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      THE EFFECTIVENESS OF CHAIN WRITING METHOD 

ON STUDENTS’ WRITING SKILL AT THE EIGHTH GRADE 

OF SMP N 9 PURWOKERTO BANYUMAS 

 

Neta Puspitasari 

S.N. 2017404130 

 

Abstract: This research is experimental research about chain writing method, chain 

writing method is a method applied by teachers to solve students’ problems in 

mastering language lessons, especially in writing activities. This research aims to 

find out whether the use of chain writing method is effective toward students' 

writing skill at the eighth grade of SMP N 9 Purwokerto Banyumas. This research 

used quasi-experimental research because the sample of this research used random 

sampling technique. The population of this research is 256 students. The data 

collection technique used pre-test, treatment, and post-test. The data analysis 

technique used normality test, homogeneity test, and hypothesis test. Based on the 

research data, there is an effect in teaching writing skill between students using the 

chain writing method and students without using the chain writing method at the 

eighth grade of SMP N 9 Purwokerto Banyumas. Based on the hypothesis test, the 

significance level was < 0.05, in this research the Sig. 2-tailed was 0.000. The Sig. 

2 tailed 0.000 < 0.05. Based on the data above, it can be concluded that H0 was 

rejected and Ha was accepted. Based on this statement, it can be concluded, that the 

teaching writing skill using the chain writing method was effective in teaching 

students’ writing skill at the eighth grade of SMP N 9 Purwokerto Banyumas.  
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CHAPTER I 

INTRODUCTION 

 

            In this chapter, the researcher presents the topic is the background of the 

research, and conceptual definition which consists of teaching writing and chain 

writing. The next topic is research question, objective, and significances of the 

research which consists of theoretical significances and practical significances. The 

final topic is the structure of the research.                 

A. Background of The Research 

           In Indonesia, writing is included in the skill category that is difficult for 

children to understand (Muxayyo, 2023). Moreover, education in Indonesia is 

still far from superior, it is not as prioritized as in other countries (Mayasari & 

Masruroh, 2024). This is also the cause of the problems experienced by children, 

on average children in Indonesia only receive education up to the upper 

secondary level, and perhaps only 40 percent go on to college  (Coe et al., 1983). 

In fact, during their studies, they can channel their writing skill more widely both 

on and off campus (Amalia et al., 2023). Meanwhile, during school, students are 

more limited in channeling each of the skill they have because of limited time.  

           When they become students, they will spend time in the classroom 

because their time is structured. However, when they are at college, they can 

choose to spend time on or off campus because the time is flexible. Usually on 

campus, there are also students' activity units like as writing studios, for those 

who like writing, they can take part in this activity according to their wishes. Not 

only in the world of education, but writing skill are also important in the world 

of work because can improve communication internally and externally and can 

increase a person's credibility at work (Gamal et al., 2022). 

 

 

 

 



 

2 

                Some students find writing practice is a boring activity, and many 

students also have difficulties in writing skill (Sari & Erawati, 2020). Most 

students do not know where to start writing, this is due to their lack of motivation 

in learning to write. Among the four skills that must be learned, writing skill is 

in a fairly difficult category because apart from learning to write, students also 

have to learn other skills (Al-Jarf & Reima, 2022). In writing, students need to 

think carefully to organize their ideas, choose the best topic sentence, and give a 

good reason, and convincing evidence to get the readers' trust (Ma’rufah et al., 

2021). However, this can be easy if students know the steps in writing and try to 

understand.  

                The steps involved in the writing process are learning, practicing as often 

as possible, and trying to write well and appropriately (Vanderheide & Newell, 

2013). If the learning process is carried out well by teachers and students, the 

learning objectives will be achieved. In the academic world, writing has become 

a daily activity because from the beginning of school, writing has been 

introduced (Muxayyo, 2023). The habit of writing should be inherent in a person 

from an early age because every level of education will never be separated from 

writing (Sari, 2018). In writing skill, a culture of reading and critical thinking 

must be formed because the idea that will be expressed in writing can be taken 

from these two things (Wahidiyati, 2020).  

                If students learn to write seriously, their skills can be used in school, at 

employment, and in their personal lives both academic and non-academic. Even 

though writing is a difficult skill, it will not reduce enthusiasm for learning, if 

students and teachers collaborate to create effective and enjoyable learning (Kim, 

2019).Writing can make someone a better reader and stronger thinker because 

writing requires the writer's ideas and evidence they provide in the writing, as an 

explanation of whether the evidence supports or fails to support the ideas 

provided by the writer (Coe et al., 1983). Writing is important because writing 

can convey opinions that are in their minds and memories (Al-Qasham et al., 

2021). 
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                Many learning methods can be used in learning writing; however, there 

are some advantages and disadvantages in each method. It is necessary for 

anyone who is concerned with teaching English to find out the easier technique 

of the method, which can improve students' motivation for improving their 

writing. The teacher hoped to be smart enough to choose a method of teaching 

that is suitable for the situations and the needs of the students (Sartika, 2014). In 

Indonesia, there are still many schools that rely on traditional teaching methods 

like as teaching English only using books and whiteboards (Mayasari & 

Masruroh, 2024). Students who are taught through books and whiteboards often 

do not pay attention to the learning process because students feel bored and find 

it less fun (Gamal et al., 2022). 

                In line with this, learning should not depend on books because the 

teaching process is not just about completing book presentations, but helping 

students achieve competency (Brown & Hood, 1989). Thus, apart from preparing 

material, teachers must also apply appropriate learning methods. One method 

used to improve writing skill is chain writing method, chain writing method is a 

method applied by teachers to solve students' problems in mastering language 

lessons, especially in writing activities (Sotivoldievich et al., 2024). Chain 

writing method is carried out in groups that will provide special opportunities for 

students to be active in writing (Purwanto, 2022). The chain writing method is 

more effective in learning because students will be more motivated if they study 

in groups rather than individually (Sari, 2018) 

               This method is more fun because it is carried out in groups that involve 

students in various activities (Primasari et al., 2021). The reason why the 

researcher chose the chain writing method because this method aims to focus on 

the learning process, not the result. The process of using the chain writing 

method in learning to write texts can run well if students actively participate in 

learning. The chain writing method can also help students produce better writing, 

besides that, the chain writing method can be applied in every genre of text like 

as recount, narrative, descriptive, explanation, procedure, etc (Vanderheide & 

Newell, 2013). 
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                The research about chain writing method by (Vanderheide & Newell, 

2013) chain writing is creating an instructional chain of a teacher writing 

instruction allow us to select, in a principle way, the moment of instruction that 

are linked together to maximize students learning to write. The research aims to 

“instructional chaining” as an analytic method for capturing and describing key 

instructional episodes enacted by expert writing teachers to foster the 

recontextualization over time of the social practices of argumentative writing 

through process-oriented instructional approaches. The research about chain 

writing method by (Sundari & Sari, 2023). with use the chain writing method, 

students have to work together to learn because the students will make the story 

together. The research aims to improve students writing skill using the chain 

writing method.   

            SMP N 9 Purwokerto is one of the junior high schools in Purwokerto. 

This school has several facilities and infrastructure to support learning like as a 

computer laboratory, LCD in several classes, and an art room. The number of 

students at SMP N 9 Purwokerto is in the large category, each generation consists 

of approximately 8 classes, and on average each class consists of 32 students. 

The number of teachers and educational staff is also large, with approximately 

40 teachers and 10 educational staff. English teachers consist of 3 teachers, each 

generation is taught by the same 1 teacher. English lessons are held twice a week 

per class. The learning method still uses the old method, namely the teacher 

center, in other words, the learning method can be said was still monotonous, 

and this makes students passive in learning 

                SMP N 9 Purwokerto is a suitable school for this research after 

preliminary observations were made. After conducting preliminary observation 

with the teacher, the researcher obtained information that writing skills at eighth 

grade of SMP N 9 Purwokerto were still in the initial stage. The learning in the 

classroom was still monotonous because it was teacher-centered, where the 

teacher explained and the students just listened. This made the learning process 

and atmosphere boring, therefore, a new method is needed so that students are 

more motivated in writing (Gamal et al., 2022). Based on this phenomenon, the 
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researcher is interested in experimenting using the chain writing method which 

aims to measure the effectiveness of students' writing skill using the chain 

writing method. Based on this explanation, the researcher is interested in 

conducting this research entitled "The Effectiveness of Chain Writing Method 

on Students' Writing Skill at The Eighth Grade of SMP N 9 Purwokerto 

Banyumas". 

 

B. Conceptual Definition  

                A definition of terms is needed to obtain clearer information and provide 

guidance in research. There are several terms in this research that are used as 

guidelines in research, among others: 

    1. Teaching Writing  

             Teaching writing is an activity carried out by students with teacher 

guidance in expressing ideas through language using appropriate vocabulary, 

grammar, and punctuation (Hand et al., 2021).Teaching writing is a skill that 

is difficult to teach among other skills because when teaching writing, other 

skills must also be taught like as reading (Kim, 2019). Teaching writing is not 

easy to teach students, therefore, before teaching, teachers must understand 

the material first (Hidayati et al., 2022).Teaching writing can be an easy 

activity if done collaboratively between teachers and students (Gamal et al., 

2022). Teaching writing can be carried out using many methods, teachers can 

adjust which method is most suitable to teach students in teaching writing. 

Teachers do not only focus on the material but also on the appropriate method 

to use and then practice with students. It is not just carried out once, it can be 

carried out three to four times so that the desired goal is achieved (Muxayyo, 

2023). 

     2. Chain Writing Method 

                    The chain writing method is an active learning method that aims to 

make students associate learning with a fun activity  (Wei et al., 2022). Chain 

writing method is a social-based method that will give exceptional 

opportunities for students to actively write (Al-Qasham et al., 2021). The 
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chain writing method encourages students to take a more active role in the 

learning process and share their thoughts which will be expressed in the story 

(Nabilah & Rahmawati, 2023). It is hoped that chain writing method can make 

students more enthusiastic about learning writing and provide innovation for 

educators to make learning more fun so that students are more interested in 

learning to write (Najia, 2023). In this method, the teacher's role is to guide 

students regarding things do not understand, so the students will be the center, 

not the teacher. 

 

C. Research Questions 

     This research aims to answer the following question: 

         Is the use of chain writing method effective on students' writing skill at the 

eighth grade of SMP N 9 Purwokerto Banyumas? 

 

D. Objectives and Significances of The Research 

                Based on the problem above, the researcher is interested in conducting 

research that focuses on students' writing skill with the chain writing method at 

the eighth grade of SMP N 9 Purwokerto Banyumas. 

    1. The Objectives of The Research  

 Based on the research question the objectives of this research is to find out 

whether the use of chain writing method is effective toward students' writing 

skill at the eighth grade of SMP N 9 Purwokerto Banyumas. 

    2. The Significances of The Research 

             The significances of the research include two significances, namely 

theoretical significances and practical significances.  

         a. Theoretical Significances 

           This research contains an innovative learning method, namely the 

chain writing method. Theories that can be taken from the chain writing 

method among others: 



 

7 

1) This study contains an active learning method which is chain writing   

method can provide new insight or knowledge regarding students' 

writing skill. 

2) This research produces better learning outcomes, critical thinking skill 

is increasingly developed, social behavior is more visible, and more 

interaction between students.  

         b. Practical Significances 

                        The practical significance of this research was carried out by three 

subjects, namely students, teachers, and other research. 

             1) For Students 

           The chain writing method aims to help students in writing skill, 

among others: 

a.  This study can help students easily achieve learning goals, as well as 

motivate them to practice the writing skill that have been taught. 

b. This study aims to ensure that students are not fixated on teacher 

explanations and it is hoped that students can explore their creative 

thinking. 

            2) For Teachers 

                            The chain writing method aims to help teachers improve students' 

writing skill, among others:  

a. This study can help teachers find solutions to avoid monotonous 

learning and overcome students' boredom.  

b. This study can help teachers in teaching writing skill using the chain 

writing method so that students are more active in learning and the 

class atmosphere becomes more lively. 

            3) For Other Researchers 

                           The chain writing method aims to help other researchers on the 

same topic, among others:   
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                a. This study provides information that can be used as a reference for 

further research.  

              b. This study aims to provide a reference for other research on similar 

topics by using chain writing so that teaching and learning activities 

become easier and more enjoyable. 

 

E. Structure of The Research 

     The following is the research structure: 

          The first chapter is an introduction that contains the research background, 

conceptual definition, research question, objectives, and significance of the 

research.  

          The second chapter is a literature review that includes the theoretical 

background of the definition of writing skill, teaching writing skill, technique 

in teaching writing, the components of writing, the importance of writing in 

learning, definition of chain writing method, advantages and disadvantages of 

chain writing method, and the use of chain writing method. Then a review of 

relevant studies, and hypothesis.  

                The third chapter is about the research method, this chapter discusses the 

type of research, place and time of the research, population, and sample of the 

research, variables, and indicators of the research, data collection technique, and 

data analysis technique.  

          The fourth chapter is the result of the research which consists of the 

findings of this research and the discussion.  

          The fifth chapter is the conclusion, limitations of the study, and 

suggestions for the research. 
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CHAPTER II 

LITERATURE REVIEW 

 

            In this chapter, the researcher presents the results of a review of several 

literature related to the topic of discussing writing skill which consists the definition 

of writing skill, teaching writing skill, teaching writing method, components of 

writing skill, and the importance of learning to write. The next topic is the chain 

writing method which consists the definition of chain writing method, the 

advantages and disadvantages of chain writing method, and the use of chain writing 

method. After that is the previous study, which functions as a comparison between 

research that has been conducted and research that will be conducted. The final 

topic of discussion is hypothesis which consists there or not there is an effect of 

using the chain writing method at the eighth grade of SMP N 9 Purwokerto 

Banyumas. 

A. Theoretical Background  

                 The theoretical background in this research explain about writing skill 

and chain writing method. 

    1. Writing Skill 

        a. Definition of Writing Skill 

          Writing skill is the skill of expressing ideas, notions, and feelings in 

the form of language using appropriate vocabulary, grammar, and 

punctuation so that other people who read can understand the contents of 

the writing well (Brinda, 2019). Writing skill that can be trained by students 

starting from the beginning. In this world, there are not perfect writers, but 

writing can express what is in mind in the form of scribbles. As students 

nowadays, writing is very important to support education in the future 

because everything requires writing skill. Moreover, in the world of work, 

what is currently being fought over is not a title, but rather a skill that each 

person has (Al-Qasham et al., 2021). One of the keys to learning to write is 

to read more books and references, this can help students in finding ideas to 

express in written form (Rakhmawati, 2022). 
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          Learning to write is more effective if carried out in groups than 

individually because each member can exchange opinions (Muxayyo, 

2023). Each member conveys his opinion as an idea to be expressed in 

written form, this can also reduce miscommunication within the groups. 

Learning in a group can also reduce students' boredom, when they have not 

found an idea they can share their opinions. Learning to write is not easy, 

therefore, some efforts need to be made to improve students' writing skill 

(Enighe et al., 2021). The effort made is to increase writing practice, the 

more often practice, the greater the possibility that students will be happy 

and able to learn to write. By frequently practicing writing skill will develop 

by themselves.  

        b. Teaching Writing Skill 

                        Teaching writing is an activity carried out by students with teacher 

guidance in expressing ideas through language using appropriate 

vocabulary, grammar, and punctuation (Vanderheide & Newell, 2013). 

