics or not. The homogeneity
test criteria are as follows:
a. If Sig. > 0.05 then have the same variance (homogeneous).

b. If Sig. < 0.05 then not have the same variance (not homogeneous).

36



3. Hypothesis

The hypothesis test is the process of evaluating strong evidence in the
sample and providing a premise for creating conclusions about the
population (Ling et al., 2023). The t-test is divided into two namely, the
independent sample t-test and the paired sample t-test. The independent
sample t-test is a test to find out whether there are significant differences
between two unrelated independent samples (Brinda et al., 2019). If using
the independent sample t-test then, the source and amount of data must be
different. The paired sample t-test is a parametric test that can be used on two
paired data (Primasari et al., 2021). If using the paired sample t-test then, the
source and amount of data must be the same. The purpose of the hypothesis
test is to make a decision whether the hypothesis being tested is accepted or
rejected (Sari & Erawati, 2020). The hypothesis test criteria are as follows:
1. If Sig. > 0.05, then Ho is accepted and Ha is rejected.
2. If Sig. < 0.05, then Ho is rejected and Ha is accepted.
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION
In this chapter, the researcher presents the topic of finding which consists
of data description. The next topic is data analysis which consists of normality tests,
homogeneity tests, and hypothesis tests. The final topic is discussion.
A. Finding

This research used a quantitative method. This research was quasi-
experimental research conducted at SMP N 9 Purwokerto Banyumas. This
research was carried out to determine the effectiveness of the chain writing
method on students’ writing skill. The population in this research were students
of class V111 and the sample was taken using a random sampling technique. The
research subjects were 32 students of class VIII F as the experimental class and
32 students of class VIII E as the control class. To find out the effectiveness of
the chain writing method, it is necessary to know the results of the pre-test
scores, the post-test scores, and differences in students’ achievement between
students who were taught using the chain writing method and students who were
taught without using the chain writing method.

Data collection techniques were carried out by the pre-test and the post-
test. The pre-test was given in the experimental class and the control class before
treatment. The pre-test in the experimental class was carried out on April 22",
2024. The pre-test in the control class was carried out on April 18", 2024. The
treatment in the experimental class was carried out on April 23", 29" 30", and
May 20", 2024 using the chain writing method. The teaching in the control class
was carried out on April 22", 25" and 29" 2024 and May 2", 2024 without
using the chain writing method. The post-test in the experimental class was
carried out on May 21%, 2024. The post-test in the control class was carried out
on May 20", 2024. The following section presents the results of the pre-test and

the post-test data in the experimental class and the control class.
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1. Pre-Test and Post-Test Data in The Experimental Class
The pre-test was carried out on April 22", 2024 and the post-test was
carried out on May 21%, 2024. The results of the pre-test and the post-test in
the experimental class with the following the table:
Table 4.1 The Results of The Pre-Test ad The Post-Test Data in The
Experimental Class

No Student’s Name Pre-test Score Post-test Score
1 WH 85 95
2 DA 70 85
3 DNRA 35 50
4 PMW 75 80
5 NANI 85 85
6 RPM 70 85
7 RDK 80 70
8 AZP 95 95
9 ITG 70 90

10 WAS 85 95

11 AV 25 50

12 GFAP 65 85

13 RAC 90 90

14 JNA 85 85

15 NAF 85 90

16 SAP 80 85

17 AKK 80 85

18 RA 75 75

19 MA 75 90

20 MAS 90 95

21 NPH 85 85

22 ANR 75 95
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23 NCDB 80 95
24 SA 90 85
25 SAEP 75 85
26 D 85 85
27 IZM 70 90
28 AAF 85 95
29 NIR 85 90
30 SNNT 85 90
31 NNF 75 85
32 FAP 95 80
Minimum 25 50
Maximum 95 95

Mean 77.66 85

Median 80 85

Mode 85 85

Based on the table above, the results of the pre-test and the post-test
data were obtained in the experimental class. The results of the pre-test data
as follows: the results of the pre-test data was 32, the minimum score of the
pre-test was 25 and the maximum score of the pre-test was 95. The mean score
of the pre-test was 77.66 and the median score of the pre-test was 80. The
mode score of the pre-test was 85. The results of the post-test data as follows:
the results of the post-test data was 32, the minimum score of the post-test
was 50 and the maximum score of the post-test was 95. The mean score of the
post-test was 85 and the median score of the post-test was 85. The mode score
of the post-test was 85. Based on the data above, this shows that the post-test
score were higher than the pre-test score. It can be concluded that there were
difference between the pre-test score and the post-test score in the

experimental class.
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2. Pre-Test and Post-Test Data in The Control Class
The pre-test was carried out on April 18", 2024 and the post-test was
carried out on May 20", 2024. The results of the pre-test and the post-test in
the control class with the following the table:
Table 4.2 The Results of The Pre-Test and Post-test Data in
The Control Class

No Student’s Name Pre-Test Score Post-Test Score
1 ZNP 85 85
2 NSF 25 90
3 NMS 90 85
4 NAMR 80 85
5 LKG 25 85
6 GNP 95 80
7 ABT 90 85
8 HIP 85 85
9 AQM 90 90

10 ZKP 80 80

11 RSA 80 55

12 ML 80 80

13 AMT 85 80

14 NOW 85 85

15 DSP 90 90

16 NFA 25 75

17 Al 80 80

18 SNS 85 80

19 FES 85 80

20 YFT 85 75

21 RS 85 85

22 AMA 80 80

41



23 AMD 85 85
24 NPS 90 85
25 SNA 80 85
26 FLP 90 90
27 FTI 80 95
28 MAO 90 80
29 ODNF 85 85
30 IFK 80 85
31 EDA 80 90
32 LG 85 90
Minimum 25 55
Maximum 95 95

Mean 79.22 83.28
Median 85 85
Mode 85 85

Based on the table above, the results of the pre-test and the post-test
data were obtained in the control class. The results of the pre-test data as
follows: the results of the pre-test data was 32, the minimum score of the pre-
test was 25 and the maximum score of the pre-test was 95. The mean score of
the pre-test was 79.22 and the median score of the pre-test was 85. The mode
score of the pre-test was 85. The results of the post-test data as follows: the
results of the post-test data was 32, the minimum score of the post-test was 55
and the maximum score of the post-test was 95. The mean score of the post-
test was 83.28 and the median score of the post-test was 85. The mode score
of the post-test was 85. Based on the data above, this shows that the post-test
score was higher than the pre-test score. It can be concluded that there were
difference between the pre-test score and the post-test score in the control

class.
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B. Data Analysis
1. Normality Test

The normality test data was obtained from the results of the pre-test
and the post-test in the experimental class and the control class. In this
research, the normality test was analyzed using IBM SPSS Statistics 25

program software for Windows. The result of the normality test was analyzed

used Kolmogorov Smirnov and Shapiro Wilk test as follows:

a. If Sig. > 0.05, the data are normally distributed.

b. If Sig. < 0.05, the data is not normally distributed.

The result of the normality test with the following the table:

Table 4.3 The Results of The Normality Test

Tests of Normality

Kolmogorov-Smirnov? | Shapiro-Wilk

Statistic df Sig. Statistic df Sig.
Pre-Test .203 32 .020 .893 32 .042
Experimental Class
Post-Test .083 32 .200" .966 32 404
Experimental Class
Pre-Test Control 423 32 .000 .540 32 .000
Class
Post-Test Control 214 32 .001 794 32 .000
Class

Based on the table above, the results of the normality test were
obtained in the experimental class and the control class as follows: For the
experimental class, the Sig. pre-test data was analyzed used Kolmogorov
Smirnov was 0.020. The Sig. pre-test data was analyzed used Shapiro Wilk
was 0.042. The Sig. post-test was analyzed used Kolmogorov Smirnov was
0.200. The Sig. post-test data was analyzed used Shapiro Wilk was 0.404. For
the control class, the Sig. pre-test data was analyzed used Kolmogorov

Smirnov was 0.000. The Sig. pre-test data was analyzed used Shapiro Wilk

was 0.000.
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The Sig. post-test data was analyzed used Kolmogorov Smirnov was
0.001. The Sig. post-test data was analyzed used Shapiro Wilk was 0.000.
Based on the data above, the pre-test score and the post-test score in the
experimental class > 0.05. It can be concluded, that the pre-test and the post-
test data was normally distributed in the experimental class. While, the pre-
test score and the post-test score in the control class < 0.05. It can be
concluded, that the pre-test and the post-test data was not normally distributed
in the control class.

. Homogeneity Test

The homogeneity test was carried out to find out whether or not the
variance of two or more population distributions is equal or not. The
homogeneity of variance test was carried out after the results of the pre-test
and the post-test was obtained in the experimental class and the control class.
In this research, the homogeneity test was analyzed using IBM SPSS Statistics
25 program software for Windows. The result of the homogeneity test was
analyzed as follows:
a. If Sig. > 0.05 then have the same variance (homogeneous).
b. If Sig. < 0.05 then not have the same variance (not homogeneous).
The result of the homogeneity test with the following the table:

Table 4.4 The Results of The Homogeneity Test

Test of Homogeneity of Variance

Levene
Statistic dfl df2 Sig.
Based on Mean 1.168 1 62 .284
Based on Median 1.638 1 62 .205
Students Learning | Based on Median and with | 1.638 1 53.609 .206

Outcomes adjusted df

Based on trimmed mean 1.577 1 62 214

Based on the table above, the results of the homogeneity of variance
were obtained in the experimental class and the control class as follows: based
on mean column, the Sig. was 0.284. Based on median column, the Sig. was
0.205. Based on median and with adjusted df column, the Sig. was 0.206.
Based on trimmed mean column, the Sig. was 0.214. Based on the data above,

this shows that the post-test score was > 0.05. It can be concluded, that the
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post-test data have the same homogeneous variance for the experimental class
and the control class.

. Hypothesis Test

The validity of the research results in comparing the mean values of
the two samples. In this research, the hypothesis test used the independent
sample t-test and the paired sample t-test. the hypothesis was analyzed using
IBM SPSS Statistic 25 program software for Windows. The result of the
hypothesis test was analyzed as follows:
a. If Sig. > 0.05, then Ho is accepted and Ha is rejected.
b. If Sig. < 0.05, then Ho is rejected and Ha is accepted.

This research, the hypothesis test used the independent sample t-test
and the paired sample t-tests.

a. Independent Sample T-Test of The Pre-Test
The independent sample t-test of the pre-test in the control class and
the experimental class was to know the difference between the mean score
of the pre-test results in the experimental class and the control class. The
results of the group statistics with the following the table:
Table 4.5 The Results of The Group Statistics of The Pre-Test

Group Statistics
Std. Std. Error
Class N Mean Deviation Mean
Pre-test 32 77.66 14.646 2.589
Learning_Outcomes | Experimental
Pre-test 32 79.22 18.189 3.215
Control

Based on the table above, the results of the group statistics of the
pre-test data was obtained in the experimental class and the control class
as follows: the data of the students was 32. The mean score of the pre-test
in the experimental class was 77.66. While the mean score of the pre-test
in the control class was 79.22. The standard deviation of the pre-test in the
experimental class was 14.646. While the standard deviation of the pre-test

in the control class was 18.189. The standard error mean of the pre-test in

45



the experimental class was 2.589. While the standard error mean of the pre-
test in the control class was 3.215. Based on the data above, this shows that
the results of the pre-test data in the experimental class was higher than the
control class.
The result of the independent sample test with the following the table:
Table 4.6 The Results of The Independent Sample Test of
The Pre-Test

Independent Samples Test

Levene's
Test for
Equality of
Variances t-test for Equality of Means

95%

Sig. Std. Confidence
(2- | Mean | Error | Interval of the

taile | Differ | Differ | Difference

F Sig. t df d) | ence | ence |Lower | Upper

Equal .024 | .877 | -379 | 62 | .706 [-1.563 | 4.128 - 6.689
variance 9.814
Learning_ | assumed
QOutcomes | Equal
Ve ) -379 | 59. | .706 |-1.563 | 4.128 - 6.697
not 301 9.822
assumed

Based on the table above, the results of the independent sample test
of the pre-test data was obtained in the experimental class and the control
class as follows: the value F was 0.024 and the Sig. was 0.877. The Sig.
0.877 > 0.05, means the variance between the experimental class and the
control class was homogeneous or the same. The teount Was -379, the df
value was 62, and the Sig. (2-tailed) was 0.706. The Sig. (2-tailed) 0.706 >
0.05. The mean difference was -1.563 and the standard error difference was
4.128. The difference was between -9.814 and 6.689 (95% confidence
interval of lower and upper difference). Based on the data above, it can be
concluded that Ho is accepted and Ha is rejected. Based on this statement,
this shows that there were not difference Sig. 2 tailed between the results

of the pre-test data in the experimental class and the control class.
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b. Independent Sample T-Test of The Post-test

The independent sample t-test of the post-test in and the
experimental class and the control class was to determine the difference
between the mean score of the post-test results in the experimental class
and the control class. The results of the group statistics with the following
the table:

Table 4.7 The results of The Group Statistics of The Post-Test

Group Statistics
Class N Mean Std. Deviation | Std. Error Mean
Post-test 32 85.00 10.925 1.931
Learning_ | Experimental
outcomes | Post-test 32 83.28 6.911 1.222
Control

Based on the table above, the results of the group statistics of the
post-test data was obtained in the experimental class and the control class
as follows: the data of the students was 32. The mean score of the post-test
in the experimental class was 85.00. While the mean score of the post-test
in the control class was 83.28. The standard deviation of the post-test in the
experimental class was 10.925. While the standard deviation of the post-
test in the control class was 6.911. The standard error mean of the post-test
in the experimental class was 1.931. While the standard error mean of the
post-test in the control class was 1.222. Based on the data above, this shows
that the mean score of the post-test data in the experimental class was
higher than the control class.

