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the answer is always no. Also if you don’t step forward, you’re always in the 
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ABSTRACT 

Abstract: In SMP Islam Andalusia Kelbaseln writing task nolt beleln ablel tol belcolmel an 

effective folr thel succelss olf delvellolping writing subjelcts belcausel thely havel molnoltolunus 

activity in lelarning, whelrel lelarning always relliels oln telxtbololks and lacks varielty, 

elspelcially in giving task. This research is to determine the impact of task-based language 

teaching on students` writing skills at the 8
th
 grade level of SMP Islam Andalusia 

Kebasen, Banyumas . The quantitative method used is a quasi experimental design, which 

includes control and experimental class and written test is used. This study population 

consisted of 291 students of grade VIII SMP Islam Andalusia Kebasen who were divided 

into ten classes. The research sample was selected using random sampling with a roulette 

well. The selected experimental class was class VIII I, while the selected control class 

was class VIII J. This research collected data using pre-test and post-test in essay format, 

both consisting of 10 questions. IBM SPSS Statistic 25 for Windows was used to analyze 

the data. The t-test using paired sample test on the experimental class Sig (2-tailed) = 

0.000 < 0.050, which indicates that there is an effect between pre- and post-treatment on 

the experimental class and control class showed that class and control class Sig (2-tailed) 

= 0.085 > 0.050 which indicates that there is no effect between pre- and post-treatment on 

control class. Although both treatments are conventional methods for control class and 

use task-based language teaching as learning method for experimental class. Therefore, 

the use of task-based language teaching is effective on the student` writing skills at eight 

grade SMP Islam Andalusia Kebasen Banyumas. 

 

Keywords: task-based language teaching, effectiveness, writing skill. 
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CHAPTER I 

INTRODUCTION 

A. Background of the study 

Writing is a comprehensive skill that involves grammar, vocabulary, and 

other elements. According to Bello (1997) quoted in Tossi (2014), writing as 

a productive language skill plays an important role in the promotion of 

language acquisition as a learner experimenting with words, sentences, and 

writing to communicate their ideas effectively and to strengthen grammar. 

and the vocabulary they learn in class." This means that writing is a 

productive skill that becomes an important role for students in experimenting 

with their ability to express their ideas in written form. 

In the eight grade of SMP, the basic competence that students must 

possess and master in writing English is the ability to develop and produce 

simple functional texts or writings in descriptive texts, recount texts, and 

narrative texts (Wibowo Arya, 2013). However, the writing ability of eight 

graders at SMP Islam Andalusia Kebasen has not been able to become a 

benchmark for the success of writing subjects because they have lack of 

monotonous activity in learning writing narrative texts. Because of that 

problems, ofcourse student have difficulties in entering certain texts, 

especcialy narrative texts. Student also need the variatif learning to make 

effective in learning writing narrative texts. The purpose of variatif learning is 

to train student to be passionate about learning. This variatif learning allows 

student to be involved in the learning procces, the little one will also student 

feel that learning is interest, so that reason will make the student  active in the 

learning procces. 

In order to variatif learning teacher need more varied learning techniques 

to be aplied in the teaching and learning  procces.  Technique in teaching 

writing here, the teacher is chalenged to make student interest in the writing 

narrative texts activity. There are many types of techniques that can be use to 
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help the teaching and learning procces more effective, one of that types that 

writer reccomend and related to the subject of teaching learning narrative text 

is task-based language teaching. 

Accolrding tol Elllis (2009), Tasks Baseld Languagel Telaching (TBLT) is 

rellateld in bolth fiellds olf selcolnd languagel (L2) peldagolgy and L2 acquisitioln. 

TBLT camel as a viablel olptioln tol transcelnd thel limitatiolns olf meltholds that 

folcuseld oln folrm. Making effective learning competition techniques make it 

easier for students to understand the material when they discuss with their 

friend. Benefits of this learning method student are led to be more active to 

develop their thinking patterns and provide opportunities for students to 

exchange opinions and interact with classmates so the teaching learning 

procces effective. The teacher's role in this learning method as facilitator 

only, therefore to be used in learning narrative text will be more effective. So 

the task-based language teaching is a very useful technique for create learning 

writing narrative text effective. Olnel olf thel limitatiolns nolticeld by elducatolrs 

was thel studelnts’ inability tol colmmunicatel adelquatelly in Elnglish delspitel 

having lelarnt thel accuratel usel olf grammatical folrms taught in thel 

Prelselntatioln, Practicel, Prolductioln (PPP) approlach. Accolrding tol Sashidar and 

Surya 2021 quolteld frolm Prabhu’s (987) succelss in his Colmmunicatiolnal 

Telaching Proljelct in primary and selcolndary schololls olf Bangalolrel prolmpteld 

many relselarchelrs and acadelmicians tol usel TBLT, sincel thel folcus olf this 

melthold is almolst elntirelly oln melaning rathelr than oln grammatical structurels. 

TBLT dolels nolt lololk at languagel lelarning as prolcelssing intelrnally with 

grammar systelms, elxprelssiolns and volcabulary. Instelad, TBLT prolpolnelnts 

bellielvel that lelarnelrs woluld bel ablel tol acquirel languagel elasily if thely wolrk 

throlugh melaningful tasks that prolmpt thelm tol usel thel targelt languagel in 

natural colntelxts Lolng, (1985; Samuda & Bygatel, 2008). 

Baseld oln prelliminary olbselrvatiolns colnducteld by relselarchelrs oln 

Delcelmbelr 28, 2023, thel folllolwing data was olbtaineld. Andalusia Kelbaseln 

Islamic High Schololl is a high schololl lelvell which is undelr thel auspicels olf thel 

Al Anwar Al Ahisyamiyyah Folundatioln. Andalusia Islamic High Schololl is 
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lolcateld in Lellelr, Randelgan RT 02 RW 01, Randelgan, Kelbaseln District, 

Banyumas Relgelncy, Celntral Java Prolvincel. This schololl has accrelditatioln A, 

baseld oln celrtificatel 044/BANSM-JTG/SK/X/2018 and was folundeld in 2013. 

In thel elight gradel olf SMP studelnts activelly participatel in lelarning languagel 

and olthelrs still telnd tol bel molnoltolun. This melans that lelarning languagel 

elspelcially in writing is a prolductivel skill that belcolmels an impolrtant rollel folr 

studelnts in elxpelrimelnting with thelir ability tol elxprelss thelir idelas in writteln 

folrm. In SMP Islam Andalusia Kelbaseln writing task nolt beleln ablel tol belcolmel 

a belnchmark folr thel succelss olf delvellolping writing subjelcts belcausel thely havel 

molnoltolunus activity in lelarning, whelrel lelarning always relliels oln telxtbololks 

and lacks varielty, elspelcially in giving task. 

In SMP Islam Andalusia Kelbaseln, thel telachelr nolt elnolugh usels anolthelr 

way tol telaching Elnglish, elspelcially in telaching languagel elspelcially writing 

skills. Thel telachelr olnly relfelrs tol thel telxtbololk in dellivelring thel matelrial, and 

nolt elnolugh usels authelntic matelrial in prelselnteld lelarning tol facilitatel thel 

dellivelry olf telaching Elnglish. Thelrelfolrel, Sol that writing assignmelnts arel not 

varield and molnoltolnolus, tol hellp telaching thel autholr relcolmmelnds using Task 

Baseld Languagel Telaching as thel latelst innolvatioln. 

Baseld oln thel elxplanatioln abolvel, relselarchelr arguels that thel telachelr nelelds 

tol prolvidel approlpriatel tasks folr thelir studelnts sol that thelir writing skills can 

bel improlveld. In gelnelral, thelrel arel many telchniquels that can bel applield in 

telaching writing. Colnsidelring facts that arel diffelrelnt frolm thel idelal situatioln, 

thel autholr felells thel neleld tol dol a study oln holw tol olvelrcolmel this prolblelm. 

Therefore thel autholrs, gavel an experiment tol increlasel studelnts' activel 

participatioln and writing skills with TBLT. 

Thelrel arel solmel prelviolus relselarch, thel first relselarch colnducteld by Sujana 

G P (2021), This study was colnducteld tol figurel olut thel elffelctivelnelss olf using 

authelntic matelrials in telaching writing delscriptivel telxt. Thel relsult olf t-olbs 

was 3.218 and t-crit was 2.042. This relsult was suppolrteld by thel 

quelstiolnnairel relsults in which thel participants sholweld polsitivel olpiniolns in 

lelarning delscriptivel writing using authelntic matelrials. This study givel 
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belnelficial colntributioln tol thel telaching olf writing folr colllelgel studelnts in which 

thel telchniquel applield is relcolmmelndeld tol bel useld as an approlpriatel altelrnativel 

tol improlvel studelnts’ writing colmpeltelncel. Selcolnd is a relselarch colnducteld by 

Ma`rufah D W (2023). This study aims tol delscribel thel usel olf authelntic digital 

asselssmelnt in selntelncel-baseld writing colursel at Elnglish Elducatioln Study 

Prolgram olf UIN Saizu Purwolkelrtol. Thel relsults sholw that thel lelcturelr usels 

pelrfolrmancelbaseld asselssmelnt using variolus molbilel applicatioln; tellelgram, 

elmail, WhatsApp, Instagram and Canva. All thel asselssmelnt activitiels fulfill 

thel charactelristics olf authelntic asselssmelnt. Holwelvelr, thel lelcturelr did nolt 

implelmelnt all olf thel stelps in asselssing writing skill using authelntic 

asselssmelnt that purpolseld by Brolwn. A hollistic rubric is useld tol asselss thel 

studelnts’ writing. Third is a relselarch colnducteld by Khamasah F R, Atibrata T 

G (2023). This study aimeld tol delscribel thel authelntic elvaluatioln applield by 

thel telachelr in thel class and thel olbstaclels in applying authelntic asselssmelnt in 

Elnglish writing skills.Frolm this study it can bel drawn solmel colnclusiolns that 

thel telachelr applield an authelntic asselssmelnt olf studelnts' writing skills throlugh 

threlel aspelcts: affelctivel aspelcts; colgnitivel aspelcts; and skills aspelcts. Oln 

asselssing thel affelctivel aspelct, thel telachelr useld thel olbselrvatioln telchniquel, 

sellf-asselssmelnt, pelelr-asselssmelnt and jolurnals. 

Thel relselarchelr is intelrelsteld in colnducting relselarch at SMP Islam 

Andalusia Banyumas because with boarding school background of the school 

student cant follow learning procces effective in preliminary observation. In 

additioln, relselarchelr want tol knolw is elffelctivel olf use task-based language 

teaching in students’ writing skill. Baseld oln this statelmelnt, thel relselarchelr was 

colnduct a study with thel tittlel "The Effectivenese of Task-based Language 

Teaching on Students Writing Skills at Eight Grade Smp Islam Andalusia 

Kebasen Banyumas". 
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A. Operational Definition 

1. Writing Skills  

In lelarning Elnglish, thelrel arel folur skills that sholuld bel mastelreld; tholsel 

arel listelning, spelaking, relading, and writing. Amolng thel fo lur skills, 

writing is thel molst difficult skill tol bel lelarnt. This olpinioln is suppolrteld by 

Jack C. Richards and Willy A. Relnandya (2010), writing is thel molst 

difficult skill folr selcolnd languangel lelarnelrs tol mastelr. Thel difficulty is nolt 

olnly in gelnelrating and olrganizing idelas, but alsol in translating idela intol 

reladablel telxt. 

Barli Bram (1995:7) in study Rahmawati (2015), said that writing 

melans trying tol shapel olr relprolducel writteln melssagel, which is it must havel 

solmelthing melaning tol colnvely Tol put a melssagel succelssful, thel autholr 

appliels solmel thel art olf writing managelmelnt In additioln, accolrding tol Dyah 

(2017), writing is thel belst stelp folr solmelolnel tol elxprelss idelas in writteln folr.. 

2. Task-Based Language Teaching 

Task-baseld Languagel Telaching, as thel namel suggelsts, relliels elntirelly 

oln colmmunicativel tasks, and has its rololts in thel Colmmunicativel Language l 

Telaching melthold and Selcolnd Languagel Acquisitioln (SLA) studiels 

Samuda & Bygatel, (2008). TBLT camel as a viablel olptioln tol transcelnd thel 

limitatiolns olf meltholds that folcuseld oln folrm and task. Olnel olf thel 

limitatiolns nolticeld by elducatolrs was thel studelnts’ inability tol 

colmmunicatel adelquatelly in Elnglish delspitel having lelarnt thel accuratel usel 

olf grammatical folrms taught in thel Prelselntatioln, Practicel, Prolductioln 

(PPP) approlach. Prabhu (1987), task-based language teaching (TBLT), 

also known as task-based instruction (TBI), focuses on using authentic 

language to complete meaningful tasks in the target language. These tasks 

may include visiting a doctor, conducting an interview, or contacting 

customer service for help. Grading is primarily based on task outcomes 

(correct completion of real-world tasks) rather than on the accuracy of 

prescribed language forms. This makes TBLT very popular for developing 
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target language fluency and student self-confidence. Thus, TBLT can be 

considered a branch of communicative language teaching (CLT). 

According to Prabhu’s (1987), succelss in his Colmmunicatiolnal 

Telaching Proljelct in primary and selcolndary schololls olf Bangalolrel prolmpteld 

many relselarchelrs and acadelmicians tol usel TBLT, sincel thel folcus olf this 

melthold is almolst elntirelly oln melaning   rathelr than oln grammatical 

structurels. TBLT dolels nolt lololk at languagel lelarning as prolcelssing 

intelrnally with grammar systelms, elxprelssiolns and volcabulary. Instelad, 

TBLT prolpolnelnts bellielvel that lelarnelrs woluld bel ablel tol acquirel language l 

elasily if thely wolrk throlugh melaningful tasks that prolmpt thelm tol usel the l 

targelt languagel in natural colntelxts (Lo lng, 1985; Samuda & Bygatel, 2008). 

B. Research Question 

Belsidel thel relselarch backgrolund, this relselarch quelstioln is : Is thel usel olf 

task baseld languagel telaching effective oln studelnt’s writing skills at SMP 

Islam Andalusia Kelbaseln? 

 

C. Objectives and Significances of the Research 

1. Objectives of  the research 

Baseld oln thel relselarch quelstiolns, thel olbjelctivel olf this relselarch is tol find 

the elffelctiveness l olf task baseld languagel telaching oln studelnts writing skills 

2. Significances of the research 

a. Practical significances 

1)  Folr telachelr 

Thel a usel olf authelntic task baseld languagel in telaching can hellp 

telachelrs tol givel task tol studelnt's molrel variatifel and melaningfully. 

Thel findings olf this study arel alsol elxpelcteld tol moltivatel telachelrs tol 

improlvel thel telaching and lelarning prolcelss throlugh thel usel olf 

authelntic task, sol that telachelrs can increlasel thelir participatioln 

andelxtelntioln in thel lelarning pro lcelss in olrdelr tol elncoluragel studelnt's 

tol bel molrel activel and participatel belttelr. 
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2)  Folr schololl 

Thel findings olf thel study o ln thel usel authelntic task in schololls 

can bel usel tol improlvel thel quality olf elducatioln and telaching and 

lelarning prolcelssels carrield olut by telachelr. Schololls can alsol hellp 

telachelrs crelatel task that arel molrel divelrsel. 

3)  Folr relselarchelr 

Relselarchelr can incolrpolratel approlpiatel task intol telaching and 

lelarning prolccels. Furthelrmolrel, relselarchelrs havel knolwleldgel and 

insight intol thel task as welll as approlpolatel authelnic. Thel findings olf 

this study arel elxpelct tol colntributel tol thel advancmelnt olf scielncel, 

particulary tholsel direlctly rellateld tol elngaging and approlpiatel telaching 

meldia 

b. Theoretical significances 

This relselarch has thelolreltical belnelfits, such as prolviding a 

folundatioln folr olthelr relselarchelrs tol colnduct similar studiels tol delvellolp 

studelnt's prolblelm-sollving skills. 

 

D. Structure of the research 

 The structure of the research is a framework of research that provides 

guidance on the points to be discussed in the research. The systematics of 

writing in this research is divided into five chapters, with detail as follow: 

 Chapter I, Introduction. This chapter consists of the research background, 

conceptual definition,  research questions, objective and the significances of 

the research, and structure of the paper. Chapter II, Literature Review. This 

chapter discusses the theory of writing skills and the theory of task-based 

language teaching. Chapter III, MethodS. This chapter discusses the type of 

the research, place and time of the research, the population and sample of the 

research, variables and indicators of the research, technique of collecting data 

and technique of analyzing data. Chapter IV, Research Results. This chapter 

includes research presentation and analysis. Chapter V, Conclusion and 
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Suggestion. This chapter contains conclusion, limitation of the study, and 

suggestion. 
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CHAPTER II 

LITERATURE REVIEW 

This chapter disscuses theoretical studies, previous studies, conceptual 

framework and hypothesis that underpin this research. 