Teaching writing is a skill that is difficult to teach among other skills 

because when teaching writing, other skills must also be taught like as 

reading (Rahmawati & Nurlia, 2022). Teaching writing as a productive skill 

requires teachers to direct students to express their opinions in written form 

and requires other components like using the right words, correct sentences, 

and perfect spelling (Kim, 2019). Writing lessons that are usually taught by 

teachers start with the simplest things so that students are not surprised and 

confused. Before teaching writing, teachers must have an interesting method 

so that students want to learn to write.  

                        Teaching writing skill can use several methods to attract students' 

interest in learning. From several methods, students have many 

opportunities to learn writing. To get writing ideas, students should read 

more books and references (Rakhmawati, 2022). In addition, when writing, 

students must be able to express their ideas, choose appropriate topic 

sentences, and provide convincing arguments (Hand et al., 2020). Teaching 

writing is not easy to teach students, therefore, before teaching, teachers 
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must understand the material first. So that the material presented to students 

can be conveyed well, besides material, appropriate learning methods are 

also needed (Muxayyo, 2023). Teaching writing can be an easy activity if 

done collaboratively between teachers and students (Gamal et al., 2022). 

        c. Method in Teaching Writing  

              In teaching writing, teachers need various methods or strategies to 

be used to motivate students to be active and feel relaxed while attending 

class (Wahab & Astri, 2022). The writing method used should not be 

monotonous; if it is monotonous, students will easily get bored when 

learning. Teachers must ask students how to write well, and they also must 

come across a proper method that is suitable for students' needs. Teachers 

must tell students how to write well and teachers must also find methods 

that suitable students need. There are several techniques in teaching 

writing, among others: 

             1. Chain Writing Method 

            The chain writing method is to write stories written by students 

in groups, each student makes one or two sentences, and then the 

sentences are combined into stories (Amalia et al., 2023). This method is 

expected to give benefits and advantages for students because of their 

activeness in determining ideas, letting students share and develop their 

ideas into sentences, and building students' interesting communication 

(Wu et al., 2022). The process of using the chain writing method in 

learning to write English texts can run well if students actively participate 

in learning. Using this method requires students to be active in learning 

because the students' role here is as the center. In this method, students 

have to work together to create a story, therefore, learning success 

depends on students in each group. 

            The reason students are used as centers is so that their role is not 

passive so that the learning is not boring (Sari, 2018). In this method 

students and teachers collaborate, the teacher's role here is more directed 

at guiding students, besides that students do it themselves. When this 
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method is applied, the class atmosphere will be noisy because students 

will often ask questions to the teacher or other friends. To anticipate this, 

teachers must be clever in controlling students so that they do not make 

noise themselves. When using this method, the learning process takes 

precedence over the results because this method aims to measure how 

much influence the chain writing method has on students' writing skill 

(Hand et al., 2020). 

            2. Image Media  

                              Media is a means of learning that has long been carried out, 

namely since humans carry out learning processes and activities 

(Rahmawati & Nurlia, 2022). The media function aims to provide 

information to make the learning process more effective and efficient 

(Wahab & Astri, 2022). In conducting the learning process, students and 

teachers always use a variety of media. The role of media, in this case, is 

as a tool in learning, images media including visual-based learning 

media. It is known that visual-based media like as images can facilitate 

understanding of complex or complex subject matter (Muxayyo, 2023). 

Image media is an image related to learning material that functions to 

convey a message from the teacher to the students (Al-Jarf & Reima, 

2022).  

             Image media can provide interesting elaboration about the 

structure or organization of a thing so that it also strengthens ( Pertiwi & 

Supeno, 2019). Image media that can be used in learning among others: 

photos, paintings, illustrations, newspapers, cartoons, etc. This media can 

help students understand the material more easily because this media will 

automatically stimulate their thinking power (Darma et al., 2023). Image 

media can help students find abstract ideas because these images can 

provide imagination according to the topic being discussed. By using 

image media, learning material will be conveyed to students in a more 

real way besides that, this media is also easy to obtain and simple (Ross, 

2021). 
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            3. Mentor Texts 

                                Mentor texts are literary works that students can reread for 

specific learning purposes (Rakhmawati, 2022). Mentor texts published 

in places serve as good examples of the type of writing that can help 

students to produce, among others: personal writing, which is usually 

informal less structured, and private, for example: notes, diary, etc. 

Mentor texts can make the writing process more concrete and accessible 

to students (Wahab & Astri, 2022). Teachers can show students how to 

generate ideas, search for information, choose words, and construct 

sentences in their writing. Mentor texts can help students read more and 

think critically (Darma et al., 2023).  

                                Mentor texts must be well structured and pay attention to the 

information or message want to convey, for example: official letters, etc. 

In using mentor texts, the selected texts must be by learning objectives 

like books, magazines, blogs, websites, etc. The steps to learn to write 

using a mentor text: the teacher teaches students directly how to write 

using mentor texts, then allows students to read the mentor texts. Students 

discuss and give opinions about the mentor texts, and after that students 

begin to write their work using the mentor texts method. Lastly, the 

teacher assesses the students' writing results and provides feedback 

(Wahab & Astri, 2022).  

                                By using mentor texts students' writing skill can improve and the 

resulting written text will be more creative (Rakhmawati, 2022). Creative 

writing is a way to express thoughts in spare time, usually, writers are 

interested in language style, for example: novels or another story 

(Rakhmawati, 2022). Besides writing being creative, many other benefits 

can be obtained from studying mentor text, among others: can develop 

personal creativity, improve memory, stress relief media, and source of 

income (Hidayati et al., 2022).   
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            4. Integrating Vocabulary  

                                     Integrating vocabulary is combining several vocabularies into one 

sentence (Sumarni et al., 2022). Vocabulary is the core of a person's 

language proficiency, a student's language ability is determined by their 

mastery of vocabulary (Sumarni et al., 2022). Vocabulary is one of the 

language aspects which should be acquired by language learners 

(Sumarni et al., 2022). Learning vocabulary is important because 

students are able to speak, write, and use vocabulary. The problem that 

is often found in students writing skill is the choice of basic words.  

                                     On average students use cliche vocabulary, this is because they do 

not have a large enough vocabulary and are not precise in choosing their 

vocabulary (Maulida et al., 2022) .Therefore, vocabulary can be a basis 

for students to write. Learning integrating vocabulary is very important 

part of learning a language. The more words are known, the greater the 

ability to understand what are hear and read, and the higher the ability to 

be able to say what want to say or write.  

        d. The Components of Writing 

                       In writing, students need several components to compose good and 

appropriate sentences (Pertiwi & Supeno, 2019). There are several written 

components, among others: 

            1. Contents 

            Contents are the substance of the writing, body paragraph 

functions to convey the main idea (Pertiwi & Supeno, 2019). The main 

idea contains a collection of statements related to the topic being 

discussed. The contents of the writing must be understandable, that way, 

readers can understand the message in the text and obtain information 

from the writing (Al-Qasham et al., 2021). There must be an idea that can 

be used as a benchmark for the components. Components must contain 

the main objective, have unity and coherence, be sustainable, and must 

be developed (Sari, 2021). In writing, the contents are important because 

the first thing to read in a piece of writing is the contents (Baresh, 2022). 
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Readers will assess whether the contents of the writing are appropriate to 

the topic discussed. Therefore, the conformity between contents and 

topic must be considered to avoid deviation. 

            2. Organization 

                            Organization is the overall structure of a piece of writing (Enighe 

et al., 2021). Organization is related to the way the writer composes and 

organizes ideas and messages in writing which consists of the same 

partial sequence (Maulida et al., 2022). In writing, the writer must know 

what kind of paragraph the writer wants to create and what kind of topic 

they want to convey to the reader. Organization refers to reasoning from 

content, in this organization all the facts and ideas are collected, then the 

subject matter is aligned according to the topic (Sari & Erawati, 2020). 

In writing, organization is important so that the resulting writing is 

appropriate to the topic being discussed (Kim, 2019). The most 

applicable method for writing to be well organized is to state the main 

idea in the first paragraph and supporting ideas in the second paragraph.  

            3. Vocabulary 

           Vocabulary is all the words contained in a language, the richness 

of words that a speaker or writer has, and words used in the field of 

science (Zahro et al., 2020). Vocabulary is one aspect of language that 

must be considered and mastered to support fluency in communicating 

verbally and in writing (Sumarni, 2022). The development of one's 

vocabulary mastery influences one's abilities and skill to express ideas 

and language appropriately. Vocabulary is one of the important things 

that needs to be understood to learn a language because without 

understanding the vocabulary the lesson will be difficult to understand 

(Maulida et al., 2022).   

           Good vocabulary mastery will have an impact on whether the 

sentence structure produced by the sentence is good or not is a unit built 

by several words so it must have a subject element and predicate. 

Vocabulary refers to the selection of words that are appropriate to fulfill. 
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This begins with the assumption that the writer wants to express his idea 

as clearly as possible, it has become a rule that clarity is the main goal in 

writing (Wati et al., 2022). Various types of vocabulary among others: 

                a. Nouns 

                    Noun is the name of an object and all objects that are objects 

(Muxayyo, 2023). Example: table, house, stone, machine, etc. 

                b. Verbs 

                    Verbs are all words that express action (Pakpahan, 2021). Examples: 

typing, quoting, touching, bathing, eating, etc. 

                c. Adjectives 

                    Adjectives are words that express the nature or condition of an object 

or something (Sari, 2018). Example: new, thick, high, low, good, bad, 

expensive, etc.  

                d. Pronouns 

                    Pronouns are words that are used to replace nouns or ones objectified 

(Nafriyanti, 2021). Example: this, that, they, he, something, each, etc. 

                e. Adverbs 

                    Adverbs are words that provide information about verbs, adjectives, 

adverbs number words, or entire sentences (Baresh, 2022). Example: 

slowly, quickly, yesterday, tomorrow.  

                f. Conjunctions    

Conjunctions are words that connect words, part of the sentence, or 

connect sentence (Baresh, 2022). Example: and, the, although, really, 

when, if, etc. 

                g. Prepositions 

                    Prepositions are words that join words or parts of a sentence (Sari, 

2018). Example: in, to, from, than, etc.  

               h. Determiners 

                   Determiners are words placed in front of a noun to clarify the noun. 

(Muxayyo, 2023). Example: the, a, an, these, few. 
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               i.  Interjections 

Interjections are words that can express emotions (Muxayyo, 2023). 

Example: wow, oh, ah 

           4. Grammar 

           Grammar is one of the materials for learning to write, by having 

good grammar competence, students can understand the lesson well (Al-

Jarf & Reima, 2022). Besides being the basic material for learning writing, 

grammar is the basic material for other learning like as reading, speaking, 

and listening (Wati et al., 2022). Grammar is also the key to learning a 

foreign language, a someone cannot master a language if cannot master 

the grammar first (Ross, 2021). The reason for this statement because 

someone cannot compose a good phrase or sentence if do not have good 

and correct grammar skill.  

           Grammar is one of the important elements in learning a language, 

therefore, grammar is also one of the materials that students must 

understand when learning to write (Hidayati et al., 2022). Because 

grammar is the main supporting material in learning to write English. 

There are four types of grammar: educational grammar, grammar 

structured in phrases, generative grammar, and cognitive grammar. As 

vocabulary, grammar is also important, the language can be more 

communicative because the content is easy to understand (Wati et al., 

2022).  

          5.  Mechanic 

            Mechanic is linguistic structure, in mechanics, the arrangement 

and implementation of words, sentences, and paragraphs must be 

appropriate (Sari & Erawati, 2020). Mechanic usage relates to the use of 

letters, punctuation, and the correct spelling. The writing of letters must 

be by the correct spelling. Writing sentences must be by grammar, 

vocabulary, and punctuation (Pertiwi & Supeno, 2019). In the paragraph, 

the main idea and supporting ideas must also be arranged so that they are 

mutually sustainable. These aspects are very important so that readers can 
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understand the writing. Using good mechanisms in writing skill make it 

easier for readers to find ideas or messages in the writing and the quality 

of the writing will get better (Baresh, 2022).  

        e. The Importance of Writing in Learning 

            Writing is a process of thinking and removing the idea from the mind 

to develop and make a communication (Asih, 2022). Writing is believed to 

be an important language skill that plays a fundamental role in 

communication, especially in education (Baresh, 2022). Writing has many 

important as it hones various skills like critical thinking, memory, and 

motoric skill. Writing activities also support students in enriching their 

vocabulary, improving students’ ability to understand lessons, etc 

(Pakpahan, 2021).  

            Writing skill are very important, play a big role, and can determine 

a student's overall competence, academic achievement, and achievement in 

other activities (Asih, 2022). In the world of education, writing is very 

important because makes it easier for students to think. Learning to write is 

very necessary for students because by writing students can express all their 

ideas in good, correct, and interesting written form. The importance of 

writing in learning among others (Sundem, 2007):  

   a. Writing can help the student increase their self-confidence. 

   b. Writing can help students express their ideas and thoughts. 

   c. Writing can help students communicate better. 

   d. Writing can help students improve analysis and interpretation skills. 

   e. Writing can help students to strengthen language and organization skill. 

   f.  Writing can help students compare their ideas with other ideas. 

   g. Writing can help students analyze the things they will write about. 

   h. Writing can increase students' creativity and imagination. 

   i.  Writing can develop hidden interests and talents in students 

   j.  Writing trains students to detail what is being studied. 

   k. Writing trains students to learn to find problems, formulate problems, and 

solve problems.  



 

19 

l. Writing can broaden insight because by writing students will look for 

sources about the topic to be written.  

  Based on the explanation above, it can be concluded that learning to 

write is very important, especially for teachers and students in learning 

(Sundem, 2007). 

      2. Chain Writing Method 

          a. Definition of Chain Writing Method 

                         Chain writing method is a method in which stories are written by 

more than one writer, each writer makes a sentence and then forwards the 

paper to a partner or groups (Ling et al., 2023). In the chain writing method, 

students share their opinions in making sentences so that the resulting 

stories are continuous (Wang et al., 2023). The chain writing method can 

help teachers solve students’ problems in mastering the language lesson, 

especially in writing activities (Rahmawati & Nurlia, 2022). Chain writing 

method can be an effective method in achieving increased learning goals 

(Amalia et al., 2023). This method aims to make students enjoy the learning 

process in the class and provide opportunities for students to write on 

certain topics with their classmates (Uktolseja & Gaspersz, 2019). 

                         By using the chain writing method, students will get a pleasant 

learning environment which can encourage students to focus more on the 

learning process (Vanderheide & Newell, 2013). This method can produce 

higher learning and thinking power, develop social behavior and 

interaction, and control class activity. Learning to write will indeed be 

boring if done in a monotonous way, therefore teachers must be able to 

adjust the material, methods, and class of conditions (Mayasari & 

Masruroh, 2024). If learning in class seems passive, this method could be 

a solution so that learning can be more active. By chain writing method, 

students can explore their own opinions with the guidance of the teacher.  
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         b. Advantages and Disadvantages of Chain Writing Method 

                         The chain writing method has advantages and disadvantages 

because in the academic world, there is not best learning method, only the 

most appropriate learning method (Sotivoldievich et al., 2024). However, 

the existing advantages and disadvantages make users even more effective 

in using this method. 