The results of the independent sample test of the post-test with the

following the table:
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Table 4.8 The Results of The Independent Sample Test of
The Post-Test

Independent Samples Test
Levene's
Test for
Equality of
Variances t-test for Equality of Means
Me 95%
an | Std. Confidence
Sig. | Diff | Error | Interval of the
(2- | ere | Differ Difference
F Sig. t df |tailed) | nce | ence |Lower| Upper
Equal 1.1 | .284|.752 | 62 | .002 | 1.7 | 2.285 - 6.287
variance | 68 19 2.849
Learning_ | s
Outcomes | assumed
Equal 752 | 52. | .002 | 1.7 | 2.285 - 6.304
variance 384 19 2.866
S not
assumed

Based on the table above, the results of the independent sample test
of the post-test data was obtained in the experimental class and the control
class as follows: the value F was 1.168. The Sig. was 0.284, the Sig. 0.284
> 0.05, means the variance between the experimental class and the control
class was homogeneous or the same. The teount Was 0.752, the df value was
62, and the Sig. (2-tailed) was 0.002. The Sig. (2-tailed) 0.002 < 0.05. The
mean difference was 1.719 and the standard error difference was 2.285.
The difference was between -2.849 and 6.287 (95% confidence interval of
lower and upper difference). Based on the data above, it can be concluded
that Ho is rejected and Ha is accepted. Based on this statement, this shows
that there were difference Sig. 2 tailed between the results of the post-test
data in the experimental class and the control class.

c. Paired Sample T-Test in The Experimental Class
The paired sample t-test of the pre-test and the post-test data in the
experimental class was to know the difference in the students writing skill
using the chain writing method. The results of the paired sample statistics
with the following the table:

48



Table 4.9 The Results of The Paired Sample Statistics in The

Experimental Class

Paired Sample Statistics

Std. Std. Error
Mean N Deviation Mean
Pre-test 77.66 32 14.646 2.589
Pair 1 | Experimental Class
Post-test 85.00 32 10.925 1.931
Experimental Class

Based on the table above, the results of the paired sample statistics

data was higher than the pre-test data.

were obtained in the experimental class as follows: the mean score of the
pre-test was 77.66. The mean score of the post-test was 85.00 and the data
of the students was 32. The standard deviation of the pre-test was 14.646
and the standard deviation of the post-test was 10.925. The standard error
mean of the pre-test was 2.589 and the standard error mean of the post-test

was 1.931. Based on the data above, it can be concluded that the post-test

The result of the paired samples test with the following the table:

Table 4.10 The Results of The Paired Sample Test in The

Experimental Class

Paired Samples Test

Paired Differences

95%
Confidence

Interval of the

Std. Std. Difference
Devia | Error S('Zg
Mean | tion | Mean | Lower | Upper | t df |tailed)
Pre-test -7.344 | 9.244 | 1.634 - -4.011 31 | .000
Experimen- 10.677 4.4
Pair 1 |tal Class — 94
Post-test
Experimen-
tal Class
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Based on the table above, the results of the paired sample test
were obtained in the experimental class as follows: the mean score was
-7.344. The standard deviation was 9.244 and the standard error mean
was 1.634. The difference was between -10.667 and -4.011 (95%
Confidence Interval of Lower and Upper Difference). The t was -4.494
with df was 31 and the Sig. (2-tailed) was 0.000. The Sig. 0.000 < 0.05,
it can be concluded that Ho is rejected and Ha is accepted. Based on
this statement, this shows that there were difference Sig. 2 tailed
between the results of the pre-test data and the post-test data in the
experimental class. Based on the data above, it can be concluded that
there is an effect of the chain writing method on students’ writing skill
at the eighth grade of SMP N 9 Purwokerto Banyumas.

d. Paired Sample T-Test in The Control Class

The paired sample t-test of the pre-test and the post-test data in the
control class was to know the difference in the student's writing skill
without using the chain writing method. The results of the paired sample
statistics with the following the table

Table 4.11 The Results of The Paired Sample Statistics in The

Control Class

Paired Sample Statistics
Std. Std. Error
Mean N Deviation Mean
Pre-test Control 79.22 32 18.189 3.215
Pair 1 Class
Post-test Control 83.28 32 6.911 1.222
Class

Based on the table above, the results of the paired sample statistics
was obtained in the control class as follows: the mean score of the pre-test
was 79.22. The mean score of the post-test was 83.28 and the data of the
students was 32. The standard deviation of the pre-test was 18.189. While
the standard deviation of the post-test was 6.911. The standard error mean

of the pre-test was 3.215. While the standard error mean of the post-test
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was 1.222. Based on the data above, it can be concluded that the post-test
data was higher than the pre-test data in the control class.
The result of the paired sample test with the following the table:
Table 4.12 The Results of The Paired Sample Test in The
Control Class

Paired Samples Test

Paired Differences

95% Confidence

Interval of the

Std. Std.
Devia | Error Difference o
Mean | tion | Mean | Lower | Upper t df |tailed)
Pre-test -4.063 | 19.1 | 3.393 | -10.983 | 2.858 - 31 | .000
Experimen- 95 1.197
Pair 1 |tal Class —
Post-test
Experimen-
tal Class

Based on the table above, the results of the paired sample test was
obtained in the control class as follows: the mean score was -4.063 and the
standard deviation was 19.195. The standard error mean was 3.393 and the
difference was between -10.983 and 2.858 (95% confidence interval of
lower and upper difference). The t was -1.197 with df was 31 and the Sig.
(2-tailed) was 0.000. The Sig. 0.000 < 0.05, it can be concluded that Ho is
rejected and Ha is accepted. Based on this statement, this shows that there
were difference Sig. 2 tailed between the results of the pre-test data and the

post-test data in the control class.
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C. Discussion

Based on the data analysis above, to find out whether there is a significant
effect of the chain writing method on students' writing skill at eighth grade of
SMP Negeri 9 Purwokerto. The method chosen was to compare the differences
on students' writing skill between students at class VIII F as the experimental
class and students at class VIII E as the control class. The technique of data
analysis used the normality test, the homogeneity test, and the hypothesis test.
In this research, the hypothesis test used the independent sample t-test and the
paired sample t-test. The data collection technique used the pre-test, treatment,
and the post-test. The data analyzed was used the IBM SPSS Statistics 25
program.

The descriptive analysis of the processed data is describe with several
calculation test as follows: the first data analysis was used the normality test, the
results of the normality test were obtained in the experimental class and the
control class as follows: For the experimental class, the Sig. pre-test data was
analyzed used Kolmogorov Smirnov was analyzed used Kolmogorov Smirnov
was 0.020. The Sig. pre-test data was analyzed used Shapiro Wilk was 0.042.
The Sig. post-test was analyzed used Kolmogorov Smirnov was 0.200. The Sig.
post-test data was analyzed used Shapiro Wilk was 0.404. For the control class,
the Sig. pre-test data was analyzed used Kolmogorov Smirnov was 0.000. The
Sig. pre-test data was analyzed used Shapiro Wilk was 0.000.

The Sig. post-test data was analyzed used Kolmogorov Smirnov was
0.001. The Sig. post-test data was analyzed used Shapiro Wilk was 0.000. Based
on the data above, the pre-test score and the post-test score in the experimental
class > 0.05. It can be concluded, that the pre-test and the post-test data was
normally distributed in the experimental class because all the Sig. value more
than 0.05 (Uktolseja & Gaspersz, 2019). While, the pre-test score and the post-
test score in the control class < 0.05. It can be concluded, that the pre-test and
the post-test data was not normally distributed in the control class because all the
Sig. value less than 0.05 (Wei et al., 2022).
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The second data analysis was used the homogeneity test, the results of
the homogeneity of variance were obtained in the experimental class and the
control class as follows: based on the mean column, the Sig. was 0.284. Based
on median column, the Sig. was 0.205. Based on median and with adjusted df
column, the Sig. was 0.206. Based on trimmed mean column, the Sig. was 0.214.
Based on the data above, this shows that the post-test score was > 0.05. It can be
concluded, that the post-test data have the same homogeneous variance for the
experimental class and the control class because all the Sig. value more than 0.05
(Ling et al., 2023). The third data analysis was used the hypothesis test, there
were two hypothesis test namely the independent sample t-test and the paired
sample t-test.

The results of the independent sample t-test of the post-test data was
obtained in the experimental class and the control class as follows: the value F
was 1.168. The Sig. was 0.284, the Sig. 0.284 > 0.05, means the variance
between the experimental class and the control class was homogeneous or the
same. The teount Was 0.752, the df value was 62, and the Sig. (2-tailed) was 0.002.
The Sig. (2-tailed) 0.002 < 0.05. The mean difference was 1.719 and the standard
error difference was 2.285. The difference was between -2.849 and 6.287 (95%
confidence interval of lower and upper difference). Based on the data above, it
can be concluded that Ho is rejected and Ha is accepted. Based on this statement,
this shows that there were difference Sig. 2 tailed between the results of the post-
test data in the experimental class and the control class (Wang et al., 2023).

The results of the paired sample test were obtained in the experimental
class as follows: the mean score -7.344. The standard deviation was 9.244 and
the standard error mean was 1.634. The difference was between -10.667 and -
4.011 (95% Confidence Interval of Lower and Upper Difference). The t was -
4.494 with df was 31 and the Sig. (2-tailed) was 0.000. The Sig. 0.000 < 0.05, it
can be concluded that Ho is rejected and Ha is accepted. Based on this statement,
this shows that there were difference Sig. 2 tailed between the results of the pre-

test data and the post-test data in the experimental class.
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The results of the paired sample test was obtained in the control class as
follows: the mean score was -4.063 and the standard deviation was 19.195. The
standard error mean was 3.393 and the difference was between -10.983 and
2.858 (95% confidence interval of lower and upper difference). The t was -1.197
with df was 31 and the Sig. (2-tailed) was 0.000. The Sig. 0.000 < 0.05, it can be
concluded that Ho is rejected and Ha is accepted. Based on this statement, this
shows that there were difference Sig. 2 tailed between the results of the pre-test
data and the post-test data in the control class (Sotivoldievich et al., 2024). Based
on the data, this shows that there is a difference in the results of the mean score
between the pre-test and the post-test in the experimental class.

According to the results of the hypothesis test, the independent sample t-
test and the paired sample t-test. The experimental class score was higher than
the control class. Based on this statement, it can be concluded that there is an
effect of the chain writing method on students’ writing skill at eighth grade of
SMP N 9 Purwokerto Banyumas. The research data of this research about writing
activity through the chain writing method is more effective. It showed a
significant post-test score in the experimental class, which was the class that was
given treatment using the chain writing method. As students nowadays, writing
is very important to support education in the future because everything requires
writing skill (Coe et al., 1983).

It is related to the theory (Brown & Hood, 1989) that the chain writing
method can be effective in achieving increased learning goals, especially in
writing skill. This method aims to make students enjoy the learning process in
the class and provide opportunities for students to write on certain topics with
their classmates (Purwanto, 2022). Using the chain writing method requires
students to be active in learning because the students and teachers collaborate,
the students' role here as the center, while the teacher's role here as the guide
students. It can be sure, that when the learning method is put into practice,

students will ask the teacher a lot of questions (Pakpahan, 2021).
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It is hoped, that the chain writing method can make students more
enthusiastic about learning writing and provide innovation for educators to make
learning more fun so that students are more interested in learning to write (Najia,
2023). This method was carried out in groups, when students feel confused they
can ask their group members and exchange opinions. During learning, the class
is often noisy because each group consists of five students when they are
discussing. Even though the class is noisy the teacher must be able to handle the
class so that the atmosphere remains conducive and the chain writing method
can run effectively (Al-Qasham et al., 2021). In this research, it appears that
students’ writing skill have increased, and they can understand the material
presented.

In this research, students did not feel bored during learning because they
were enthusiastic and active in finishing their group work (Sari, 2018). This
research, also found that the chain writing method in writing skill made the
students motivated in learning activities because during the treatment they were
to implement this method. It is related based on the theory by (Ningsih et al.,
2021) that in the classroom, the teacher must be able to master the class and
provide motivation for students. In this research, it was also found that the chain
writing method in teaching writing can improve students' writing skill. It
supported a significant difference in students' writing skill scores on the post-
test in the experimental class. In other words, the chain writing method is
effective for students to improve writing skill.
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BAB V
CONCLUSION AND RECOMMENDATION
In this chapter, the researcher presents the topic of the conclusion,

limitations of study, suggestions, and references.