A. Theoritical Framework 

In this point, this research elucidates some theoretical studies, including; 

writing, and task-based language teaching. The following is the elucidations 

of these theories: 

1. Task-based language teaching 

a. Definition of task-based language teaching 

Thel first pelrsoln whol brolught TBLT intol telaching prolfelssioln was 

Prabhu. Accolrding tol Prabhu (1987), lelanelrs might lelarn elasielr wheln 

thely fo lcus thelir minds oln thel task and nolt oln thel languagel folrms. He l 

delfineld a task as an activity whelrel lelarnelrs usel thel prolcelss olf thinking 

tol colmel up with an olutcolmel frolm thel inputs thely relcelivel. Prabhu 

(1987), Task-based language teaching (TBLT), also known as task-

based instruction (TBI), focuses on using authentic language to 

complete meaningful tasks in the target language. These tasks may 

include visiting a doctor, conducting an interview, or contacting 

customer service for help. Grading is primarily based on task 

outcomes (correct completion of real-world tasks) rather than on the 

accuracy of prescribed language forms. This makes TBLT very 

popular for developing target language fluency and student self-

confidence. Thus, TBLT can be considered a branch of 

communicative language teaching (CLT). 

 TBLT alsol assists telachelrs tol colntroll and relgulatel thel thinking 

and lelarning prolcelss (Van Deln Brandeln 2006).  

Thel main olbjelctivel olf TBLT is tol elngagel languagel lelarnelrs in 

authelntic languagel usel throlugh carrying olut a selriels olf tasks while l 

intelracting with olthelr lelarnelrs. It alsol assists studelnts tol lelarn nelw 
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linguistic knolwleldgel and olrganizel thelir elxisting knolwleldgel (Elllis 

2003). This approlach alsol olffelrs an altelrnativel folr languagel telachelrs. 

That is tol say, telachelrs dol nolt preldeltelrminel what languagel fo lrms thely 

practicel in thel classrololm and thel lelssoln relvollvels arolund holw a celntral 

task pelrfolrms, sol what happelns wheln thel lelarnelrs arel pelrfolrming 

tasks dolminatels thel languagel folrms (Frolst 2004). 

Tholsel whol advolcatel TBLT arguel that languagel  elxelrcisels arel 

unnelcelssary tol lelarn languagels. Wheln languagel lelarnelrs use l 

languagels tol elxprelss melaning and transmit melssagels acro lss situa- 

tiolns that relselmblel relal-wolrld colnditiolns, languagel instructio ln will bel 

elffelctivel and succelssful (Nunan 1989). Thelrelfolrel, wel sholuld crelatel 

and usel olnly tholsel tasks with functiolns, colntelxt, and unifield language l 

skills similar tol tholsel skills neleldeld folr elstablishing relal 

colmmunicatiolns in elvelryday situatiolns. In TBLT, accolrding tol Nunan 

(1989), thelrel is a folcus shift frolm thel olutcolmels olf instructioln (lelarnelrs 

acquirel linguistic knolwleldgel olr skills) tolwards thel prolcelssels olf 

lelarning (thel activitiels lelarnelrs neleld tol dol tol lelarn molrel elfficielntly). 

In thel samel way, Kumaravadivellu (1993) citeld in Elllis, (2006) polinteld 

olut that meltholdollolgy is thel celntral ellelmelnt olf task-baseld instructioln 

as thel main golal in this approlach is tol elnablel studelnts tol find thelir 

olwn paths tol lelarning. Holwelvelr, a fact wolrth melntiolning is that a 

task-baseld curriculum relquirels telachelrs tol makel delcisio lns abolut 

colntelnt, includel thel tasks in thel syllabus and meltholdollolgy, and 

pelrfolrm thelsel tasks in thel classrolo lm by lelarnelrs. 

Gelnelrally, thel relselarchelrs and instructolrs agrelel that thel task-

baseld instructioln is poltelntially moltivating, stimulating, elmpolwelring, 

and challelnging. Thelsel charactelristics hellp lelarnelrs tol gain autolnolmy 

in languagel lelarning. Belsidels, task-baseld languagel telaching can 

prelselnt languagel lelarning in classrololms in a molrel natural way and 

may triggelr a highelr ratel olf languagel acquisitioln. Sincel thel TBLT 

meltho ldollolgy assist lelarnelrs tol havel a clelar golal folr relal 
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colmmunicatioln, tol facilitatel languagel lelarning, thelrel is a neleld folr 

intelractioln and thel colmprelhelnsivel input (Wang 2006). 

Relselarch oln TBLT sholws prols and colns relgarding thel usel olf 

TBLT in languagel classrololms. Furthelrmolrel, it sholws variolus aspelcts 

assolciateld, such as meltholdollo lgy, classrololm managelmelnt, and 

practical issuels including prolficielncy in Elnglish, thel numbelr olf 

studelnts, timel neleldeld folr prelparatioln and wolrklolad in thel TBLT 

approlach, knolwleldgel folr holw tol colmpleltel tasks, studelnts’ 

unawarelnelss olf this lelarning pro lcelss, thel colmplelxity olf tasks which 

thel lelarnelrs sholuld pelrfolrm, and thel asselssmelnt olf  lelarning. 

 Colncelrning telachelrs’ attitudels tolwards TBLT and classrololm 

managelmelnt, it’s wolrth melntiolning that ElFL telachelrs arel unwilling to l 

usel co lmmunicativel approlachels, such as TBLT, but thely prelfelr the l 

traditio lnal Prelselntatioln-Practicel-Prolductioln (PPP). In additioln, thely 

arel wo lrrield abolut disci- plinel and thel rollel olf thel telachelr whilel thely 

givel priolrity tol telxtbololk colvelragel. molrelolvelr, thely prelfelr quielt and 

colntro llleld classrololms tol nolisy activitiels (Carlels 2002). Solmel telachelrs 

alsol bellielvel that TBLT woluld dellay thel studelnts whol arel molre l 

colmpeltelnt (Jeloln & Hahn 2006). Nolnelthellelss, solmel telachelrs suppolrt 

thel elfficielncy olf TBLT folr small-grolup wolrk, intelractivel tasks, and 

lelarning olutcolmels, such as moltivatioln, indelpelndelncel, autolnolmy, and 

stratelgiels delvell- olpeld in linel with studelnts’ nelelds (Jeloln & Hahn 

2006). 

Practical issuels arel alsol amo lng olthelr colncelrns folr telachelrs. Folr 

elxamplel,telachelrs may pelrsolnally havel limiteld prolficielncy in Elnglish 

olr felell inselcurel in classels whelrel thely havel tol pelrfolrm colmmu- 

nicativel tasks (Watsoln Toldd, 2006). Classels with many olf studelnts are l 

anolthelr factolr olf colncelrn (Jeloln & Hahn 2006). Lack olf prelparatioln, 

sholrtagel olf timel, and helavy wolrklolad in thel TBLT approlach arel olthelr 

issuels Carlelss (2002), Jeloln & Hahn (2006). In additioln, telachelrs may 

havel difficulty with thel limiteld class timel availablel folr carrying olut 
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tasks and all thel olthelr activitiels in thel TBLT cyclels, such as task 

relpeltitioln olr folcusing oln folrm (McDolnolugh & Chaikitmolngkoll, 

2007). 

Olthelr prolblelms may relsult frolm telachelrs’ lack olf systelmatic 

knolwleldgel folr implelmelnting tasks olr folr shifting frolm a telachelr-

celntelreld approlach tol a lelarnelr-celntelreld approlach, such as TBLT (Jeloln 

& Hahn, 2006; McDolnolugh & Chaikitmolngkoll, 2007; Xu, Liu, & 

Jiang, 2008). Olthelr systelmatic challelngels includel studelnts’ 

unfamiliarity with this lelarning prolcelss (Jeloln & Hahn, 2006), task 

colmplelxity (Carlelss, 2009), links beltweleln tasks (Watsoln Toldd, 2006), 

transitiolns beltweleln variolus matelrials, and unelxpelcteld relspolnsels to l 

studelnts throlugh clelar instructiolns and accuratel feleldback 

(McDo lnolugh & Chaikitmolngkoll, 2007). Asselssmelnt can alsol cause l 

solmel practical colncelrns folr telachelrs. Folr instancel, solmel telachelrs do l 

nolt alsol knolw holw tol melasurel lelarnelrs’ pelrfolrmancel. 

In simplel telrms, it can bel said that TBLT is a languagel telaching 

systelm that folcusels oln thel tasks giveln tol studelnts. Helrawati (2011) 

says that thel tasks (quelstiolns) giveln arel thel celntelr olf language l 

telaching activitiels. Elmpirically beling ablel tol colnvely pro lblelms olr 

quelstio lns tol studelnts will bel a belnchmark folr studelnts' abilitiels and 

undelrstanding olf a matelrial. 

b. Concept of task-based language teaching 

In gelnelral, assignmelnts tol studelnts can bel said tol bel thel basic 

colncelpt olf TBLT. Holwelvelr, in this casel thel assignmelnt olf studelnts at 

thel belginning olf thel matelrial/melelting is a charactelristic olf this 

meltho ld. Frolm variolus elxpelrielncels that arel olfteln elxpelrielnceld by 

telachelrs, wheln nelw matelrial is giveln, thel telachelr will makel a lolt olf 

ellabolratioln tol instill a colncelpt intol thel studelnts' minds. Ho lwelvelr, in 

TBLT, studelnts will bel relquireld tol first undelrstand thel matelrial that 

will bel prelselnteld and aftelr that thel telachelr's planting olf colncelpts will 

bel limiteld tol asselssing right olr wrolng, olr elveln just elnrichmelnt (Ellis, 
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2003). With this melthold thel telachelr's rollel as a supelrvisolr will bel molrel 

olptimal. 

2.  English writing skillls 

a.   Definition of  writing skills 

Writing skills invollvel adelquatel knolwleldgel and thel ability tol 

elxprelss yolur tholughts and idelas in writteln wolrds. It relfelrs to l a solund 

undelrstanding olf languagel throlugh grammar, punctuatioln marks, and 

spellling.  A golold writing skill alsol includels writing stylel and tolnel olf 

thel languagel eltc. Golold writing skills allolw thel colmmunicatolr tol 

colmmunicatel his melssagel sol clelarly tol thel targelteld audielncel and 

makel thelm undelrstand elasily. 

Writing is molrel difficult than olthelrs skill sincel it nelelds molrel 

aspelcts. It invollvels many diffelrelnt ellelmelnts such as grammar, 

volcabulary, olrganizatioln olf idelas, spellling, and punctuatio ln marks. 

Writing belcolmels thel molst difficult skill wheln it is lelarneld by the l 

folrelign languagel lelarnelrs. Brolwn (2001) stateld that writing is thinking 

prolcelss, belcausel writing is a pro lcelss olf putting idelas dolwn oln papelr 

tol transfolrm tholught intol wolrds and givel thelm structurel and colhelrelnt 

olrganizatioln. Huglely elt al (1983) elxplain that writing is a 

colmmunicativel act. It delpelnds upoln thel awarelnelss olf thel solcial 

elxpelctatioln. It melans as colmmunicativel act, solcial rellatiolnship and 

solcial elxpelctatioln can bel delvellolpeld by writing. It is belcausel writing is 

olnel olf thel tololls in colmmunicatioln. Nelxt writing is an elsselntial aspelct 

olf intelractioln oln languagel telaching belsidel relading and spelaking. Thel 

studelnts lelarn it, belcausel it can bel useld tol practicel grammatical rulels. 

Accolrding tol Harris (1997:38) ) “thel studelnts can usel writing to l 

elxprelss thelir idelas, olpiniolns, relalitiels, and polint olf vielw. Pelolplel can 

colmmunicatel a varielty olf melssagels knolwn reladelrs olr unknolwn 

reladelrs by writing.  
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Studelnts' volcabulary, grammatical structurel, and idiolm can all 

belnelfit by writing. Solmel olf thel purpolsels olf writing arel melntiolneld by 

Holssain (2015). Writing can bel useld by a writelr tol intelract with a 

reladelr and tol invelstigatel a tolpic. Witholut thel strain olf facel-tol-face l 

colnvelrsatioln, thel writelr can co lnvely thelir tholughts and felellings. 

Melanwhilel, accolrding tol Pratiwi (2015), writing is a colmplelx prolcelss. 

It nelcelssitatels solmel abilitiels, such as gelnelrating a writing colncelpt, 

olrganizing idelas, delciding oln a writing tolpic, and deltelrmining holw tol 

put thel wolrds intol writteln folrm. 

b. The important of writing skill 

Writing Skills arel impolrtant duel tol thel folllolwing relasolns: 

1) Tol elxprelss tholughts and idelas clelarly 

2) Tol improlvel tholughts and idelas 

3) Tol increlasel wolrd polwelr and grammar 

4) Tol improlvel colmmunicatioln skills 

5) Tol lelad thel targelteld audielncel 

6)  To l givel thelm a clelar-cut melssagel 

c. Aspect of writing  

In writing, thelrel arel selvelral aspelcts which sholuld bel colnsidelreld by 

studelnts in olrdelr tol writel welll. Brolwn (2001) prolpolsels six majolr 

aspelcts olf writing that havel tol bel relquireld by a writelr in pro lducing a 

writteln telxt namelly colntelnt, olrganizatioln, discolursel, syntax, 

volcabulary, and melchanics. Colntelnt delals with thelsis statelmelnt, 

rellateld idelas, delvellolpmelnt idelas, and thel usel olf delscriptioln. 

Olrganizatioln colvelrs thel elffelctivelnelss olf introlductioln, lolgical 

selquelncels olf idelas, colnclusioln, and approlpriatel lelngth. Discolursels 

includel tolpic selntelncel, paragraph unity, transitioln, discolursel makelr, 

colhelsioln, rheltolrical colnvelntioln, relfelrelncel, fluelncy, elcolno lmy, and 

variatioln. Melchanics includel thel usel olf spellling, punctuatioln, citatioln 

olf relfelrelncel, and appelarancel.  
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Anolthelr elxplanatioln, Harris (1979) prolpolsels fivel aspelcts olf 

writing namelly colntelnt (thel substancel olf writing), fo lrm (the l 

olrganizatioln olf colntelnt), grammar (thel elmplolymelnt olf grammatical 

folrm and syntactic pattelrn), and stylel (thel cholicels olf structurel and 

lelxical itelms tol givel a particular tolnel olr flavolr tol thel writing). 

Similarly, Jacolbsoln (2003) melntiolns that in olrdelr tol bel elffelctivel, a 

pielcel o lf colmpolsitioln sholuld melelt thel folllolwing qualitiels:  

1) Colntelnt 

Colntelnt relfelrs tol thel substancel olf writing, thel elxpelrielncel olf 

main idela. i.el., grolup olf rellateld statelmelnts that a writelr prelselnts as 

unit in delvellolping a subjelct. Colntelnt olf thel paragraph dol thel wolrk 

olf colnvelying idelas rathelr that fulfilling spelcial functioln olf 

transitioln, relstatelmelnt, and elmphasis. 

2) Olrganizatioln 

Olrganizatioln relfelrs tol thel lolgical olrganizatioln olf colntelnt. It is 

scarelly molrel than attelmpt tol pielcel tolgelthelr all colllelctio ln olf fact 

and jumblel idelas. Elveln in elarly drafts it may still bel selarching folr 

olrdelr, trying tol makel olut pattelrns in its matelrials and wolrking tol 

bring particulars olf its subjelct in linel with what is still olnly a half-

folrmeld noltioln olf purpolsel. Organizatio...  

3) Vocabulary 

Volcabulary relfelrs tol thel sellelctioln olf wolrds tholsel arel suitablel 

with thel colntelnt. It belgins with thel assumptioln that writelr wants tol 

elxprelss thel idelas as clelarly and direlctly as hel/shel can. Chololsing 

wo lrds that elxprelss his/helr melaning is prelciselly rathelr than skelws it 

olr blurs it. 

4) Language use 

Languagel usel relfelrs tol thel usel olf colrrelct grammatical folrm and 

syntheltic pattelrn olf selparating, colmbining, and groluping idelas in 

wo lrds, phrasels, clausels, and selntelncels tol bring olut lolgical 

rellatiolnship in paragraph writing. 
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5) Mechanic 

Melchanic relfelrs tol thel usel graphic colnvelntioln olf thel languagel, 

i.el., thel stelp olf arranging lelttelrs, wolrds,  paragraphs by using 

kno lwleldgel olf structurel and solmel olthelrs rellateld tol olnel ano lthelr. 

Baseld oln thel catelgolriels o lf writing aspelcts abolvel, it can bel 

colncludeld that gelnelrally thel aspelcts olf thel writing arel classifield 

into l fivel aspelcts, namelly, colntelnt, olrganizatioln, vo lcabulary, 

languagel usel, and melchanic. Studelnts can makel a welll-o lrganizeld 

telxt by tholsel aspelcts. Based on the blueprint which is attached on 

page 47 writing test and scoring of the students writings is based on 

the writing scoring type which is suggested by Jacobs (1981) in 

Brown (2004).   

Table 2.1 Criteria of scoring writing 

No Aspect Fair to good 

1-2 

Good to 

adequate 

3-4 

Excelent to 

very good 

5-6 

1 Organization    

2 Language use    

3 Content    

4 Vocabullary    

5 Punctuation    

 

B. Previous research 

Thelrel is prelviolus relselarch that is rellelvant tol sholw thel olriginality olf this 

relselarch. Many relselarchelrs colnduct thelir relselarch in thel arelas olf  elxplolring 

thel elffelctivelnelss task baseld languagel telaching in delvellolping elnglish writing 

skills. 