   1. Advantages of Chain Writing Method 

                           There are several advantages to using the chain writing method 

among other (Uktolseja & Gasperz, 2019) 

a. The teachers and students will make the learning and teaching 

process easier.  

b. The teacher will not be the center because the learning system 

becomes two-way. 

c. The chain writing method trains students to think critically and 

develop their creativity in writing. 

d. The chain writing method can overcome students' difficulties in 

learning to write. 

                 e.  The students can actively learn in the class so that the learning 

atmosphere is more enjoyable. 

                 f.    The chain writing method can increase communication opportunities 

between students. 

               g.  The chain writing method helps students to better understand the 

material, and assist teachers in delivering the material. 

               h.  The chain writing method makes students more enthusiastic in 

learning to make sentences using English. 

                 i.    The chain writing method does not require a lot of costs.   

                 j.    The chain writing method can develop an interpersonal relationship 

in group work. 

            k.    The chain writing method provides challenges to students to discover 

new knowledge and increase learning activities.  
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            Based on the explanation above, it can be concluded that the 

advantages of the chain writing method can make it easier for teachers 

and students to learn (Najia, 2023). 

            2. Disadvantages of Chain Writing Method 

           There are several disadvantages in using the chain writing method 

among others (Enighe et al., 2021):  

                 a. This method has limited time.  

 b. The teachers must check students one by one. 

 c. Usually, the atmosphere in the class tends to be noisy. 

 d. The teachers lack control over the conditions in the classroom. 

 e. The students seem to be in a rush because time is limited. 

                  f. This method requires four to eight times meetings so that students can 

understand the material. 

 g. The teachers must be more creative in handling the class and apply 

the chain writing method appropriately.  

           Based on the explanation above, it can be concluded that the 

disadvantages of the chain writing method can be used as an evaluation 

for teachers and students (Nafriyanti, 2021).  

            c. The Use of Chain Writing Method 

                 In theory, the chain writing method is carried out in groups, this 

method provides a special opportunity for students to actively write (Ling 

et al., 2023). If this is carried out well and effectively, then learning 

objectives will be achieved. The chain writing method is an active 

learning method with the aims of making students associate learning as a 

fun activity (Sari, 2018). The chain writing method can be applied to 

students learning to write (Enighe et al., 2021). The writing lesson will 

build a writing activity in a study group, at the beginner stage, not all 

students can write fluently (Nabilah & Rahmawati, 2023).   
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                 To practice writing skill individually can start with group writing 

activities. The chain writing method is very appropriate to use so that 

students have the desire and basic ability to write (Wang et al., 2023). 

Besides making it easier for students to write down their ideas, this 

method will also create a pleasant atmosphere for students because in this 

group they will exchange ideas in making a sentence that will be arranged 

into paragraphs. According to Nystrand (in Dorowati, 2010) the steps for 

using chain writing method among others: 

1. Explanation of Material and Group Division  

The steps among others:  

a. The teacher has explained what is recount texts and it is hoped the 

students will understand it.  

b. Students are divided into several groups, each group consists of four 

to five students.  

c. The number of members is limited of four to five students so that 

learning can be effective. 

d. Each student in the group is given a number, these numbers are used 

to make the writing assignments easier.  

2. Determining Themes and Writing Sentences Frames 

The steps among others: 

a. The teacher conveys the theme and type of texts to be written, and 

the texts used are the same, namely recount texts. 

b. Students prepare stationery like as paper, pen, and others, for the 

paper used, it is recommended to use manila paper or similar to 

make it easier for students to write sentences in the group.  

c. Before writing a sentence, students are asked to create a writing 

framework first through discussion, this framework contains the 

main ideas that will later be developed.  

d.  This framework is written on different paper or in the students’ 

workbooks, in preparing this framework the teacher plays a role in 
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helping students. If students feel confused they can directly ask the 

teacher. 

e. Each group is guided so that the main ideas arranged in the 

framework do not deviate from the theme.  

f. Besides that, the writing framework is also adjusted to the structure 

of the texts to be written.  

3. Adapting Writing to The Structure and Components of Writing 

The steps among others: 

a. The structure of writing recount texts starts from orientation, event, 

and re-orientation.  

b. Besides that, the writing components must also be appropriate, 

starts from contents, organization, vocabulary, grammar, and 

mechanic. 

4. Development of The Framework into Sentences 

The steps among others: 

a. After the text framework is created then, developed into sentences. 

b. The teacher must also check whether the sentences created are by 

the framework or not.  

5. The Use of The Chain Writing Method 

The steps among others: 

a. After each group has prepared a sentence, the chain writing method 

activity can start.  

b.The student who is number one in each group is asked to write the 

first two sentences in the first paragraph.  

c. After that, the student holding number two continues, writing 

sentences in the same portion as the student holding number one. 

d. Then, students holding numbers three, four, and five continue until 

the sentences are completed into recount texts. 
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6. Feedback and Correct The Writing Results 

The steps among others: 

a.  The teacher provides feedback on the student's writing results. 

b. After that, the teacher and students correct the writing results 

together. 

          This method gives students space to tell stories about events they   

have experienced before (Pakpahan, 2021). This method can develop 

higher thinking abilities, develop social behavior, organize interaction, 

and manage academic solidarity in the class. 

 

B. Review of Relevant Study 

            There are several studies have focused on the use of chain writing as a 

writing teaching method and have been carried out by several researchers.  

            The first research was conducted by Lulu Jola Uktolseja & Sherly 

Gasperz (2019) entitled "Implementation of Chain Story Techniques to Improve 

English speaking Ability at Imanuel YPK Vocationa; High School, Sorong 

City". This research used mix method namely qualitative and quantitative 

method. The similarity between the two research was conducted using the same 

method namely chain writing. The differences, the first research aims to help 

students of Imanuel YPK Vocational High School, Sorong City to work as a team 

and help each other to construct the sentence. This research aims to find out 

whether the use of chain writing method is effective toward students' writing 

skill at the eighth grade of SMP N 9 Purwokerto Banyumas. 

        The second research was conducted by Fitriyani (2019) entitled "The 

Effect of Using Chain Writing Method on Students' Writing Performance of 

Recount Text A Quasi-Experimental Study at The Second Grade of MTs Negeri 

2 Tangerang". This research uses quasi-experimental research, the similarity 

between the two research was conducted using the same method namely chain 

writing. The differences, the second research aims to obtain empirical evidence 

of the effect of using the chain writing method on students' writing performance 

of recount text at the eighth grade of MTs N 2 Tangerang. This research aims to 
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find out whether the use of chain writing method is effective toward students' 

writing skill at the eighth grade of SMP N 9 Purwokerto Banyumas. 

        The third research was conducted by Yohana Serepina Pakpahan (2021) 

entitled "The Effect of Using Chain Story Technique in Writing Descriptive Text 

at Eight Grade of SMP Negeri 14 Medan". The similarity between the two 

research was conducted using the same method namely chain writing. The 

differences, the third research aims to determine the effectiveness of the chain 

story technique in writing descriptive text at eighth grade of SMP Negeri 14 

Medan. This research aims to find out whether the use of chain writing method 

is effective toward students' writing skill at the eighth grade of SMP N 9 

Purwokerto Banyumas. 

        The fourth research was conducted by Tika Dwi Sari (2018) entitled "The 

Implementation of Chain Writing Method to Increase Students' Ability Writing 

Narrative Text at Eight Grade of MTs Al-Muttaqin Padang Tualang langkat". 

The similarity between the two research was conducted using the same method 

namely chain writing method. The differences, the fourth research aims to 

improve students' writing ability using the chain writing method at eighth grade 

of MTs Al-Muttaqin Padang Tualang Langkat. This research aims to find out 

whether the use of chain writing method is effective toward students' writing 

skill at the eighth grade of SMP N 9 Purwokerto Banyumas. 

        The fifth research was conducted by Herlina Rahmawati & Ratna Nurlia 

(2022) entitled "The Effectiveness of Using a Chain Writing Method with Comic 

Strip to Teach Writing to Junior High School Students". This study employed a 

quasi-experimental methodology. The similarity between the two research was 

conducted using the same method namely chain writing. The differences, the 

fifth research aims to evaluate chain writing techniques for teaching how to write 

descriptive text using comic strips of Junior High School Students. This research 

aims to find out whether the use of chain writing method is effective toward 

students' writing skill at the eighth grade of SMP N 9 Purwokerto Banyumas. 
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             The sixth research was conducted by Devi Nafriyanti (2021) entitled "The 

Effect of Chain Writing Method on Writing Skill Explanation Texts at Eighth 

Grade of SMP N 6 Kayuagung Ogan Komering Ilir Regency”. This research 

method uses a quasi-experimental method. The similarity between the two 

research was conducted using the same method namely chain writing. The 

differences, the sixth research aims to determine the effect of the chain writing 

method on the ability to write explanatory text. This research aims to find out 

whether the use of chain writing method is effective toward students' writing 

skill at the eighth grade of SMP N 9 Purwokerto Banyumas. 

 

C. Hypothesis 

     In this research, the hypothesis was formulated: 

     Ha: There is a significant effect of chain writing method on students' writing 

skill at the eighth grade of SMP N 9 Purwokerto Banyumas.  

     H0:  There is not significant effect of chain writing method on students' writing 

skill at the eighth grade of SMP N 9 Purwokerto Banyumas. 
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CHAPTER III 

RESEARCH METHOD 

          In this chapter, the researcher presents the topic which consists of the type of 

the research, place and time of the research, population, and sample of the research. 

The next topic is variables and indicators of the research, and technique of data 

collection which consists pre-test, treatment, and post-test. The final topic is 

technique of data analysis which consists of descriptive statistical data analysis, 

inferential statistical data analysis, and hypothesis. 

A. Types of The Research 

                This research uses quantitative method to describe the significant effect 

of chain writing method on students' writing skill. The quantitative method aims 

to investigate a theory that exists and data looked for in an attempt to support or 

reject it (Pakpahan, 2021). This research is experimental, this experiment can 

help teachers solve learning problems in the classroom, especially in writing skill 

(Hand et al, 2020). Quantitative methods are closely related to systematic 

numbers and measurements in measuring phenomena and their relationship. To 

determine the effect of treatment on certain subjects in a controlled manner, 

experimental research was conducted. Experimental research is intended to 

determine whether or not there are results after treatment of a subject. This 

research uses quasi-experimental because the samples used in the experimental 

and control groups were taken randomly from a certain population. This research 

examines the effectiveness of the chain writing method on students' writing skill 

at the eighth grade of SMP N 9 Purwokerto Banyumas.  

 

B. Place and Time of The Research  

    1. Place of The Research 

                    SMP N 9 Purwokerto is one of the junior high schools in Purwokerto. 

This research was conducted at SMP N 9 Purwokerto because SMP N 9 

Purwokerto showed several indications of problems in ELT based on 

preliminary observations made by the researcher. These indications refer 

more to the teaching method used by teachers in learning. The teaching 
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method used by teachers in SMP N 9 Purwokerto was still the old method 

namely teacher-centered. The researcher was intended to conduct learning 

methods in the school used the chain writing method. This method focused on 

students with the aims of made students active in the classroom (Sundari & 

Sari, 2023).  

    2. Time of The Research  

         This research began on April 2024 and was carried out sixth times 

starting from April, 18th, 2024 to May 21st, 2024. The first meeting was the 

opening activity and pre-test, the pre-test used was that students created 

recount text individually. The second meeting was, the researcher explained 

material about recount text started from definitions, characteristics, and steps 

to created recount text. The third, and fourth, and fifth meetings were for the 

treatment used the chain writing method, students created recount text used 

the chain writing method. The last meeting was for the post-test, the post-test 

used was that students created recount text individually after treatment used 

the chain writing method. That way, the research could be carried out 

optimally without being constrained by available time limits (Enighe et al., 

2021).  

 

C. Population and Sample of The Research 

     1. Population of The Research  

                    Population is a limitation of the scope of the research, this limitation is 

intended so that the researcher can focus on their research (Coe et al., 1983). 

The population is all subjects used in the research (Brinda et al., 2019). The 

population referred to here was eighth grade students who were the subjects 

of this research. Therefore, the population of this research was the eighth 

grade of SMP N 9 Purwokerto Banyumas in the 2023/2024 academic year. 

The eighth grade of SMP N 9 Purwokerto Banyumas consists of 8 classes with 

32 students in each class, therefore, the population of this research was 256 

students. 
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     2. Sample of The Research 

                    The sample is the selection of a subset of the population of interest in 

a research study. The sample of this research was chosen simple random 

sampling technique to determine the sample. Simple random sampling 

technique is sampling members from a population carried out randomly 

without paying attention to the levels in that population (Pakpahan, 2021). 

This research used simple random sampling because each member of the 

population has the same chance of being selected. Moreover, in this school, 

each class was divided equally, not based on high and low scores. There were 

8 classes at the eighth grade of SMP N 9 Purwokerto Banyumas, each class 

consisted of approximately 32 students. Based on sampling used a spinner, 

two classes were selected as samples, namely class 8E and class 8F. 

Therefore, there were 64 students as samples in this research.  

 

D. Variables and Indicators of The Research   

                Variables are objects or tools with different values (Primasari et al., 

2021). In this research, there are two variables, namely: 

    1. Independent Variables 

           Independent variables are active variables that influence the dependent 

variables (Rahmawati & Nurlia, 2022). The independent variable of this 

research is the chain writing method.  

    2. Dependent Variables 

                    Dependent variable is a variable that is influenced by the independent 

variables (Rahmawati & Nurlia, 2022). The dependent variable of this 

research is writing skill. 
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E. Technique of Data Collection 

          Data collection techniques use several questions, exercises, and tools to 

measure students' abilities, knowledge, skills, or talents in a person or group 

(Brinda et al., 2019). To obtain more accurate data, the researcher used data that 

was appropriate to the problem system (Gamal et al., 2022). The researcher used 

pre-test, treatments, and post-test. 

    1. Pre-Test                    

                 The pre-test is given to students before treatment, this is intended to 

determine the extent of students' basic writing abilities (Enighe et al., 2021). 

Before the pre-test was carried out, the researcher selected the entire 

population, namely students at the eighth grade of SMP N 9 Purwokerto 

Banyumas. After the population was collected, samples were taken by selected 

two classes from the population, namely the experimental class and the control 

class. The pre-test in the experimental class was carried out on April 22nd, 

2024. The pre-test in the control class was carried out on April 18th, 2024. The 

pre-test was carried out in the experimental class and the control class with the 

following procedures: 

a. The teacher reviewed a little material about recount text. 

b. The teacher gave pre-test for students, namely writing a recount text with 

the theme “holiday”. 

c. The teacher explained the instructions stated in the pre-test and explained 

the points that must be in the recount text. 

d. The students started working on the pre-test, and the teacher monitored 

students one by one in working on the pre-test. 

e. The students collected the results of the pre-test that was carried out. 