A. Conclusion

This research is experimental research, this research aims to measure the
effectiveness of chain writing method on students writing skill at the eighth grade
of SMP N 9 Purwokerto Banyumas. Based on the research data in the
experimental class and the control class, there are difference score between the
students who used the chain writing method and the students who did not used
the chain writing method. Although the scores for both classes increased, the
scores for the experimental class were higher than the scores for the control
class. The conclusion can be drawn based on the results of data analysis of two
classes, namely the control class and the experimental class. Based on the results
of the data analysis, it can be concluded that there is an effect of the chain writing
method on students' writing skill.

The results of the hypothesis test, shows that there were difference score
there between the experimental class and the control class. The results of the
independent sample test of the post-test were obtained in the experimental class
and the control class as follows, the value F was 1.168. The Sig. was 0.284, the
Sig. 0.284 > 0.05, means the variance between the experimental class and the
control class was homogeneous or the same. The teount Was 0.752, the df value
was 62, and the Sig. (2-tailed) was 0.002. The Sig. (2-tailed) 0.002 < 0.05. The
mean difference was 1.719 and the standard error difference was 2.285. The
difference was between -2.849 and 6.287 (95% confidence interval of lower and
upper difference). Based on the data above, it can be concluded that Ho is rejected

and Ha is accepted.

56



Based on the research results, there was a significant difference between
the mean score post-test results in the experimental class and the control class.
The results of the paired sample test were obtained in the experimental class as
follows, the mean score was -7.344. The standard deviation was 9.244 and the
standard error mean was 1.634. The difference was between -10.667 and -4.011
(95% Confidence Interval of Lower and Upper Difference). The t was -4.494
with df was 31 and the Sig. (2-tailed) was 0.000. The Sig. 0.000 < 0.05, it can be
concluded that Ho is rejected and Ha is accepted. Based on the data above, this
shows that there is a difference in the results of the mean score between the pre-
test and the post-test in the experimental class. Based on this statement, it can be
concluded that there is an effect of the chain writing method on students’ writing

skill at eighth grade of SMP N 9 Purwokerto Banyumas.

. Limitation of Study
This research has limitations even though it has been carried out as well
as possible. In the data collection process, the researcher has limitations in
treatment time. In this case, the researcher only carried out four times treatment
in the experimental class and the control class. This happened because the
research time was approaching the even semester examination. Ultimately, the

results of this research have limitations in research time.

. Suggestion
Based on the results of the research and the discussions conducted by the
researcher, several suggestions can be considered as improvements to various
matters relating to this research, including:
1. For The School
The results of this research will provide information for school that the
use of the chain writing method can have a positive influence on students'
writing skill. Therefore, the school should further increase the use of the chain

writing method as a learning method.
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2. For The Teacher
The results of this research can be input for teachers to help students'
improve writing skill.
3. For Another Researcher
The results of this research can be used as reference material for further

authors in researching chain writing method on students’ writing skill.
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Appendix 2 Teaching Module Experimental Class

MODUL AJAR BAHASA INGGRIS
KELAS EKSPERIMEN

Nama Penyusun Neta Puspitasari

Sekolah SMP N 9 Purwokerto

Mapel Bahasa Inggris

Kelas 8F

Fase D

Fase Capaian | Pada akhir fase D, peserta didik menggunakan teks
Pembelajaran lisan, tulisan dan visual dalam bahasa Inggris untuk

berinteraksi dan berkomunikasi dalam konteks yang
lebih beragam dan dalam situasi formal dan informal.
Peserta didik dapat menggunakan berbagai jenis teks
seperti narasi, deskripsi, prosedur, teks khusus (pesan
singkat, iklan) dan teks otentik menjadi rujukan utama
dalam mempelajari bahasa Inggris di fase ini. Peserta
didik menggunakan bahasa Inggris untuk berdiskusi
dan menyampaikan Kkeinginan atau perasaan.
Pemahaman mereka terhadap teks tulisan semakin
berkembang dan keterampilan inferensi mulai tampak
ketika ~memhami informasi tersirat. Mereka
memproduksi teks tulisan dan visual dalam bahasa
Inggris yang terstruktur dengan kosakata yang lebih
beragam. Mereka memahami tujuan dan pemirsa
ketika memproduksi teks tulisan dan visual dalam
bahasa Inggris.

Elemen Capaian Elemen Menulis-Mempresentasikan

Pada akhir fase D, peserta didik mengkomunikasikan
ide dan pengalaman mereka melalui paragraph
sederhana dan terstruktur, menunjukkan
perkembangan dalam penggunaan kosakata spesifik
dan struktur kalimat sederhana. Menggunakan contoh,
mereka ~membuat perencanaan, menuis, dan
menyajikan teks informasi, imajinasi, dan persuasi
dengan menggunakan kalimat sederhana dan majemuk
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untuk menyusun argumen dan menjelaskan atau
mempertahankan suatu pendapat.

Tujuan Pembelajaran

Peserta didik mampu mengidentifikasi dan memahami
fungsi sosial, strukturteks, dan unsur kebahasaan teks
recount tentang kegiatan, kejadian, dan peristiwa yang
telah terjadi sesuai dengan konteks penggunaannya.
Peserta didik mampu membuat teks recount sesuali
tema yang telah diberikan.

Profil Pelajar Pancasila

1. Beriman, bertakwa kepada Tuhan YME, dan
berakhlak mulia

Bergotong royong

Mandiri

Kreatif

5. Berpikir kritis

=N

Strategi Pembelajaran

Model Pembelajaran: PJBL.

Metode Pembelajaran: Student center, question
answer.

Sumber Belajar: Buku, internet, youtube.

Sarana Prasarana: Laptop, PPT, LKPD, papan tulis,
spidol, penghapus.

Target Peserta Didik

Peserta didik kelas V111

Kegiatan Pembelajaran
Pertemuan ke |

Pendahuluan (10 menit)

a. Guru memberi salam (greeting).

b. Guru dan peserta didik berdo’a bersama-sama.

c. Guru memeriksa kehadiran peserta didik.

d. Guru memberi motivasi belajar kepada peserta
didik.

e. Guru mengaitkan materi pembelajaran dengan
pengalaman peserta didik atau materi
sebelumnya.

f. Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)

a. Guru mengulas sedikit materi tentang teks

recount.

b. Guru memberikan pre-test kepada peserta

didik yaitu membuat teks recount dengan
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tema “holiday”.

c. Guru menjelaskan instruksi yang tertera
dalam pre-test dan menjelaskan apa saja
poin-poin yang harus ada dalam teks
recount yang akan dibuat.

d. Peserta didik mulai mengerjakan pre-test,
guru memantau peserta didik satu persatu
dalam mengerjakan pre-test dan membantu
peserta didik yang mengalami kesulitan.

e. Peserta didik mengumpulkan hasil pre-test
yang sudah dibuat.

Penutup (10 menit)

a. Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan pre-test.

b. Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-
sama.

Kegiatan Pembelajaran
Pertemuan ke |1

Pendahuluan (10 menit)

a. Guru memberi salam (greeting).

b. Guru dan peserta didik berdo’a bersama-sama.

c. Guru memeriksa kehadiran peserta didik.

d. Guru memberi motivasi belajar kepada peserta
didik.

e. Guru mengaitkan materi pembelajaran dengan
pengalaman peserta didik atau materi
sebelumnya.

f. Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)

a. Guru menjelaskan materi tentang teks recount
mulai dari pengertian, karakteristik, struktur,
dan contohnya.

b. Guru bertanya kepada peserta didik tentang
materi yang belum dipahami.

c. Guru menjelaskan materi secara ulang dari
awal.

d. Guru memerintahkan peserta didik untuk
menjelaskan kembali materi yang sudah
disampaikan.

e. Peserta didik menulis materi yang sudah
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dijelaskan.

Penutup (10 menit)

a.

C.
d.

Guru memberikan pertanyaan sederhana
kepada peserta didik seputar materi teks
recount.

Peserta didik menjawab pertanyaan guru
secara bergantian.

Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-sama.

Kegiatan Pembelajaran
Pertemuan ke 111

Pendahuluan (10 menit)

a.
b. Guru dan peserta didik berdo’a bersama-sama.
C.

d. Guru memberi motivasi belajar kepada peserta

Guru memberi salam (greeting).
Guru memeriksa kehadiran peserta didik.

didik.

Guru mengaitkan materi pembelajaran dengan
pengalaman peserta didik atau materi
sebelumnya.

Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)

a.

Dalam kegiatan ini metode chain writing akan
dimulai sesuai dengan prosedur sebagai
berikut.

Guru membagi peserta didik menjadi 7
kelompok, setiap kelompok terdiri dari 5 anak.
Guru memberikan instruksi kepada peserta
didik yaitu membuat teks recount secara
berkelompok dengan menggunakan metode
chain writing.

Instruksi yang diberikan yaitu, teks recount
yang dibuat dengan tema ‘“covid 19”. Teks
recount terdiri dari 2 paragraf, setiap paragraf
terdiri dari 5 kalimat.

Untuk bagian orientation ditulis oleh 1
anak, untuk bagian event ditulis oleh 3 anak,
dan untuk bagian re-orientation ditulis oleh

1 anak. Dengan begitu metode chain writing
bisa berjalan dengan baik.

Peserta didik mulai membuat teks recount
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dengan metode chain writing.

Peserta didik berdiskusi dalam membuat
teks recount tersebut.

Guru memantau keaktifan diskusi peserta
didik dalam setiap kelompok dan membantu
peserta didik yang mengalami kesulitan.
Guru memantau bagaimana penggunaan
metode chain writing dalam setiap
kelompok.

Peserta didik mengumpulkan hasil teks
recount yang telah dibuat secara
berkelompok dengan menggunakan metode
chain writing.

Penutup (10 menit)

a.

b.
&

Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan teks recount tersebut.
Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-sama.

Kegiatan Pembelajaran
Pertemuan ke IV

Pendahuluan (10 menit)

a.

Guru memberi salam (greeting).

b. Guru dan peserta didik berdo’a bersama-sama.
C.
d. Guru memberi motivasi belajar kepada

Guru memeriksa kehadiran peserta didik.

peserta didik.

Guru mengaitkan materi pembelajaran
dengan pengalaman peserta didik atau
materi sebelumnya.

Guru menjelaskan tujuan pembelajaran
yang akan dicapai.

Inti (60 menit)

a.

Dalam kegiatan ini metode chain writing
akan dimulai sesuai dengan prosedur
sebagai berikut.

Guru membagi peserta didik menjadi 7
kelompok, setiap kelompok terdiri dari 5
anak.

Guru memberikan instruksi kepada peserta
didik yaitu membuat teks recount secara
berkelompok dengan menggunakan metode
chain writing.
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Instruksi yang diberikan yaitu, teks recount
yang dibuat dengan tema “bebas”. Teks
recount terdiri dari 2 paragraf, setiap
paragraf terdiri 5 kalimat.

Untuk bagian orientation ditulis oleh 1
anak, untuk bagian event ditulis oleh 3 anak,
dan untuk bagian re-orientation ditulis oleh
1 anak. Dengan begitu metode chain writing
bisa berjalan dengan baik.

Peserta didik mulai membuat teks recount
dengan metode chain writing.

Peserta didik berdiskusi dalam membuat
teks recount tersebut.

Guru memantau keaktifan diskusi peserta
didik dalam setiap kelompok dan membantu
peserta didik yang mengalami kesulitan.
Guru memantau bagaimana penggunaan
metode chain writing dalam setiap
kelompok.

Peserta didik mengumpulkan hasil teks
recount yang telah dibuat ~ secara
berkelompok dengan menggunakan metode
chain writing.

Penutup (10 menit)

a.

b.

C.

Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan teks recount tersebut.
Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-sama

Kegiatan Pembelajaran
Pertemuan ke V

Pendahuluan (10 menit)

a

b.
C.
d

Guru memberi salam (greeting).

Guru dan peserta didik berdo’a bersama-sama.
Guru memeriksa kehadiran peserta didik.
Guru memberi motivasi belajar kepada
peserta didik.

Guru mengaitkan materi pembelajaran
dengan pengalaman peserta didik atau
materi sebelumnya.

Guru menjelaskan tujuan pembelajaran
yang akan dicapai.
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Inti (60 menit)

a. Dalam kegiatan ini metode chain writing
akan dilakukan sesuai dengan prosedur
sebagai berikut.

b. Guru membagi peserta didik menjadi 7
kelompok, setiap kelompok terdiri dari 5
anak.

c. Guru memberikan instruksi kepada peserta
didik yaitu membuat teks recount secara
berkelompok dengan menggunakan metode
chain writing.

d. Instruksi yang diberikan yaitu, teks recount
yang dibuat dengan tema “studytour”. Teks
recount terdiri dari 2 paragraf, setiap
paragraf terdiri dari 5 kalimat.

e. Untuk bagian orientation ditulis oleh 1
anak, untuk bagian event ditulis oleh 3 anak,
dan untuk bagian re-orientation ditulis oleh
1 anak. Dengan begitu metode chain writing
bisa berjalan dengan baik.

f.  Peserta didik mulai membuat teks recount
dengan metode chain writing.

g. Peserta didik berdiskusi dalam membuat
teks recount tersebut.

h. Guru memantau keaktifan diskusi peserta
didik dalam setiap kelompok dan membantu
peserta didik yang mengalami kesulitan.