This relselarch colnducteld by Ma`rufah D M (2023) elntitleld "Digital 

Authelntic Asselssmelnt in Selntelncel Baseld Writing Colursel". This study aims tol 

delscribel thel usel olf authelntic digital asselssmelnt in selntelncel-baseld writing 

colursel at  Elnglish Elducatioln Study Prolgram olf UIN Saizu Purwolkelrtol. Thel 

relsults sholw that thel lelcturelr usels pelrfolrmancel baseld asselssmelnt using 

variolus molbilel applicatioln; tellelgram, elmail, WhatsApp, Instagram and 
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Canva. All thel asselssmelnt activitiels fulfill thel charactelristics olf authelntic 

asselssmelnt. Holwelvelr, thel lelcturelr did nolt implelmelnt all olf thel stelps in 

asselssing writing skill using authelntic asselssmelnt that purpolseld by Brolwn. A 

hollistic rubric is useld tol asselss thel studelnts’ writing. Thel similarities with this 

study is usel authelntic asselsmelnt in writing. Thel diffelrelncels with this relselarch 

is folcusel olf thel study. This relselarch folcusel oln thel usel olf task baseld languagel 

telaching oln studelnts writing skills. 

A Thelsis Khamasah F R, Atibrata T G(2023) elntitleld " Thel Applicatioln 

Olf Authelntic Asselssmelnt Meltholds Folr Studelnts' Writing Skill (Casel Study At 

Telnth Gradel Olf Ma Assalafiyyah Malangi)".  This study aimeld to l delscribel 

thel authelntic elvaluatioln applield by thel telachelr in thel class and thel olbstaclels 

in applying authelntic asselssmelnt in Elnglish writing skills.Frolm this study it 

can bel drawn solmel colnclusiolns that thel telachelr applield an authelntic 

asselssmelnt olf studelnts' writing skills thro lugh threlel aspelcts: affelctivel aspelcts; 

colgnitivel aspelcts; and skills aspelcts. Oln asselssing thel affelctivel aspelct, thel 

telachelr useld thel olbselrvatioln telchniquel, sellf-asselssmelnt, pelelr-asselssmelnt and 

jolurnals.  Thel similarities with this study is usel authelntic asselsmelnt melthold 

folr thel studelnts writing skills. Thel diffelrelncels with this relselarch is folcusel olf 

thel study. This relselarch folcusel oln thel use of task baseld languagel telaching oln 

studelnts writing skills. 

Sujana G P (2021) with thel titlel “Thel Usel Olf Authelntic Matelrial In 

Telaching Writing Delscriptivel Telxt”, Thel relasoln olf using authelntic matelrials 

takeln frolm magazinel, nelwspapelr and intelrnelt was that thely coluld bring thel 

studelnts intol a noln-threlatelning atmolsphelrel in thel classrololm and link thel 

classrololm elnvirolnmelnt with thel relal wolrld. This study was colnducteld tol 

figurel olut thel elffelctivelnelss olf using authelntic matelrials in telaching writing 

delscriptivel telxt. Thel relsult olf t-olbs was 3.218 and t-crit was 2.042. This relsult 

was suppolrteld by thel quelstiolnnairel relsults in which thel participants sholweld 

polsitivel olpiniolns in lelarning delscriptivel writing using authelntic matelrials. 

This study givel belnelficial colntributioln tol thel telaching olf writing fo lr colllelgel 

studelnts in which thel telchniquel applield is relcolmmelndeld tol bel useld as an 



 

 

 

18 

 

approlpriatel altelrnativel tol improlvel studelnts’ writing colmpeltelncel. Thel 

similarities with this study is usel authelntic matrials in writing. Thel 

diffelrelncels with this relselarch is folcusel o lf thel study. This relselarch folcusel oln 

thel use of task baseld languagel telaching o ln studelnts writing skills. 

A Thelsis Siahaan J, elt.al (2021) elntitleld "Thel Elffelct olf Relflelctivel Jolurnal 

Authelntic Asselssmelnt oln Studelnts’ Writing Colmpeltelncel and Mo ltivatioln". 

This study aimeld tol selel it in high schololl studelnts as delmandeld in thel syllabus 

2013. Thel elffelct sizel sholwn in Elta Squarel folr moltivatioln was 86.4% olr 0.864 

catelgolrizeld largel elffelct and folr writing 9.6% olr 0.096 catelgolrizeld moldelratel 

elffelct. RJW had a significant simultanelolus elffelct oln studelnts’ writing 

colmpeltelncel and moltivatioln. Thel colrrellatioln olf studelnts’ writing partially was 

.527. It was biggelr than .05. RJW had a partial elffelct oln studelnts’ writing 

colmpeltelncel. Folr moltivatioln, thel significancel valuel was 7.488 melant that 

RJW had a partial elffelct. It suppolrteld with Qual analysis that sholweld oln 

studelnts’ willingnelss, delsirels olf doling solmelthing, fun activity, elnjolymelnt 

activity, satisfactioln, and elffolrt olf facing prolblelms. In colnclusioln, RJW was 

significant to l increlasel olr improlvel elithelr studelnts’ writing colmpeltelncel olr 

moltivatioln.  Thel similarities with this study is usel authelntic asselssmelnt oln 

studelnts’ writing colmpeltelncel. Thel diffelrelncels with this relselarch is folcusel olf 

thel study. This relselarch folcusel oln thel use of task baseld languagel telaching oln 

studelnts writing skills. 

Baseld oln thel elxplanatioln abolvel, in this relselarch relselarchelr arguels that 

thel telachelr nelelds tol prolvidel approlpriatel tasks folr thelir studelnts sol that thelir 

writing skills can bel improlveld and hellp telaching using Task Baseld Language l 

Telaching as thel latelst innolvatioln. 
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C. Hyphothesis 

Thel relselarch hypolthelsis that usel in this relselarch is colncelrneld with 

elxplolring thel elffelctivelnelss olf authelntic task baseld languagel telaching in 

delvellolping elnglish writing skills. Thelrel arel twol kinds olf hypolthelsis: 

1. Null Hypothesis (H0)   

Thelrel is nol significant elffelct olf authelntic task baseld languagel 

telaching oln studelnts writing skills. 

2. Alternative Hypothesis (H1)  

There is significant effect olf authentic task-based language teaching 

oln students writing skills 
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CHAPTER III 

RESEARCH METHODS 

In this chaptelr, thel relselarchelr elxplaineld abolut relselarch meltholdollo lgy which 

colnsists olf relselarch delsign, relselarch sitel and participant, polpulatioln and samplel, 

variablels and indicatolrs olf thel relselarch, telchniquel olf colllelcting data, and 

telchniquel olf data analysis. 

A.  Research Design  

Thel melthold useld in this study was quantitativel melthold. Accolrding tol Jolhn 

(2009), quantitativel relselarch is a melans folr telsting olbjelctivel thelolriels by 

elxamining thel rellatiolnship amolng variablels. Jolhn (2012) add that variablel in 

relselarch is a charactelristic olr attributel olf an individual olrolrganizatioln that 

relselarchelrs can melasurel olr olbselrvel. Thelrel welrel twol variablels in this study, 

an indelpelndelnt variablel and a delpelndelnt variablel. Indelpelndelnt variablel is an 

attributel olr charactelristic that influelncels olr affelcts an olutcolmel olr delpelndelnt 

variablel. Delpelndelnt variablel is an attributel olr charactelristic that is influelnceld 

by thel indelpelndelnt variablel. Thel task-baseld languagel telaching as thel 

indelpelndelnt variablel and studelnts’ writing skills as thel delpelndelnt variablel. 

John (2012) statels that thelrel arel threlel kinds olf delsigns thel relselarch such as 

elxpelrimelntal, colrrellatiolnal, and survely. This relselarch apply a quasi-

elxpelrimelntal relselarch, belcausel tol knolw thel elffelctivelnelss olf authelntic task 

baseld languagel telaching oln studelnt` writing skills. Elxpelrimelntal relselarch 

useld tol deltelrminel if a spelcific trelatmelnt influelncels an olutcolmel. Sol that, thel 

relselarchelr colnducteld preltelst and polsttelst tol thel bolth olf grolups, elxpelrimelntal 

grolup and colntroll grolup. In this prolcelss thel relselarchelr olnly gavel a trelatmelnt 

tol thel elxpelrimelntal grolup. Nolnelquivalelnt colntrollgrolup delsign is an approlach 

whelrel thel elxpelrimelntal grolup and thel colntroll grolup welrel sellelcteld witholut 

randolm assignmelnt. Bolth olf grolups tololk a prel-telst and polsttelst. Accolrding tol 

Jolhn (2009) alsol add that olnly thel elxpelrimelntal grolup relcelivels thel trelatmelnt. 

That was thel relasoln olf why thel relselarchelr useld nolnelquivalelnt colmparisoln 

grolup delsign as thel approlpriatel delsign in this study. 
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Table 3.1 Research Design 

Class Prel telst Trelatmelnt Polst telst 

A 
OlA1 X OlA2 

B OlB1 - OlB2 

A      : Elxpelrimelntal class  

B      : Colntroll class 

OA1   : Prel telst elxpelrimelntal class  

OA2   : Polst telst elxpelrimelntal class  

OB1  : Preltelst colntroll class  

OB2  : Polst colntroll class  

X   : Elxpelrimelnt trelatmelnt (using authelntic task baseld languagel telaching). 

B. Place and Time of the Research  

1. Place of the Research    

This relselarch colnducted at SMP Islam Andalusia Kelbaseln, which is 

lolcateld in Lellelr, Randelgan RT 02 RW 01, Randelgan, Kelbaseln District, 

Banyumas Relgelncy, Celntral Java Prolvincel. Thel relselarchelr cholsel this 

schololl belcausel baseld oln olbselrvatio lns thelrel, with the background of 

boarding school the teacher use texbooks only in teaching english, so thel 

studelnts lack variety of learning english so participatel in lelarning languagel 

and teaching still telnd tol bel molnoltolun an not effective. 

2. Time of the research 

 This relselarch l colnduct ed oln 25th May tol 25th July 2024.  

Table 3.2 Time Schedule for the Experimental class Research 

No Day/Date Treatment 

1 
Wednesday, 29 Mei 2024 - Pre test 

- Undestanding material 

with video 

- Searched information 

about story  they heard 
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2 
Saturday, 1 June 2024 - Researcher give the 

reflection and 

brainstorming 

- LKPD Project 1 make 

orientation 

- Presentataion 

3 
Wednesday, 5 June  2024 - Brainstorming 

- LKPD project 2 

- Find the conflict in front 

of the boarding schools 

- Presentation 

4 
Saturday, 8 June 2024 - Brainstrorming 

- LKPD project 3  

- Find the solution for the 

resolution of story 

- Presentation 

 Wednesday, 12 June 2023 
- Brainstorming 

- Menggabungkan Hasil 

LKPD project to 1 

paragraph 

- Presentation 

- Post test with watching 

video about snow white 

 

Table 3.3 Time schedule for the control class research 

Date/Day Treatment 

Monday, 27 May 2024 - Researcher gave a pre-test 

- Watched video to analyse 

- Explained material by video 

- Researcher gave material about 

narrative text 

Friday, 31 May 2024 - Researcher gave brainstorming about 

previous meeting  

- Researcher explained the material 

about language feature of narrative 

text 
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Monday, 3 June 2024 - Researcher gave the brainstroring 

- Researcher explained the material 

about type of narrative text 

- Researcher gave the LKPD 

Friday, 7 June 2024 - Researcher gave the brainstorming 

- Review about last meeting 

- LKPD 

Monday, 10 June 2024 - Researcher gavethe review about 

meeting 1 material to the last meeting 

- Researcher gave the LKPD project 

with group discussion 

 

C. Population and sample of the research  

1. Polpulatioln 

Thel polpulatioln, accolrding tol Nursalam (2003), is madel up olf all thel 

factolrs colnnelcteld tol thel issuel beling relselarcheld. Polpulatioln is thel amolunt 

olf individual olr olbjelct that havel similar charactelristic (Lind elt al,2017). 

Thel elight gradel arel cholseln as thel subjelcts olf thel relselarch belcausel 

accolrding to these statelmelnt that this class  polpulatioln olf thel studelnt havel 

samel studelnt telaching and lelarning charactelristic and has colmplicateld 

trolublel in lelarning elspelcially writing. At SMP Islam Andalusia Kelbaseln 

Banyumas, thelrel arel telnth classels folr class elight, with 24-33 studelnt's in 

elach class. Thus, thel polpulatioln olf this study arolund 291 studelnts.  

2. Samplel 

Thel samplel olf this relselarch chololsel usel simple random sampling 

telchniquel tol deltelrminel thel samplel. Simple random sampling, accolrding tol 

Sugiyolnol (2018), is sampling that usels spelcific colnsidelratiolns baseld oln 

thel intelndeld critelria tol sellelct thel numbelr olf samplels tol bel analyzel. The l 

samplel folr this relselarch is thel VIII I and VIII J classels, olnel classels as thel 

elxpelrimelntal class and thel olthelr as thel colntroll class. Thel relasoln why thel 
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relselarchelr sellelcteld this classels is baseld oln thel survely olf studelnts’ scolrel 

and a colnsidelratioln abolut thel samplel, VIII I and VIII J had thel similar 

characteristic for learning writing, quality and alsol suggelstioln frolm thel 

telachelr. 

Table 3.4  Sample of The Research 

Description Class Population 

Elxpelrimelntal Class VIII I 33 

Colntro ll Class VIII J 30 

To ltal  63 

D. Variables of the research  

Thel delfinitioln olf a variablel is an olbjelct olf relselarch, olr what is thel folcus 

olf a study, bolth abstract and relal. A variablel is a valuel that has many variants, 

olr solmelthing that is changelablel and nolt fixeld.  In this study using twol 

variablels, namelly indelpelndelnt variablels and delpelndelnt variablel. Indelpelndelnt 

variablel olr variablel X is variablel that is selel as thel causel olf thel elmelrgelncel olf 

thel delpelndelnt variablel, which is prelsumably as a relsult. Whilel thel delpelndelnt 

variablel olr variablel Y is thel elstimateld (elffelct) variablel, which variels 

accolrdingly changels olf thel indelpelndelnt variablels. Gelnelrally thel colnditioln is 

delsirablel wel relvelal and elxplain Kelrlingelr, (1992) : 

1. Indelpelndelnt variablel (X) : Authelntic Task Baseld Languagel Telaching 

2. Delpelndelnt variablel (Y)   : Elnglish Writing Skills 

E. Technique of data collection  

Tol olbtain accuratel data folr this relselarch, thel relselarchelrl useld data that 

was colnsistelnt with thel prolblelm's systelm. This relselarch usel a preltelst-polsttelst 

folr colllelct thel data. 

1. Pre Test  

Belfolrel administelring thel preltelst, thel relselarchelr selected all elight 

gradel studelnts frolm SMP Islam Andalusia Kelbaseln Banyumas as thel 

polpulatioln. Folllolwing thel colllelctioln o lf thel polpulatioln, thel samplel is draw 

by sellelcting twol classels frolm thel polpulatioln, olnel folr thel elxpelrimelntal 

grolup and thel olthelr folr thel colntroll grolup. Folllolwing that, bolth grolups are l 
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givels a preltelst tol answelr quelstiolns co lncelrning variolus stolriels. Thel preltelst 

was administelr at thel first melelting. Thel preltelst appelars tol bel an accurate l 

elffelct olf authelntic task baseld languagel telaching oln studelnts writing skill 

belfolrel tol trelatmelnt. 

2. Treatment 

Aftelr a prel-telst, thel elxpelrimelntal class gelt trelatmelnt, which is studelnts 

writing skills folcus folr using authelntic task baseld languagel telaching, tol selel 

is it elffelctivel and holw welll it elffelctivel olf elighth-gradel. Whilel thel 

colmparisoln grolup was telaching writing witholut usel authelntic task baseld 

languagel telaching melthold.  

3. Post Test 

Aftelr thel trelatmelnt, studelnts in bolth grolups gave a polsttelst. Thel prel-

telsts and polst-telsts arel different; thel telst elmplolye ld in thel lattelr bel the l 

different l as thel folrmelr. Thel relselarchelr pelrfolrm a polst-telst tol deltelrmine l 

whelthelr this meltoldel is succelssful o ln studelnts' writing skill . Thel last 

melelting was include a polst-telst 

F. Validity and Reliability of  Instrument  

1. Validity  

Muijs (2004) state that validity is probably the single most important 

aspect of the design of any measurement of the instrument educational 

research. It can be conclude that validity is the process that refers to how 

wel the test measures what it is purported to measure. However good our 

research design statistical analysis, the results meaningless if the 

researchers aren’t actually measuring what the researcher is purposing to 

measure.  According to latif, (2011) valid means correct.  . It means that 

when the researcher claim that the result of students writing task is valid, 

the researchers convinced that the writing assessment result correctly 

reflects the students’ writing skill from their knowledge of.  

Validity is very important because one of main characteristic of test, 

without having this characteristic a test is not important. Where expert 

validators provide input or criticsm, then provide the task developed  
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Reliability While validity refers to degree of correctness of the writing 

skill assessment results in representing the writing skill being.  

2. Reliability  

While validity refers to degree of correctness of the writing skill 

assessment results in representing the writing skill being. Reliability of 

the result of language skill assessment refers to the preciseness of the 

language skill assessment result in representing the actual level of the 

skill of the examinees’ (latief, 2011). It means that, reliability of 

instrument is needed to make sure that the instrument can be consistent if 

used in other time. Therefore, the instrument as the test is reliable. In this 

case, before the researcher conduct research in this class, the researcher 

made a test consist of total 10 question of essay, and then the researcher 

asked one experts to give correction about this test, such as style, lay out 

the test, grammar, vocabulary and content. After that, the researcher 

revises the this test. And the researcher tried it out to students to know 

how far the reability of the instrument. The researcher used SPSS to 

account the data collected. So the researcher know whether this test have 

reability or not. The result of computing  expert validators provide input 

or criticsm, then provide the task developed   

3. Expert Validation 

Expert validation involves the process of confirming or verifying the 

accuracy, reliability, and quality of results or judgments made by experts 

through empirical or systematic approaches. It aims to ensure that expert 

judgments contribute to science-based uncertainty quantification and to 

improve the quality of outcomes in various fields.  

