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STUDY ON PEDAGOGICAL COMPETENCE OF ENGLISH TEACHERS 

AT SMK N 1 & 2 BANYUMAS 

 

Harnes Septy Andini 

1917404053 

 

ABSTRACT 

Teachers are an essential component to support the achievement of educational 

goals. In carrying out their role, teachers must be equipped with competencies so 

that the teacher can provide progress for student learning achievement. This 

competency is related to the knowledge and skills of a teacher in designing, 

implementing, and evaluating the learning process, which is referred to as 

pedagogical competence. This research aims to explore the pedagogical 

competence of English teachers in designing, implementing, and evaluating 

learning. This research was conducted at SMK N 1 & 2 Banyumas using a 

qualitative descriptive method, which was directly monitored through observation, 

interview, and documentation. All English teachers at SMK N 1 & 2 Banyumas 

already have pedagogical competence. In practice, English teachers from both 

schools have been able to understand students, make lesson plans, implement the 

curriculum, and evaluate student learning outcomes. However, some teachers still 

use a shared lesson plan, and the existing components still need to be completed in 

making the lesson plan. Because vocational high schools are different from senior 

high schools, schools should start paying attention to English for specific purposes 

so that English learning is still related to vocational programs, and schools should 

provide workshops for teachers on how to apply English learning for vocational 

schools, this will certainly help teachers improve their pedagogical competence. 

 

Keywords: English Teacher, Teacher Competence, Pedagogical Competence. 
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CHAPTER I  

INTRODUCTION 

 

A. Background of the study 

Teachers are the main component in education development, 

especially in schools. A teacher has a strategic role in realizing educational 

goals, as stated by E. Mulyasa (2007). The role of teachers is the main 

support for the implementation of educational goals, so in its 

implementation, a teacher needs to be developed as a professional. To 

become a professional teacher, one must be equipped with competencies. 

According to Depdiknas (2006), competence can be defined as the ability to 

behave, think, and act consistently as a manifestation of the knowledge, 

attitudes, and skills possessed. In other words, competence is an ability that 

includes mastery of knowledge, attitudes, and skills. When competency 

standards are achieved, teachers are qualified for teacher certification. 

In Indonesia, English is included as a foreign language subject 

and is officially made a compulsory subject in all schools, both junior and 

senior high schools. Even in the university, English is offered as a general 

subject ( Kasihani, 2010). The type of teaching English in each school 

was different. English in secondary schools focuses more on essential 

recognition, while English in senior secondary schools focuses on 

developing skills. According to Muliyah and Aminatun (2020), Teaching 

English in high schools requires knowledge of materials, methods, and 

strategies. However, there are differences between teaching English at 

SMK and teaching English at SMA. Teaching English in SMK is 

included in the category of English for specific purposes. Meanwhile, 

English in high school is included in general English.
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Vocational high school is a school program that prepares students 

to work in the majors they have taken for three years of education. This 

is by the Law of the Republic of Indonesia Number 20 of 2003 concerning 

the National Education System article 15, which states that vocational 

education is a secondary education program to prepare students for a 

particular job. Vocational High School students must be equipped with 

specific abilities and skills that can support professional skills in 

particular fields so that they are ready to be placed in work. One of the 

determining factors for the success of vocational education is the teacher's 

ability to provide or prepare material according to their respective 

programs. This is based on the material for vocational high schools, 

which differs from the material for other high schools. 

After conducting preliminary observations in two schools, namely 

SMK N 1 & 2 Banyumas, it was found that both schools still need help 

finding suitable sources to suit English teachers in vocational high 

schools. Usually, teachers will collaborate with existing learning 

resources so that the material presented is still relevant. In practice, there 

are still teachers who do not use lesson plans and only rely on 

pocketbooks so that the learning process is monotonous. This makes 

some students feel bored and pay less attention to the material presented. 

At the same time, the lesson plan is a necessary framework that supports 

the smooth learning process. 

A teacher who has pedagogical competence is a teacher who can 

understand students, can understand learning material, both theory and 

practice, and prepares the learning tools using both media and is not able 

to evaluate learning, provide motivation, and develop student abilities. 

The teacher's competence to process and prepare material to measure 

student success. This is always associated with art or the teacher's way of 

teaching students, both in preparing material and carrying out the learning 

process. In vocational high schools, teachers must be able to learn with 

their respective vocational programs.  
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Based on the above background, the author wants to explore the 

pedagogical competence of vocational high school English teachers. 

Where English in vocational high schools is different from high schools 

in general, of course, this is a challenge for teachers in preparing lessons. 

Teachers must be able to provide teaching according to student needs, 

find appropriate material, and design lesson plans that can support the 

learning process as well as pedagogical competence. The author wants to 

explore the pedagogical competence of English teachers at SMK N 1 & 

2 Banyumas is as it should be, so this research will examine "Study on 

Pedagogical Competence of English Teachers at SMK N 1 & 2 

Banyumas" 

B. Concept Definition 

The definition of the critical term is essential to guide how the 

research will be conducted. Related to this research, there are some key 

terms to guide the conduct of this research. Those are: 

1. Teacher Competence 

Teacher competence can be said as a set of knowledge as well as 

skills and behaviors that must be possessed and mastered by a teacher. 