I. Guru memantau bagaimana penggunaan
metode chain writing dalam setiap
kelompok.

J. Peserta didik mengumpulkan hasil teks
recount yang telah dibuat secara
berkelompok dengan menggunakan metode
chain writing.

Penutup (10 menit)

a. Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan teks recount tersebut.

b. Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-
sama.
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Kegiatan Pembelajaran
Pertemuan ke VI

Pendahuluan (10 menit)

o

Guru memberi salam (greeting).

b. Guru dan peserta didik berdo’a bersama-sama.
C.
d. Guru memberi motivasi belajar kepada peserta

Guru memeriksa kehadiran peserta didik.

didik.

Guru mengaitkan materi pembelajaran dengan
pengalaman peserta didik atau materi
sebelumnya.

Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)

a.

b.

Guru mengulas secara sederhana materi
tentang teks recount.

Guru memberikan post-test kepada peserta
didik yaitu membuat teks recount dengan
tema “festival”.

Guru menjelaskan instruksi yang tertera
dalam post-test dan menjelaskan apa saja
poin-poin yang harus ada dalam teks recount
yang akan dibuat.

d. Peserta didik mulai mengerjakan post-test,

guru memantau peserta didik satu persatu
dalam  mengerjakan  post-test  dan
membantu peserta didik yang mengalami
kesulitan.

Peserta didik mengumpulkan hasil post-
test yang sudah dibuat.

Penutup (10 menit)

a. Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan post-test.
b. Guru memberikan feedback terhadap hasil
post-test yang sudah dibuat.
c. Guru melakukan penutupan dengan salam.
d. Guru dan peserta didik berdo’a bersama-sama.
Asesmen Formatif:

Ketika peserta didik sedang mengerjakan
tugas baik individu maupun kelompok, guru
bisa berkeliling untuk memantau kegiatan
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mereka.

o Ketika guru menemukan peserta didik yang
kurang aktif atau mengalami kesulitan, guru
bisa membantu dan mengarahkan mereka.

Sumatif:

e Peserta didik membuat teks recount dengan
tema “holiday” secara individu.

e Peserta didik membuat teks recount dengan
tema “festival” secara individu.

Pedoman Penilaian Rubrik terlampir

Refleksi pembelajaran | Peserta didik menyampaikan refleksi
pembelajaran dengan cara menulis dikertas lalu
dikumpulkan.
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Appendix 3 Teaching Module Control Class
MODUL AJAR BAHASA INGGRIS

KELAS KONTROL

Nama Penyusun

Neta Puspitasari

Pembelajaran

Sekolah SMP N 9 Purwokerto

Mapel Bahasa Inggris

Kelas 8E

Fase D

Fase Capaian | Pada akhir fase D, peserta didik menggunakan teks

lisan, tulisan dan visual dalam bahasa Inggris untuk
berinteraksi dan berkomunikasi dalam konteks yang
lebih beragam dan dalam situasi formal dan informal.
Peserta didik dapat menggunakan berbagai jenis teks
seperti narasi, deskripsi, prosedur, teks khusus (pesan
singkat, iklan) dan teks otentik menjadi rujukan utama
dalam mempelajari bahasa Inggris di fase ini. Peserta
didik menggunakan bahasa Inggris untuk berdiskusi
dan menyampaikan = keinginan atau  perasaan.
Pemahaman mereka terhadap teks tulisan semakin
berkembang dan keterampilan inferensi mulai tampak
ketika ~memhami informasi  tersirat. Mereka
memproduksi teks tulisan dan visual dalam bahasa
Inggris yang terstruktur dengan kosakata yang lebih
beragam. Mereka memahami tujuan dan pemirsa
ketika memproduksi teks tulisan dan visual dalam
bahasa Inggris.

Elemen Capaian

Elemen Menulis-Mempresentasikan

Pada akhir fase D, peserta didik mengkomunikasikan
ide dan pengalaman mereka melalui paragraph
sederhana dan terstruktur, menunjukkan
perkembangan dalam penggunaan kosakata spesifik
dan struktur kalimat sederhana. Menggunakan contoh,
mereka membuat perencanaan, menulis, dan
menyajikan teks informasi, imajinasi, dan persuasi
dengan menggunakan kalimat sederhana dan majemuk
untuk menyusun argumen dan menjelaskan atau
mempertahankan suatu pendapat.

Tujuan Pembelajaran

Peserta didik mampu mengidentifikasi dan memahami
fungsi sosial, strukturteks, dan unsur kebahasaan teks
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recount tentang kegiatan, kejadian, dan peristiwa yang
telah terjadi sesuai dengan konteks penggunaannya.
Peserta didik mampu membuat teks recount sesuai
tema yang telah diberikan.

Profil Pelajar Pancasila

6. Beriman, bertakwa kepada Tuhan YME, dan
berakhlak mulia

7. Bergotong royong

8. Mandiri

9. Kreatif

10. Berpikir Kritis

Strategi Pembelajaran

Model Pembelajaran: PJBL.

Metode Pembelajaran: Student center, question
answer.

Sumber Belajar: Buku, internet, youtube.

Sarana Prasarana: Laptop, PPT, LKPD, papan tulis,
spidol, penghapus.

Target Peserta Didik

Peserta didik kelas VIII

Kegiatan Pembelajaran
Pertemuan ke |

Pendahuluan (10 menit)

a.  Guru memberi salam (greeting).

b. Guru dan peserta didik berdo’a bersama-
sama.

c. Guru memeriksa kehadiran peserta didik.

d. Guru memberi motivasi belajar kepada
peserta didik.

e. Guru mengaitkan materi pembelajaran
dengan pengalaman peserta didik atau
materi sebelumnya.

f.- Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)

a. Guru mengulas sedikit materi tentang teks
recount.

b. Guru memberikan pre-test kepada peserta
didik yaitu membuat teks recount dengan
tema “holiday”.

c. Guru menjelaskan instruksi yang tertera
dalam pre-test dan menjelaskan apa saja
poin-poin yang harus ada dalam teks recount
yang akan dibuat.

d. Peserta didik mulai mengerjakan pre-test,
guru memantau peserta didik satu persatu
dalam mengerjakan pre-test dan membantu
peserta didik yang mengalami kesulitan.
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€.

Peserta didik mengumpulkan hasil pre-test
yang sudah dibuat.

Penutup (10 menit)

a.

b.
C.

Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan pre-test.

Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-
sama.

Kegiatan Pembelajaran
Pertemuan ke 11

Pendahuluan (10 menit)

a.
b.

f.

Guru memberi salam (greeting).

Guru dan peserta didik berdo’a bersama-
sama.

Guru memeriksa kehadiran peserta didik.
Guru memberi motivasi belajar kepada
peserta didik.

Guru mengaitkan materi pembelajaran
dengan pengalaman peserta didik atau materi
sebelumnya.

Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)

a.

e

Guru menjelaskan materi tentang teks recount
mulai dari pengertian, karakteristik, dan
strukturnya.

Guru bertanya kepada peserta didik tentang
materi yang belum dipahami.

Guru menjelaskan materi secara ulang dari
awal.

Guru memerintahkan peserta didik untuk
menjelaskan  kembali materi yang sudah
disampaikan.

Peserta didik menulis materi yang sudah
dijelaskan.

Penutup (10 menit)

a.

C.
d.

Guru memberikan pertanyaan sederhana
kepada peserta didik seputar materi teks
recount.

Peserta didik menjawab pertanyaan guru
secara bergantian.

Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-sama.

Kegiatan Pembelajaran
Pertemuan ke I11

Pendahuluan (10 menit)

a.
b.
C.

Guru memberi salam (greeting).
Guru dan peserta didik berdo’a bersama-sama.
Guru memeriksa kehadiran peserta didik.
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d. Guru memberi motivasi belajar kepada

f.

peserta didik.

Guru mengaitkan materi pembelajaran dengan
pengalaman peserta didik atau materi
sebelumnya.

Guru menjelaskan tujuan pembelajaran
yang akan dicapai.

Inti (60 menit)
a. Guru memberikan contoh teks recount kepada

d.

peserta didik berjudul “Came Late to The
School”.

Guru menjelaskan teks recount tersebut
menggunakan bahasa Inggris dan bahasa
Indonesia.

Guru menjelaskan teks recount tersebut mulai
dari Kkarakteristiknya dan struktur teksnya
berupa orientation, event, dan re-orientation.
Peserta didik menulis contoh teks recount
yang sudah dibahas bersama-sama.

Penutup (10 menit)

a.

b.

C.
d.

Guru bertanya kepada peserta didik tentang
materi yang belum dipahami.

Guru mengulas kembali materi teks recount
secara sederhana.

Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-
sama.

Kegiatan Pembelajaran
Pertemuan ke IV

Pendahuluan (10 menit)

a.
b.

f.

Guru memberi salam (greeting).

Guru dan peserta didik berdo’a bersama-
sama.

Guru memeriksa kehadiran peserta didik.
Guru memberi motivasi belajar kepada
peserta didik.

Guru  mengaitkan materi  pembelajaran
dengan pengalaman peserta didik atau materi
sebelumnya.

Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)
a.

b.

Peserta didik membuat teks recount dengan
tema “covid 19” secara individu.

Struktur teks recount harus mencakup
orientation, event, dan re-orientation.

Guru memantau peserta didik satu persatu
dalam mengerjakan teks recount dan
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membantu peserta didik yang mengalami
kesulitan.

d. Pesertadidik mengumpulkan hasil teks recount
yang sudah dibuat.

Penutup (10 menit)

a. Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan teks recount.

b. Guru melakukan penutupan dengan salam.

C. Guru dan peserta didik berdo’a bersama-sama.

Kegiatan Pembelajaran
Pertemuan ke V

Pendahuluan (10 menit)

a. Guru memberi salam (greeting).

b. Guru dan peserta didik berdo’a bersama-sama.

c. Guru memeriksa kehadiran peserta didik.

d. Guru memberi motivasi belajar kepada peserta
didik.

e. Guru mengaitkan materi pembelajaran dengan
pengalaman peserta didik atau materi
sebelumnya.

f. Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)

a. Peserta didik membuat teks recount dengan
tema “bebas” secara individu.

b. Struktur teks recount ‘harus mencakup
orientation, event, dan re-orientation.

c. Guru memantau peserta didik satu persatu
dalam mengerjakan teks recount dan
membantu peserta didik yang mengalami
kesulitan.

d. Peserta didik mengumpulkan hasil teks recount
yang sudah dibuat.

Penutup (10 menit)

a. Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan teks recount.

b. Guru meminta salah satu siswa untuk
menceritakan teks yang sudah dibuat secara
singkat.

¢. Guru melakukan penutupan dengan salam.

d. Guru dan peserta didik berdo’a bersama-sama.

Kegiatan Pembelajaran
Pertemuan ke VI

Pendahuluan (10 menit)
a. Guru memberi salam (greeting).
b. Guru dan peserta didik berdo’a bersama-sama.
c. Guru memeriksa kehadiran peserta didik.
d. Guru memberi motivasi belajar kepada
peserta didik.
Guru mengaitkan materi pembelajaran

®
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f.

dengan pengalaman peserta didik atau
materi sebelumnya.

Guru menjelaskan tujuan pembelajaran yang
akan dicapai.

Inti (60 menit)

a.

b.

e.

Guru mengulas secara sederhana materi
tentang teks recount.

Guru memberikan post-test kepada peserta
didik yaitu membuat teks recount dengan
tema “festival”.

Guru menjelaskan instruksi yang tertera

dalam post-test dan menjelaskan apa saja

poin-poin yang harus ada dalam teks

recount yang akan dibuat.

Peserta didik mulai mengerjakan post-test,

guru memantau peserta didik satu persatu

dalam  mengerjakan  post-test  dan

membantu peserta didik yang mengalami

kesulitan.

Peserta didik mengumpulkan hasil post-

test yang sudah dibuat.

Penutup (10 menit)

a.

b.

C.
d

Guru bertanya tentang kesulitan peserta didik
dalam mengerjakan post-test.

Guru memberikan feedback terhadap hasil
post-test yang sudah dibuat.

Guru melakukan penutupan dengan salam.
Guru dan peserta didik berdo’a bersama-sama.

Asesmen

Format
[ ]

if:

Ketika peserta didik sedang mengerjakan
tugas baik individu maupun kelompok, guru
bisa berkeliling untuk memantau kegiatan
mereka.

Ketika guru menemukan peserta didik yang
kurang aktif atau mengalami kesulitan, guru
bisa membantu dan mengarahkan mereka.