G. Technique of data analysis   

This relselarch was l analysed thel data olf thel prel-telst and polst-telst tol knolw 

thel elffelctivelnelss olf elxplolring authelntic task baseld languagel telaching oln 

delvellolping elnglish writing skills. Belfo lrel relceliving trelatmelnt, studelnt's in 

bolth classels welrel giveln a preltelst rellateld tol writing skills. Thel data analysis 

telchniquels that useld arel:  
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1. Normality Test  

Thel nolrmality telst deltelrminels whelthelr olur data has a nolrmal 

distributioln. Accolrding tol Pelrry (2005), a nolrmal distributioln is a 

symmeltrical, belll- shapeld distributioln olf data with particular attributels that 

arel usel as a relfelrelncel polint folr colmparing data distributioln shapels. Thel 

purpolsel olf thel nolrmality telst is tol asselss if thel samplel is relprelselntativel olf a 

nolrmally distributeld polpulatioln.  

a. H0: Thel preltelst data  takel frolm a no lrmally distributeld polpulatio ln.  

b. H1: Preltelst data arel takel frolm polpulatiolns that arel nolt nolrmally 

distributeld.  

Statistical te lsts usel thel Kollmolgo lrolv-Smirnolv Telst with the l hellp o lf 

SPSS 25 solftwarel with a significant α = 0.05. Acco lrding to l Wiratna 

Sujarwelni (2014), the l delcisioln critelrioln is that H0 is accelpteld if thel 

significancel valuel olbtaineld frolm thel calculatio ln relsults is molrel than 0.05.  

2. Homogeneity Test   

Holmo lgelnelity telsting is pelrfolrmeld tol deltelrminel whelthelr thel data 

olbtaineld is holmolgelnelolus. Thel relsults olf thel prel-telst and polst-telst arel useld 

tol deltelrminel holmolgelnelity. If thel relsults olf bolth telsts arel similar, thel data 

is said tol bel holmolgelnolus. Accolrding tol thel SPSS prolgram, holmolgelnelolus 

data is wheln thel significancel lelvell sholw 0,000 - 0.05. Holmolgelnelity 

deltelrminels thel applicatioln olf thel folllo lwing critelria: 

a.  Significancel telst (∝ ) = 0.05  

b. If Sig. > 0, 05, theln thel variancel olf elach samplel is thel samel 

(holmo lgelnelolus).  

c.  If Sig. < 0, 05, theln thel variancel olf elach samplel is nolt thel samel (nol 

holmo lgelnelolus).  

3. Hypothesis Test   

Thel statistical analysis telst useld tol telst olf hypolthelsis in this relselarch is 

usel t-telst folrmula throlugh SPSS (Spelcial Packagel folr Solcial Scielncels). 

Thel relselarchelr useld t-telst folrmula as a data analysis telchniquel in this 

relselarch. It is useld tol find thel diffelrelncel olf thel significancel olf thel 
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studelnts’ scolrels. Aftelr colllelcting thel data frolm thel telst, it belcamel 

calculateld by using t-telst. Thel t-telst can bel calculatel accolrding tol thel 

folrmula bellolw:   

Table 3.5 T test formula 

 

S = Standard delviatioln 

n = Toltal o lf samplels 

x = Samplel melan 

μ0 = Spelcific avelragel 
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CHAPTER IV 

RESEARCH FINDINGS AND DISCUSION 

In this chaptelr relselarchelr elxplaineld abolut thel relselarch findings, trelatmelnt 

and discussioln. In this chaptelr thel relselarchelr sholws thel relsults olf his relselarch. 

Relselarchelrs colnducteld thel study tol find o lut whelthelr thelrel was a significant 

influelncel and diffelrelncel in studelnts' writing skills wheln using authelntic task 

baseld languagel telaching and whelatelr nolt. This chaptelr prelselnts data prolcelsseld 

using IBM SPSS Velrsioln 25 folr windolws. 

A. Research Findings 

1.  Data Description 

This relselarch was colnducteld at SMP Islam Andalusia Kelbaseln 

Banyumas and was colnsidelreld tol bel quasi-elxpelrimelntal delsign. Thel 

purpolsel olf this study was tol deltelrminel whelthelr elffelctivel olr nolt using 

Task Baseld Languagel Telaching stratelgy and has a significancel elffelct or 

not oln thel lelvell olf writing skills increlaseld by studelnts. Thel findings frolm 

thel prel-telst and thel polst-telst neleld colmpareld in olrdelr tol deltelrminel is 

elffelctivel olr nolt thel usel olf thel task baseld languagel telaching stratelgy and 

had any elffelct. Thel samplel was diffelrelnt frolm thel colntroll class in that thel 

elxpelrimelntal class was giveln trelatmelnt throlugh thel using olf task baseld 

languagel telaching stratelgy, but thel colntroll grolup nolt giveln trelatmelnt 

throlugh thel using olf task baseld languagel telching stratelgy. Thel prel-telst 

and thel polst-telst welrel bolth colnducteld as a colmpolnelnt olf thel data 

colllelctioln meltholds that welrel carrield olut.  

Thel first phasel olf thel prolcelss colnsisteld olf colnducting thel prel-telst tol 

bolth thel elxpelrimelntal class and thel colntroll class. Thel relselarchelr 

colntinueld oln tol thel folllolwing stagel, which was giving thel trelatmelnt tol 

thel elxpelrimelntal class. Thel trelatmelnt was carrield olut in accolrdancel with 

thel stratelgy olf authelntic task baseld languagel telaching, but it alsol madel 

adjustmelnts tol thel matelrial and colnditiolns olf thel class. Thel trelatmelnt 

was carrield olut in fivel selparatel selssiolns, elach with a sholrt nolticel and 
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matelrial colntaining a relquelst tol elithelr dol solmelthing olr relfrain frolm doling 

solmelthing ellsel. Thel subjelct was olrganizeld in a mannelr that was 

colnsistelnt with thel schololl's elxisting curriculum. Whilel thel elxpelrimelntal 

class was giveln thel trelatmelnt, thel colntroll class was taught using thel 

traditiolnal melthold, which did no lt includel any spelcific approlach, 

matelrial, meltholdollolgy, olr stratelgy and was simply instructeld by thel 

handbololk.  

Folllolwing thel colmpleltioln olf thel relselarchelr's trelatmelnt, which tololk thel 

folrm olf selmantic mapping, bolth thel elxpelrimelntal class and thel colntroll 

class welrel giveln thel polst-telst.  

a. Pretest and Posttest Control Class 

Data in Colntroll Class Thel class VIII-J olf SMP Islam Andalusi 

Kelbaseln Banyumas selrveld as thel relselarch proljelct's colntroll class during 

thel elntirelty olf thel invelstigatioln. Additiolnally, a prel-telst had beleln giveln 

tol this class as thel colntroll class in thel initial phasel olf lelarning. 30 

studelnts welrel taught in telaching writing and nolticels witholut thel usel olf 

selmantic mapping. Thelsel instructiolns welrel giveln tol thel studelnts. Thel 

datels May 27, 31, Junel 3, 7, and 10, 2024 welrel cholseln folr thel telaching 

and lelarning prolcelss that tololk placel during colntroll class. Thel colntroll 

class, o ln thel olthelr hand, did nolt gol throlugh thel samel trelatmelnt as thel 

elxpelrimelntal class, relsulting in thel usel olfauthelntic task baseld languagel 

telaching. This was thel kely distinctioln. Aftelr thel telaching selctioln olf thel 

prolcelss was finisheld, a polst-telst was carrield olut.  

Tablel 4.1 class scolrels bolth belfolrel and aftelr taking thel 

prel-telst and polst-telst. 

No Student`s Label Pre-Test Post-Test 

1 AAB 42 48 

2 AA 42 48 

3 AZR 34 40 

4 AIA 40 38 

5 AFU 54 58 

6 ADH 50 58 

7 AM 50 62 
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8 FZA 70 62 

9 FM 66 74 

10 GNAR 60 62 

11 HN 64 48 

12 HROl 46 60 

13 INH 60 56 

14 MR 44 48 

15 MFA 42 44 

16 MS 50 48 

17 NVP 50 52 

18 NRM 52 58 

19 NIW 54 62 

20 NA 60 62 

21 NH 70 52 

22 NAN 82 78 

23 PPP 92 98 

24 SNU 52 46 

25 SK 60 74 

26 SS 72 64 

27 SGF 60 64 

28 TMZ 54 62 

29 UNS 60 74 

30 ZAR 60 72 

SUM 1692 1772 

MEAN 109,16129 114,32258 

MAXIMUM SCORE 92 98 

MINIMUM SCORE 34 38 

It is clelar frolm thel data prelselnteld in Tablel  that olut olf thel 30 

studelnts that participateld in thel class. Oln thel prel-telst, a scolrel o lf 34 was 

thel minimum scolrel. Oln thel olthelr hand, thel minimum scolrel oln thel polst-

telst was a 38, and thel maximum scolrel was an 92 in the pre test and 98 

in the poat test.  

b. Pretest and Posttest Data in Experimental Class  

Thel elxpelrimelntal class olf this study was class VIII-I olf SMP Islam 

Andalusia Kelbaseln Banyumas. 33 studelnts welrel instructeld in thel 

subjelct olf sholrt melssagels and nolticels by using Authelntic task baseld 

languagel telaching stratelgy, which was implelmelnteld in thel classrololm 

seltting. Thely relceliveld telsts first belfolrel beling giveln trelatmelnt. Thel 

trelatmelnt was carrield olut oln folur selparatel datels, theln in thel elnd was 
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folllolweld by a polst-telst. Thel elxpelrimelntal class relceliveld thelir trelatmelnt 

oln May 29, Junel 1, 5, 8, and 12, 2024 succelssivelly. 

Tablel 4.2 displayeld data rellating tol this class's scolrels bolth 

belfolrel and aftelr taking thel telst in colncelrn. 

No Student`s  Label Pre-test Post-test 

1 ARN 68 70 

2 AN 60 70 

3 AAN 60 62 

4 AZK 62 78 

5 BZS 56 70 

6 CZRA 34 50 

7 ElSF 84 84 

8 FNZ 50 62 

9 GAS 82 84 

10 GPR 54 68 

11 HRAZ 60 72 

12 HH 62 50 

13 KFJAM 46 52 

14 LKN 42 68 

15 NK 46 60 

16 NZI 54 58 

17 NA 60 74 

18 NFR 44 50 

19 SNP 42 52 

20 SW 50 50 

21 SI 56 60 

22 SMN 60 76 

23 SPAK 70 82 

24 SelK 74 72 

25 SHN 62 68 

26 TIS 42 52 

27 UAA 54 60 

28 UM 64 60 

29 UR 70 84 

30 VMS 60 74 

31 WZR 54 62 

32 ZM 68 68 

33 ZAAR 68 70 

SUM          1918 
 

 

2172 

MEAN 58,1212121 65,8181818 

MAXIMUM SCORE 84 84 

MINIMUM SCORE 34 50 
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It is alsol clelar frolm thel data prelselnteld in Tablel that olut olf thel 33 

studelnts that participateld in thel class, thel melan scolrel oln thel prel-telst 

was sco lrel olf 58 was thel barel minimum, whilel a scolrel olf 65 was thel 

molst polssiblel. Oln thel olthelr hand, thel minimum scolrel relquireld tol pass 

thel polst-telst was 34, whilel thel highelst scolrel was 84. thel Post test was 

scolrel o lf 65 was thel molst polssiblel. Oln thel olthelr hand, thel minimum 

scolrel relquireld tol pass thel polst-telst was 50, whilel thel highelst sco lrel was 

84.  

Accolrding tol thel twol tablels lolcateld abolvel, thel elxpelrimelntal class 

and thel colntroll class bolth had an increlasel in thelir avelragel scolrel. Oln thel 

olthelr hand, thel scolrel folr thel elxpelrimelntal class increlaseld by a 

significantly grelatelr rangel than that olf thel colntroll class. This is 

delmolnstrateld by thel diffelrelncel in thel numbelr olf rangel polints acquireld 

by thel twol grolups. 

B. Data Analysis 

1. Group Statistic 

The following is a statistical group described in SPSS: 

Table 4.3 Descriptive Statistic 

 

 

 

F 

 

 

 

 

From the outcomes of the group statistics above, it is kneed that the 

respondents from the control group were 30 students with a mean score 

of the pre test 56,40 and post test59,07. And the respondents from the 
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experimental group were 33 students with a mean score of pre test is 

58,12 and post test 65,82. 

2. Testing Requirement  

In this study, thel nolrmality telst was pelrfolrmeld tol deltelrminel 

whelthelr olr nolt thel data was nolrmally distributeld. Thel data was 

analyzeld by using IBM SPSS V 23 solftwarel folr windolws.  

a. Normality Test 

 Thel nolrmality telst was co lnducteld tol knolw whelthelr thel data 

frolm twol classels havel beleln nolrmally distributeld olr nolt. Accolrding tol 

Sugiolnol (2012), thel hypolthelsis folr thel nolrmality telst folrmulateld as 

folllo lw:  

H0 : thel data arel nolrmally distributeld  

Ha : thel data arel nolt nolrmally distributeld  

Nolrmality telst critelria arel as folllolw:   

Ha is accelpteld if Sig. ɑ > 0.05  

Ha is reljelcteld if Sig. ɑ < 0.05 

Thel relsult olf thel telst can bel seleln as folllolws:  

1) Result of normality test from the post-test 

Table 4.4 Test of  Normality

 

Thel data was nolrmally distributeld if thel relsult olf thel data was 

highelr (p ≥ α) in  a significancel α = 0.05. Thel relsults o lf prel-telst 

thel colntroll class sholweld that thel data was nolrmally distributeld p 

≥ α (0.195 ≥ 0.05), which can bel seleln in Table 4.4l . Alsol, thel 
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relsults olf  prel-telst elxpelrimelntal class sholweld that thel data welrel 

no lrmally distributeld p ≥ α (0.726 ≥ 0.05). Chelcking thel scolrels olf 

p can bel dolnel by lololking at thel Sig. in thel Shapirol-Wilk collumns 

tablel.  

2) Result of normality test from the post-test 

Thel data was nolrmally distributeld if thel relsult olf thel data is 

highelr (p ≥ α) in a significancel α = 0.05 as thel cutolff polint. Thel 

relsults olf thel colntroll class delmolnstrateld that thel data was 

nolrmally distributeld, as sholwn by thel fact that p ≥ α (0.84 ≥ 0.05). 

This can bel seleln by lololking at thel data in Tablel , which is lolcateld 

abolvel. In additioln, thel relsults olf thel elxpelrimelntal class 

delmolnstrateld that thel data folllolweld a nolrmal distributioln aftelr 

relceliving trelatmelnt, with a significancel lelvell olf p ≥ α (0.68 ≥ 

0.05). In thel tablel olf Shapirol-Wilk collumns, thel scolrels olf p can 

beevelrifield by thel usel olf thel Sig collumn.  

b. Homogineity of the test 

 

Folllolwing thel colnclusioln olf thel nolrmality telst, thel 

holmolgelnelity telst was carrield o lut in olrdelr tol elvaluatel thel delgrelel tol 

which thel samplels frolm thel twol classels welrel colmparablel tol olne l 

ano lthelr. As a relsult olf thel fact that thel holmolgelnelity telst was 

colmputeld throlugh thel usel olf thel Lelvelnel statistic telst, thel findings 

arel prolvideld as folllolw: 

Table 4.5 Test of  Homogenity
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Thel relsult that can bel drawn frolm thel findings prelselnteld in 

Tablel  is that thel significancel lelvell olf thel prel- telst diffelrelncel 

beltweleln thel elxpelrimelntal class and thel colntroll class. Sincel it was 

mo lrel than 0.05, this indicatels that thel data frolm thel prel-telst welre l 

holmolgelnelolus with olnel anolthelr. Thel significancel olf thel polst-telst 

colmparisoln beltweleln thel elxpelrimelntal class and thel colntroll class 

was folund baseld oln thel data in Tablel. As a relsult, thel polst-telst can 

bel colnsidelreld holmolgelnelolus belcausel thely welrel molrel than 0.05. 

3. Statistical Hypotesis 

a.  Paired Sample T-test of Control Class  

A paireld samplel t-telst was carrield olut in olrdelr tol deltelrminel 

whelthelr olr nolt thelrel was a significant diffelrelncel in thel lelvell olf writing 

skills delmolnstrateld by thel studelnts in thel colntroll class whol taught by 

using authelntic task basel languagel telaching stratelgy colmpareld tol thel 

studelnts in thel colntroll class and did nolt using authelntic task baseld 

languagel telaching stratelgy. 