                The pre-test is given to find out the extent of their understanding before 

being given treatment (Enighe et al., 2021). The pre-test also used as 

comparison of score with the post-test.  
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   2. Treatment 

       In treatment, the researcher provided and explained the material about 

the recount texts started from definitions, characteristics, and steps to created 

recount text. The treatment was carried out in the experimental class used the 

chain writing method. The teaching was carried out in the control class without 

the chain writing method. According to Nystrand (in Dorowati, 2010) the 

treatment was carried out in the experimental class four times as follows: 

The treatment meeting 1 was carried out on April 23rd, 2024 with the following 

the procedures: 

a. The teacher explained the material about recount text stared from the 

meaning, characteristics, structure, and examples. 

b. The teacher asked students about material they did not understand. 

c. The teacher explained the material again from the beginning. 

d. The teacher instructed students to explained again the material that was 

presented. 

e. Students write the material was explained. 

The treatment meeting 2 was carried out on April 29th, 2024 with the following 

the procedures: 

a. In this activity the chain writing method will began according to the 

following procedures.  

b. The teacher divided students into 7 groups, each group consists of 5 

children. 

c. The teacher gave instructions to students, namely write recount texts in 

groups using the chain writing method. 

d. The instructions were given, recount text created with the theme "covid 

19". The recount text consists of 2 paragraphs, each paragraph consists of 

5 sentences.  

e. The orientation section was written by 1 child, the event section was 

written by 3 children, and the re-orientation section was written by 1 child. 

That way the chain writing method could work well.  

f. Students began to created recount texts using the chain writing method. 
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g. Students discussed created the recount text. 

h. The teacher monitored the active discussion of students in each group and 

helps students who experience difficulties.  

i. The teacher monitored how the chain writing method is used in each group. 

j. Students collected the results of the recount texts that was created in groups 

using the chain writing method. 

The treatment meeting 3 was carried out on April 30th, 2024 with the following 

the procedures: 

a. In this activity the chain writing method will began according to the 

following procedures.  

b. The teacher divided students into 7 groups, each group consists of 5 

children. 

c. The teacher gave instructions to students, namely write recount texts in 

groups using the chain writing method. 

d. The instructions were given, recount text created with the theme "free". 

The recount text consists of 2 paragraphs, each paragraph consists of 5 

sentences.  

e. The orientation section was written by 1 child, the event section was 

written by 3 children, and the re-orientation section was written by 1 child. 

That way the chain writing method could work well.  

f. Students began write recount texts using the chain writing method. 

g. Students discussed created the recount text. 

h. The teacher monitored the active discussion of students in each group and 

helps students who experience difficulties.  

i. The teacher monitored how the chain writing method is used in each group. 

j. Students collected the results of the recount texts that was created in groups 

using the chain writing method. 
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The treatment meeting 4 was carried out on May 20th, 2024 with the following 

the procedures: 

a. In this activity the chain writing method will began according to the 

following procedures.  

b. The teacher divided students into 7 groups, each group consists of 5 

children. 

c. The teacher gave instructions to students, namely write recount texts in 

groups using the chain writing method. 

d. The instructions were given, recount text created with the theme 

"studytour". The recount text consists of 2 paragraphs, each paragraph 

consists of 5 sentences.  

e. The orientation section was written by 1 child, the event section was 

written by 3 children, and the re-orientation section was written by 1 child. 

That way the chain writing method could work well.  

f. Students began to created recount texts using the chain writing method. 

g. Students discussed created the recount text. 

h. The teacher monitored the active discussion of students in each group and 

helps students who experience difficulties.  

i. The teacher monitored how the chain writing method is used in each group. 

j. Students collected the results of the recount texts that was created in groups 

using the chain writing method. 

       The teaching was carried out in the control class four times as follows: 

The treatment meeting 1 was carried out on April 22nd, 2024 with the following 

the procedures: 

a.  The teacher explained material about recount text started from meaning, 

characteristics and structure.  

         b.  The teacher asked students about the material they did not understand. 

c.  The teacher explained the material again from the beginning. 

d.  The teacher instructed students to explained again the material that was 

presented.  

e.  Students write the material that was explained. 
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The treatment meeting 2 was carried out on April 25th, 2024 with the 

following the procedures: 

a.  The teacher gave example of recount text to the students entitled "Came 

Late to The School". 

b.  The teacher explained the recount text using English and Indonesian. 

c.  The teacher explained the recount text started from characteristics and text 

structured in the form of orientation, event, and re-orientation. 

d.   Students write examples of recount texts that was discussed together. 

The treatment meeting 3 was carried out on April 29th, 2024 with the 

following the procedures: 

a.    Students created recount texts with the theme "covid 19" individually. 

b.   The recount text structured must included orientation, event, and re-

orientation. 

c.    The teacher monitored students one by one in wored on the recount text 

and helps students who experience difficulties. 

d.   Students collected the results of the recount text they have created. 

         The treatment meeting 4 was carried out on May 2nd, 2024 with the following 

the procedures: 

a.    Students created recount texts with the theme "free" individually. 

b.   The recount text structured must included orientation, event, and re-

orientation. 

c.   The teacher monitored students one by one in working on the recount text 

and helps students who experience difficulties. 

d.   Students collected the results of the recount text they have created. 

            The treatment was given to find out whether there were differences in 

the results between the students who used the chain writing method and the 

students who did not used the chain writing method.  
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     3. Post-Test  

                     The post-test was carried out after provided treatment to students 

(Enighe et al., 2021). Students were given a post-test with an individual 

writing instrument of recount text. The post-test in the experimental class was 

carried out on May 21st, 2024. The post-test in the control class was carried 

out on May 20th, 2024. The post-test in the experimental class and the control 

class was carried out with the following procedure: 

      a. The teacher reviewed a little material about recount text. 

   b. The teacher gave post-test to students, namely writing recount text with the 

theme “festival”. 

   c. The teacher explained the instructions stated in the post-test and explained 

the points that must be in the recount text. 

      d. The students started working on the post-test, the teacher monitored the 

students one by one in working on the post-test. 

      e. The students collected the results of the post-test was carried out. 

                The post-test is used as comparison, whether there is a difference in 

the students score after being given treatment or not (Sotivoldievich et al., 

2024).  

 

F. Technique of Data Analysis 

               The researcher analyzed data from the pre-test, treatment, and post-test to 

know the effectiveness of the chain writing method on students' writing skill. 

The data analysis techniques used are: 

     1. Normality Test 

             The normality test is intended to test whether, in the regression model, 

the residual values have a normal distribution or not (Muxayyo, 2023). The 

normality test is the assumption for various parametric test, for example: 

linear regression test, anova test, ancova test, manova test, independent 

sample t-test, paired sample t-test, etc (Uktolseja & Gaspersz, 2019). Each 

normality test in the various test mentioned has a different way of calculating 

it. For example, in the paired sample t-test, what is tested is the difference 
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between two paired data. Meanwhile, in the independent t-test, what is tested 

is the dependent variable for each group. The normality test has many 

techniques or calculation method including: Kolmogorov Smirnov test, 

Shapiro Wilk test, Lalliefors test, Shapiro Francia test, Anderson Darling test, 

Ryan Joiner test, Jarque Bera test, Swekness Kurtosis test, etc (Hand et al., 

2020). The purpose of the normality test is to find out whether the distribution 

of data is normal or close to normal (Rahmawati & Nurlia, 2022). The 

normality test criteria are as follows: 

         a. If Sig. > 0.05 then the variable has a normal distribution. 

         b. If Sig. < 0.05 then the variable is not a normal distribution.  

     2. Homogeneity Test 

             The homogeneity test is a statistical procedure that shows that two or 

more sample data sets from populations have the same variance (Rahmawati 

& Nurlia, 2022). The homogeneity test is only used when testing differences 

between two groups or several groups with different subjects or data sources 

(Sari et al., 2021). The homogeneity test is not always used, the homogeneity 

test is only used in parametric test that test the difference between two or more 

groups that have different data sources. Therefore, the homogeneity test is 

needed as an assumption of the independent sample t-test and anova test. 

            Meanwhile, in the linear regression test, homogeneity is not needed as 

a requirement because the linear regression test does not test differences 

between two or more groups. The homogeneity test has calculation 

techniques, including Levene test, Fisher F test, and Bartlet test (Wang et al., 

2023). The purpose of the homogeneity test is to show that two or more groups 

of data samples taken from a population have the same variance (Ling et al., 

2023). In other words, the homogeneity test is carried out to determine 

whether the data studied has the same characteristics or not. The homogeneity 

test criteria are as follows: 

a. If Sig. > 0.05 then have the same variance (homogeneous). 

b. If Sig. < 0.05 then not have the same variance (not homogeneous). 
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 3. Hypothesis 

            The hypothesis test is the process of evaluating strong evidence in the 

sample and providing a premise for creating conclusions about the 

population (Ling et al., 2023). The t-test is divided into two namely, the 

independent sample t-test and the paired sample t-test. The independent 

sample t-test is a test to find out whether there are significant differences 

between two unrelated independent samples (Brinda et al., 2019). If using 

the independent sample t-test then, the source and amount of data must be 

different. The paired sample t-test is a parametric test that can be used on two 

paired data (Primasari et al., 2021). If using the paired sample t-test then, the 

source and amount of data must be the same. The purpose of the hypothesis 

test is to make a decision whether the hypothesis being tested is accepted or 

rejected (Sari & Erawati, 2020). The hypothesis test criteria are as follows: 

          1. If Sig. > 0.05, then H0 is accepted and Ha is rejected. 

          2. If Sig. < 0.05, then H0 is rejected and Ha is accepted. 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSSION 

            In this chapter, the researcher presents the topic of finding which consists 

of data description. The next topic is data analysis which consists of normality tests, 

homogeneity tests, and hypothesis tests. The final topic is discussion.   

A. Finding  

             This research used a quantitative method. This research was quasi-

experimental research conducted at SMP N 9 Purwokerto Banyumas. This 

research was carried out to determine the effectiveness of the chain writing 

method on students’ writing skill. The population in this research were students 

of class VIII and the sample was taken using a random sampling technique. The 

research subjects were 32 students of class VIII F as the experimental class and 

32 students of class VIII E as the control class. To find out the effectiveness of 

the chain writing method, it is necessary to know the results of the pre-test 

scores, the post-test scores, and differences in students’ achievement between 

students who were taught using the chain writing method and students who were 

taught without using the chain writing method.  

          Data collection techniques were carried out by the pre-test and the post-

test. The pre-test was given in the experimental class and the control class before 

treatment. The pre-test in the experimental class was carried out on April 22nd, 

2024. The pre-test in the control class was carried out on April 18th, 2024. The 

treatment in the experimental class was carried out on April 23th, 29th, 30th, and 

May 20th, 2024 using the chain writing method. The teaching in the control class 

was carried out on April 22nd, 25th, and 29th, 2024 and May 2nd, 2024 without 

using the chain writing method. The post-test in the experimental class was 

carried out on May 21st, 2024. The post-test in the control class was carried out 

on May 20th, 2024. The following section presents the results of the pre-test and 

the post-test data in the experimental class and the control class. 
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     1. Pre-Test and Post-Test Data in The Experimental Class 

The pre-test was carried out on April 22nd, 2024 and the post-test was 

carried out on May 21st, 2024. The results of the pre-test and the post-test in 

the experimental class with the following the table:            

Table 4.1 The Results of The Pre-Test ad The Post-Test Data in The 

Experimental Class 

No Student’s Name  Pre-test Score Post-test Score 

1 WH 85 95 

2 DA 70 85 

3 DNRA 35 50 

4 PMW 75 80 

5 NANI 85 85 

6 RPM 70 85 

7 RDK 80 70 

8 AZP 95 95 

9 ITG 70 90 

10 WAS 85 95 

11 AV 25 50 

12 GFAP 65 85 

13 RAC 90 90 

14 JNA 85 85 

15 NAF 85 90 

16 SAP 80 85 

17 AKK 80 85 

18 RA 75 75 

19 MA 75 90 

20 MAS 90 95 

21 NPH 85 85 

22 ANR 75 95 
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23 NCDB 80 95 

24 SA 90 85 

25 SAEP 75 85 

26 D 85 85 

27 IZM 70 90 

28 AAF 85 95 

29 NIR 85 90 

30 SNNT 85 90 

31 NNF 75 85 

32 FAP 95 80 

    Minimum 25 50 

    Maximum 95 95 

        Mean 77.66 85 

      Median 80 85 

        Mode 85 85 

 

             Based on the table above, the results of the pre-test and the post-test 

data were obtained in the experimental class. The results of the pre-test data 

as follows: the results of the pre-test data was 32, the minimum score of the 

pre-test was 25 and the maximum score of the pre-test was 95. The mean score 

of the pre-test was 77.66 and the median score of the pre-test was 80. The 

mode score of the pre-test was 85. The results of the post-test data as follows: 

the results of the post-test data was 32, the minimum score of the post-test 

was 50 and the maximum score of the post-test was 95. The mean score of the 

post-test was 85 and the median score of the post-test was 85. The mode score 

of the post-test was 85. Based on the data above, this shows that the post-test 

score were higher than the pre-test score. It can be concluded that there were 

difference between the pre-test score and the post-test score in the 

experimental class.  
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     2. Pre-Test and Post-Test Data in The Control Class 

     The pre-test was carried out on April 18th, 2024 and the post-test was 

carried out on May 20th, 2024. The results of the pre-test and the post-test in 

the control class with the following the table: 

          Table 4.2 The Results of The Pre-Test and Post-test Data in  

The Control Class 

No Student’s Name Pre-Test Score Post-Test Score 

1 ZNP 85 85 

2 NSF 25 90 

3 NMS 90 85 

4 NAMR 80 85 

5 LKG 25 85 

6 GNP 95 80 

7 ABT 90 85 

8 HIP 85 85 

9 AQM 90 90 

10 ZKP 80 80 

11 RSA 80 55 

12 ML 80 80 

13 AMT 85 80 

14 NOW 85 85 

15 DSP 90 90 

16 NFA 25 75 

17 AI 80 80 

18 SNS 85 80 

19 FES 85 80 

20 YFT 85 75 

21 RS 85 85 

22 AMA 80 80 
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23 AMD 85 85 

24 NPS 90 85 

25 SNA 80 85 

26 FLP 90 90 

27 FTI 80 95 

28 MAO 90 80 

29 ODNF 85 85 

30 IFK 80 85 

31 EDA 80 90 

32 LG 85 90 

     Minimum 25 55 

     Maximum 95 95 

         Mean 79.22 83.28 

       Median 85 85 

         Mode 85 85 

          

              Based on the table above, the results of the pre-test and the post-test 

data were obtained in the control class. The results of the pre-test data as 

follows: the results of the pre-test data was 32, the minimum score of the pre-

test was 25 and the maximum score of the pre-test was 95. The mean score of 

the pre-test was 79.22 and the median score of the pre-test was 85. The mode 

score of the pre-test was 85. The results of the post-test data as follows: the 

results of the post-test data was 32, the minimum score of the post-test was 55 

and the maximum score of the post-test was 95. The mean score of the post-

test was 83.28 and the median score of the post-test was 85. The mode score 

of the post-test was 85. Based on the data above, this shows that the post-test 

score was higher than the pre-test score. It can be concluded that there were 

difference between the pre-test score and the post-test score in the control 

class.  
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B. Data Analysis  

     1. Normality Test 

            The normality test data was obtained from the results of the pre-test 

and the post-test in the experimental class and the control class. In this 

research, the normality test was analyzed using IBM SPSS Statistics 25 

program software for Windows. The result of the normality test was analyzed 

used Kolmogorov Smirnov and Shapiro Wilk test as follows: 

         a. If Sig. > 0.05, the data are normally distributed. 

         b. If Sig. < 0.05, the data is not normally distributed. 