Sumatif;

Peserta didik membuat teks recount dengan
tema “holiday” secara individu.
Peserta didik membuat teks recount dengan
tema “festival” secara individu.
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Pedoman Penilaian Rubrik terlampir

Refleksi pembelajaran | Peserta didik menyampaikan refleksi pembelajaran
dengan cara menulis dikertas lalu dikumpulkan.
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Appendix 4 Test Instruments Before Validation
Students Worksheet

Pre-Test Instrument

Name

Class

Date

Score

Instructions:
Write a recount text with the topic ”Holiday”!
With the following conditions:
1. The recount text consists of 2 paragraphs.
2. Each paragraph consists of five sentences.
3. Give the story appropriate title.
4. The answer sheet is provided on page 2.
5. This writing activity will be assessed based on writing skill rubric on page 3
and 4.
6. The story should consists of:
e When did your holiday?
e Where did your holiday?
e \Who did your holiday?
e What did your do?

e How was your holiday?
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Tabel Rubrik Penilaian

Aspek Kriteria Skor
Isi Sesuai dengan topik 20
Kurang sesuai dengan topik 15
Tidak sesuai dengan topik 10
Sangat tidak sesuai dengan topik 5
Penyusunan Kalimat Sesuai dengan isi 20
Kurang sesuai dengan isi 15
Tidak sesuai dengan isi 10
Sangat tidak sesuai dengan isi 5
Kosakata Pemilihan kata tepat 20
Pemilihan kata kurang tepat 15
Pemilihan kata tidak tepat 10
Pemilihan kata sangat tidak tepat 5
Tata Bahasa Bisa dipahami 20
Kurang bisa dipahami 15
Tidak bisa dipahami 10
Sangat tidak bisa dipahami 5
Struktur Generik Terstruktur 20
Kurang terstruktur 15
Tidak terstruktur 10
Sangat tidak terstruktur 5
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Students Worksheet

Post-test Instrument

Name

Class

Date

Score

Instructions
Write a recount text with the topic “Festival”!
With the following conditions:
1. The recount text consists of 2 paragraphs.
2. Each paragraph consists of five sentences.
3. Give the story appropriate title.
4. The answer sheet is provided on page 2.
5. This writing activity will be assessed based on writing skill rubric on page 3 and
4,
6. The story should consists of:
e When did your festival?
e Where did your festival?
e Whom did your festival?
e What did your do?

e How was the festival?
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Tabel Rubrik Penilaian

Aspek Kriteria Skor
Isi Sesuai dengan topik 20
Kurang sesuai dengan topik 15
Tidak sesuai dengan topik 10
Sangat tidak sesuai dengan topik 5
Penyusunan Kalimat Sesuai dengan isi 20
Kurang sesuai dengan isi 15
Tidak sesuai dengan isi 10
Sangat tidak sesuai dengan isi 5
Kosakata Pemilihan kata tepat 20
Pemilihan kata kurang tepat 15
Pemilihan kata tidak tepat 10
Pemilihan kata sangat tidak tepat 5
Tata Bahasa Bisa dipahami 20
Kurang bisa dipahami 15
Tidak bisa dipahami 10
Sangat tidak bisa dipahami 5
Struktur Generik Terstruktur 20
Kurang terstruktur 15
Tidak terstruktur 10
Sangat tidak terstruktur 5
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Appendix 5 Test Instruments After Validation
Students Worksheet

Pre-Test Instrument

Name

Class

Date

Score

Instructions:
Write a recount text with the topic ”"Holiday”!
With the following conditions:
1. The recount text consists of 2 paragraphs.
2. Each paragraph consists of five sentences.
3. Give the story appropriate title.
4. The answer sheet is provided on page 2.
5. This writing activity will be assessed based on writing skill rubric on page 3
and 4.
6. The story should consists of:
e When did you have your holiday?
e Where did you have your holiday?
e With whom did you have your holiday?
e What did you do?

e How was your holiday?
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Tabel Rubrik Penilaian

Aspek

Kriteria

Skor

Isi

Sesuai dengan topik

Kurang sesuai dengan topik

Tidak sesuai dengan topik

Sangat tidak sesuai dengan topik

Penyusunan Kalimat

Sesuai dengan isi

Kurang sesuai dengan isi

Tidak sesuai dengan isi

Sangat tidak sesuai dengan isi

Kosakata

Pemilihan kata tepat

Pemilihan kata kurang tepat

Pemilihan kata tidak tepat

Pemilihan kata sangat tidak tepat

Tata Bahasa

Bisa dipahami

Kurang bisa dipahami

Tidak bisa dipahami

Sangat tidak bisa dipahami

R N W B DN W B RN W RPN W

Struktur Generik

Terstruktur

Kurang terstruktur

Tidak terstruktur

Sangat tidak terstruktur

R N w| s
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Students Worksheet

Post-test Instrument

Name

Class

Date

Score

Instructions
Write a recount text with the topic “’Festival”!
With the following conditions:
1. The recount text consists of 2 paragraphs.
2. Each paragraph consists of five sentences.
3. Give the story appropriate title.
4. The answer sheet is provided on page 2.
5. This writing activity will be assessed based on writing skill rubric on page 3 and
4,
6. The story should consists of:
e When did you have your festival?
e Where did you have your festival?
e With whom did you have your festival?
e What did you do?

e How was the festival?

87



Tabel Rubrik Penilaian

Aspek

Kriteria

Skor

Isi

Sesuai dengan topik

Kurang sesuai dengan topik

Tidak sesuai dengan topik

Sangat tidak sesuai dengan topik

Penyusunan Kalimat

Sesuai dengan isi

Kurang sesuai dengan isi

Tidak sesuai dengan isi

Sangat tidak sesuai dengan isi

Kosakata

Pemilihan kata tepat

Pemilihan kata kurang tepat

Pemilihan kata tidak tepat

Pemilihan kata sangat tidak tepat

Tata Bahasa

Bisa dipahami

Kurang bisa dipahami

Tidak bisa dipahami

Sangat tidak bisa dipahami

Struktur Generik

Terstruktur

Kurang terstruktur

Tidak terstruktur

Sangat tidak terstruktur

| N W B RN W R PN W PR RN W BN
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Appendix 6 Validation of Test Instruments

SURAT KETERANGAN VALIDASI INSTRUMENT PENELITIAN

Yang bertanda tangan di bawah ini:

Nama - Irra Wahidiyau M Pd
Jabatan . Dosen
Instansi : UIN Prof. K.H. Saifuddin Zuhri Purwokerto

Setelah membaca, menclaah, dan mencermati instrumen penelitian berupa soal tes yang
akan digunakan untuk penelitian berjudul “The Effectiveness of Chain Writing on
Students’ Writing Skill at Eighth Grade of SMP N 9 Purwokerto” yang dibuat oleh:

Nama : Neta Puspitasan

NIM 2017404130

Prodi : Tadris Bahasa Inggris
Fakultas : Tarbiyah dan Ilmu Keguruan

Dengan ini menyatakan instrumen tersebut,
O Layak digunakan
™ Layak digunakan dengan revisi

[ Tidak layak digunakan

Catatan (bila perlu) ;
Vaeky Gromwor sk dundakdoape  dengon  balk
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Appendix 7 The Sample of The Pre-Test in The Experimental Class
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Namg » P

Answer:
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NN'\Q = MA
Answer:

Go ‘o jehs twe beach
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~g

NW-’M&)’

Answer:
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Answer: Vacauon  to bondvtd
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Answer:
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Nome . capT
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NoMe . NAF

Answer:
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Answer:
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Name : ANR

Answer:
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Appendix 8 The Sample of The Treatment in The Experimental Class
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Dare to dream, Dare to achleve

100



Cetona

Tigos Peasum —
V./Orrv o |
. S"wfynoz?/jvm ~r (33) € De-Orientatior)
12 Dtam Nue @.0 (08) (Evem \
?3' A alyark N 7 €rK5) ( Gven' )
il W0 Auatio € (3¢) ( 6 ven! )
. Mau/Ono Ahmoo < (1) (Onemohon)
¢ St /‘)j@ p ¢ 30 (Oueniotior)

: Covid - 19

| 4 Jears age, Crachy on Mareh 20d 0F 2020, A Virog Outbreale
hae Wb the world. Thar vicus hac Sprrad do Indsnesta, Covid- 19 i 4he
:nm oF the Ving, | am & Qtudeat frem SMPa 26, Bonlung, and
img,mne 5 Naraya: One day, at e Igth of Apra 2020, my Gchec
| decided Yo ke on o lackdown fon bwo Weeks dve o the Vitus. During
= those two weeks, We been Onine Solging From hore.
==, |- Lam the 20d R op 3 $‘.\,.‘.n3<,, on) My ,fhrznlc Oowns a
= !3nx¢ranbugnas. _Howcnr‘ ver Sinte the lackdown Started, My parents
el !'W‘!us; hag decreated. we had an ecanonic crigie. On Juy 5th 20
&= .:t‘,g_gjskr,,,(amjnm, ofier S yars In Japan. Afke dfew days,
—— lmg_.c-»-‘stcr_ Grark] eypertencing Synphermg of ;‘lﬂess Such oS fever,
= ,Iwaar Serce of qmen And tothe, And Nausea. Ak firgk She thaught that
: ' l%g,str had a_Zomman AColl,_l?vl:,aFeramng _a_éuq’lkcf‘, Ghe tx
o !Pasih'w, for_Covll- 19, My Whot fardy fanickedand evengore declie) to
ake_a Swab fest Jugr fo ke Gag. Unforkemaley, my fabher anl my

l(m.u_ Lq,].},,r Was pagiHive | whiie P:t_nnémng.mlker wag  Negahve. e an
V;mg_ rokhtr are Q\F.fr'%ohh‘ts ak hore, an) are Starkng 1o Crean P ho

Jahg, Molniotn ovr heaibh , and MPertal  heatlh  Protocal. :

.I _ Monthg hasg Passed, My Giglef, _bnolhc, and fakher Stowy  fecoper from
!Oow‘g ~19. My Schoar Starked Tunning cgaln ac before. Haum,w: e
j*" Conjirue t6  Iperent  hearbh prefocar, llke Weating aut. fagl, wag
_ovr hande on) Keep, our distance broavse Cowil K Compelen gore yol
s - eSS

101



- . kelamfou 6

b - &ched graduate,

— . On Hat Jaj,h‘onﬂ ago ,we ol received e (3+ oF fhe tdem
 ond Wi come £6 Cultbiate berore b grpduwtisn Ceftmany canflel
e g playud Soythet for Yhe lash Lime of Sdool, \We had &
 Swall foluet)_patty 6ot our OluSs. Sestul Hriend v o3k chels
 loind oo We ol bod algt hime of fun.

. Some Sai) geodbie betede FP ey had Ln Conlinwe dhore
S8 e far aweg. [b vl o very tmodional Gnl o f dny

ot dhe Same dime. Some frwmds Shoted hedr fulinS of
_ hoppirets_ond gletitac, We allo E#omed gift Flom. eoch ofps
a3 o memeliel. | Said Mot wal o Very beovkied  duy.

o Nems Arggitn tlompsk b ,
_w Nolp Amalin N.| (P)zorduednian .
_ alalys tzti P (6) 5 vwt
7 Ntfr_Goloma € (20 2 et
4 ery Lol @ (1) 2 (e gitinintion.

102



~ \aowpok |
_ Pggote

A Difa M (U keatay)
2 lohaw Mur ) Coxemtosi dan events )

2 Melio Amgram (i) :

v/l oo ¢ Cewen dan reoneniaion)

Cmonpge M Cuwe W)

 Cowe o fo Fhool

ot (handay, Lo Tow oy fo_ s ecure (pyed
_Goves (n( od00 In the moimng.becaue | wote U lafe - { wote

w ooUdd ob 3 0 ot poinng and darr Lol glort ol 900
W the momning | ran o fhe falloov 10 thewer - Urually | bave

" ‘f"“bﬁ‘dt'{'dti“a'f(cl” “&'hamﬁ{@jhﬂﬁdif@ fd@ln }'. -
 [aways oo 16 hodl tailh my futher but Hatday my fother
(or (e, So,\ go to (thO0) by Jublic han;pgf!aﬂppd.u(hlg}Qle}
e\ gmyed 04 fh0] OF 618 wn W morning , \rdo
A0y dag bul \ saw My Racher avred dy fandig D
.gmm of the clagr jo teach |

Peltr | entered clurs My fncher (M ((OLdRA Mt he cauge
| @me X0 (chodl lave . LS apad experiente tof Me
and | pomige | won't repear (t ogain

103



Noma anogota = ¢ Aitvayg keitha kinartan (oy) —r writer
(keompok 5) & Quwelia ozka Fredesika (05) —7@UENts
9 (5(\0(\3 pairuzz h-e (v) = tidak ngapa 1t '0
9 Melio Reggraehi (17) -7 GOnenlasi
%) Praba margj Winata (M) —> events
Q) Wymonpriya hemando %) - gvents

Covid -19

i Five Years aq0 . Dresident Jorowt 000Quaced that there

Lns @ Naw irus, namely the Cowid-1g \vitus, Wich attacked the
\ndonestan peogle starting Tn dotg The Covid -(g VitUs fFirst
attacked o mother ard her daughter from the City o Depok Jwest

)0\{0\ .