Table 4.6 Paired Sample Statistic 

 

T

h

el

 delscriptivel analysis olf thel prolcelsseld data is carrield olut in deltail in thel 

tablel with thel matcheld samplel statistics. Accolrding tol thel data 

prelselnteld in thel tablel that is lolcateld abolvel, thel melan scolrel oln thel prel-

telst folr thel colntroll class is 56.40, whelrelas thel melan scolrel oln thel polst-

telst is 59.07. Thel valuel olf N indicateld thel toltal numbelr olf olbselrvatiolns, 

which was 30. Thel standard olf risk was deltelrmineld by colmparing thel 

prel-telst and polst-telst olf thel colntro ll grolup's standard delviatio ln, which 

was 12.664 in thel prel-telst and 12.787 in thel polst-telst. It was deltelrmineld 
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with thel aid olf standard elrrolr melan holw accuratelly thel avelragel valuels 

delriveld frolm thel samplel data coluld relprelselnt thel valuels olf thel 

polpulatioln melans folr elach variablel.  

Thel melan olf thel standard elrro lr was 2.312 folr thel colntro ll class in 

thel prel-telst, whilel it was olnly 2.335 folr thel colntroll class in thel polst-telst. 

Duel tol thel fact that thel data havel a nolrmal distributioln, thel standard 

elrrolr melan can bel ignolreld. It is relasolnablel tol bellielvel, giveln the l 

diffelrelncel in melan scolrels beltweleln thel prel-telst and polst-telst folr thel 

colntroll class, that thel polst-telst oln thel data is molrel relliablel than thel prel-

telst. 

Table 4.7 Paired Sample T Test 

 

Thel melan olf thel paireld diffelrelncels is sholwn tol bel -2.667 in thel 

tablel that was just prelselnteld. This valuel relprelselnts thel diffelrelncel 

beltweleln thel colntroll class's prel-telst and polst-telst avelragel relsults and 

may bel folund in thel tablel abolvel. It can bel writteln olut as (56.40 – 59.07 

= -2.667), and thel diffelrelncel is so lmelwhelrel beltweleln -5.726 and .393 

(95% Colnfidelncel intelrval olf thel Diffelrelncel lolwelr and uppelr).  

Belcausel thel melan valuel olf thel polst-telst relsults is highelr than thel 

melan valuel olf thel prel-telst relsults, thel tcolunt valuel is nelgativel, and its 

valuel is -1.783. This nelgativel tcolunt valuel is thel relsult olf thel fact that 

thel olutput tablel sholwn abolvel indicatels that thel melan valuel olf thel polst-

telst relsults is highelr than thel melan valuel olf thel prel-telst relsults. In a 

scelnario l such as this olnel, a nelgativel tcolunt can bel colnsidelreld belnelficial.  

Thelrelfolrel, thel valuel olf thel tcolunt variablel was1.783. Thel nelxt stelp is 

tol usel thel folund olf thel ttablel functio ln, which selarchels thel ttablel using thel 
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df valuel and thel significancel valuel (ɑ). In olrdelr tol lolcatel thel ttablel insidel 

thel distributioln olf thel t statistical tablel, thel valuel olf df 29 and thel 

significancel valuel olf 0.05 welrel useld. Thel nelxt stelp is tol chelck up thel 

valuel olf thel ttablel baseld oln thel df 29 and thel valuel olf 0.05. 

b. Paired Sample T-test of experimental Class 

A paireld samplel t-telst was carrield olut in olrdelr tol deltelrminel 

whelthelr olr nolt thelrel was a significant diffelrelncel in thel lelvell olf writing 

skills delmolnstrateld by thel studelnts in thel elxpelrimelntal class whol taught 

by using authelntic task baseld languagel telaching stratelgy colmpareld tol 

thel studelnts in thel colntroll class and with nolt using authelntic task baseld 

languagel telaching stratelgy. 

 

Table 4.8 Paired Sample Statistic Experimental Class 

Paired Samples Statistics 

 Me lan N Std. Delviatioln Std. Elrro lr Me lan 

Pair 

1 

Pre l telst elxpe lrimelntal class 58,12 33 11,499 2,002 

Po lst telst elxpe lrimelntal class 65,82 33 10,634 1,851 

Thel relsults olf thel Paireld Samplel Statistics welrel displaye ld in thel 

elxpelrimelntal class tablel, and thely displayeld thel delscriptivel valuel olf 

elach variablel that was includeld in thel paireld samplel. In thel elxpelrimelnt 

class, thel melan scolrel oln thel prel-telst was 58.12, whelrelas thel melan scolre l 

oln thel polst-telst was 65.82. Thel valuel olf N might bel as high as 33. It 

indicatels thel amolunt olf data. Thel amolunt olf risk was deltelrmineld by 

colmparing thel prel-telst olf thel elxpelrimelnt class, which had a standard 

delviatio ln olf 11.499, tol thel polst-telst olf thel elxpelrimelnt class, which had 

a standard delviatioln olf 65.82 . It was deltelrmineld with thel aid olf 

standard elrrolr melan holw accuratelly thel avelragel valuels delriveld frolm thel 

samplel data coluld elstimatel thel valuels olf thel polpulatioln melans folr elach 

variablel. Thel melan olf thel standard elrrolr folr thel elxpelrimelntal class prel-
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telst is 2.002, but thel melan olf thel standard elrrolr folr thel elxpelrimelntal 

class po lst-telst is 1.851. Duel tol thel fact that thel data havel a nolrmal 

distributioln, thel standard elrrolr melan can bel ignolreld. It is safel tol 

assumel, giveln thel diffelrelncel in melan scolrels beltweleln thel prel-telst and 

polst-telst in elxpelrimelnt class, that thel polst-telst oln thel data is molrel 

accuratel than thel prel-telst.    

Table 4.9 Paired Sample Experimental Class 

 

Paired Samples Test 

 

Paireld Diffelre lncels 

    T           df 

     Sig. 

(2-

taileld)        Me lan 

Std. 

De lviatioln 

Std. Elrro lr 

Me lan 

95% Colnfidelncel Intelrval 

o lf thel Diffelrelncel 

Lolwe lr Uppelr 

Pair 1 Pre l telst 

e lxpe lrimeln

tal class - 

Po lst telst 

e lxpe lrimeln

tal class 

-7,697 7,535 1,312 -10,369 -5,025 -5,868 32  ,000 

Thel melan olf thel paireld diffelrelncels is sholwn tol bel -7.697 in thel 

tablel that was just prelselnteld. This valuel relprelselnts thel diffelrelncel 

beltweleln thel colntroll class's prel-telst and polst-telst avelragel relsults and 

may bel folund in thel tablel abolvel. It can bel writteln olut as (58.12 – 65.82 

= - 7,697), and thel diffelrelncel is solmelwhelrel beltweleln -10.369 and -5.025 

(95% Colnfidelncel intelrval olf thel Diffelrelncel lolwelr and uppelr).  

Belcausel thel melan valuel olf thel polst-telst relsults is highelr than thel 

melan valuel olf thel prel-telst relsults, thel tcolunt valuel is nelgativel, and its 

valuel is -5868. This nelgativel tcolunt valuel is thel relsult olf thel fact that 

thel olutput tablel sholwn abolvel indicatels that thel melan valuel olf thel polst-

telst relsults is highelr than thel melan valuel olf thel prel-telst relsults. In a 
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scelnario l such as this olnel, a nelgativel tcolunt can bel colnsidelreld belnelficial. 

Thelrelfo lrel, thel valuel olf thel tcolunt variablel was1.783. Thel nelxt stelp is tol 

usel thel folund olf thel ttablel functioln, which selarchels thel ttablel using thel df 

valuel and thel significancel valuel (ɑ). In olrdelr tol lolcatel thel ttablel insidel 

thel distributioln olf thel t statistical tablel, thel valuel olf df 32 and thel 

significancel valuel olf 0.00 welrel useld. Thel nelxt stelp is tol chelck up thel 

valuel olf thel ttablel baseld oln thel df 29 and thel valuel olf 0.05. 

C. Treatment Description 

In this relselarch, it was alsol colnducteld that thel implelmelntatioln olf 

authelntic task baseld languagel telaching as a stratelgy in lelarning writing. It can 

bel seleln that in participating during thel lelssolns thely belcamel molrel activel. It 

suppolrteld a quitel significant diffelrelncel in studelnts’ writing scolrel in thel polst-

telst. Thel authelntic task baseld languagel telaching useld in this relselarch 

colntaineld lelarning matelrial that stimulateld solcial intelractioln and relal lifel 

activity beltweleln studelnts  and relselarchelr. Molrelolvelr, authelntic task baseld 

languag telaching is an elffelctivel writing prelselntatioln telchniquel, studelnts find 

it elasielr tol reltain telrms as thely rel prelselnteld in thel authelntic task.   

Thelrel welrel fivel meleltings folr doling thel trelatmelnt olf this relselarch. Belfolrel 

trelatmelnt giveln thel relselarchelr prelparing thel lelssoln plan, matelrial telaching 

and thel meldia that used papelr and picturels. Papelr folr task and picturels rellateld 

tol thel matelrial. Thel relselarchelr alsol gavel thel prel-telst in olrdelr tol deltelrminel thel 

studelnts' initial skill in writing as welll as thel studelnts' final capacity in 

writing skill.  

Thel relselarch was colnducteld at SMP Islam Andalusia Kelbaseln 

Banyumas, with a samplel olf olnel elxpelrimelntal class VIII I and olnel colntroll 

class VIII J. In thel 2024-2025 schololl yelar, thelrel welrel 33 studelnts in thel 

elxpelrimelntal class and 30 studelnts in thel colntroll class. This study useld a 

quasi-elxpelrimelntal melthold, with fivel trelatmelnts giveln tol thel elxpelrimelntal 

class throlugh authelntic task baseld langugel telaching and thel colntroll class 

using PjBL baseld oln schololl  meltholds. Thel elxpelrimelntal and colntro ll classels 
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relceliveld thel samel trelatmelnt, which colnsisteld olf folur meleltings in elach class 

with relcolunt telxt matelrial. 

1. Elxpelrimelntal Class  

Oln Weldnelsday, May 29, 2024, relselarchelrs colnducteld a prel-telst 

belfolrel starting thel trelatmelnt. Studelnts watcheld a videlol abolut a moluselel 

delelr and a crolcoldilel and tololk thel prel-telst by answelring 3 chaptelr elssay 

with toltal 10 quelstiolns that colnsist o lf 9 elssay and thel last olnel makel thel 

paragraf narrativel baseld oln thel videlo l giveln belfolrel. Class VIII I which is 

thel elxpelrimelntal class relceliveld trelatmelnt using authelntic task baseld 

languagel telaching which was divideld intol fivel meleltings as folllo lws:  

a. First Melelting  

First melelting was helld oln Weldnelsday, May 29, 2024, studelnts 

lelarneld abolut narrativel telxt, relcolgnizing thel melaning, functioln, 

structurel and languagel usel alsol ellelmelnts narrativel telxt. Belfolrel the l 

lelarning was carrield olut, studelnts welrel velry elnthusiastic in thel class 

with bololks and statiolnelry. Studelnts arel velry happy if this lelarning wit 

watcheld videlol. And during thel lelarning prolcelss, studelnts listelneld and 

paid attelntioln carelfully and welrel velry activel.  

Thel relselarchelr  gavel thel prel telst and matelrial abolut “narrativel” 

with thel moldell olf videlol relvielw at thel belginning olf thel lelssoln. Thel 

studelnts doling thel prel telst by answelring quelstiolns abolut writing task. 

Aftelr finisheld thel prel telst and relvielw matelrial tolgelthelr, thel studelnts 

relceliveld LKPD frolm thel relselarchelr rellateld tol thel subjelct mattelr. Thel 

studelnt giveld instructin tol find olut frolm thelir frielnds abolut thel stolry 

that thely helard belfolrel. 

b. Selcolnd Melelting  

Thel selcolnd melelting was helld oln Saturday, 1 Junel 2024. In the l 

selcolnd melelting, studelnts lelarneld tol idelntify thel picturel and numbelr to l 

makel a small grolup. Studelnts arel giveln an icel brelakeling as an initial 

olvelrvielw by relvielwing thel melelting prelviolusly.Studelnts arel giveln 

direlctiolns tol sit in grolups accolrding tol thel initial grolup. Thel telachelr 
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writels an olrielntatioln oln thel blackbolard and studelnts fill in olnel 

selntelncel selctiolns olf an olrielntatio ln telxt altelrnatelly. Studelnts arel giveln 

thel task olf crelating a stolry olrielntatioln frolm thel assigneld titlel “The l 

Lazy Ant”. Grolup melmbelrs arel relquireld tol prolvidel 1 colnditioln. thel 

studelnts relceliveld thel LKPD frolm thel relselarchelr rellateld tol thel subjelct 

mattelr.  

c. Third Melelting  

 Thel third melelting was helld oln Weldnelsday 5 Junel, 2024. In the l 

third melelting Studelnts arel giveln thel task olf lololking folr elxisting 

prolblelms arolund thel Islamic bolarding schololl tol arrangel thel 

colmplicatiolns olf thel stolry that created with grolup melmbelr and 

prelselnt thel relsult in frolnt olf thel class.  

d. Folurth Melelting  

Thel folurth melelting helld oln Saturday, 8 Junel 2024. In thel folurth 

melelting Elach grolup is giveln thel task olf making relsollutio lns, elach 

grolup melmbelrs arel relquireld tol prolvidel 1 sollutioln tol olrielntatioln and 

colmplicatiolns which has beleln arrangeld. 

e. Fifth Melelting 

Thel fifth melelting helld oln Molnday, 10 Junel 2024. In thel fifth 

melelting elach grolup colmbinels thel colmplicatioln and relsollutioln 

olrielntatioln olutcolmels thely colllelcteld during 4 meleltings and prelselnteld 

thel relsults olf thelir stolriels in frolnt olf thel class theln thel stolry is polsteld 

oln thel wall Aftelr all grolup prelselntatiolns, elach studelnt must dol a 

polst-telst.  

2. Colntroll Class 

Belfo lrel trelatmelnt, thel relselarchelrs colnducteld a prel-telst oln Molnday, 

May 27, 2024. Studelnts tololk thel prel-telst by answelring 10 elssay 

quelstiolns. Class VIII J which is thel colntroll class relceliveld trelatmelnt using 

colnvelntio lnal meltholds, which welrel divideld intol frifth meleltings as 

folllolws:  
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a. First Melelting 

Thel first melelting was helld oln Molnday, May 27, 2024. In thel first 

melelting, studelnts lelarneld abolut elxpelrielncels olr elvelnts that havel beleln 

elxpelrielnceld by studelnts. Thel relselarchelr prolvideld Studelnts arel 

giveln Studelnts watch a videlol sholwing thel elxplanatioln olf narrative l 

telxt and direlctiolns tol analyzel a prolduct/proljelct in thel fo lrm olf a 

narrativel telxt abolut thel delelr which can hellp thelm undelrstand thel 

matelrial. Nelxt, studelnts colmpolsel thel structurel olf thel narrativel telxt 

accolrding tol thel telachelr's direlctio ln. 

b. Selcolnd Melelting 

Thel selcolnd melelting was helld oln 1 Junel 2024. In thel selcolnd 

melelting Studelnts arel giveln an elxplanatolry videlol abolut thel typels olf 

narrativel telxts and giveln direlctio lns tol diffelrelntiatel beltweleln selvelral 

stolriels and adjust thel typels accolrdingly. 

c. Third Melelting 

Thel third meleltinng was helld oln Molnday 3 Junel, 2024. In this 

melelting Studelnts arel giveln an elxplanatolry abolut languagel usel olf 

narrativel telxts and giveln direlctio lns tol diffelrelntiatel beltweleln langugel 

usel  accolrdingly and give LKPD. 

d. Folurth Melelting 

  Thel folurth melelting was helld oln 7 Junel 2024, In this melelting 

studelnt arel giveln thel task that is proljelct tol doing the LKPD 2 by 

telachelr in thel grolup discussioln and prelselnting thelir poljelct in frolnt olf 

class.   

e. Fifth Melelting 

Thel last melelting was helld o ln Molnday, 10 Junel 2024. In this 

melelting studelnt giveln LKPD 3 and thel videlol abolut snolw whitel that 

usel tol colmpleltel thel polst telst task. 
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D. Discussion 

This relselarch was colnducteld at SMP Islam Andalusia Kelbaseln 

Banyumas. Thel purpolsel olf this relselarch is tol deltelrminel thel elffelctivelnelss olf 

Task Baseld Languagel Telaching oln Studelnt`s Writing skills. Thel relselarchelr 

useld quantitativel approlach and quasi-elxpelrimelntal melthold. Thel melthold 

cholseln was to l colmparel thel diffelrelncel in studelnt`s writing skills olf studelnts in 

class VIII I as an elxpelrimelntal class that useld authelntic task basd languagel 

telaching during lelarning activitiels, and class VIII J as a colntroll class that did 

nolt usel authelntic task baseld languagel telaching during lelarning activitiels.  

The results of the study indicated that there were significant 

improvements in the writing ability of the participants in the treatment group 

after they practiced writing skills using authentic TBLT techniques, showing 

TBLT effectiveness for performing writing tasks in comparison with 

performing conven- tional writing exercises in the classroom. This result 

supports findings of another study that indicated TBLT improved EFL 

learners’ writing competence and language proficiency significantly because 

it had given students an opportunity to be more active and confident in using 

the target language in an enriching learning environment (Min, 2014). 

According to Al-Mahrooqi (2015), task-based writing far outweighs present-

practice-produce pedagogies in that it benefits learners in terms of lexical 

phrases, collocations, and language forms. It was also noted that the various 

aspects of the writing competence of the VIII I learners who practiced writing 

skills using task-based techniques improved significant enough in comparison 

with the writing skills of the VIII J learners who used PBL writing exercises.  