  The result of the normality test with the following the table: 

        Table 4.3 The Results of The Normality Test 

Tests of Normality 

 
Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 

Pre-Test 
Experimental Class 

.203 32 .020 .893 32 .042 

Post-Test 
Experimental Class 

.083 32 .200* .966 32 .404 

Pre-Test Control 
Class 

.423 32 .000 .540 32 .000 

Post-Test Control 
Class 

.214 32 .001 .794 32 .000 

 

            Based on the table above, the results of the normality test were 

obtained in the experimental class and the control class as follows: For the 

experimental class, the Sig. pre-test data was analyzed used Kolmogorov 

Smirnov was 0.020. The Sig. pre-test data was analyzed used Shapiro Wilk 

was 0.042. The Sig. post-test was analyzed used Kolmogorov Smirnov was 

0.200. The Sig. post-test data was analyzed used Shapiro Wilk was 0.404. For 

the control class, the Sig. pre-test data was analyzed used Kolmogorov 

Smirnov was 0.000. The Sig. pre-test data was analyzed used Shapiro Wilk 

was 0.000.  
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            The Sig. post-test data was analyzed used Kolmogorov Smirnov was 

0.001. The Sig. post-test data was analyzed used Shapiro Wilk was 0.000. 

Based on the data above, the pre-test score and the post-test score in the 

experimental class > 0.05. It can be concluded, that the pre-test and the post-

test data was normally distributed in the experimental class. While, the pre-

test score and the post-test score in the control class < 0.05. It can be 

concluded, that the pre-test and the post-test data was not normally distributed 

in the control class.    

     2. Homogeneity Test  

                     The homogeneity test was carried out to find out whether or not the 

variance of two or more population distributions is equal or not. The 

homogeneity of variance test was carried out after the results of the pre-test 

and the post-test was obtained in the experimental class and the control class. 

In this research, the homogeneity test was analyzed using IBM SPSS Statistics 

25 program software for Windows. The result of the homogeneity test was 

analyzed as follows: 

         a. If Sig. > 0.05 then have the same variance (homogeneous). 

         b. If Sig. < 0.05 then not have the same variance (not homogeneous).  

     The result of the homogeneity test with the following the table: 

           Table 4.4 The Results of The Homogeneity Test 

Test of Homogeneity of Variance 

 
Levene 
Statistic df1 df2 Sig. 

 
 

Students Learning 
Outcomes 

Based on Mean 1.168 1 62 .284 

Based on Median 1.638 1 62 .205 

Based on Median and with 
adjusted df 

1.638 1 53.609 .206 

Based on trimmed mean 1.577 1 62 .214 

 

                    Based on the table above, the results of the homogeneity of variance 

were obtained in the experimental class and the control class as follows: based 

on mean column, the Sig. was 0.284. Based on median column, the Sig. was 

0.205. Based on median and with adjusted df column, the Sig. was 0.206. 

Based on trimmed mean column, the Sig. was 0.214. Based on the data above, 

this shows that the post-test score was > 0.05. It can be concluded, that the 



 

45 

post-test data have the same homogeneous variance for the experimental class 

and the control class. 

     3. Hypothesis Test 

            The validity of the research results in comparing the mean values of 

the two samples. In this research, the hypothesis test used the independent 

sample t-test and the paired sample t-test. the hypothesis was analyzed using 

IBM SPSS Statistic 25 program software for Windows. The result of the 

hypothesis test was analyzed as follows: 

         a. If Sig. > 0.05, then H0 is accepted and Ha is rejected. 

         b. If Sig. < 0.05, then H0 is rejected and Ha is accepted. 

                     This research, the hypothesis test used the independent sample t-test 

and the paired sample t-tests.  

         a. Independent Sample T-Test of The Pre-Test 

                         The independent sample t-test of the pre-test in the control class and 

the experimental class was to know the difference between the mean score 

of the pre-test results in the experimental class and the control class. The 

results of the group statistics with the following the table: 

             Table 4.5 The Results of The Group Statistics of The Pre-Test 

Group Statistics 
 

 
Class N Mean 

Std. 
Deviation 

Std. Error 
Mean 

 
Learning_Outcomes 

Pre-test 
Experimental 

32 77.66 14.646 2.589 

Pre-test 
Control 

32 79.22 18.189 3.215 

 

            Based on the table above, the results of the group statistics of the 

pre-test data was obtained in the experimental class and the control class 

as follows: the data of the students was 32. The mean score of the pre-test 

in the experimental class was 77.66. While the mean score of the pre-test 

in the control class was 79.22. The standard deviation of the pre-test in the 

experimental class was 14.646. While the standard deviation of the pre-test 

in the control class was 18.189. The standard error mean of the pre-test in 
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the experimental class was 2.589. While the standard error mean of the pre-

test in the control class was 3.215. Based on the data above, this shows that 

the results of the pre-test data in the experimental class was higher than the 

control class.  

The result of the independent sample test with the following the table: 

                Table 4.6 The Results of The Independent Sample Test of  

           The Pre-Test 

Independent Samples Test 
 

 

Levene's 
Test for 

Equality of 
Variances t-test for Equality of Means 

F Sig. t df 

Sig. 
(2-

taile
d) 

Mean 
Differ
ence 

Std. 
Error 
Differ
ence 

95% 
Confidence 

Interval of the 
Difference 

Lower Upper 

 
 

Learning_
Outcomes 

Equal 
variance
assumed 

.024 .877 -379 62 .706 -1.563 4.128 -
9.814 

6.689 

Equal 
variance 
not 
assumed 

  
-379 59.

301 

.706 -1.563 4.128 -

9.822 

6.697 

            

               Based on the table above, the results of the independent sample test 

of the pre-test data was obtained in the experimental class and the control 

class as follows: the value F was 0.024 and the Sig. was 0.877. The Sig. 

0.877 > 0.05, means the variance between the experimental class and the 

control class was homogeneous or the same. The tcount was -379, the df 

value was 62, and the Sig. (2-tailed) was 0.706. The Sig. (2-tailed) 0.706 > 

0.05. The mean difference was -1.563 and the standard error difference was 

4.128. The difference was between -9.814 and 6.689 (95% confidence 

interval of lower and upper difference). Based on the data above, it can be 

concluded that H0 is accepted and Ha is rejected. Based on this statement, 

this shows that there were not difference Sig. 2 tailed between the results 

of the pre-test data in the experimental class and the control class. 
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         b. Independent Sample T-Test of The Post-test 

              The independent sample t-test of the post-test in and the 

experimental class and the control class was to determine the difference 

between the mean score of the post-test results in the experimental class 

and the control class. The results of the group statistics with the following 

the table: 

              Table 4.7 The results of The Group Statistics of The Post-Test 

Group Statistics 

 Class N Mean Std. Deviation Std. Error Mean 

 
Learning_
outcomes 

Post-test 
Experimental 

32 85.00 10.925 1.931 

Post-test 
Control  

32 83.28 6.911 1.222 

 

               Based on the table above, the results of the group statistics of the 

post-test data was obtained in the experimental class and the control class 

as follows: the data of the students was 32. The mean score of the post-test 

in the experimental class was 85.00. While the mean score of the post-test 

in the control class was 83.28. The standard deviation of the post-test in the 

experimental class was 10.925. While the standard deviation of the post-

test in the control class was 6.911. The standard error mean of the post-test 

in the experimental class was 1.931. While the standard error mean of the 

post-test in the control class was 1.222. Based on the data above, this shows 

that the mean score of the post-test data in the experimental class was 

higher than the control class.  

 The results of the independent sample test of the post-test with the 

following the table: 
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               Table 4.8 The Results of The Independent Sample Test of  

The Post-Test 

Independent Samples Test 
 

 

Levene's 
Test for 

Equality of 
Variances t-test for Equality of Means 

F Sig. t df 

Sig. 
(2-

tailed) 

Me
an 
Diff
ere
nce 

Std. 
Error 
Differ
ence 

95% 
Confidence 

Interval of the 
Difference 

Lower Upper 

 
 

Learning_
Outcomes 

Equal 
variance
s 
assumed 

1.1 
68 

.284 .752 62 .002 1.7
19 

2.285 -
2.849 

6.287 

Equal 
variance
s not 
assumed 

  

.752 52.
384 

.002 1.7
19 

2.285 - 
2.866 

6.304 

 

               Based on the table above, the results of the independent sample test 

of the post-test data was obtained in the experimental class and the control 

class as follows: the value F was 1.168. The Sig. was 0.284, the Sig. 0.284 

> 0.05, means the variance between the experimental class and the control 

class was homogeneous or the same. The tcount was 0.752, the df value was 

62, and the Sig. (2-tailed) was 0.002. The Sig. (2-tailed) 0.002 < 0.05. The 

mean difference was 1.719 and the standard error difference was 2.285. 

The difference was between -2.849 and 6.287 (95% confidence interval of 

lower and upper difference). Based on the data above, it can be concluded 

that H0 is rejected and Ha is accepted. Based on this statement, this shows 

that there were difference Sig. 2 tailed between the results of the post-test 

data in the experimental class and the control class. 

         c. Paired Sample T-Test in The Experimental Class 

            The paired sample t-test of the pre-test and the post-test data in the 

experimental class was to know the difference in the students writing skill 

using the chain writing method. The results of the paired sample statistics 

with the following the table:               
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            Table 4.9 The Results of The Paired Sample Statistics in The 

         Experimental Class            

Paired Sample Statistics 

 Mean N 

Std. 

Deviation 

Std. Error 

Mean 

 

   Pair 1 

Pre-test 

Experimental Class 

77.66 32 14.646 2.589 

Post-test 
Experimental Class 

85.00 32 10.925 1.931 

    

        Based on the table above, the results of the paired sample statistics 

were obtained in the experimental class as follows: the mean score of the 

pre-test was 77.66. The mean score of the post-test was 85.00 and the data 

of the students was 32. The standard deviation of the pre-test was 14.646 

and the standard deviation of the post-test was 10.925. The standard error 

mean of the pre-test was 2.589 and the standard error mean of the post-test 

was 1.931. Based on the data above, it can be concluded that the post-test 

data was higher than the pre-test data.  

The result of the paired samples test with the following the table: 

       Table 4.10 The Results of The Paired Sample Test in The  

      Experimental Class 

Paired Samples Test 

 

Paired Differences    

Mean 

Std. 

Devia

tion 

Std. 

Error 

Mean 

95% 

Confidence 

Interval of the 

Difference    

Lower Upper t df 

Sig. 
(2-

tailed) 

 

 

Pair 1 

Pre-test 

Experimen- 

tal Class – 

Post-test 

Experimen- 

tal Class 

-7.344 9.244 1.634 -

10.677 

-4.011 -

4.4

94 

31 .000 
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            Based on the table above, the results of the paired sample test 

were obtained in the experimental class as follows: the mean score was 

-7.344. The standard deviation was 9.244 and the standard error mean 

was 1.634. The difference was between -10.667 and -4.011 (95% 

Confidence Interval of Lower and Upper Difference). The t was -4.494 

with df was 31 and the Sig. (2-tailed) was 0.000. The Sig. 0.000 < 0.05, 

it can be concluded that H0 is rejected and Ha is accepted. Based on 

this statement, this shows that there were difference Sig. 2 tailed 

between the results of the pre-test data and the post-test data in the 

experimental class. Based on the data above, it can be concluded that 

there is an effect of the chain writing method on students’ writing skill 

at the eighth grade of SMP N 9 Purwokerto Banyumas. 

 d. Paired Sample T-Test in The Control Class 

                        The paired sample t-test of the pre-test and the post-test data in the 

control class was to know the difference in the student's writing skill 

without using the chain writing method. The results of the paired sample 

statistics with the following the table              

             Table 4.11 The Results of The Paired Sample Statistics in The  

           Control Class 

Paired Sample Statistics 

 Mean N 

Std. 

Deviation 

Std. Error 

Mean 

 
Pair 1 

Pre-test Control 
Class 

79.22 32 18.189 3.215 

Post-test Control 
Class 

83.28 32 6.911 1.222 

 

                          Based on the table above, the results of the paired sample statistics 

was obtained in the control class as follows: the mean score of the pre-test 

was 79.22. The mean score of the post-test was 83.28 and the data of the 

students was 32. The standard deviation of the pre-test was 18.189. While 

the standard deviation of the post-test was 6.911. The standard error mean 

of the pre-test was 3.215. While the standard error mean of the post-test 
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was 1.222. Based on the data above, it can be concluded that the post-test 

data was higher than the pre-test data in the control class.  

             The result of the paired sample test with the following the table:                    

               Table 4.12 The Results of The Paired Sample Test in The  

             Control Class 

Paired Samples Test 

 

Paired Differences    

Mean 

Std. 

Devia

tion 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference    

Lower Upper t df 
Sig. (2-
tailed) 

 

 

Pair 1 

Pre-test 

Experimen- 

tal Class – 

Post-test 

Experimen- 

tal Class 

-4.063 19.1 

95 

3.393 -10.983 2.858 -

1.197 

31 .000 

                    

                              Based on the table above, the results of the paired sample test was 

obtained in the control class as follows: the mean score was -4.063 and the 

standard deviation was 19.195. The standard error mean was 3.393 and the 

difference was between -10.983 and 2.858 (95% confidence interval of 

lower and upper difference). The t was -1.197 with df was 31 and the Sig. 

(2-tailed) was 0.000. The Sig. 0.000 < 0.05, it can be concluded that H0 is 

rejected and Ha is accepted. Based on this statement, this shows that there 

were difference Sig. 2 tailed between the results of the pre-test data and the 

post-test data in the control class. 
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C. Discussion 

Based on the data analysis above, to find out whether there is a significant 

effect of the chain writing method on students' writing skill at eighth grade of 

SMP Negeri 9 Purwokerto. The method chosen was to compare the differences 

on students' writing skill between students at class VIII F as the experimental 

class and students at class VIII E as the control class. The technique of data 

analysis used the normality test, the homogeneity test, and the hypothesis test. 

In this research, the hypothesis test used the independent sample t-test and the 

paired sample t-test. The data collection technique used the pre-test, treatment, 

and the post-test. The data analyzed was used the IBM SPSS Statistics 25 

program.  

            The descriptive analysis of the processed data is describe with several 

calculation test as follows: the first data analysis was used the normality test, the 

results of the normality test were obtained in the experimental class and the 

control class as follows: For the experimental class, the Sig. pre-test data was 

analyzed used Kolmogorov Smirnov was analyzed used Kolmogorov Smirnov 

was 0.020. The Sig. pre-test data was analyzed used Shapiro Wilk was 0.042. 

The Sig. post-test was analyzed used Kolmogorov Smirnov was 0.200. The Sig. 

post-test data was analyzed used Shapiro Wilk was 0.404. For the control class, 

the Sig. pre-test data was analyzed used Kolmogorov Smirnov was 0.000. The 

Sig. pre-test data was analyzed used Shapiro Wilk was 0.000. 