The news 0f Covid (9 SPread So quickly that Tt (eached
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Appendix 9 The Sample of The Post-Test in The Experimental Class

NW : SNNT

Aswer:

T Wediee Doy et -

T

‘~L9—'>L.&q[,£ 194%_or august _Me_and my Cousin _alkended on
-q‘-m‘-(°0mrg‘s_ h&m&m_t\-gy—ﬁnﬁlmﬁn-"* _wag o our .
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e ficct Corpeiton_was _Sack Dacing then_marble fote, Crockes 2okt
face, ond_more. M was ook of Bun. Even though we ddny win,
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Answer:
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L €eks very happy ko be qble to Aake park in AWiS Com petition.

When _fhe compelition Steats the teacker whois the gudge ©s
the sports teocher .and there cre severd) owmer tenchers:

k(S very eosy ko gass the water lbalban (hen it (alls
_on_the glove,
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Nome . pmaC

Answer:

Fg' ewn

on ¢un lz Mareh In m

on_ ‘H’r( LS

8 health waldsthe event wos hdd in my vilsge Freld, The
EVentk wes preanzcd 5\,, {he V'“ﬂ‘g he 8, when Ehe
event  ctarted |, Famit ,and (4 $he VilJage cs look
Pack In Lhe F‘c;t‘wof This peshvol 1S9 hdd ¢p phaf Our
odteg can be ’\¢¢|l'liﬂ‘ bj lakig o _leisvrely vk

Oroud our  Village,

| Feel very happy, because there _are lots of
Prizec bhat [ ¢an “fake home orter this Fe $iva)
endt, [can also enjoy [he Wllage afmogpPherr when
h,ld.m Lhir FesbiVal. Durine the fesiVat bhere are
algo may traders <elling near the Festival. At
the end P the FPesbival wac tervl, because

| wag able po gk 4 feprtqgn tor From One of Hhe

Priw e From lhe event, My Bamila wes alge A.P:J
a\

abouk What | 40t at the healthy walking Fesh
<4 - 5= £
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Nome - N(p

Answer:

Lantern Rite.

o lantern (ite fustive!

—Morts ago_Fhirvar, 2024 i patiicipeted ©
W’M
> in C‘l(,b(at‘_‘

that j S eryane wol _prey
cr hefe MMM—

h
[ '” m and

e for 5 dop. A the top 0F b me and ey —
4

YT _A&__mg_mgﬁz.s—%_L.wmn i
e

there _and here amufed everyont, € MMM

In_the end OF the Fertival, me and ry family go o
wwmw&w‘ onsd
£ it dore.
lime. The Food s very diciess [ devoured all_a
mwﬁw& gy R
again, and_this fime [ lighttd up @ lantern and o it > B2 5k,
ThotS_the_point_of the festival eveny one qutharel ard go gTagirg togethet.

Welcoming the_teus year by the lantern't ligt, Lahsolobely loved e
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Nome : ’Qw

Atswer;

" yistk Oht mgm Marted peshwal *

Lq_t_t_gmr mny Pronds and (went t0 the might martet Feskval

In fabuaran Vilage, | Lere home round halr Vst €1ght frop home.
Aeer Qmuing Qi the nuw.l was Surmised 4o See fhe Wany tdes

_ Ahere, Mler | mw.m lhou')M My tnends Ond | iniehded fo rde

e mm lu\n ndp when | wos riding_the nde | tei+ hupry

~ bewse | ould s@ WO beaury OF fubuaran vitoge from @bove,
bu! ovw kme Yot dimy becouse | wasn't ued {0 ridiny

. V_'g\\ nm

Avter nding the Fems wheol y Friends gnd (| Chose 1o
tide  $he omabm Bangy Waye N, Avier Faxm tor the hcrot {0
Hde, Isat down do wout For Other Customers, Arter the Lusiumes
hmwa A Ihe bandu woves Were feady 4o_Stard, when He Banyu

WB‘_"L’” Siorded | Telt dizzy becuuse Where \ Pt duny ond vauseow.
_ Afler hmhw, n(\u@ the 2 Ndes ™My Fronds Gnd  wend WM berore
oy ome | pousht @ Com dey t0 lake home atter buyimy $he

~Com doy My thends Ond | uwork home.

—— . —
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NemMe . wH

Answer:
BuS Festival
At _thot 4\me | atfended the bus festival,. lWent
with in ival wosin (ilerap e —
1Se 4,1 ach 1€ n
| t 4o0-+4h eativol =)
S t n alr

festival g+ |l p.ma

on the wolY 4o the festivol it was very

exc((:‘-ng,_-ghp puses  whete in conyoy whilp

holiNd_ asuri hofpSywhen we abCived ot 440 bog
festwal _my friends and | Sow +he buses 4ot
wete +akind pare in the fesivalydhe bygeq Were

( ~ ' :
and | _were yery agmazed 4o Gee tie huses and

~
it _wag {ime ﬂogo home ,
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Nome : g

Answer:

\‘\fﬂb W)
174

Last pebveny the gseth 1 ey to moc‘; the kwab

\
ba";wvs. e Stert  pom _ pueal

pemop_3i_pepji__ kb 1> abous 2 bm. 1 venr  with
Y famlq oand u,ﬂ- Yy  olistont Cousis “‘e"t \ Saw
J < 4

=3 people  takieq  part in the peswol. the corvava)
v ' 7 A T
ttcipoms  looke d \%_ and vire d ey LR llnu; B
bad walkd  por  oObout 2km.
\

Suglirma” P

B st wotched because  those _who teok Part 1n
_the corocan] et pegple who were uted. these  were
roms  ptople  w0tching  the Wb on vhe side gp the
< i pel had becawse Tt wos  khe oubt et

| saw phe ok and m also happ,  because im rocyether
. ™) b~ S

with m}&j]} ewen i 1w Just  Latthig crom the Cav.
’ ¢ 7 { s
th cacraval (S alse pun becae op \(llc crowds Gnd
various  Coguume .
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Name - MVF

Answer;

o Vormde  fesmvan

%0 _enviven “e Feswval

N booe ey \we  GeSuvon
_t0_tmoke 1%_exciting , \vere \ ®W0ud the OhoSt , oMy

bhe ‘unkilanae_Ond  \ Made uP 0S SGary os Posible
to_Mote L 100k \kcy Scacy

Loy Story Shoct, after Piowng Os Ofdeced by tne
Committee tording \he Festivay, We QOfe Udiung Cof the
wvictory ko _be Qnnounced by the Commitxe - and Einany
oue_ R won 209 Ploce beCouse our lireg Lere OOt am
eagsy to arfonge there  ue ovboprd down 10 GMkikude
for _the Vicoey, -
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NM‘!~N~:

Answer:

. |

————__60 The MI6HT  wMorter

———

J-est_ym.,i‘;vd_.mmgw

lwc_n\__.\bitg Py _motor bive _4oqether Mo m . There My SSer inven

ded_+0 r1de 4he_ciong lak . -ond agter that | bought alck ceod.
fiang lala 3

Orter 1Bught | and my Sster UUmmedia 4ely played wullon
7 - -~
ouse

e e a—

\_felk
3 fe -.“ig-’aagg..&c\sr_ﬁgmof there . becouse  there \ cun
~fxperience \orious foy €udes . bépre goina heme | beugh

_food eor grandma . Agter (M_\_pcod ESr My grandmo_
ther | went Stnght hom . peier arrwuing hom | imme J;
7 7

4
_enely gave eood A€ hs grand mother .
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Appendix 10 The Sample of The Pre-Test in The Control Class

Neme : NEA
Answer:
Holiday In Water FPark
Last weel , | went onhoiclay te the S miRgng poo!
I, 7 1 my Frig Pe
We arriyed af the swimmg pesl at €3.90
When e got thee we vormed cp-
A€ ter w.;f;viae vf e Started Sight Qundi

thele d/e yarious i«'n.{; o f u%‘/;Jer there

Wwe 1‘_(-,64 ol e watey slides these

) Joye being able to Sw.m ard hove fun with Eliends
Brter €iniShing  SwoimMing g weht stroigh b howe
we arcived homp ot )3.00
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NW‘MT

\nswer:

—Tiso weeks 00p .\ wond o Semarang. Gy \oxolrer . e wited
our_uncle ‘m_seseton . Ve werd X Ao Semarang Yoy _wolercuple .
1-planned 3o spend my_Yididoy, m_Semarang . On Ave girst dou,
A1did_vod 40 amyuhnere mmn_h_mm_Lm\g

day 1o _play  lansiavion.

_Mwmm%um
2-Aplec _spendhing dime Yrere. we vent hiome. Om M \.\\Q‘.\
doy e¢ of diday ) veded Mueq Wuwohu Temge wivh
bsowkm.mmsm_hmn_\ﬂ_&_‘)ﬁmg )

e muwm%m_mm}mm%\m\\m

T se)esm___. i
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Nemo = amp

Answer:

Go‘mg To Suwuk Beach

A ofths a | went 40 Suw with m

oy Wt \s \scoted in Kebumen . We teyk yrom Pucwokerto
ot _07.00 ( seven o'clock) using o morercycle and we

arowed about  09.20
Ac arnyed ihere , my parents gented a huk ko take

a st \and my cisker immediately fan towards the
A\ e bl Ky and
en eze . \ didp' ot o _kake a fe\t

with Yhe background of beautijul beach.
At roon, \ beqan Yo igel Wy .\ approached the
centedhut . fpparently , my mother had prepored jood

jor .
Mot et the day had bequn in the evening . \We

humied to © - Boore Loen 0 |
some_souwenics there. Finally, we arfived at 18.00

(eighteen 0 clock) becaur the Yrip was jamme.
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Yy

2
3
=y

NWM xﬁ)A

Answer:
Holdo Y

Lost moonth , g fomily  ond uent on \OLokon

X0 the panrtai cilocap . Degore \eoving \mggge& whe

Cloches and thin \ o bl \w by €
the journey is Fun

wh v ¢ y f-omily and |Ore togerher,

and my fathec fished: (bought 0 swimsuit to
Sswim e the wo (s !&ﬂ) clear and go\A.

w the h ter

ot home m seUyenic

40 take home -
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NM!aLQ

Answer: SRKART A
My Newe & (¢ Gabrigh wf T
to Jakarty o Waw a4 o Heldwy and
boge My %!a Samily vt Livey  {q Jawaoe.
T vt (o

Sa\kaﬂq'! Using A dtaln + 1€ wag

Q_ (o Yp, b et {0 jaarts  from  Quiwd ke
W fakes B o 3 Mour

o Awie In Taknd

Whin T Awived h Jaarty . jmuer vy g Sumil
Gnd g Sather  hal wotks Tn o big  Company
1n :R%M P 0 Jakarts  \ womt \—;J Moy
dlacer . M9 Kavourite  QPuge 1 dufan, ancol,
 apd Gadds Qb ey, & umag Ve
Lin  Todm o Lorg Holidey n qun‘{m\
S dag  Aabee, T ik back Neve Com
Tacatty Lo Nwrurertd
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Neme - pwo
Haiday ko Jetit e

Answer:

miy and \ were on Louday ak \he eads on sunday,
\\efk grom 04.00 Lo gek  kwer€ ok \0~w_._rn4€gf‘il_3_aﬂd
\ Wl ke car af a vehide ks gek Where. \ Lot s 0N
Wouday o khe brach Wik ey Monkhel  gatines  and tighe.