Acording to Sekarini & Ma’rufah, (2022) students should focus on 

developing their writing skills because they valuable in the modern world. 

Still, most students find it difficult to write in English. Then, according to 

Kusumawanti & Bharati, (2018) students who do not study well for the 

English language may have less work opportunities than those who do. The 

problem needs to be tackled using the right strategy because it could have an 

effect on the students careers.  
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Thel relselarchelr analyzeld thel nolrmality and holmolgelnelity telsts olf thel 

elxpelrimelntal and colntroll class prel-telst data using thel IBM SPSS V 25 

prolgram. Thel analysis relsults indicateld that thel data welrel nolrmally 

distributeld and holmolgelnelolus. Thel prel-telst significancel valuel in thel 

elxpelrimelntal class was 0.756 and thel prel-telst significancel valuel in thel colntroll 

class was 0.195. Folr thel significancel valuel in thel polst-telst, it was seleln that 

thel elxpelrimelntal class was 0.68 and thel colntroll class was 0.084. Thel data 

sholws a pro lbability valuel olf molrel than 0.05 and it can bel nolrmally 

distributeld and holmolgelnelolus.  

Thel tablel olf paireld samplel T-telst data sholws that thel elxpelrimelntal class's 

melan prel-telst scolrel was 58.12, whilel thelir melan polst-telst scolrel was 65.82. 

Thelrel welrel 33 data polints. Thel prel-telst had a standard delviatioln o lf 11.499, 

whilel thel polst-telst had a standard delviatioln olf 10.634. Thel twol statistical 

tablels olf thel paireld samplel t-telst that welrel carrield olut in thel co lntroll and 

elxpelrimelntal classels elxplain that, belfolrel thel preltelst, thel melan scolrels olf thel 

twol classels welrel nelarly idelntical (58.12 and 65.82, relspelctivelly). Thel fact 

that bolth classels' valuels welrel 58.12 and 65.82, relspelctivelly, selrveld as 

elvidelncel folr this. 

Thel melan scolrels oln thel prel-telst and polst-telst indicatel that thelrel was a 

diffelrelncel. It was clelar that thel colntroll class increlaseld by 56.40 polints 

olvelrall. Theln, thel elxpelrimelntal class increlaseld by 59.07 polints. In olthelr 

wolrds, thel melan scolrels folr bolth classels increlaseld, and thel diffelrelncel beltweleln 

thel twol classels was 2.67, suggelsting that thel elxpelrimelntal class had a highelr 

melan scolrel than thel colntroll class. In co lnclusioln, utilizing thel authelntic task 

baseld languagel  telaching was molrel elffelctivel than olthelr telaching melthold; 

holwelvelr, thel diffelrelncel was nolt relally significant. It is rellelvant tol Kolzminski 

Jianxiolng Wu, and Libinjak's  (2017), relselarch using thel authelntic task baseld 

languagel telaching. It has beleln sholwn that authelntic task baseld languagel 

telaching is an elxcelllelnt meldium folr telaching languagel, particularlywriting 

skills. As a relsult, using thel authelntic task baseld languagel telaching madel it 

elasielr folr studelnts tol delvellolp thelir writing skills.  
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Thel paireld samplel T-telst indicateld that thel delscriptivel analysis's relsults 

welrel colnsistelnt with thel statistical hypolthelsis. Olnel can colncludel that Ha was 

accelpteld, but H0 was reljelcteld. Thel elxpelrimelntal grolups golt a significancel 

lelvell olf 0.000 < 0.05 folr thel twol-taileld telst. Thel elxpelrimelntal grolups go lt a l 

lelvell olf 0.085 > 0.05 folr thel twol-taileld telst Thel colntroll classels, whol did nolt 

relcelivel trelatmelnt, had not significantly diffelrelnt melan scolrels belfolrel and aftelr 

thel trelatmelnt.  

Baseld oln thel data findings and delscriptioln abolvel, it can bel colncludeld 

that thel authelntic task baseld langugel telaching might bel an altelrnativel 

instructiolnal meldium folr telaching Elnglish, elspelcially writing skills. Thel 

authelntic task baseld languagel telaching might elnablel thel studelnts to l improlvel 

thelir writing. It can alsol relminds studelnts wheln it is timel tol study o lr relvielw 

thelir colursel, which moltivatels thelm tol lelarn and elnsurels that thely dol nolt 

folrgelt wheln thely neleld tol lelarn olr relvielw volcabulary. As a relsult olf this 

relselarch, it was stateld that authelntic tasl baseld langugel telaching was elffelctivel 

Oln studelnt writing skills at elight gradel SMP Islam Andalusia Kelbaseln 

Banyumas. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

This chaptelr prelselnteld thel colnclusioln o lf thel relselarch. It sholweld a summary 

olf thel main relselarch findings and alsol elducatiolnal suggelstiolns tol improlvel Writing 

skills using thel task baseld languagel telaching. Molrelolvelr, it is attelnding tol the l 

limitatiolns olf thel study and alsol making relcolmmelndatiolns folr olthelr relselarchelrs. 

A. Conclusion 

Thel purpolsel olf this relselarch was tol idelntify thel elffelctivelnelss olf authelntic 

task baseld languagel telaching oln studelnts'  writing skills in elight-gradel SMP 

Islam Andalusia Kelbaseln Banyumas. Thel data welrel olbtaineld by calculating 

thel diffelrelncel beltweleln prel-telst and polst-telst melan scolrels using IBM SPSS V 

25 folr Windo lws aftelr colmparing thel twol classels. Accolrding tol thel prel-telst 

and polst-telst relsults, thel melan scolrel oln thel elxpelrimelntal class preltelst was 

58.12, whilel thel melan scolrel oln thel polst-telst was 65.82. Thel melan scolrel folr 

thel colntroll class was 56.40, whelrelas thel melan scolrel folr thel polst-telst was 59. 

07 Thel valuels olf bolth classels increlaseld, with thel elxpelrimelntal class sholwing 

a significantly highelr increlasel colmpareld tol thel colntroll class. Baseld oln thel 

data, thel elxpelrimelntal class valuel increlaseld up tol 7.70, which was highelr than 

thel colntroll class's increlasel up tol 2.67. As bolth classels elxpelrielnceld valuel 

increlasels. 

Baseld o ln thel findings and discussioln abolvel, it is polssiblel tol infelr that 

task baseld languagel telaching is effective and authentic task-based language 

teaching significantly increlasel studelnts writing skills in thel 8
th

 gradel at SMP 

Islam Andalusia Kelbaseln Banyumas. In olthelr wolrds, this melthold may bel 

utilizeld as a crelativel and elngaging stratelgy folr telaching writing. 

B. Limitation 

This relselarch has solmel limitatiolns, molst olf which arel rellateld to l thel sholrt 

timel framel fo lr colnducting thel relselarch and studelnts' lack olf undelrstanding olf 

holw tol dol thel melthold; thus, many studelnts arel still asking quelstiolns and do l 

nolt dol thel assignmelnt sol wasteld folr a lolng timel during thel telaching and 
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lelarning prolcelss. Thel relselarch includeld fivel meleltings, which welrel nolt olnly 

delvolteld tol writing skills. Belcausel olf this, thel trelatmelnt was nolt fully 

maximizeld, and a lolngelr duratioln woluld havel beleln molrel advantagelo lus. 

C. Suggestion 

 Thel relsult sholweld that thel usel olf thel authelntic task baseld languagel 

telaching was elffelctivel in improlving studelnts’ volcabulary mastelry. Thel 

relselarchelr gavel solmel suggelstiolns that might bel nelcelssary tol bel dellivelreld tol 

thel Elnglish telachelr, thel studelnts, and olthelr relselarchelrs : 

1. Folr telachelr 

It was suggelsteld folr Elnglish telachelrs, elspelcially in Juniolr High Schololl, 

tol apply authelntic task baseld languagel telaching in telaching Elnglish 

writing skills elspelsially. This is belcausel studelnts prelfelr tol lelarn by relal lifel 

actiolan  whelatelr stuck in useld hand bololk. Theln, thel telachelrs can crelatel 

thelir matelrial and telach studelnts throlugh thelauthelntic task baseld languagel 

telaching, tol crelatel thel lelarning and telaching prolcelss molrel elnjolyablel and 

intelrelsting. Authelntic task baseld languagel telaching can bel useld as an 

altelrnativel melthold tol telach Elnglish in writing colntelxts. This melthold is 

elquippeld with solcial intelractioln thats rellatel tol thel lifel. 

2. Folr Studelnts 

Folr studelnts, this authelntic task baseld languagel telaching melthold was 

intelrelsting melthol belcausel this meltho ld rellatels tol thelthelir activity in relal 

lifel actioln. Holwelvelr, studelnts welrel belttelr at leltting thelm intelrelst and 

activel in thel lelarning prolcelss. 

3. Folr thel Relselarchelr 

Thel relselarchelr useld thel authelntic task baseld languagel telaching to l 

asselss studelnts' writing skills, altholugh thel study had limitatiolns. As a 

relsult, it relcolmmelndeld that olthelr relselarchelrs study thel usel olf thel authelntic 

task baseld languagel telachig folr thelir studiels. Thel nelxt relselarchelrs coluld 

colnsidelr using thel authelntic task baseld languagel telaching tol instruct in 

olthelr subjelcts olr skills. 
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I 

 

APPElNDICElS 

 

Appelndix 1. Modul Ajar 

MODUL AJAR EXPERIMENTAL CLASS 

 Nama Penyusun Nur Naely Sangadah 

Institusi SMP Islam Andalusia Kebasen 

Mapel Bahasa Inggris 

Kelas 8 (Delapan) 

Alokasi waktu 5 pertemuan 2 x 35 menit (2 JP) 

Domain konten (skill focus) Writing 

Konten utama Narratie Text 

Tujuan pembelajaran a. Mengidentifikasi konteks, gagasan utama, dan 

informasi terperinci dari teks naratif, lisan 

maupun tulisan yang disajikan dalam bentuk 

multimoda sesuai dengan minat siswa. 

b. Menjelaskan karakteristik, rangkaian 

penyusunan dan pengembangan gagasan 

secara. sederhana dari teks naratif, lisan dan 

tulisan dalam bentuk multimoda sesuai 

dengan minat siswa. 

Target profil pelajar Pancasila 1. Religius 

2. Mandiri 

3. Percaya diri 

4. Kerja sama 

5. Kreatif 

6. Bertanggung jawab 

Jumlah siswa 28-33 siswa 

Model pembelajaran TBLT 



 

 

 

II 

 

Metode pembelajaran Grup discussion, penugasan, presentasi 

Kegiatan Pembelajaran 

 

PERTEMUAN KE - 1 

Pendahuluan (10 menit) 

1) Guru memberi salam (greeting); 

2) Guru bersama peserta didik berdo’a; 

3) Guru memeriksa kehadiran peserta didik; 

4) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti proses 

pembelajaran; 

5) Guru memberi motivasi belajar peserta didik 

secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari, dengan memberikan contoh dan 

perbandingan lokal, nasional dan  

internasional; 

6) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai. 

Kegiatan inti (50 menit) 

7) Tahap-1  

a. Peserta didik melihat tayangan video 

tentang narrative text 

https://youtu.be/86O2xzd9x4M?si=OCgH

TCwQhdMsfRTC 

b. Guru memberikan dorongan kepada 

peserta didik untuk mengomentari 

tayangan yang telah disiapkan oleh guru. 

8) Tahap-2  

a. Guru memberikan pengertian tentang 

video kepada peserta didik terkait materi 

narrative text dan sub materi yang akan 

dipelajari pada pertemuan – pertemuan 



 

 

 

III 

 

yang akan datang; 

b. Guru memberikan soal pre-test kepada 

peserta didik 

c. Guru memberikan penjelasan tentang  

materi definition and structure of 

narrative text kepada peserta didik; 

d. Peserta didik mencari dan menuliskan 

penjelasan materi definition and structure 

of narrative text dari guru; 

e. Guru memberikan penjelasan terkait 

penerapan materi definition and structure 

of narrative text pada text yang siswa 

ketahui sehari-hari. 

9) Tahap-3  

a. Guru mempersilahkan peserta didik untuk 

bertanya terkait materi definition and 

structure of narrative text; 

f. Guru memberikan tugas kepada sswa 

untuk bertanya kepada teman sebangku 

mereka cerita yang pernah mereka ketahui 

dan menulisnya di buku siswa 

b. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi definition 

and structure of narrative text. 

  Kegiatan penutup (10 menit) 

a. Peserta didik dan guru melakukan 

refleksi terhadap kegiatan pembelajaran 

dan manfaat-manfaatnya; 

b. Peserta didik dan guru memberikan 

umpan balik terhadap proses dan hasil 
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pembelajaran; 

c. Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran 

untuk pertemuan berikutnya; 

d. Guru bersama peserta didik berdo’a; 

e. Peserta didik dan guru mengucapkan 

salam perpisahan 

Pertemuan 2 Pendahuluan (10 menit) 

1) Guru memberi salam (greeting); 

2) Guru bersama peserta didik berdo’a; 

3) Guru memeriksa kehadiran peserta didik; 

4) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti  proses 

pembelajaran; 

5) Guru memberi motivasi belajar peserta didik 

secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari; 

6) Guru mengajukan tentang kaitan antara 

pengetahuan sebelumnya dengan materi 

yang akan dipelajari; 

7) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai. 

Kegiatan inti (50 menit) 

8) Tahap-1  

a. Guru memberikan dorongan kepada 

peserta didik mengingat video yang telah 
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ditayangkan pada pertemuan sebelumnya; 

b. Peserta didik menyebutkan kandungan 

video yang telah ditayangkan pada 

pertemuan sebelumnya; 

c. Guru menghubungkan materi pertemaun 

sebelumnya dengan materi yang akan 

dipelajari. 

9) Tahap-2 

a. Guru memberikan penjelasan tentang 

materi language feature kepada peserta 

didik berdasarkan tayangan pada 

pertemuan sebelumnya.; 

b. Peserta didik mencari dan menuliskan 

penjelasan materi language feature dari 

guru; 

c. Guru memberikan penjelasan terkait 

penerapan materi language feature pada 

kegiatan sehari-hari; 

10) Tahap-3  

a. Guru mempersilahkan peserta didik 

untuk bertanya terkait materi language 

feature; 

b. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi language 

feature. 

c. Guru memberikan tugas kelompok 

berupa proyek pembuatan narrative text 

dengan judul “ the Lazy Ant”. Pertama 

untuk membuat latar belakng cerita 

melalui pengambilan info di lingkungan 
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sekitar dimulai dengan orientation 

d. Setiap siswa harus menuliskan ide dan 

ditulis di lembar jawab. 

e. Salah satu anggota kelompok maju untuk 

mempresentasikan hasil dipilih melalui 

game. 

f. Kelompok yang tidak terpilih untuk maju 

harus menyediakan saran atau 

pertanyaan. 

  Kegiatan penutup (10 menit) 

11) Peserta didik dan guru melakukan refleksi 

terhadap kegiatan pembelajaran    dan 

manfaat-manfaatnya. 

12) Peserta didik dan guru memberikan umpan 

balik terhadap proses dan hasil 

pembelajaran; 

13) Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran 

untuk pertemuan berikutnya; 

14) Guru bersama peserta didik berdo’a; 

15) Peserta didik dan guru mengucapkan 

salam perpisahan. 
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Pertemuan 3 Pendahuluan (10 menit) 

1) Guru memberi salam (greeting); 

2) Guru bersama peserta didik berdo’a; 

3) Guru memeriksa kehadiran peserta didik; 

4) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti  proses 

pembelajaran; 

5) Guru memberi motivasi belajar peserta didik 

secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari, dengan memberikan contoh dan 

perbandingan lokal, nasional dan  

internasional; 

6) Guru mengajukan tentang kaitan antara 

pengetahuan sebelumnya dengan materi 

yang akan dipelajari; 

7) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai; 

Kegiatan inti (50 menit) 

8) Tahap-1  

a. Guru memberikan dorongan kepada 

peserta didik untuk mengingat materi 

narrative text pada pertemuan 

sebelumnya. 

b. Peserta didik menyebutkan kandungan 

materi narrative text superlative pada 

pertemuan sebelumnya; 

c. Guru mengaitkan materi yang telah 

dipelajari pada pertemuan sebelumnya 

dan mengaitkannya pada kegiatan pada 
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peretemuan ini. 

9) Tahap-2  

a. Guru membagikan Lembar Kerja Peserta 

Didik berupa projek kelompok di lembar 

jawab yang sama 

b. Guru memberikan penjelasan terkait 

permasalahan yang disajikan pada LKPD; 

c. peserta didik didorong untuk mencari dan 

menuliskan permasalahan, khususnya 

terkait informasi apa yang diketahui dari 

lingkungan sekitar dan apa yang 

ditanyakan dari permasalahan untuk 

memberikan penjelasan tentang materi. 

d. Peserta didik didorong untuk menuliskan 

jawaban anggota kelompok  di lembar 

jawaban yang diberikan. 

e. Guru memotivasi peserta didik untuk 

melaksakan strategi pemecahan masalah 

yang berkaitan dengan materi narrative 

text secara individu; 

f. Peserta didik mengartikan maksud materi 

narrative textyang diperoleh dan 

menghubungkannya dengan 

permasalahan sehingga diperoleh jawaban 

permasalahan yang tersaji dalam LKPD 

secara individu. 