The Sig. post-test data was analyzed used Kolmogorov Smirnov was 

0.001. The Sig. post-test data was analyzed used Shapiro Wilk was 0.000. Based 

on the data above, the pre-test score and the post-test score in the experimental 

class > 0.05. It can be concluded, that the pre-test and the post-test data was 

normally distributed in the experimental class because all the Sig. value more 

than 0.05 (Uktolseja & Gaspersz, 2019). While, the pre-test score and the post-

test score in the control class < 0.05. It can be concluded, that the pre-test and 

the post-test data was not normally distributed in the control class because all the 

Sig. value less than 0.05 (Wei et al., 2022).  
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The second data analysis was used the homogeneity test, the results of 

the homogeneity of variance were obtained in the experimental class and the 

control class as follows: based on the mean column, the Sig. was 0.284. Based 

on median column, the Sig. was 0.205. Based on median and with adjusted df 

column, the Sig. was 0.206. Based on trimmed mean column, the Sig. was 0.214. 

Based on the data above, this shows that the post-test score was > 0.05. It can be 

concluded, that the post-test data have the same homogeneous variance for the 

experimental class and the control class because all the Sig. value more than 0.05 

(Ling et al., 2023). The third data analysis was used the hypothesis test, there 

were two hypothesis test namely the independent sample t-test and the paired 

sample t-test.  

The results of the independent sample t-test of the post-test data was 

obtained in the experimental class and the control class as follows: the value F 

was 1.168. The Sig. was 0.284, the Sig. 0.284 > 0.05, means the variance 

between the experimental class and the control class was homogeneous or the 

same. The tcount was 0.752, the df value was 62, and the Sig. (2-tailed) was 0.002. 

The Sig. (2-tailed) 0.002 < 0.05. The mean difference was 1.719 and the standard 

error difference was 2.285. The difference was between -2.849 and 6.287 (95% 

confidence interval of lower and upper difference). Based on the data above, it 

can be concluded that H0 is rejected and Ha is accepted. Based on this statement, 

this shows that there were difference Sig. 2 tailed between the results of the post-

test data in the experimental class and the control class (Wang et al., 2023).  

The results of the paired sample test were obtained in the experimental 

class as follows: the mean score -7.344. The standard deviation was 9.244 and 

the standard error mean was 1.634. The difference was between -10.667 and -

4.011 (95% Confidence Interval of Lower and Upper Difference). The t was -

4.494 with df was 31 and the Sig. (2-tailed) was 0.000. The Sig. 0.000 < 0.05, it 

can be concluded that H0 is rejected and Ha is accepted. Based on this statement, 

this shows that there were difference Sig. 2 tailed between the results of the pre-

test data and the post-test data in the experimental class.  
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The results of the paired sample test was obtained in the control class as 

follows: the mean score was -4.063 and the standard deviation was 19.195. The 

standard error mean was 3.393 and the difference was between -10.983 and 

2.858 (95% confidence interval of lower and upper difference). The t was -1.197 

with df was 31 and the Sig. (2-tailed) was 0.000. The Sig. 0.000 < 0.05, it can be 

concluded that H0 is rejected and Ha is accepted. Based on this statement, this 

shows that there were difference Sig. 2 tailed between the results of the pre-test 

data and the post-test data in the control class (Sotivoldievich et al., 2024). Based 

on the data, this shows that there is a difference in the results of the mean score 

between the pre-test and the post-test in the experimental class.  

According to the results of the hypothesis test, the independent sample t- 

test and the paired sample t-test. The experimental class score was higher than 

the control class. Based on this statement, it can be concluded that there is an 

effect of the chain writing method on students’ writing skill at eighth grade of 

SMP N 9 Purwokerto Banyumas. The research data of this research about writing 

activity through the chain writing method is more effective. It showed a 

significant post-test score in the experimental class, which was the class that was 

given treatment using the chain writing method. As students nowadays, writing 

is very important to support education in the future because everything requires 

writing skill (Coe et al., 1983).  

It is related to the theory (Brown & Hood, 1989) that the chain writing 

method can be effective in achieving increased learning goals, especially in 

writing skill. This method aims to make students enjoy the learning process in 

the class and provide opportunities for students to write on certain topics with 

their classmates (Purwanto, 2022). Using the chain writing method requires 

students to be active in learning because the students and teachers collaborate, 

the students' role here as the center, while the teacher's role here as the guide 

students. It can be sure, that when the learning method is put into practice, 

students will ask the teacher a lot of questions (Pakpahan, 2021).  
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It is hoped, that the chain writing method can make students more 

enthusiastic about learning writing and provide innovation for educators to make 

learning more fun so that students are more interested in learning to write (Najia, 

2023). This method was carried out in groups, when students feel confused they 

can ask their group members and exchange opinions. During learning, the class 

is often noisy because each group consists of five students when they are 

discussing. Even though the class is noisy the teacher must be able to handle the 

class so that the atmosphere remains conducive and the chain writing method 

can run effectively (Al-Qasham et al., 2021). In this research, it appears that 

students’ writing skill have increased, and they can understand the material 

presented.  

In this research, students did not feel bored during learning because they 

were enthusiastic and active in finishing their group work (Sari, 2018). This 

research, also found that the chain writing method in writing skill made the 

students motivated in learning activities because during the treatment they were 

to implement this method. It is related based on the theory by (Ningsih et al., 

2021) that in the classroom, the teacher must be able to master the class and 

provide motivation for students. In this research, it was also found that the chain 

writing method in teaching writing can improve students' writing skill. It 

supported a significant difference in students' writing skill scores on the post- 

test in the experimental class. In other words, the chain writing method is 

effective for students to improve writing skill. 
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BAB V 

CONCLUSION AND RECOMMENDATION 

            In this chapter, the researcher presents the topic of the conclusion, 

limitations of study, suggestions, and references. 

A. Conclusion  

This research is experimental research, this research aims to measure the 

effectiveness of chain writing method on students writing skill at the eighth grade 

of SMP N 9 Purwokerto Banyumas. Based on the research data in the 

experimental class and the control class, there are difference score between the 

students who used the chain writing method and the students who did not used 

the chain writing method. Although the scores for both classes increased, the 

scores for the experimental class were higher than the scores for the control 

class.  The conclusion can be drawn based on the results of data analysis of two 

classes, namely the control class and the experimental class. Based on the results 

of the data analysis, it can be concluded that there is an effect of the chain writing 

method on students' writing skill.  

The results of the hypothesis test, shows that there were difference score 

there between the experimental class and the control class. The results of the 

independent sample test of the post-test were obtained in the experimental class 

and the control class as follows, the value F was 1.168. The Sig. was 0.284, the 

Sig. 0.284 > 0.05, means the variance between the experimental class and the 

control class was homogeneous or the same. The tcount was 0.752, the df value 

was 62, and the Sig. (2-tailed) was 0.002. The Sig. (2-tailed) 0.002 < 0.05. The 

mean difference was 1.719 and the standard error difference was 2.285. The 

difference was between -2.849 and 6.287 (95% confidence interval of lower and 

upper difference). Based on the data above, it can be concluded that H0 is rejected 

and Ha is accepted.  
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Based on the research results, there was a significant difference between 

the mean score post-test results in the experimental class and the control class. 

The results of the paired sample test were obtained in the experimental class as 

follows, the mean score was -7.344. The standard deviation was 9.244 and the 

standard error mean was 1.634. The difference was between -10.667 and -4.011 

(95% Confidence Interval of Lower and Upper Difference). The t was -4.494 

with df was 31 and the Sig. (2-tailed) was 0.000. The Sig. 0.000 < 0.05, it can be 

concluded that H0 is rejected and Ha is accepted. Based on the data above, this 

shows that there is a difference in the results of the mean score between the pre-

test and the post-test in the experimental class. Based on this statement, it can be 

concluded that there is an effect of the chain writing method on students’ writing 

skill at eighth grade of SMP N 9 Purwokerto Banyumas. 

 

B. Limitation of Study 

This research has limitations even though it has been carried out as well 

as possible. In the data collection process, the researcher has limitations in 

treatment time. In this case, the researcher only carried out four times treatment 

in the experimental class and the control class. This happened because the 

research time was approaching the even semester examination. Ultimately, the 

results of this research have limitations in research time. 

 

C. Suggestion  

              Based on the results of the research and the discussions conducted by the 

researcher, several suggestions can be considered as improvements to various 

matters relating to this research, including:  

    1. For The School  

                  The results of this research will provide information for school that the 

use of the chain writing method can have a positive influence on students' 

writing skill. Therefore, the school should further increase the use of the chain 

writing method as a learning method.  
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    2. For The Teacher  

                   The results of this research can be input for teachers to help students' 

improve writing skill. 

    3.  For Another Researcher 

                      The results of this research can be used as reference material for further 

authors in researching chain writing method on students' writing skill.  
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APPENDICES 

Appendix 1 Letter of Research Completion 
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Appendix 2 Teaching Module Experimental Class 

MODUL AJAR BAHASA INGGRIS  

 KELAS EKSPERIMEN 

Nama Penyusun Neta Puspitasari 

Sekolah SMP N 9 Purwokerto 

Mapel Bahasa Inggris 

Kelas 8F 

Fase  D 

Fase Capaian 

Pembelajaran 

Pada akhir fase D, peserta didik menggunakan teks 

lisan, tulisan dan visual dalam bahasa Inggris untuk 

berinteraksi dan berkomunikasi dalam konteks yang 

lebih beragam dan dalam situasi formal dan informal. 

Peserta didik dapat menggunakan berbagai jenis teks 

seperti narasi, deskripsi, prosedur, teks khusus (pesan 

singkat, iklan) dan teks otentik menjadi rujukan utama 

dalam mempelajari bahasa Inggris di fase ini. Peserta 

didik menggunakan bahasa Inggris untuk berdiskusi 

dan menyampaikan keinginan atau perasaan. 

Pemahaman mereka terhadap teks tulisan semakin 

berkembang dan keterampilan inferensi mulai tampak 

ketika memhami informasi tersirat. Mereka 

memproduksi teks tulisan dan visual dalam bahasa 

Inggris yang terstruktur dengan kosakata yang lebih 

beragam. Mereka memahami tujuan dan pemirsa 

ketika memproduksi teks tulisan dan visual dalam 

bahasa Inggris.    

Elemen Capaian 

 

 

 

 

 

Elemen Menulis-Mempresentasikan  

Pada akhir fase D, peserta didik mengkomunikasikan 

ide dan pengalaman mereka melalui paragraph 

sederhana dan terstruktur, menunjukkan 

perkembangan dalam penggunaan kosakata spesifik 

dan struktur kalimat sederhana. Menggunakan contoh, 

mereka membuat perencanaan, menuis, dan 

menyajikan teks informasi, imajinasi, dan persuasi 

dengan menggunakan kalimat sederhana dan majemuk 



 

66 

 untuk menyusun argumen dan menjelaskan atau 

mempertahankan suatu pendapat. 

Tujuan Pembelajaran Peserta didik mampu mengidentifikasi dan memahami 

fungsi sosial, struktur   teks, dan unsur kebahasaan teks 

recount tentang kegiatan, kejadian, dan peristiwa yang 

telah terjadi sesuai dengan konteks penggunaannya. 

Peserta didik mampu membuat teks recount sesuai 

tema yang telah diberikan.  

Profil Pelajar Pancasila 1. Beriman, bertakwa kepada Tuhan YME, dan 

berakhlak mulia 

2. Bergotong royong 

3. Mandiri 

4. Kreatif 

5. Berpikir kritis 

Strategi Pembelajaran Model Pembelajaran: PJBL. 

Metode Pembelajaran: Student center, question 

answer. 

Sumber Belajar: Buku, internet, youtube. 

Sarana Prasarana: Laptop, PPT, LKPD, papan tulis, 

spidol, penghapus. 

Target Peserta Didik Peserta didik kelas VIII 

Kegiatan Pembelajaran 

Pertemuan ke I 

 

 

Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada peserta 

didik. 

e. Guru mengaitkan materi pembelajaran dengan 

pengalaman peserta didik atau materi 

sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Guru mengulas sedikit materi tentang teks 

recount. 

b. Guru memberikan pre-test kepada peserta 

didik yaitu membuat teks recount dengan 



 

67 

tema “holiday”. 

c. Guru menjelaskan instruksi yang tertera 

dalam pre-test dan menjelaskan apa saja 

poin-poin yang harus ada dalam teks 

recount yang akan dibuat. 

d. Peserta didik mulai mengerjakan pre-test, 

guru memantau peserta didik satu persatu 

dalam mengerjakan pre-test dan membantu 

peserta didik yang mengalami kesulitan. 

e. Peserta didik mengumpulkan hasil pre-test 

yang sudah dibuat. 

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan pre-test. 

b. Guru melakukan penutupan dengan salam. 

c. Guru dan peserta didik berdo’a bersama-

sama. 

Kegiatan Pembelajaran 

Pertemuan ke II  

Pendahuluan (10 menit) 

a.  Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada peserta 

didik. 

e. Guru mengaitkan materi pembelajaran dengan 

pengalaman peserta didik atau materi 

sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Guru menjelaskan materi tentang teks recount 

mulai dari pengertian, karakteristik, struktur, 

dan contohnya. 

b. Guru bertanya kepada peserta didik tentang 

materi yang belum dipahami. 

c. Guru menjelaskan materi secara ulang dari 

awal. 

d. Guru memerintahkan peserta didik untuk 

menjelaskan kembali materi yang sudah 

disampaikan. 

e. Peserta didik menulis materi yang sudah 
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dijelaskan. 

Penutup (10 menit) 

a. Guru memberikan pertanyaan sederhana 

kepada peserta didik seputar materi teks 

recount.  

b. Peserta didik menjawab pertanyaan guru 

secara bergantian. 

c. Guru melakukan penutupan dengan salam. 

d. Guru dan peserta didik berdo’a bersama-sama. 

Kegiatan Pembelajaran 

Pertemuan ke III 
Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada peserta 

didik. 

e. Guru mengaitkan materi pembelajaran dengan 

pengalaman peserta didik atau materi 

sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Dalam kegiatan ini metode chain writing akan 

dimulai sesuai dengan prosedur sebagai 

berikut.  

b. Guru membagi peserta didik menjadi 7 

kelompok, setiap kelompok terdiri dari 5 anak. 

c. Guru memberikan instruksi kepada peserta 

didik yaitu membuat teks recount secara 

berkelompok dengan menggunakan metode 

chain writing. 

d. Instruksi yang diberikan yaitu, teks recount 

yang dibuat dengan tema “covid 19”. Teks 

recount terdiri dari 2 paragraf, setiap paragraf 

terdiri dari 5 kalimat.  

e. Untuk bagian orientation ditulis oleh 1 

anak, untuk bagian event ditulis oleh 3 anak, 

dan untuk bagian re-orientation ditulis oleh 

1 anak. Dengan begitu metode chain writing 

bisa berjalan dengan baik.  

f. Peserta didik mulai membuat teks recount 
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dengan metode chain writing.  

g. Peserta didik berdiskusi dalam membuat 

teks recount tersebut. 

h. Guru memantau keaktifan diskusi peserta 

didik dalam setiap kelompok dan membantu 

peserta didik yang mengalami kesulitan. 

i. Guru memantau bagaimana penggunaan 

metode chain writing dalam setiap 

kelompok. 

j. Peserta didik mengumpulkan hasil teks 

recount yang telah dibuat secara 

berkelompok dengan menggunakan metode 

chain writing. 