Yhere e aqll Aid \O%E OF ackivitres \ice grentcking,
_Swimming, Aaying (N the watlr, Playing (n tne Sand, Luying
Clokhes  und pood , &k WAS really puo \anere Unkil W& wag
almesk  OF kesnodd Lyt oy isker At wont ko GU home
wecwte lkwas yealy € xciting W€ , wy FATIlY and
\ 'had gun gwimming kogether ,_egy kedgtthe(, Lhinke
the Wrach \£a Very picggant \JO@WOD fpok
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k. Noe = pms

\.j ) Answer:
~ ————_ (ong Holdoy o Ouabong Waterpark

-On_Soturday fast week me and My fomily et 4o_Owabong

k. Owa v n (n to get to

‘ we 26 minyte £rom home  when we arrived
= Wee_greeted ¢ who wete enjoning 4
13 Ed_bolday with thelr gamlies
A e that we o gwirasuits  khen 1 (auited my
b @usin_ fo rent a double gloat A hed cn be cdden by a
S Rople 1 we tredd geyeral siides which were qn very exciting .
% We really_enjoyed +he holiday w\ﬂﬁ
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NM‘. 11H

\nsw er:

> & -
Goig baci to Javarto T R

—————

2 weas g8 lweet  back ko evares
Lodent  wub wy Pacenc ond Wy bLeoimr
“There R'm\\:. an é_(s_\(rti e\t Yo ke d .
wh'e Waitig  tor 4 0‘_-7\':1_‘—_‘%_):_3._
there  For Lwoen , the nuxe ot sing e B A

- ¥ Solar, . e

“lomorrow (un Cray’ _In_fouck. with

MY nweighbord ond relatives , and  aprtr
that wy Tumi!y ord  (made ‘?5!' 'Vi_\&gt_mg%_e
_‘;52__'23 Jiund Faveints'  Dars Jmyes ;. On ke
rd doy  (was on  bhonday M aree and
lwds _vafﬁ WaPP M ond sotrseed  ond  agter
twat  (was Ve hoppy fto 90 ook
becavse (t's v hce o year

b oo

e Y T o
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gy T
I- ol .:| ‘JII' ;_‘. II‘
,. ﬁ - Nome . gup
' b
-
- >
e MAGELANG “

@ Scanned with CamScanner

——— 00 e 0 ma \ homt 0% 06 00, Wt arrived
- - 0,
—[Magrang at W 00, beause 4he dis tance between ™y nouse and mageiang

e BN anmmmnwﬂbgw,\umuwmg\wf

Wtk 4 Yaber, vowiner | and young sicter,
When We were \0 Wdojeianoy WE Wenk Yo visit ™Y Yakher's Friend’s “ouse
kmwmuwum,mm“&.m wmnrumum-'u
dunans, When we came home from mu fapher'c Eriend’s Wouse wac pagced e
O Souere , WMageany markes , and possed khe miary oad ey s

M Wase't Ve e xcqnoy Becouse 1 raineq) on day, oy \watkapp, becaute
\ coud See unmugmdmuuﬂdwm«m«mm\
_Comd fedt tne mamgrieg oF chidhead \n Mageiang .
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Name : Amg

Answer:
Twe 200

AN Aoy nyear S DecombEC when | uas VLRIV RS
M@WMLWQ wag

\ Qa < \ O
guzu_mw_iu_mn&_ﬂmww‘mmds—ﬂi
DQ‘EG!S k‘hgﬂ Wl NPCY ‘!!!!!; \werg wpel anima\s Soch
As < 1 Y \ \ s i

\ ool pickuref With kv S el the zoo ankint

Cooding gigh ttlaxiny in o
\ J N ' 4

200 alse alet Q€ fun \ike

%IAML.I alge \nauiny \vach 10 At zon ﬂnA_?kq_l.;__
wiia anaal _cosiumlS pati!l ENEning
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Appendix 11 The Sample of The Post-Test in The Control Class
V.

Nome = pep

Answer:

fival  Wauang gowE L

Lag weer [ ond ™My friend A0 See (Qe(dacle Wwoyang

a
Golek  ip Ame near Figld ihe bouse . e Qoineed af 3
Wen}y do Yhe Flend oy 1102 O Ywe AR Yo e ped

o bauy € wainwies CWhen Mo 00N e |4 woS
Pe( forman e W oS

kbb\«
Very buSw and e Lvoyen goek

Sharting.

RQecounge We Saw ¥we Wwoyony Optew Quglerg
Yoo FOT Owow e aRRTert\ned e edae TR
e rowary, BECX_Cyade Yo SC&iwe) dwere Lvas
o Woygng  Govew QU Peyeeg oy v et L OYana oMy R URReA
Gnow Varw Clegrly . Wowand gotex Swows Ouop edty
Srorieq . fhe Shaw lagyed umi\ {30 an Lo Jecidey 3o
6o thome mecauSe 1Y Wol O\ foody ele
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Novme = g1y

Answer:

Food beun\

Last Yeor 1Wisthed o feod gostwel \n banUng .
e R L — ¢omily | Yhere were \ox§

SPem10\  goeds Crum yarvous tegions. There \hrrod  tworcal
Bosdurd  feed, Noely Surob aad o the®. Tnere wias S muehn

food ‘oS confused apeut cheostd s Hrere | ~negese the cood
A wanta \'DQCQUSQ aln fhegoed o oy (cuqcu;.l"(ﬂed
Perore, HMG t5 (Obyit sate vecau s | Adonk \tke fawbit,

wahen | rried 1€, the 4aste s quite delrcigus

My damily trred o lex Bp Feod 4noce. My Coamily Sard
thwe Peod FeStral waady very LareresrNy Lectus e the Amgers
S0ld pood on the SWP. AL thes gestval \ney envy OVE en
e Sper pur a\se hod Poed Haok | Cacked 1o Yake tp Ythe
rerel. tuaas toce o WrAp the fosd Dotoger and SeMoy axe
h“)\m\ e¢ BOMung. Trnrs Pood @esttval 1§ yory wusy andd
excrei) HecoUSe B coun Ary lets of food that ©i@ haven't

kried yer,
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Nome - op e
Answer:
\F‘;&ﬂu o n ok
st “Febfua"ﬁ 24,2023 In Calesws

_‘Ehpn wes ILMQM(\ C‘Qsavm\ 2 (o pre o

nday 1\.\101‘9 9.4 eomq 731 ‘\hk
Yoy Lo S Yo P"‘w\ UXve wik
Mheﬂ U\M bheve, I Saw o {oaut D)C'(l\xenm:jw\
_gxrnWs (?JAG‘(A?MW\A 1 tWS Cyen, avd v s
ARERE T T8 Wy i sunic LL;:AU\‘; T hote
4L4\n;_§ Lraliciore | ave (ongi NS Lobe SuS bindpte pNa
heros hepps dyiwe L. CDMMu.-.;.:} C\ovrm,

2N ° \ANnen ?Hﬁg,% léem-.m
biae  Qve® vt Ve lawe . D roinrdey Lo famotAlie

L. :If! \ﬂolhs‘.'\'hevcnlo TV\nm‘SJL\.'m
KLexeonee . '

w -

¢ { Petey Char \ ey
) ane Petl oSleee vesare | i oo k.
| Euy Sp eiivg Oy Vi J\‘\ve:r

e
{]4‘-1\794(:‘(]“'4 T Capn see oy CeAviuAl P\'}M —

v
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NWVb. * Nwo
Answer:

\_L} Green ot

—OH-ESL_Y_L_E_*H_nguM 2013 (Ve gnd oy Founu got inpibe

/2| Lo commemorote dﬂ@ doy we QO\
a { o }0 Yae ey coth mq fwom . (n Sunbw h Il
ar . 53 Am ( geowe @ Hen i e b batbis ghm Lo ok a'beith s
M&J‘Aﬂxﬁm* with Ioﬂbom and tdrink Cofre . B8\ Al
Lceparatons g compiele, P to Dietd uth my Shoe and ced +-shick.

OF rouese ith fuy e Yoo,

\A\M [Mm ar e €oold . (oe See <o W\Gnu peron \n L‘nu P

km, SP&YJ'» Biest, Hanmu y lddnf Qocug becausy Hm ere_foo any
glg(x i!ms Hrere . g&g.;k ¢ foe Qart {he Green plaik , Lo Al
MM.&L‘M‘* gun o0 freroad . Atter ﬁmmq o Yy Ged ogen
e g N foor Do

it nd i 285

[ue Al gre gr exeited . Y0Re (gho ,tjpt the d&r?rize are S0 hapey Inguding
me - | 46t gone onack . veay 1] Beter Hhe doorprizes Qinslee d M%
bade bo bome . [0 ar find but Afieean te /mvf'g foo -
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Nome . pao

Answer:

)agonesc Festivol

Desember (7 2023 . my hest §riend and « weak o the Japanest

festival ok Rita Super Mall ngar Ourwokecto Square. My friend
and | went here by car. Wheo we drrived and entered the

o
mall. my friend and 1 immedistely saw lots of people
_wearing costumes ke Anime characters Not only afime
charocters. there arg a'sg $hose who wear character

Costumes from QAMes ang manhwa .
There were many people taking photos with them, we both

didn 4 forget to joke photos with them There is a compe -
tdion ere, namely the coswalk competitidn.

when it Wos ao friend ond | went home. The
festival wos ceally €unand busy, my gciends and | Ceqlly

wanted 40 go theré gga'm.
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Name, - oup

Answer: TN Summer gertna)

v 0 ke lummer

b and
ON the Cecond ON OW \act webdaw , My Forees rook My Orethes

Feshyal , |k WA held every umine (undoy from @ am unel 1o ¢ durng Summer
\ce cream and Yop corn fHans and ™uCh wart

Theee were cacrowts, games Coun &
There Were auy cowns Query whete
yrom tne
At 1o am | came home From tne feshval Carrying Some OF tne oed | QY
¢ \ Walked dong dne Very oreen T
a © went o dhe
Me Comgorttabic . When | arrived rlear tne house, my) famith nd

Place t6 eat thee , | ddered (0t OF thngs Unhi My ctomat ch WO YU - Apter
unal 4t apter Vison

e Feds whidh moade

teskval . On the way WNom

Gmung home | Cleancd My body then | fegl asieey
W Wae 0N ¢xdhng expenlt, | Wank 4o txpenenc W Agan
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NUIV\\ . MO
Answer:
— FQS\NC\\ jQPCV‘C\ Ungc,gd
e ———
—Loast year, | and My _iriends weot Yo one of

& 4ostivalg 0 Unoeed , bie acts building.
At Yot vime Qnd My ¢rienals 14k home ot 1620 om
by cac. Agler | arrived ok e Jeshival_yeave my jvitnds
and \ itmediately queued Y0 buy entrance tickeks 407
20.000 rupioh. |\ and _my Lriends quetied o quite_Q long
Lime becauce the queur ws lgm.

Aites o white | Moally 9ot an entry ticket aed
Lag olldued Yo enter the feckival aren . | ang my 4cende
Wwenk Qrourd bhe yectival Areq Y0 tind out twhat wag
there . | sow maoy people Wwearing tockutmes recembling
Qaime Characters , aytee that | and My ytiends Asked
for photos with petplz weanag tostumes . There | algo
Saw many people gelling yood and qoods related o dagan
Bod | bouaht o drink because O ite ot weakher .

\ week howe OF V100 W ke 0ylernoon , beyoye |

Ny Lri M Rin
Were . Vg r_ 16000 Tupj

MomentS ey chain, my Motber
e \mmeq.‘o.’relg becaure it wag

Qlmost suoget .
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Answer:

Drumvn‘mg (‘;es_t'\v al

Thiy Ee&r\vo\ 1 (0 pur woleertd S quare. rhis
_Exv_m&L_smus ar_holg ocm- z(qkr \ waxched this

Fesﬂvol with m pnm\\u Lony fom\\u and | \eft at
kfQr eed;wy_.gnm‘_‘!—

| eyel , efoe 7 che_event

ond bt £ood . after_buying good L we all_shop gor

lighe _snacks Ofttrjmshmo e ammed\orelg_uxd&é
yery yeor and

Clodtma this clacking fecmuo\ occury e

thit y ear ks very bus'u.
Thls clacking Gcwvul ic inAeeé contesyed (0
7

ry reqfan So_variout types OF Clacking are perfo-
Qo on\u do tmclmono\ prugicol
ingeoy Mments cound , but chere are algo n le
doncing - The clacking ¢estival eintshed ar arpund ele-
Ven © thete_at nighc. Apter fintched woeching » oy FO -

mﬂu and [ weny home tqga\—her

cye
rmed In cloana :
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Noe - LG

Answer:

‘:“A ‘Fu;tivq\ PU'V'RME
L Yeurs aad ,

x:d-ﬁk'\m\ 1 Voowonyio Lt Olace ed S
w \
¢ 4oo spval

o Quruierte, | yioee do O foos Xariv With
'[\V_\, “(WQ, we Awued Many foudy In Ko,

= e Xood Loriwy | 4yed [Mendian , Sulhni,

My vaout\‘ksl && \pJnl 5

Quden , and Ckc o MW W and

Mo doan W \[uj gﬂé oy MY Aviends

ke & Yoo, ulwn Ly _alwait n

Yoty err ook et W e Ve San and

Xk ANat o, & way o VeX 2y QLrionce
Ao o Nood Kesiival \pefote.

bpecunse T Wk
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Noma - NS

Answer:

QUIURAL PRRADE
FeSTIVAL

A momth 0go duting ipe Us3rd anniversary cf Ane Famyuras
16 cotbrode it  we hod severail gectival, 00€ of whith woea
cudural gorade or hei leem parode. This acdivity 1g (N Ahe
7orm o walking hand in hard occempoyliy e
Heiclooms ocom ponted iy peop'€ wearing 4raclitio not |
cloxhes of Ahe Bonyumeg, A

Tt cteoted ot halg post 9 on 25 Febrvary , 4ollowed
g cany people_cuch a¢ (al cppi qalt orC other Aeams
Quee ik wago holiday, | crded up wodching with oy
o EnjoRd euerythtng 4ot wag chow cven withoout
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Appendix 12 The Results of Pre-Test Assesment Rubric in The Experimental