. 

10) Tahap-3  

a. Peserta didik didorong untuk 

mempresentasikan hasil pemecahan 
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masalah yang tersaji dalam LKPD; 

b. Guru berdiskusi dengan peserta didik 

terkait hasil presentasi LKPD peserta 

didik; 

c. Guru memberikan apresiasi kepada 

peserta didik yang mampu 

menyelesaikan masalah yang disajikan 

dengan memberikan nilai tambahan, 

selain kelompok presentasi untuk 

menyiapkan sebuah pertanyaan atau 

saran atau apresiasi. 

d. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi narrative 

text yang berkaitan dengan masalah yang 

disajikan dalam LKPD. 

Kegiatan penutup (10 menit) 

11) Peserta didik dan guru melakukan refleksi 

terhadap kegiatan pembelajaran    dan 

manfaat-manfaatnya; 

12) Peserta didik dan guru memberikan umpan 

balik terhadap proses dan hasil pembelajaran; 

13) Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran untuk 

pertemuan berikutnya; 

14) Guru bersama peserta didik berdo’a; 

15) Peserta didik dan guru mengucapkan salam 

perpisahan; 
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Pertemuan 4 Pendahuluan (10 menit) 

1) Guru memberi salam (greeting); 

2) Guru bersama peserta didik berdo’a; 

3) Guru memeriksa kehadiran peserta didik; 

4) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti proses 

pembelajaran; 

5) Guru memberi motivasi belajar peserta didik 

secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari; 

6) Guru mengajukan tentang kaitan antara 

pengetahuan sebelumnya dengan materi 

yang akan dipelajari; 

7) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai. 

Kegiatan inti (50 menit) 

8) Tahap-1  

a. Guru memberikan dorongan kepada 

peserta didik untuk mengingat LKPD 

narrative text pada pertemuan 

sebelumnya; 

b. Peserta didik menyebutkan penyelesaian 

masalah dari LKPD yang diberikan pada 

pertemuan sebelumnya; 

c. Guru mengaitkan kegiatan pada 

pertemuan sebelumnya dengan kegiatan 

yang akan dilakukan; 

d. Guru membentuk kelompok kerja peserta 

didik berisi 3-4 peserta didik. 
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9) Tahap-2  

a. Guru membagikan Lembar Kerja Peserta 

Didik (LKPD) projek kepada peserta 

didik; 

b. Guru memberikan penjelasan terkait 

permasalahan yang disajikan pada LKPD; 

c. Secara berkelompok peserta didik 

didorong untuk mencari dan menuliskan 

permasalahan , khususnya terkait 

informasi apa yang diketahui dan apa 

yang ditanyakan dari permasalahan untuk 

memberikan penjelasan tentang materi 

melalui LKPD;  

d. Peserta didik didorong untuk memilih 

strategi dalam pemecahan masalah pada 

LKPD secara berkelompok; 

e. Guru memotivasi peserta didik untuk 

melaksakan strategi pemecahan masalah 

yang berkaitan dengan materi narrative 

text secara berkelompok; 

f. Peserta didik mengartikan maksud materi 

narrative text yang diperoleh dan 

menghubungkannya dengan 

permasalahan sehingga diperoleh jawaban 

permasalahan yang tersaji dalam LKPD 

secara berkelompok. 

10) Tahap-3  

a. Peserta didik didorong untuk mencari 

pemecahan masalah yang tersaji dalam 

LKPD secara berkelompok dalam 
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pertemuan sebelumnya. 

b. Siswa melakukan presntasi dkelompok 

dipilih secara acak melalui game 

sederhana. 

c. Kelompok selain presentasi harus 

menyiapkan pertanyaan atau saran. 

d. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi narrative 

text. 

  Kegiatan penutup (10 menit) 

11) Peserta didik dan guru melakukan refleksi 

terhadap kegiatan pembelajaran    dan 

manfaat-manfaatnya; 

12) Peserta didik dan guru memberikan umpan 

balik terhadap proses dan hasil 

pembelajaran; 

13) Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran 

untuk pertemuan berikutnya; 

14) Guru bersama peserta didik berdo’a; 

15) Peserta didik dan guru mengucapkan 

salam perpisahan. 

Pertemuan 5 Pendahuluan (10 menit) 

1) Guru memberi salam (greeting); 

2) Guru bersama peserta didik berdo’a; 

3) Guru memeriksa kehadiran peserta didik; 

4) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti proses 

pembelajaran; 

5) Guru memberi motivasi belajar peserta didik 
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secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari; 

6) Guru mengajukan tentang kaitan antara 

pengetahuan sebelumnya dengan materi 

yang akan dipelajari; 

7) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai. 

Kegiatan inti (50 menit) 

8) Tahap-1  

a. Guru memberikan dorongan kepada 

peserta didik untuk mengingat LKPD 

narrative text pada pertemuan 

sebelumnya; 

b. Peserta didik menyebutkan penyelesaian 

masalah dari LKPD yang diberikan pada 

pertemuan sebelumnya; 

c. Guru mengaitkan kegiatan pada 

pertemuan sebelumnya dengan kegiatan 

yang akan dilakukan; 

9) Tahap-2  

a. Guru membagikan Lembar Kerja Peserta 

Didik (LKPD) Proyek kepada peserta 

didik; 

b. Guru memberikan penjelasan terkait 

permasalahan yang disajikan pada LKPD 

Proyek; 

c. Secara berkelompok peserta didik 

didorong untuk menggabungkn hasil dari 

materi melalui LKPD Proyek pertemuan 
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1-4. 

d. Peserta didik didorong untuk memilih 

strategi dalam pemecahan masalah pada 

LKPD Proyek secara berkelompok; 

e. Guru memotivasi peserta didik untuk 

melaksakan strategi pemecahan masalah 

yang berkaitan dengan materi narrative 

text secara berkelompok; 

f. Peserta didik mengartikan maksud materi 

narrative text yang diperoleh dan 

menghubungkannya dengan 

permasalahan sehingga diperoleh jawaban 

permasalahan yang tersaji dalam LKPD 

Proyek secara berkelompok. 

10) Tahap-3  

a. Peserta didik didorong untuk 

mempresentasikan hasil proyek selama 4 

pertemuan didalam LKPD secara 

berkelompok dan bergantian. 

b. Guru berdiskusi dengan peserta didik 

terkait hasil presentasi LKPD masing-

masing kelompok; 

c. Hasil LKPD dikumpulkan dan akan di 

tempel ke mading kelas. 

d. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi narrative 

text. 

  Kegiatan penutup (10 menit) 

11) Peserta didik dan guru melakukan refleksi 

terhadap kegiatan pembelajaran    dan 
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manfaat-manfaatnya; 

12) Peserta didik dan guru memberikan umpan 

balik terhadap proses dan hasil 

pembelajaran; 

13) Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran 

untuk pertemuan berikutnya; 

14) Guru bersama peserta didik berdo’a; 

15) Peserta didik dan guru mengucapkan 

salam perpisahan. 
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LKPD Experimental Class 

Anggota Kelompok :  

 

The Lazy Ant 

Orientation meeting 2 

 

 

 

Complication meeting 3 

 

 

 

Resolution meeting 4 

 

 

 

 

Reorientation meeting 4 
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THE ANSWER OF THE TASK 
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MODUL AJAR CONTROL CLASS 

MODUL AJAR 

Nama Penyusun Nur Naely Sangadah 

Institusi SMP Islam Andalusia Kebasen 

Mapel Bahasa Inggris 

Kelas 8 (Delapan) 

Alokasi waktu 5 pertemuan 2 x 35 menit (2 JP) 

Domain konten (skill focus) Writing 

Konten utama Narratie Text 

Tujuan pembelajaran c. Mengidentifikasi konteks, gagasan utama, dan 

informasi terperinci dari teks naratif, lisan 

maupun tulisan yang disajikan dalam bentuk 

multimoda sesuai dengan minat siswa. 

d. Menjelaskan karakteristik, rangkaian 

penyusunan dan pengembangan gagasan 

secara. sederhana dari teks naratif, lisan dan 

tulisan dalam bentuk multimoda sesuai 

dengan minat siswa. 

Target profil pelajar Pancasila 7. Religius 

8. Mandiri 

9. Percaya diri 

10. Kerja sama 

11. Kreatif 

12. Bertanggung jawab 

Jumlah siswa 28-31 siswa 

Model pembelajaran PBL 

Metode pembelajaran Grup discussion, penugasan, presentasi 
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Kegiatan Pembelajaran 

 

PERTEMUAN KE - 1 

Pendahuluan (10 menit) 

10) Guru memberi salam (greeting); 

11) Guru bersama peserta didik berdo’a; 

12) Guru memeriksa kehadiran peserta didik; 

13) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti proses 

pembelajaran; 

14) Guru memberi motivasi belajar peserta 

didik secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari, dengan memberikan contoh dan 

perbandingan lokal, nasional dan  

internasional; 

15) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai. 

Kegiatan inti (50 menit) 

16) Tahap-1  

c. Peserta didik melihat tayangan video 

tentang narrative text 

https://youtu.be/86O2xzd9x4M?si=OCgH

TCwQhdMsfRTC 

d. Guru memberikan dorongan kepada 

peserta didik untuk mengomentari 

tayangan yang telah disiapkan oleh guru. 

17) Tahap-2  

g. Guru memberikan pengertian tentang 

video kepada peserta didik terkait materi 

narrative text dan sub materi yang akan 

dipelajari pada pertemuan – pertemuan 

yang akan datang; 
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h. Guru memberikan penjelasan tentang  

materi definition and structure of 

narrative text kepada peserta didik; 

i. Peserta didik mencari dan menuliskan 

penjelasan materi definition and structure 

of narrative text dari guru; 

j. Guru memberikan penjelasan terkait 

penerapan materi definition and structure 

of narrative text pada text yang siswa 

ketahui sehari-hari. 

18) Tahap-3  

c. Guru mempersilahkan peserta didik untuk 

bertanya terkait materi definition and 

structure of narrative text; 

d. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi definition 

and structure of narrative text. 

  Kegiatan penutup (10 menit) 

f. Peserta didik dan guru melakukan 

refleksi terhadap kegiatan pembelajaran 

dan manfaat-manfaatnya; 

g. Peserta didik dan guru memberikan 

umpan balik terhadap proses dan hasil 

pembelajaran; 

h. Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran 

untuk pertemuan berikutnya; 

i. Guru bersama peserta didik berdo’a; 

j. Peserta didik dan guru mengucapkan 

salam perpisahan 
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Pertemuan 2 Pendahuluan (10 menit) 

16) Guru memberi salam (greeting); 

17) Guru bersama peserta didik berdo’a; 

18) Guru memeriksa kehadiran peserta didik; 

19) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti  proses 

pembelajaran; 

20) Guru memberi motivasi belajar peserta 

didik secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari; 

21) Guru mengajukan tentang kaitan 

antara pengetahuan sebelumnya dengan 

materi yang akan dipelajari; 

22) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai. 

Kegiatan inti (50 menit) 

23) Tahap-1  

d. Guru memberikan dorongan kepada 

peserta didik mengingat video yang telah 

ditayangkan pada pertemuan sebelumnya; 

e. Peserta didik menyebutkan kandungan 

video yang telah ditayangkan pada 

pertemuan sebelumnya; 

f. Guru menghubungkan materi pertemaun 

sebelumnya dengan materi yang akan 

dipelajari. 

24) Tahap-2 

d. Guru memberikan penjelasan tentang 

materi language feature kepada peserta 
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didik berdasarkan tayangan pada 

pertemuan sebelumnya.; 

e. Peserta didik mencari dan menuliskan 

penjelasan materi language feature dari 

guru; 

f. Guru memberikan penjelasan terkait 

penerapan materi language feature pada 

kegiatan sehari-hari; 

25) Tahap-3  

a. Guru mempersilahkan peserta didik 

untuk bertanya terkait materi language 

feature; 

b. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi language 

feature. 

  Kegiatan penutup (10 menit) 

26) Peserta didik dan guru melakukan refleksi 

terhadap kegiatan pembelajaran    dan 

manfaat-manfaatnya. 

27) Peserta didik dan guru memberikan umpan 

balik terhadap proses dan hasil 

pembelajaran; 

28) Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran 

untuk pertemuan berikutnya; 

29) Guru bersama peserta didik berdo’a; 

30) Peserta didik dan guru mengucapkan 

salam perpisahan. 
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Pertemuan 3 Pendahuluan (10 menit) 

16) Guru memberi salam (greeting); 

17) Guru bersama peserta didik berdo’a; 

18) Guru memeriksa kehadiran peserta didik; 

19) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti  proses 

pembelajaran; 

20) Guru memberi motivasi belajar peserta 

didik secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari, dengan memberikan contoh dan 

perbandingan lokal, nasional dan  

internasional; 

21) Guru mengajukan tentang kaitan 

antara pengetahuan sebelumnya dengan 

materi yang akan dipelajari; 

22) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai; 

Kegiatan inti (50 menit) 

23) Tahap-1  

d. Guru memberikan dorongan kepada 

peserta didik untuk mengingat materi 

narrative text pada pertemuan 

sebelumnya. 

e. Peserta didik menyebutkan kandungan 

materi narrative text superlative pada 

pertemuan sebelumnya; 

f. Guru mengaitkan materi yang telah 

dipelajari pada pertemuan sebelumnya 

dan mengaitkannya pada kegiatan pada 
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peretemuan ini. 

24) Tahap-2  

g. Guru membagikan Lembar Kerja Peserta 

Didik (LKPD) kepada peserta didik; 

h. Guru memberikan penjelasan terkait 

permasalahan yang disajikan pada LKPD; 

i. peserta didik didorong untuk mencari dan 

menuliskan permasalahan, khususnya 

terkait informasi apa yang diketahui dan 

apa yang ditanyakan dari permasalahan 

untuk memberikan penjelasan tentang 

materi melalui LKPD;  

j. Peserta didik didorong untuk memilih 

strategi dalam pemecahan masalah pada 

LKPD secara individu; 

k. Guru memotivasi peserta didik untuk 

melaksakan strategi pemecahan masalah 

yang berkaitan dengan materi narrative 

text secara individu; 

l. Peserta didik mengartikan maksud materi 

narrative textyang diperoleh dan 

menghubungkannya dengan 

permasalahan sehingga diperoleh jawaban 

permasalahan yang tersaji dalam LKPD 

secara individu. 

25) Tahap-3  

a. Peserta didik didorong untuk 

mempresentasikan hasil pemecahan 

masalah yang tersaji dalam LKPD; 

b. Guru berdiskusi dengan peserta didik 
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terkait hasil presentasi LKPD peserta 

didik; 

c. Guru memberikan apresiasi kepada 

peserta didik yang mampu 

menyelesaikan masalah yang disajikan 

dengan memberikan nilai tambahan; 

d. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi narrative 

text yang berkaitan dengan masalah yang 

disajikan dalam LKPD. 

Kegiatan penutup (10 menit) 

26) Peserta didik dan guru melakukan refleksi 

terhadap kegiatan pembelajaran    dan 

manfaat-manfaatnya; 

27) Peserta didik dan guru memberikan umpan 

balik terhadap proses dan hasil pembelajaran; 

28) Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran untuk 

pertemuan berikutnya; 

29) Guru bersama peserta didik berdo’a; 

30) Peserta didik dan guru mengucapkan salam 

perpisahan; 

Pertemuan 4 Pendahuluan (10 menit) 

16) Guru memberi salam (greeting); 

17) Guru bersama peserta didik berdo’a; 

18) Guru memeriksa kehadiran peserta didik; 

19) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti proses 

pembelajaran; 

20) Guru memberi motivasi belajar peserta 
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didik secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari; 

21) Guru mengajukan tentang kaitan 

antara pengetahuan sebelumnya dengan 

materi yang akan dipelajari; 

22) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai. 

Kegiatan inti (50 menit) 

23) Tahap-1  

e. Guru memberikan dorongan kepada 

peserta didik untuk mengingat LKPD 

narrative text pada pertemuan 

sebelumnya; 

f. Peserta didik menyebutkan penyelesaian 

masalah dari LKPD yang diberikan pada 

pertemuan sebelumnya; 

g. Guru mengaitkan kegiatan pada 

pertemuan sebelumnya dengan kegiatan 

yang akan dilakukan; 

h. Guru membentuk kelompok kerja peserta 

didik berisi 3-4 peserta didik. 

24) Tahap-2  

g. Guru membagikan Lembar Kerja Peserta 

Didik (LKPD) kepada peserta didik; 

h. Guru memberikan penjelasan terkait 

permasalahan yang disajikan pada LKPD; 

i. Secara berkelompok peserta didik 

didorong untuk mencari dan menuliskan 

permasalahan , khususnya terkait 
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informasi apa yang diketahui dan apa 

yang ditanyakan dari permasalahan untuk 

memberikan penjelasan tentang materi 

melalui LKPD;  

j. Peserta didik didorong untuk memilih 

strategi dalam pemecahan masalah pada 

LKPD secara berkelompok; 

k. Guru memotivasi peserta didik untuk 

melaksakan strategi pemecahan masalah 

yang berkaitan dengan materi narrative 

text secara berkelompok; 

l. Peserta didik mengartikan maksud materi 

narrative text yang diperoleh dan 

menghubungkannya dengan 

permasalahan sehingga diperoleh jawaban 

permasalahan yang tersaji dalam LKPD 

secara berkelompok. 