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan teks recount tersebut. 

b. Guru melakukan penutupan dengan salam. 

c. Guru dan peserta didik berdo’a bersama-sama. 

Kegiatan Pembelajaran 

Pertemuan ke IV 
Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada 

peserta didik. 

e. Guru mengaitkan materi pembelajaran 

dengan pengalaman peserta didik atau 

materi sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran 

yang akan dicapai. 

Inti (60 menit) 

a. Dalam kegiatan ini metode chain writing 

akan dimulai sesuai dengan prosedur 

sebagai berikut.  

b. Guru membagi peserta didik menjadi 7 

kelompok, setiap kelompok terdiri dari 5 

anak. 

c. Guru memberikan instruksi kepada peserta 

didik yaitu membuat teks recount secara 

berkelompok dengan menggunakan metode 

chain writing. 
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d. Instruksi yang diberikan yaitu, teks recount 

yang dibuat dengan tema “bebas”. Teks 

recount terdiri dari 2 paragraf, setiap 

paragraf terdiri 5 kalimat. 

e. Untuk bagian orientation ditulis oleh 1 

anak, untuk bagian event ditulis oleh 3 anak, 

dan untuk bagian re-orientation ditulis oleh 

1 anak. Dengan begitu metode chain writing 

bisa berjalan dengan baik. 

f. Peserta didik mulai membuat teks recount 

dengan metode chain writing.  

g. Peserta didik berdiskusi dalam membuat 

teks recount tersebut. 

h. Guru memantau keaktifan diskusi peserta 

didik dalam setiap kelompok dan membantu 

peserta didik yang mengalami kesulitan. 

i. Guru memantau bagaimana penggunaan 

metode chain writing dalam setiap 

kelompok. 

j. Peserta didik mengumpulkan hasil teks 

recount yang telah dibuat secara 

berkelompok dengan menggunakan metode 

chain writing. 

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan teks recount tersebut. 

b. Guru melakukan penutupan dengan salam. 

c. Guru dan peserta didik berdo’a bersama-sama 

Kegiatan Pembelajaran 

Pertemuan ke V 
Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada 

peserta didik. 

e. Guru mengaitkan materi pembelajaran 

dengan pengalaman peserta didik atau 

materi sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran 

yang akan dicapai. 
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Inti (60 menit) 

a. Dalam kegiatan ini metode chain writing 

akan dilakukan sesuai dengan prosedur 

sebagai berikut.  

b. Guru membagi peserta didik menjadi 7 

kelompok, setiap kelompok terdiri dari 5 

anak. 

c. Guru memberikan instruksi kepada peserta 

didik yaitu membuat teks recount secara 

berkelompok dengan menggunakan metode 

chain writing. 

d. Instruksi yang diberikan yaitu, teks recount 

yang dibuat dengan tema “studytour”. Teks 

recount terdiri dari 2 paragraf, setiap 

paragraf terdiri dari 5 kalimat.  

e. Untuk bagian orientation ditulis oleh 1 

anak, untuk bagian event ditulis oleh 3 anak, 

dan untuk bagian re-orientation ditulis oleh 

1 anak. Dengan begitu metode chain writing 

bisa berjalan dengan baik. 

f. Peserta didik mulai membuat teks recount 

dengan metode chain writing.  

g. Peserta didik berdiskusi dalam membuat 

teks recount tersebut. 

h. Guru memantau keaktifan diskusi peserta 

didik dalam setiap kelompok dan membantu 

peserta didik yang mengalami kesulitan. 

i. Guru memantau bagaimana penggunaan 

metode chain writing dalam setiap 

kelompok.  

j. Peserta didik mengumpulkan hasil teks 

recount yang telah dibuat secara 

berkelompok dengan menggunakan metode 

chain writing. 

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan teks recount tersebut. 

b. Guru melakukan penutupan dengan salam. 

c. Guru dan peserta didik berdo’a bersama-

sama. 
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Kegiatan Pembelajaran 

Pertemuan ke VI 

 

 

Pendahuluan (10 menit) 

a.  Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada peserta 

didik. 

e. Guru mengaitkan materi pembelajaran dengan 

pengalaman peserta didik atau materi 

sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Guru mengulas secara sederhana materi 

tentang teks recount. 

b. Guru memberikan post-test kepada peserta 

didik yaitu membuat teks recount dengan 

tema “festival”. 

c. Guru menjelaskan instruksi yang tertera 

dalam post-test dan menjelaskan apa saja 

poin-poin yang harus ada dalam teks recount 

yang akan dibuat. 

d. Peserta didik mulai mengerjakan post-test, 

guru memantau peserta didik satu persatu 

dalam mengerjakan post-test dan 

membantu peserta didik yang mengalami 

kesulitan. 

e. Peserta didik mengumpulkan hasil post-

test yang sudah dibuat.  

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan post-test. 

b. Guru memberikan feedback terhadap hasil 

post-test yang sudah dibuat. 

c. Guru melakukan penutupan dengan salam. 

d. Guru dan peserta didik berdo’a bersama-sama. 

Asesmen  Formatif: 

• Ketika peserta didik sedang mengerjakan 

tugas baik individu maupun kelompok, guru 

bisa berkeliling untuk memantau kegiatan 
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mereka. 

• Ketika guru menemukan peserta didik yang 

kurang aktif atau mengalami  kesulitan, guru 

bisa membantu dan mengarahkan mereka. 

Sumatif: 

• Peserta didik membuat teks recount dengan 

tema “holiday” secara individu. 

• Peserta didik membuat teks recount dengan 

tema “festival” secara individu. 

Pedoman Penilaian Rubrik terlampir 

Refleksi pembelajaran Peserta didik menyampaikan refleksi 

pembelajaran dengan cara menulis dikertas lalu 

dikumpulkan.  
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Appendix 3 Teaching Module Control Class 

MODUL AJAR BAHASA INGGRIS 

KELAS KONTROL 

Nama Penyusun Neta Puspitasari 

Sekolah SMP N 9 Purwokerto 

Mapel Bahasa Inggris 

Kelas 8E 

Fase  D 

Fase Capaian 

Pembelajaran 

Pada akhir fase D, peserta didik menggunakan teks 

lisan, tulisan dan visual dalam bahasa Inggris untuk 

berinteraksi dan berkomunikasi dalam konteks yang 

lebih beragam dan dalam situasi formal dan informal. 

Peserta didik dapat menggunakan berbagai jenis teks 

seperti narasi, deskripsi, prosedur, teks khusus (pesan 

singkat, iklan) dan teks otentik menjadi rujukan utama 

dalam mempelajari bahasa Inggris di fase ini. Peserta 

didik menggunakan bahasa Inggris untuk berdiskusi 

dan menyampaikan keinginan atau perasaan. 

Pemahaman mereka terhadap teks tulisan semakin 

berkembang dan keterampilan inferensi mulai tampak 

ketika memhami informasi tersirat. Mereka 

memproduksi teks tulisan dan visual dalam bahasa 

Inggris yang terstruktur dengan kosakata yang lebih 

beragam. Mereka memahami tujuan dan pemirsa 

ketika memproduksi teks tulisan dan visual dalam 

bahasa Inggris.    

Elemen Capaian 

 

 

 

 

 

 

Elemen Menulis-Mempresentasikan  

Pada akhir fase D, peserta didik mengkomunikasikan 

ide dan pengalaman mereka melalui paragraph 

sederhana dan terstruktur, menunjukkan 

perkembangan dalam penggunaan kosakata spesifik 

dan struktur kalimat sederhana. Menggunakan contoh, 

mereka membuat perencanaan, menulis, dan 

menyajikan teks informasi, imajinasi, dan persuasi 

dengan menggunakan kalimat sederhana dan majemuk 

untuk menyusun argumen dan menjelaskan atau 

mempertahankan suatu pendapat. 

Tujuan Pembelajaran Peserta didik mampu mengidentifikasi dan memahami 

fungsi sosial, struktur   teks, dan unsur kebahasaan teks 
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recount tentang kegiatan, kejadian, dan peristiwa yang 

telah terjadi sesuai dengan konteks penggunaannya. 

Peserta didik mampu membuat teks recount sesuai 

tema yang telah diberikan.  

Profil Pelajar Pancasila 6. Beriman, bertakwa kepada Tuhan YME, dan 

berakhlak mulia 

7. Bergotong royong 

8. Mandiri 

9. Kreatif 

10. Berpikir kritis 

Strategi Pembelajaran Model Pembelajaran: PJBL. 

Metode Pembelajaran: Student center, question 

answer. 

Sumber Belajar: Buku, internet, youtube. 

Sarana Prasarana: Laptop, PPT, LKPD, papan tulis, 

spidol, penghapus. 

Target Peserta Didik Peserta didik kelas VIII 

Kegiatan Pembelajaran 

Pertemuan ke I 

 

 

Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-

sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada 

peserta didik. 

e. Guru mengaitkan materi pembelajaran 

dengan pengalaman peserta didik atau 

materi sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Guru mengulas sedikit materi tentang teks 

recount. 

b. Guru memberikan pre-test kepada peserta 

didik yaitu membuat teks recount dengan 

tema “holiday”. 

c. Guru menjelaskan instruksi yang tertera 

dalam pre-test dan menjelaskan apa saja 

poin-poin yang harus ada dalam teks recount 

yang akan dibuat. 

d. Peserta didik mulai mengerjakan pre-test, 

guru memantau peserta didik satu persatu 

dalam mengerjakan pre-test dan membantu 

peserta didik yang mengalami kesulitan. 
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e. Peserta didik mengumpulkan hasil pre-test 

yang sudah dibuat. 

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan pre-test. 

b. Guru melakukan penutupan dengan salam. 

c. Guru dan peserta didik berdo’a bersama-

sama. 

Kegiatan Pembelajaran 

Pertemuan ke II  

Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-

sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada 

peserta didik. 

e. Guru mengaitkan materi pembelajaran 

dengan pengalaman peserta didik atau materi 

sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Guru menjelaskan materi tentang teks recount 

mulai dari pengertian, karakteristik, dan 

strukturnya.  

b. Guru bertanya kepada peserta didik tentang 

materi yang belum dipahami. 

c. Guru menjelaskan materi secara ulang dari 

awal. 

d. Guru memerintahkan peserta didik untuk 

menjelaskan kembali materi yang sudah 

disampaikan.  

e. Peserta didik menulis materi yang sudah 

dijelaskan. 

Penutup (10 menit) 

a. Guru memberikan pertanyaan sederhana 

kepada peserta didik seputar materi teks 

recount.  

b. Peserta didik menjawab pertanyaan guru 

secara bergantian. 

c. Guru melakukan penutupan dengan salam. 

d. Guru dan peserta didik berdo’a bersama-sama. 

Kegiatan Pembelajaran 

Pertemuan ke III 
Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 
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d. Guru memberi motivasi belajar kepada 

peserta didik. 

e. Guru mengaitkan materi pembelajaran dengan 

pengalaman peserta didik atau materi 

sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran 

yang akan dicapai. 

Inti (60 menit) 

a. Guru memberikan contoh teks recount kepada 

peserta didik berjudul “Came Late to The 

School”. 

b. Guru menjelaskan teks recount tersebut 

menggunakan bahasa Inggris dan bahasa 

Indonesia. 

c. Guru menjelaskan teks recount tersebut mulai 

dari karakteristiknya dan struktur teksnya 

berupa orientation, event, dan re-orientation. 

d. Peserta didik menulis contoh teks recount 

yang sudah dibahas bersama-sama. 

Penutup (10 menit) 

a. Guru bertanya kepada peserta didik tentang 

materi yang belum dipahami. 

b. Guru mengulas kembali materi teks recount 

secara sederhana. 

c. Guru melakukan penutupan dengan salam. 

d. Guru dan peserta didik berdo’a bersama-

sama. 

Kegiatan Pembelajaran 

Pertemuan ke IV 

 

 

Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-

sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada 

peserta didik. 

e. Guru mengaitkan materi pembelajaran 

dengan pengalaman peserta didik atau materi 

sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Peserta didik membuat teks recount dengan 

tema “covid 19” secara individu. 

b. Struktur teks recount harus mencakup 

orientation, event, dan re-orientation. 

c. Guru memantau peserta didik satu persatu 

dalam mengerjakan teks recount dan 
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membantu peserta didik yang mengalami 

kesulitan. 

d. Peserta didik mengumpulkan hasil teks recount 

yang sudah dibuat. 

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan teks recount. 

b. Guru melakukan penutupan dengan salam. 

c. Guru dan peserta didik berdo’a bersama-sama. 

Kegiatan Pembelajaran 

Pertemuan ke V 

 

 

Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada peserta 

didik. 

e. Guru mengaitkan materi pembelajaran dengan 

pengalaman peserta didik atau materi 

sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Peserta didik membuat teks recount dengan 

tema “bebas” secara individu. 

b. Struktur teks recount harus mencakup 

orientation, event, dan re-orientation. 

c. Guru memantau peserta didik satu persatu 

dalam mengerjakan teks recount dan 

membantu peserta didik yang mengalami 

kesulitan. 

d. Peserta didik mengumpulkan hasil teks recount 

yang sudah dibuat. 

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan teks recount. 

b. Guru meminta salah satu siswa untuk 

menceritakan teks yang sudah dibuat secara 

singkat. 

c. Guru melakukan penutupan dengan salam. 

d. Guru dan peserta didik berdo’a bersama-sama. 

Kegiatan Pembelajaran 

Pertemuan ke VI 

 

 

Pendahuluan (10 menit) 

a. Guru memberi salam (greeting). 

b. Guru dan peserta didik berdo’a bersama-sama. 

c. Guru memeriksa kehadiran peserta didik. 

d. Guru memberi motivasi belajar kepada 

peserta didik. 

e. Guru mengaitkan materi pembelajaran 
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dengan pengalaman peserta didik atau 

materi sebelumnya. 

f. Guru menjelaskan tujuan pembelajaran yang 

akan dicapai. 

Inti (60 menit) 

a. Guru mengulas secara sederhana materi 

tentang teks recount. 

b. Guru memberikan post-test kepada peserta 

didik yaitu membuat teks recount dengan 

tema “festival”. 

c. Guru menjelaskan instruksi yang tertera 

dalam post-test dan menjelaskan apa saja 

poin-poin yang harus ada dalam teks 

recount yang akan dibuat. 

d. Peserta didik mulai mengerjakan post-test, 

guru memantau peserta didik satu persatu 

dalam mengerjakan post-test dan 

membantu peserta didik yang mengalami 

kesulitan. 

e. Peserta didik mengumpulkan hasil post-

test yang sudah dibuat.  

Penutup (10 menit) 

a. Guru bertanya tentang kesulitan peserta didik 

dalam mengerjakan post-test. 

b. Guru memberikan feedback terhadap hasil 

post-test yang sudah dibuat. 

c. Guru melakukan penutupan dengan salam. 

d. Guru dan peserta didik berdo’a bersama-sama. 

Asesmen  Formatif: 

• Ketika peserta didik sedang mengerjakan 

tugas baik individu maupun kelompok, guru 

bisa berkeliling untuk memantau kegiatan 

mereka. 