Class
Total
No | Student’s | Content | Organization | Vocab | Grammar | Generic (all
Name Structure amount
X 5)
1 WH 4 4 3 4 2 85
2 DA 4 3 2 3 2 70
3 DNRA 2 1 1 2 1 35
4 PMW 4 3 3 4 1 75
5 NANI 4 4 2 4 3 85
6 RPM 4 3 3 3 1 70
7 RDK 4 3 4 4 1 80
8 AZP 4 4 4 4 3 95
9 ITG 4 2 3 3 2 70
10 WAS 4 4 3 4 2 85
11 AV . 1 1 1 1 25
12 | GFAP 4 4 2 2 1 65
13 RAC 4 4 3 4 3 90
14 JNA 4 4 3 4 2 85
15 NAF 4 4 2 4 3 85
16 SAP 4 4 2 4 2 80
17 AKK 4 4 1 4 3 80
18 RA 4 2 4 3 2 75
19 MA 4 3 2 3 3 75
20 MAS 4 4 3 4 3 90
21 NPH 4 4 2 4 3 85
22 ANR 4 4 2 4 1 75
23 | NCDB 4 4 2 4 2 80
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24 SA 4 4 3 4 3 90
25 | SAEP 4 4 2 4 1 75
26 D 4 4 2 4 3 85
27 IZM 4 3 2 4 1 70
28 AAF 4 4 3 4 2 85
29 NIR 4 4 2 4 3 85
30 | SNNT 4 4 2 4 3 85
31 NNF 4 3 3 3 2 75
32 FAP 4 4 4 4 3 95
Appendix 13 The Results of The Post-Test Asessment Rubric in The
Experimental Class
Total
No | Student’s | Content | Organization | Vocab | Grammar | Generic (all
Name Stricture amount
X 5)
1| WwH 4 4 4 4 3 il
2 DA 4 4 3 4 2 85
3 DNRA 2 2 2 2 2 50
4 PMW 4 3 3 4 2 80
5 NANI 4 4 2 4 3 85
6 RPM 4 4 3 4 2 85
7 RDK 4 2 2 4 2 70
8 AZP 4 4 3 4 4 95
9 ITG 4 4 3 4 3 90
10 | WAS 4 4 3 4 4 95
11 AV 2 2 2 2 2 50
12 | GFAP 4 4 3 4 2 85
13| RAC 4 4 2 4 4 90
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Appendix 14 The Results of The Pre-Test Asessment Rubric in The Control

Class
Total
No | Student’s | Content | Organization | Vocab | Grammar | Generic (all
Name Structure amount
X 5)
1 ZNP 4 4 3 4 2 85
2 NSF 1 1 1 1 1 25
3 NMS 4 4 4 4 2 90
4 | NAMR 4 4 2 4 2 80
5 LKG 1 1 1 1 1 25
6 | GNP 4 4 4 4 3 95
7 | ABT 4 4 3 4 3 90
8 | HIP 4 A 3 4 2 B2
9 AQM 4 4 3 4 3 90
10 ZKP 4 4 2 4 2 80
11 RSA 4 4 3 4 1 80
12 ML 4 3 2 4 3 80
13 AMT 4 4 2 4 3 85
14 NWO 4 4 3 4 2 85
15 DSP 4 4 3 4 3 90
16 NFA 1 1 1 1 1 25
17 Al 4 4 3 2 3 80
18 SNS 4 4 3 4 2 85
19 FES 4 4 3 4 2 85
20 YFT 4 4 3 4 2 85
21 RS 4 4 3 4 2 85
22 | AMA 4 4 3 4 1 80
23 | AMD 4 4 3 4 2 85
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24 NPS 4 4 2 4 4 90
25 SNA 4 4 4 4 2 80
26 FLP 4 4 4 4 2 90
27 FTI 4 4 3 4 1 80
28 | MAO 4 4 3 4 3 90
29 | ODNF 4 4 3 4 2 85
30 IFK 4 4 2 4 2 80
31 EDA 4 4 2 4 2 80
32 LG 4 4 3 4 2 85

Appendix 15 The Results of The Post-Test Asessment Rubric in The Control

Class
Total
No | Student’s | Content | Organization | Vocab | Grammar | Generic (all
Name Stricture amount
X 5)
1 ZNP 4 4 3 4 2 85
2 NSF 4 4 3 4 3 90
3 NMS 4 4 3 4 2 85
4 | NAMR 4 4 2 4 3 85
5 LKG 4 4 3 4 2 85
6 GNP 4 3 3 3 3 80
7 ABT 4 4 3 3 3 85
8 HIP 4 4 3 4 2 85
9 | AQM 4 4 2 4 4 90
10 ZKP 4 4 2 4 2 80
11 RSA 3 2 2 2 2 55
12 ML 4 4 2 4 2 80
13 AMT 4 4 2 4 2 80
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Appendix 16 Documentation of The Learning Activity

Pre-test in the experimental class at VIII F on, Monday, April 22", 2024,
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Treatment the chain writing method at class VII1 F on Monday, April 291, 2024.
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Treatment the chain writing method at class VIII F on Tuesday, April 30", 2024.
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Treatment the chain writing method at class VII1 F on Monday, May 20", 2024.
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Post-test in the experimental class at V111 F on Tuesday, May 21%, 2024.
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Pre-Test in the control class at VIII E on Thursday, April 18", 2024,
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Material in the control class at VIII E on Monday, April 22", 2024,
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Post-Test in the Control Class at VIII F on Monday, May20™, 2024.
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Appendix 17 Curriculum Vitae

Appendix 17 Curriculum Vitae
CURRICULUM VITAE
A. Personal Idenuty
1. Name Neta Puspitasan
2. Student Number 2017404130

3. Date and Place of Birth : Purbalingga, March 26, 2002

4. Gender Female

5. Address : Bumisari RT 21/RW 10, Bojongsari. Purbalingga
6. Email : netapuspitasari897@gmail com

7. Father's Name : Sutarno

8. Mother’s Name : Miarti

B. Educational Background
1. Formal Education
a.SD/MI  :SD N 2 Bumisari
b. SMP/MTS : SMP N | Bojongsari
¢. SMA/SMK : SMK Pesantren Al-Kautsar Purwokerto
d.SlI : UIN Prof. K.H. Saifuddin Zuhri Purwokerto
2. Non Fornal Education
a. 2017-2020 : Pondok Pesantren Al-Hidayah Karangsuci, Purwokerto
b. 2021-2024 : Pondok Pesantren darul Abror Watumas, Purwokerto
C. Organizational Experience
1.2017-2019 : OSMADINKA
Purwokerto, July 4, 2024

veta Puspitasari
NIM.2017404130
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Appendix 18 Transkrip

Transkrip

UNIVERSITAS ISLAM NEGERI PROFESOR KIAI HAJI SAIFUDDIN ZUHRI
PURWOKERTO

JI. A. Yani No.40A, Karanganjing, Purwanegara, Kec. Purwokerto Utara, Kab. Banyumas, JawaTengah
Website : www.uinsaizu.ac.id / Email : akademik@uinsaizu.ac.id / Telepon : (0281) 635624

Program Studi

: Tadris Bahasa Inggris

TRANSKRIP SEMENTARA

NIM : 2017404130 Jenjang Pendidikan : Strata Satu
Tempat Lahir : PURBALINGGA Nama :NETA PUSITASARI
Tanggal Lahir : 26 Maret 2002 Tahun Masuk 12020
NO| KODE MATA KULIAH NILAI| A.M | SKS (BOBOT|
1 MKU [Bahasa Arab B |3.00| 2 6
61102
2 MKU  [Bahasa Inggris B- [2.60| 2 52
61104
3 MKU  [Filsafat llmu A- 1360| 2 | 7.2
61113
4| MKU [BTAPPI A |4.00| 0 0
61116
5 [TBI 61101 [Listening for Daily Communication B+ [3.30 2 6.6
6 |TBI 61104 |Literal Reading C+ |2.30| 2 4.6
7 |TBI 61107|Speaking for Daily Communication B+ |3.30| 2 6.6
8 |TBI 61110|Sentence-based Writing B- |2.60| 2 52
9 |TBI 61113|Basic English Grammar B+ |3.30| 2 6.6
10 | TBI 61116 |English Phonology and Phonetics B- |2.60| 2 5.2
11 |TIK 61102 |Dasar-dasar dan Teori Pendidikan 3.00| 2 6
12 MKU [Pancasila dan Kewarganegaraan 4.00( 2 8
61101
13| MKU [Bahasa Indonesia B (3.00| 2 6
61103
14 |TBI 61102 Transactional Listening B |3.00| 2 6
15 | TBI 61105 Interpretive Reading B |3.00| 2 6
16 | TBI 61108|Transactional Speaking A- (360 2 | 7.2
17 | TBI 61111 |Paragraph-based Writing A |4.00| 2 8
18 |TBI 61114 |Intermediate English Grammar B [3.00| 2 6
19 |TBI 61117 |Pronunciation Practices A- [3.60( 2 7.2
20 |TIK 61101 |Filsafat Pendidikan A- [3.60( 2 72
21 |TIK 61104 |Psikologi Pendidikan B+ |3.30| 2 | 6.6
22 |TIK 61113 Literasi Media A |4.00| 2 8
23 MKU  [Ulumul Qur'an B+ |3.30| 2 6.6
61105
24 MKU  [Ulumul Hadis B+ |3.30| 2 6.6
61106
25 | TBI 61103 |Listening for Academic Purposes B+ [3.30 2 6.6
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NO| KODE MATA KULIAH NILAI| A.M | SKS |[BOBOT|
26 [TBI 61106 |Critical Reading C |2.00( 2 4
27 |TBI 61109 |Speaking for Academic Purposes A |4.00| 2 8
28 [TBI 61112|Academic Writing B [3.00| 2 6
29 [TBI 61115|Advanced English Grammar A- [3.60| 2 72
30 | TBI 61118|Introduction to Linguistics B+ |3.30| 2 6.6
31 |TBI 61119 (|Theories of Translating and Interpreting A- |3.60( 2 7.2
32 |TIK 61103|llmu Pendidikan Islam A |4.00( 2 8
33 [TIK 61105|Psikologi Perkembangan Peserta Didik B |3.00| 2 6
34 |TIK 61107 |Pengembangan Kurikulum B+ [3.30( 2 6.6
35 MKU  |Fikih B+ [3.30( 2 6.6
61109
36 MKU [Sejarah Kebudayaan Islam dan Kebudayaan Lokal A |4.00| 2 8
61110
37| MKU |Ushul Figih B+ [3.30| 2 | 6.6
61111
38 |TBI 61120|Translation Practices B+ [3.30 2 6.6
39 | TBI 61121 |Introduction to Literature B |3.00| 2 6
40 [TBI 61123 |Teaching English as Foreign Language A- [3.60| 2 72
41 [TBI 61124 |Developing Material Design for English A- [3.60| 2 72
42 [TBI 61125|Instructional Media for English A |4.00| 2 8
43 |TBI 61126 |Language Testing & Evaluation A- |3.60( 2 7.2
44| MKU |llmuKalam A |4.00( 2 8
61107
45 MKU  |llmu Akhlak dan Tasawuf A |4.00| 2 8
61108
46 MKU  |Metodologi Studi Islam A |4.00| 2 8
61112
47 [TBI 61122|Cross Cultural Understanding A- [3.60| 2 7.2
48 |TBI 61127 |Technology Enhanced Language Learning A |4.00( 2 8
49 [TBI 61128|Innovative Learning on ELT A [4.00| 2 8
50 | TBI 61130 (Sociolinguistics A- [3.60| 2 72
51 [TBI 61131|Seminar Proposal B+ |3.30| 2 6.6
52 | TBI 61132 |Microteaching A [4.00| 2 8
53 [TIK 61106 |Sosiologi Pendidikan A |4.00| 2 8
54 | TIK 61108 |Administrasi Pendidikan A [4.00] 2 8
55 [TIK 61110|Sejarah Pendidikan Islam A- [3.60| 2 72
56 |TIK 61112|Metodologi Penelitian Pendidikan B+ |3.30| 2 6.6
57 | TBI 62101 [English for Young Learners A- [3.60| 2 1.2
58 | TBI 62102 |English for Tourism A- [3.60| 2 7.2
59 | TBI 62103 [English for Broadcasting A |4.00| 2 8
60 | TBI 62104 |English for Journalism A |4.00| 2 8
61 [TBI 62105|English for Difable B+ |3.30| 2 6.6
62 | TBI 62106 |Educational Entrepreneurship A- [3.60| 2 72
63 | TBI 62107 |Bussiness English A |4.00| 2 8
64 [TBI 62108 |Textbook Analysis A- [3.60| 2 72
65 | TBI 62109 |Language Learning and Acquisition B |3.00( 2 6
66 | TBI 62110 |TOEFL Preparation B+ [3.30 2 6.6
67 MKU  |Kuliah Kerja Nyata A |4.00| 4 16
61114
68 [TBI 61133 |Praktek Pengalaman Lapangan A [4.00| 4 16
69 |TIK 61109|Teknologi Pendidikan C [2.00] 2 4
NO| KODE MATA KULIAH NILAI| A.M | SKS |BOBOT)|
70 |TIK 61111 [Statistika Pendidikan B- |2.60 2 J 52
Judul Skripsi :
KETERANGAN
SKS :Satuan Kredit Semester Jumlah SKS Yang Diambil 1142
HM :Huruf Mutu Jumlah SKS Yang lulus 1142
AM :Angka Mutu Jumlah Mutu :1490.2
M :Mutu Index Prestasi Kumulatif (IPK): 3.45
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