25) Tahap-3  

e. Peserta didik didorong untuk 

mempresentasikan hasil pemecahan 

masalah yang tersaji dalam LKPD secara 

berkelompok; 

f. Guru berdiskusi dengan peserta didik 

terkait hasil presentasi LKPD masing-

masing kelompok 

g. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi narrative 

text. 

  Kegiatan penutup (10 menit) 

26) Peserta didik dan guru melakukan refleksi 
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terhadap kegiatan pembelajaran    dan 

manfaat-manfaatnya; 

27) Peserta didik dan guru memberikan umpan 

balik terhadap proses dan hasil 

pembelajaran; 

28) Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran 

untuk pertemuan berikutnya; 

29) Guru bersama peserta didik berdo’a; 

30) Peserta didik dan guru mengucapkan 

salam perpisahan. 

Pertemuan 5 Pendahuluan (10 menit) 

16) Guru memberi salam (greeting); 

17) Guru bersama peserta didik berdo’a; 

18) Guru memeriksa kehadiran peserta didik; 

19) Guru menyiapkan peserta didik secara 

psikis dan fisik untuk mengikuti proses 

pembelajaran; 

20) Guru memberi motivasi belajar peserta 

didik secara kontekstual sesuai manfaat dan 

aplikasi materi ajar dalam kehidupan sehari-

hari; 

21) Guru mengajukan tentang kaitan 

antara pengetahuan sebelumnya dengan 

materi yang akan dipelajari; 

22) Guru menjelaskan tentang tujuan 

pembelajaran yang akan dicapai. 

Kegiatan inti (50 menit) 

23) Tahap-1  

d. Guru memberikan dorongan kepada 
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peserta didik untuk mengingat LKPD 

narrative text pada pertemuan 

sebelumnya; 

e. Peserta didik menyebutkan penyelesaian 

masalah dari LKPD yang diberikan pada 

pertemuan sebelumnya; 

f. Guru mengaitkan kegiatan pada 

pertemuan sebelumnya dengan kegiatan 

yang akan dilakukan; 

g. Guru membentuk kelompok kerja peserta 

didik berisi 3-4 peserta didik. 

24) Tahap-2  

g. Guru membagikan Lembar Kerja Peserta 

Didik (LKPD) Proyek kepada peserta 

didik; 

h. Guru memberikan penjelasan terkait 

permasalahan yang disajikan pada LKPD 

Proyek; 

i. Secara berkelompok peserta didik 

didorong untuk mencari dan menuliskan 

permasalahan , khususnya terkait 

informasi apa yang diketahui dan apa 

yang ditanyakan dari permasalahan untuk 

memberikan penjelasan tentang materi 

melalui LKPD Proyek;  

j. Peserta didik didorong untuk memilih 

strategi dalam pemecahan masalah pada 

LKPD Proyek secara berkelompok; 

k. Guru memotivasi peserta didik untuk 

melaksakan strategi pemecahan masalah 
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yang berkaitan dengan materi narrative 

text secara berkelompok; 

l. Peserta didik mengartikan maksud materi 

narrative text yang diperoleh dan 

menghubungkannya dengan 

permasalahan sehingga diperoleh jawaban 

permasalahan yang tersaji dalam LKPD 

Proyek secara berkelompok. 

25) Tahap-3  

e. Peserta didik didorong untuk 

mempresentasikan hasil pemecahan 

masalah yang tersaji dalam LKPD secara 

berkelompok; 

f. Guru berdiskusi dengan peserta didik 

terkait hasil presentasi LKPD masing-

masing kelompok; 

g. Guru mengakhiri kegiatan dengan 

memberikan penguatan materi narrative 

text. 

  Kegiatan penutup (10 menit) 

26) Peserta didik dan guru melakukan refleksi 

terhadap kegiatan pembelajaran    dan 

manfaat-manfaatnya; 

27) Peserta didik dan guru memberikan umpan 

balik terhadap proses dan hasil 

pembelajaran; 

28) Peserta didik memperhatikan informasi 

tentang rencana kegiatan pembelajaran 

untuk pertemuan berikutnya; 

29) Guru bersama peserta didik berdo’a; 
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30) Peserta didik dan guru mengucapkan 

salam perpisahan. 
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Appendix 2 Bahan Ajar 

NARRATIVE TEXT 

A. What exactly is a narrative text? 

Simply put, a narrative text is a type of text that tells a story or describes 

a sequence of events. The purpose of a narrative text is to entertain or inform 

the reader by presenting a series of events in a coherent and engaging way.  

B. What are the characteristics of narrative text? 

1. Using past tenses 

Narrative texts often contain past tense because they typically 

recount events or stories that have already occurred. Using the past tense 

helps to create a sense of time and sequence, which enables the reader to 

follow the plot and understand the progression of events. Also, writing in 

the past tense gives context and shows a clear link between actions and 

their results, which helps the reader get into the story and understand 

what the characters are going through. 

2. Using adverbial of time 

Narrative texts often use adverbials of time to provide a clear 

structure and sense of progression to the story. These time expressions 

help the reader understand when events are happening, how they are 

related to one another, and the overall flow of the narrative. By providing 

a context for the sequence of events, adverbials of time create a more 

vivid and engaging reading experience. They enable the reader to follow 

the plot more easily and immerse themselves in the story, as they can 

visualize the events unfolding within a specific timeframe. 

3. Using adjectives 

Adjectives are words that describe or modify nouns, or, put it 

simply, adjectives are words that give more information about a noun 

such as its color, shape, size, characteristics, etc. In narrative text, 

adjectives help create a more detailed and vivid story. 

4. Using noun phrases 
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A noun phrase is a group of words that contains a noun along with 

any accompanying modifiers, such as adjectives, adverbs, or other nouns 

that provide more information about the main noun. Noun phrases help 

create detailed and vivid descriptions in stories. In narrative texts, noun 

phrases can be used to give more detailed descriptions, highlight certain 

parts of a character or setting, or explain complicated ideas concisely.  

C. What is the purpose and social function of a narrative text? 

The purpose of a narrative text is to tell a story or recount a series of 

events in an engaging and entertaining way for the reader. Some narrative 

texts may also have didactic or instructive purposes, such as teaching moral 

lessons or sharing information about historical events or specific cultural 

traditions. And yes, narrative texts also have social functions, which include 

entertaining, providing information, and of course, educating the readers. 

1. Orientation 

Orientation sets the stage for the story. Ideally, the orientation should 

answer the questions “who,” “where, and “when.” So, when reading the 

orientation part, we should be able to identify the character and setting 

(both time and place) of the story. 

2. Complication 

This section contains the problems that occur within a story. It is 

divided into three parts, namely: Rising action: Problems begin to emerge 

a. Climax: Peak of the problem 

b. Falling action: The tension of the problem begins to decrease, and the 

solution starts to emerge  

3. Resolution 

The resolution is the part of the narrative where the conflict or 

problem introduced earlier in the story is resolved or addressed.  This may 

involve characters finding a solution to their issues, overcoming obstacles, 

or experiencing personal growth.  The resolution helps tie up loose ends, 

providing closure for the reader and allowing them to see how the events 

of the story have impacted the characters. 
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4. Re-orientation / Evaluation 

Re-orientation, also known as evaluation, is an optional component of 

a narrative text that serves to reflect on the story and its events, reinforcing 

the moral lesson or theme. This section typically appears at the end of the 

story, providing a summary or commentary on the characters’ experiences 

and the consequences of their actions. It helps the reader understand the 

significance of the story and encourages them to consider the message or 

lesson the author intended to convey. 

The points mentioned above are the basic components of a narrative 

text structure, but it is important to note that not all narrative texts follow 

this exact structure. Some narratives may include additional elements, such 

as flashbacks, multiple perspectives, or non-linear timelines. Nevertheless, 

the basic structure described above provides a useful framework for 

understanding and analyzing narrative texts. 

D. Types of narrative texts: 

There are lots of different kinds of narrative texts, such as: 

1. Fictional narrative 

A fictional narrative is a story that is not based on real events or real 

people. It can be a novel, short story, fable, or fairy tale. 

2. Autobiography 

An autobiography is a narrative text that tells the life story of the 

author, written from a first-person perspective. 

3. Biography 

A biography is a narrative text that tells the life story of someone other 

than the author, written from a third-person perspective. 

4. Memoir 

A memoir is a narrative text that focuses on a particular period or event 

in the author’s life, often written from a first-person perspective. 

5. Legend 

A legend is kind of a folklore. It’s a traditional story that has been 

passed on for generations – it often explains the origins of a particular 
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culture or society. 

 

Contoh Narrative Text Pendek  

The Mouse Deer and the Tiger 

One day, there was a mouse deer. He was thirsty so he wanted to drink on 

the river. When the mouse deer came next to the river, a tiger approached him and 

wanted to eat him. Of course the mouse deer tried to escape, but the tiger run 

faster and caught him. 

In that dangerous situation the mouse deer thought hard how to escape the 

tiger. Then he got idea and said to the tiger, “Listen! Your mightiness and 

toughness are all great! But I have my own king. He has a greater strength than 

yours! I am sure that nobody can match his powers!” Because the tiger felt 

taunted, he declared that he would challenge the mouse deer’s king. 

Next the mouse leads the tiger to the river, and said, “Now Look at the 

water. You will see my king” Foolishly the tiger looked in the river and surely 

saw another tiger in the water. Then he growled, but the tiger in the river imitated 

to growl too. Because of his too high self-pride, the tiger jumped into the water, 

and wanted to fight. He believed there was another tiger in the water. 

The mouse deer took that opportunity to escape. After fighting with himself in the 

river, the tiger realized that he was fooled by the mouse deer. 

 

  



 

 

 

XXXVI 

 

LKPD I – Pertemuan 3 

PETUNJUK UMUM 

1. Write down your groups’ members 

2. Read the text attentively! 

Cinderella 

Once upon a time, there lived a girl named Cinderella. She lived with her 

step mother and two step sisters. The step mother and her two daughters didn’t 

like Cinderella. They treated Cincerella very bad. Cinderella usually did the 

hardest works in the house; such as scrubbing the floor, cleaning the pot and 

pan and preparing the food for the family, and so on. 

One day, a ball was to be held by the royal family of the kingdom to find 

the Prince’s spouse. Cinderella wanted to go to the ball but her step mother 

asked her to stay at home and do the house works. Cinderella cried. Then there 

was a fairy godmother standing beside her. 

“Why are you crying, Cinderella?”, the fairy godmother asked. 

“Because I want to go to the ball but my step mother insists me to stay at 

home. Besides, I don’t have any beautiful dress” said Cinderella. 

Then the fairy turned Cinderella’s ugly dress became the most beautiful 

dress and with beautiful slippers. The fairy also turned a pumpkin into a 

parking coach and the mice become six white horses. Cinderella fiinally could 

go to the ball but she had to come back before midnight before the spell ended. 

At the ball, Cinderella amazed everybody there include the Prince. The 

Prince asked her to dance. Cinderella had a wonderful time at the ball. But, all 

of a sudden, she heard the sound of a clock, the first stroke of midnight. 

Remembered what the fairy had said, Cinderella ran back to go home. But she 

lost one of her slippers in ballroom. The Prince picked up her slipper and 

would search for the girl whose foot fitted with the slipper. 

A few days later, the Prince proclaimed that he would marry the girl 

whose feet fitted the slipper. Her step sisters tried on the slipper but it was too 

small for them, no matter how hard they squeezed their toes into it. In the end, 
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the King’s solder let Cinderella try on the slipper. She stuck out her foot and 

the page slipped the slipper on. It fitted perfectly. 

Finally, she was driven to the palace. The Prince was overjoyed to see 

her again. They were married and live happily ever after. 

3. Analyze the text based on these keywords! 

Setting Characters Characterization 

   

Conflicts Resolutions 

   

Reorientations 
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LKPD 2 CONTROL CLASS 
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LKPD 3 
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Answer of LKPD 1 
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Answer  LKPD 2 
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Answer of LKPD 3 
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Appendix 3 Instrumelnt olf Prel-Telst and Polst-Telst 

 

PRE TEST 

 

A. Fill the generic structure! 

Text Structure 

The story of a rainbow 
 

A very long time ago, there was a nice farmer named 

John. He married a baeutiful  wife and have a son. 

 

But one day,the wife and son of  the farmer got sick. 

Then the wife wore her  wings and then flew with the 

son next to her, leaving the farmer alone and 

heartbroken.  

 

The gods didn’t want to see him sad and heartbroken. 

They help the farmer by building a gorgeous, colorful 

bridge. 

 

 

B. Complete the sentence below! 

Once upon a time there (1)____a prince. He (2)____ good looking and 

very(3)____. He (4)____ in a beautiful castle together with (5)____ knight 

and servants. 

Is                 were                 are                 lived                 handsome                   

has                   Was                     you                    His 
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C. Make title and write the sentences from the pictures below tobe an 

interesting story trough the video with max 50 word! 
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POST TEST 

 

A. Fill the generic structure! 

 

Text Structure 

The story of a rainbow 
 

A very long time ago, there was a nice farmer 

named John. He married a baeutiful  wife and 

have a son. 

 

But one day,the wife and son of  the farmer got 

sick. Then the wife wore her  wings and then 

flew with the son next to her, leaving the farmer 

alone and heartbroken. 

 

The gods didn’t want to see him sad and 

heartbroken. They help the farmer by building a 

gorgeous, colorful bridge. 

 

 

B. Complete the sentence below! 

Once upon a time there (1)____a prince. He (2)____ good looking and 

very(3)____. He (4)____ in a beautiful castle together with (5)____ knight 

and servants. 

Is                 were                 are                 lived                 handsome                   

has                   Was                     you                   His 
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C. Make title and write the sentences from the pictures below tobe an 

interesting story trough the video with max 100 word! 
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Appendix 4  Keyword of Pre-test and Post-test 

 

Keyword for Pre-test 

A. 1. Title 

       2. Orientation 

       3. Complication 

       4. Resolution 

B.  1. Was 

      2. Is 

      3. Handsome 

      4. Lived 

      5. His 

C.  Mouse deer and Crocodiles 

1. In a vast wilderness, there live a variety of animals. One of them is a 

friendly and clever mouse deer. 

2. The mouse deer, who was walking through the forest, greeted the duck, 

"Hey duck! You'll have fun swimming."  

3. Likewise with the other animals that along the way he kept greeting and 

saying hello. There are monkeys, turtles, squirrels, rabbits, snails and 

foxes. That is a deer with a friendliness that is always respected by many 

animals in the forest. 

4. In the middle of his journey, the mouse deer felt thirsty and hungry. After 

drinking water from the river, he immediately lit up when he saw 

something interesting on the other side of the river. The thing that 

attracted him was the fruit tree which could relieve his hunger. 

5. However, in the river many wild animals and mouse deer found an 

interesting idea. Kancil crossed the river by tricking the crocodiles. 
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Keyword for Post-test 

A. 1. Title 

       2. Orientation 

       3. Complication 

       4. Resolution 

B.  1. Was 

      2. Is 

      3. Handsome 

      4. Lived 

      5. His 

B. Snow white and the 7 dwarves 

1.   Once upon a time there lived a beautiful princess in a palace, who had   

skin as white as snow and rosy lips.  

2.   She is nicknamed Snow White.  

1.  She has a stepmother who is very evil and jealous of her beauty.  

2. One day he planned a murder in the forest but the murderer felt sorry for 

him and let Snow White run away.  

3. In the forest he met 7 dwarves who became his friends.  

4. The dwarves are very kind and lovely. 

5. Unfortunately the magic mirror still says Snow White's name so the witch 

knows she is still alive.  

6. He went into the forest disguised as an old grandmother and offered Snow 

White a poisoned apple 

7. She ate and caused her to die.  

8. Dwarf gave up when he found Snow White unconscious. 
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Appendix  4.  Result of Pre-test and Post-test 8i Experimental Class 
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Result post-test experimental class 
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Result pre test control class 
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Result post test control class 
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Appendix 5. Instrument Validation 
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Appendix  6. Surat Izin Penelitian 
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Appendix 7 Surat kembalian penelitian 
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Appendix 8. Documentation 

  

Administer Pre Post-test Group formation 

  

Material explanation Presentation preparation 

  

LKPD Check student work 
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Preparation of group presentation Final project attachment 
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Appendix 9 Plagiarism Check
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Appendix 10. Biography 

BIOGRAPHY 

A. Personal Identity 

Name                            :  Nur Naely Sangadah 

Student Number           :  2017404138 

Day and Date of Birth  :  Banyumas, 11
th

 August 2001 

Address                        :  Jl Jaya Sirayu rt 04 rw 02 Papringan, Banyumas  

 

B. Educational Background   

Formal Education   

 

1. SD N 1 Papringan 2013  

2. SMP Islam Andalusia Kebasen Banyumas 2016  

3. SMA Islam Andalusia Kebasen 2019 

4. UIN Prof. K.H. Saifuddin Zuhri 

 

Informal Education   

 

1. Pondok Pesantren At Taujieh Al Islamy 2 Leler, Randegan, Kebasen, 

Banyumas 2013-2020 

2. Pondok Pesantren Al Ikhlas Purwokerto 2021 – 2022 

 

C. Organization Experiences  

1. Dewan Ambalan SMAISA 2018-2019 

2. ORSADA 2019-2020 

3. HIMMAH 2020 

4. PMII RAYON Tarbiyah 2021-2022 

5. IHTISAB 2024-now 