• Ketika guru menemukan peserta didik yang 

kurang aktif atau mengalami  kesulitan, guru 

bisa membantu dan mengarahkan mereka. 

Sumatif: 

• Peserta didik membuat teks recount dengan 

tema “holiday” secara individu. 

• Peserta didik membuat teks recount dengan 

tema “festival” secara individu. 
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Pedoman Penilaian Rubrik terlampir 

Refleksi pembelajaran Peserta didik menyampaikan refleksi pembelajaran 

dengan cara menulis dikertas lalu dikumpulkan.  
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Appendix 4 Test Instruments Before Validation  

Students Worksheet 

Pre-Test Instrument 

Name   

Class   

Date  

Score   

 

Instructions: 

Write a recount text with the topic ”Holiday”! 

With the following conditions: 

1. The recount text consists of 2 paragraphs.  

2. Each paragraph consists of five sentences. 

3. Give the story appropriate title. 

4. The answer sheet is provided on page 2. 

5. This writing activity will be assessed based on writing skill rubric on page 3  

    and 4. 

6. The story should consists of: 

• When did your holiday? 

• Where did your holiday? 

• Who did your holiday? 

• What did your do? 

• How was your holiday? 
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Tabel Rubrik Penilaian 

Aspek Kriteria Skor 

Isi Sesuai dengan topik 20 

 Kurang sesuai dengan topik 15 

 Tidak sesuai dengan topik 10 

 Sangat tidak sesuai dengan topik 5 

Penyusunan Kalimat Sesuai dengan isi 20 

 Kurang sesuai dengan isi 15 

 Tidak sesuai dengan isi 10 

 Sangat tidak sesuai dengan isi 5 

Kosakata Pemilihan kata tepat 20 

 Pemilihan kata kurang tepat 15 

 Pemilihan kata tidak tepat 10 

 Pemilihan kata sangat tidak tepat 5 

Tata Bahasa Bisa dipahami 20 

 Kurang bisa dipahami 15 

 Tidak bisa dipahami 10 

 Sangat tidak bisa dipahami 5 

Struktur Generik Terstruktur  20 

 Kurang terstruktur 15 

 Tidak terstruktur  10 

 Sangat tidak terstruktur 5 
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Students Worksheet  

Post-test Instrument 

Name   

Class   

Date  

Score   

 

  Instructions 

  Write a recount text with the topic ”Festival”! 

  With the following conditions: 

  1. The recount text consists of 2 paragraphs.  

  2. Each paragraph consists of five sentences. 

  3. Give the story appropriate title. 

  4. The answer sheet is provided on page 2. 

  5. This writing activity will be assessed based on writing skill rubric on page 3 and 

4. 

  6. The story should consists of: 

• When did your festival? 

• Where did your festival? 

• Whom did your festival? 

• What did your do? 

• How was the festival? 

 

 

 

 

 

 

 



 

84 

Tabel Rubrik Penilaian 

Aspek Kriteria Skor 

Isi Sesuai dengan topik 20 

 Kurang sesuai dengan topik 15 

 Tidak sesuai dengan topik 10 

 Sangat tidak sesuai dengan topik 5 

Penyusunan Kalimat Sesuai dengan isi 20 

 Kurang sesuai dengan isi 15 

 Tidak sesuai dengan isi 10 

 Sangat tidak sesuai dengan isi 5 

Kosakata Pemilihan kata tepat 20 

 Pemilihan kata kurang tepat 15 

 Pemilihan kata tidak tepat 10 

 Pemilihan kata sangat tidak tepat 5 

Tata Bahasa Bisa dipahami 20 

 Kurang bisa dipahami 15 

 Tidak bisa dipahami 10 

 Sangat tidak bisa dipahami 5 

Struktur Generik Terstruktur  20 

 Kurang terstruktur 15 

 Tidak terstruktur  10 

 Sangat tidak terstruktur 5 
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Appendix 5 Test Instruments After Validation 

Students Worksheet 

Pre-Test Instrument 

Name   

Class   

Date  

Score   

 

Instructions: 

Write a recount text with the topic ”Holiday”! 

With the following conditions: 

1. The recount text consists of 2 paragraphs.  

2. Each paragraph consists of five sentences. 

3. Give the story appropriate title. 

4. The answer sheet is provided on page 2. 

5. This writing activity will be assessed based on writing skill rubric on page 3  

    and 4. 

6. The story should consists of: 

• When did you have your holiday? 

• Where did you have your holiday? 

• With whom did you have your holiday? 

• What did you do? 

• How was your holiday? 
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Tabel Rubrik Penilaian 

Aspek Kriteria Skor 

Isi Sesuai dengan topik 4 

 Kurang sesuai dengan topik 3 

 Tidak sesuai dengan topik 2 

 Sangat tidak sesuai dengan topik 1 

Penyusunan Kalimat Sesuai dengan isi 4 

 Kurang sesuai dengan isi 3 

 Tidak sesuai dengan isi 2 

 Sangat tidak sesuai dengan isi 1 

Kosakata Pemilihan kata tepat 4 

 Pemilihan kata kurang tepat 3 

 Pemilihan kata tidak tepat 2 

 Pemilihan kata sangat tidak tepat 1 

Tata Bahasa Bisa dipahami 4 

 Kurang bisa dipahami 3 

 Tidak bisa dipahami 2 

 Sangat tidak bisa dipahami 1 

Struktur Generik Terstruktur  4 

 Kurang terstruktur 3 

 Tidak terstruktur  2 

 Sangat tidak terstruktur 1 
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Students Worksheet  

Post-test Instrument 

Name   

Class   

Date  

Score   

 

  Instructions 

  Write a recount text with the topic ”Festival”! 

  With the following conditions: 

  1. The recount text consists of 2 paragraphs.  

  2. Each paragraph consists of five sentences. 

  3. Give the story appropriate title. 

  4. The answer sheet is provided on page 2. 

  5. This writing activity will be assessed based on writing skill rubric on page 3 and 

4. 

  6. The story should consists of: 

• When did you have your festival? 

• Where did you have your festival? 

• With whom did you have your festival? 

• What did you do? 

• How was the festival? 
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Tabel Rubrik Penilaian 

Aspek Kriteria Skor 

Isi Sesuai dengan topik 4 

 Kurang sesuai dengan topik 3 

 Tidak sesuai dengan topik 2 

 Sangat tidak sesuai dengan topik 1 

Penyusunan Kalimat Sesuai dengan isi 4 

 Kurang sesuai dengan isi 3 

 Tidak sesuai dengan isi 2 

 Sangat tidak sesuai dengan isi 1 

Kosakata Pemilihan kata tepat 4 

 Pemilihan kata kurang tepat 3 

 Pemilihan kata tidak tepat 2 

 Pemilihan kata sangat tidak tepat 1 

Tata Bahasa Bisa dipahami 4 

 Kurang bisa dipahami 3 

 Tidak bisa dipahami 2 

 Sangat tidak bisa dipahami 1 

Struktur Generik Terstruktur  4 

 Kurang terstruktur 3 

 Tidak terstruktur  2 

 Sangat tidak terstruktur 1 
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Appendix 6 Validation of Test Instruments 
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Appendix 7 The Sample of The Pre-Test in The Experimental Class 
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Appendix 8 The Sample of The Treatment in The Experimental Class 
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Appendix 9 The Sample of The Post-Test in The Experimental Class 
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Appendix 10 The Sample of The Pre-Test in The Control Class 
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Appendix 11 The Sample of The Post-Test in The Control Class 
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Appendix 12 The Results of Pre-Test Assesment Rubric in The Experimental 

Class 

 

No 

 

Student’s 

Name  

 

Content 

 

Organization 

 

Vocab 

 

Grammar 

 

Generic 

Structure 

Total 

(all 

amount 

x 5) 

1 WH 4 4 3 4 2 85 

2 DA 4 3 2 3 2 70 

3 DNRA 2 1 1 2 1 35 

4 PMW 4 3 3 4 1 75 

5 NANI 4 4 2 4 3 85 

6 RPM 4 3 3 3 1 70 

7 RDK 4 3 4 4 1 80 

8 AZP 4 4 4 4 3 95 

9 ITG 4 2 3 3 2 70 

10 WAS 4 4 3 4 2 85 

11 AV 1 1 1 1 1 25 

12 GFAP 4 4 2 2 1 65 

13 RAC 4 4 3 4 3 90 

14 JNA 4 4 3 4 2 85 

15 NAF 4 4 2 4 3 85 

16 SAP 4 4 2 4 2 80 

17 AKK 4 4 1 4 3 80 

18 RA 4 2 4 3 2 75 

19 MA 4 3 2 3 3 75 

20 MAS 4 4 3 4 3 90 

21 NPH 4 4 2 4 3 85 

22 ANR 4 4 2 4 1 75 

23 NCDB 4 4 2 4 2 80 
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24 SA 4 4 3 4 3 90 

25 SAEP 4 4 2 4 1 75 

26 D 4 4 2 4 3 85 

27 IZM 4 3 2 4 1 70 

28 AAF 4 4 3 4 2 85 

29 NIR 4 4 2 4 3 85 

30 SNNT 4 4 2 4 3 85 

31 NNF 4 3 3 3 2 75 

32 FAP 4 4 4 4 3 95 

 

Appendix 13 The Results of The Post-Test Asessment Rubric in The 

Experimental Class 

 

No 

 

Student’s 

Name  

 

Content 

 

Organization 

 

Vocab 

 

Grammar 

 

Generic 

Structure 

Total 

(all 

amount 

x 5) 

1 WH 4 4 4 4 3 95 

2 DA 4 4 3 4 2 85 

3 DNRA 2 2 2 2 2 50 

4 PMW 4 3 3 4 2 80 

5 NANI 4 4 2 4 3 85 

6 RPM 4 4 3 4 2 85 

7 RDK 4 2 2 4 2 70 

8 AZP 4 4 3 4 4 95 

9 ITG 4 4 3 4 3 90 

10 WAS 4 4 3 4 4 95 

11 AV 2 2 2 2 2 50 

12 GFAP 4 4 3 4 2 85 

13 RAC 4 4 2 4 4 90 
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14 JNA 4 4 3 4 2 85 

15 NAF 4 4 3 4 3 90 

16 SAP 4 4 2 4 3 85 

17 AKK 4 4 2 4 3 85 

18 RA 4 2 3 3 3 75 

19 MA 4 4 3 4 3 90 

20 MAS 4 4 3 4 4 95 

21 NPH 4 3 2 4 4 85 

22 ANR 4 4 4 4 3 95 

23 NCDB 4 4 4 4 3 95 

24 SA 4 4 2 4 3 85 

25 SAEP 4 4 3 4 2 85 

26 D 4 4 2 4 3 85 

27 IZM 4 4 3 4 3 90 

28 AAF 4 4 4 4 3 95 

29 NIR 4 4 3 4 3 90 

30 SNNT 4 4 3 4 3 90 

31 NNF 4 4 3 4 4 85 

32 FAP 4 4 2 4 2 80 
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Appendix 14 The Results of The Pre-Test Asessment Rubric in The Control 

Class 

 

No 

 

Student’s 

Name  

 

Content 

 

Organization 

 

Vocab 

 

Grammar 

 

Generic 

Structure 

Total 

(all 

amount 

x 5) 

1 ZNP 4 4 3 4 2 85 

2 NSF 1 1 1 1 1 25 

3 NMS 4 4 4 4 2 90 

4 NAMR 4 4 2 4 2 80 

5 LKG 1 1 1 1 1 25 

6 GNP 4 4 4 4 3 95 

7 ABT 4 4 3 4 3 90 

8 HIP 4 4 3 4 2 85 

9 AQM 4 4 3 4 3 90 

10 ZKP 4 4 2 4 2 80 

11 RSA 4 4 3 4 1 80 

12 ML 4 3 2 4 3 80 

13 AMT 4 4 2 4 3 85 

14 NWO 4 4 3 4 2 85 

15 DSP 4 4 3 4 3 90 

16 NFA 1 1 1 1 1 25 

17 AI 4 4 3 2 3 80 

18 SNS 4 4 3 4 2 85 

19 FES 4 4 3 4 2 85 

20 YFT 4 4 3 4 2 85 

21 RS 4 4 3 4 2 85 

22 AMA 4 4 3 4 1 80 

23 AMD 4 4 3 4 2 85 
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24 NPS 4 4 2 4 4 90 

25 SNA 4 4 4 4 2 80 

26 FLP 4 4 4 4 2 90 

27 FTI 4 4 3 4 1 80 

28 MAO 4 4 3 4 3 90 

29 ODNF 4 4 3 4 2 85 

30 IFK 4 4 2 4 2 80 

31 EDA 4 4 2 4 2 80 

32 LG 4 4 3 4 2 85 

 

Appendix 15 The Results of The Post-Test Asessment Rubric in The Control 

Class 

 

No 

 

Student’s 

Name  

 

Content 

 

Organization 

 

Vocab 

 

Grammar 

 

Generic 

Structure 

Total 

(all 

amount 

x 5) 

1 ZNP 4 4 3 4 2 85 

2 NSF 4 4 3 4 3 90 

3 NMS 4 4 3 4 2 85 

4 NAMR 4 4 2 4 3 85 

5 LKG 4 4 3 4 2 85 

6 GNP 4 3 3 3 3 80 

7 ABT 4 4 3 3 3 85 

8 HIP 4 4 3 4 2 85 

9 AQM 4 4 2 4 4 90 

10 ZKP 4 4 2 4 2 80 

11 RSA 3 2 2 2 2 55 

12 ML 4 4 2 4 2 80 

13 AMT 4 4 2 4 2 80 



 

140 

14 NWO 4 4 2 4 3 85 

15 DSP 4 4 3 4 3 90 

16 NFA 4 4 2 4 1 75 

17 AI 4 4 2 4 2 80 

18 SNS 4 4 2 4 2 80 

19 FES 4 4 2 3 3 80 

20 YFT 4 4 2 4 1 75 

21 RS 4 4 3 4 2 85 

22 AMA 4 4 2 4 2 80 

23 AMD 4 4 3 4 2 85 

24 NPS 4 4 3 4 2 85 

25 SNA 4 4 3 4 2 85 

26 FLP 4 4 3 4 3 90 

27 FTI 4 4 3 4 4 95 

28 MAO 4 4 2 4 2 80 

29 ODNF 4 4 2 4 3 85 

30 IFK 4 4 2 4 3 85 

31 EDA 4 4 2 4 4 90 

32 LG 4 4 4 4 2 90 
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Appendix 16 Documentation of The Learning Activity 

 

Pre-test in the experimental class at VIII F on, Monday, April 22nd, 2024. 
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Treatment the chain writing method at class VIII F on Monday, April 29th, 2024. 
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Treatment the chain writing method at class VIII F on Tuesday, April 30th, 2024. 
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Treatment the chain writing method at class VIII F on Monday, May 20th, 2024. 
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Post-test in the experimental class at VIII F on Tuesday, May 21st, 2024. 
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Pre-Test in the control class at VIII E on Thursday, April 18th, 2024. 
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Material in the control class at VIII E on Monday, April 22nd, 2024. 
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Post-Test in the Control Class at VIII F on Monday, May20th, 2024. 
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Appendix 17 Curriculum Vitae 
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Appendix 18 Transkrip  

 



 

151 

 