This is confirmed in PP no. 19 of 2005 article 28 paragraph (3) that 

competency as a learning agent and level of primary and secondary 

education and early childhood education includes pedagogic, 

personality, professional, and social competence. Saragih (2008) stated 

in competence a teacher must master teaching skills in terms of opening 

and closing lessons, asking questions, giving reinforcement, and 

carrying out teaching variations. 

2. Pedagogical Competence 

According to Kimeli Rutto (2017), pedagogical competence is 

interpreted as a teaching skill to bring a lesson that can be learned. It is 

supported by Shah (2021) that Pedagogy is the art or science of teaching 

children. The modern use of pedagogy is synonymous with teaching or 

education, especially in scientific writings. Whereas in the Government 
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Regulation of the Republic of Indonesia Number 19 of 2005 concerning 

National Education Standards in the elucidation of Article 28, 

paragraph (3), point a describes that Pedagogic Competence is the 

ability to manage student learning, which includes understanding 

students, designing and implementing learning, evaluation of learning 

outcomes, and development of students to actualize their various 

potentials. 

C. Research Question 

Based on the research background above, this research question is how 

are the pedagogy competencies owned by English teachers at SMK N  1 & 

2 Banyumas ? 

D. Objectives and Significances of the Study 

1. The object of this research aims to explore the  pedagogical 

competencies that must be mastered by English teachers at SMK N 1 & 

2 Banyumas. 

2. The Significances of this study  

There are two kinds of significance of this study as follows : 

a. The theoretical significance of this study can be used as evaluation 

material to create learning that follows pedagogic competence. 

b. Practically Significant 

a. For the teachers 

This research is expected to be used as one of the 

teacher's evaluation or innovation materials in creating 

effective learning according to what is needed by students. 

b. For school 

This research is expected to improve the pedagogical 

competence of teachers. 

c. For researcher 

To increase knowledge about the competencies that a 

teacher, especially pedagogical competencies must possess. 

d. For other researchers 
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The results of this study can be used as a reference source 

and reference for relevant study activities in further research. 

E. Structure of the Research 

To make a systematic study, it is necessary to classify the structure of this 

study. The structure of this study will be explained as follows: 

1. Chapter I presents an introduction. That includes a background of the 

study, operational definition, research question, objectives and 

significances of the research, review of relevant studies, literature 

review, study method and structure of the research. 

2. Chapter II presents the theories of teacher pedagogic competencies, 

which are the definition of teacher competence, pedagogy competence, 

and the role of an English teacher in VHS. 

3.  Chapter III presents the study method. This chapter consists of the type 

of the study, the time and location of data collection, and the data 

analysis technique.  

4. Chapter IV presents the result and discussion of the research about 

study on pedagogical of English teachers at SMK N 1 & 2 Banyumas 

5. Chapter V presents the conclusion and suggestions of the study. 
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CHAPTER II 

THEORETICAL REVIEW 

 

A. Literature Review 

1. Teacher Competence 

a. Definition of competence 

Mulyasa (2007) defines competence as a collection of 

information, skills, and attitudes manifested in a person's behaviour. 

Competency in education describes a professional capacity for 

high-level knowledge and conceptual demonstration. In the 

teaching system, competence is defined as professionalism, which 

shows a high level of knowledge . This competency can be obtained 

through appropriate education and experience. Teacher competency 

is a significant component of professional standards in addition to a 

code of ethics that is defined as professional behaviour in specific 

supervisory procedures and systems. 

According to Law No. 14 of 2005 about teachers and lecturers 

in section 1 point 10, it is stated that competence (ability) is a set of 

knowledge, competencies, and behaviours that must be owned, 

inspired, and mastered by teachers or lecturers in carrying out 

professionalism, at the same time Permendikbud no. 16 of 2007 

article 1 states that every teacher must meet the standards of 

academic qualifications and teacher competencies that apply 

nationally. 

Based on the statement above, it can be concluded that 

competence is interpreted as the mastery of abilities, skills, and 

values that must be owned and mastered by English teachers, which 

comes from education and experience so that they can carry out 

their duties and responsibilities in teaching professionally. In 

accordance with the definition of competence, an English teacher 

must also be able to understand what the concept of competence is 
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and what are the aspects of competence, according to Gordon as 

quoted by Mulyasa (2007: 38), that there are six aspects contained 

in the concept of competence, namely as follows 

1) Knowledge, this relates to awareness in the cognitive field, for 

example, a teacher knows how to identify learning needs, and 

apply them in the learning process. 

2) Comprehension (understanding), this is included in the 

cognitive and affective understanding possessed by 

individuals, for example a teacher must have a good 

understanding of student characteristics, how students' 

learning styles, and student circumstances. 

3) Ability (skill), is something that is owned by an individual to 

carry out a duty or job given to him, for example the teacher's 

ability to select and make learning tools or media that are in 

accordance with the needs of students and are able to increase 

student motivation in learning. 

4) Value, interpreted as a standard of behavior that is believed to 

be psychologically integrated into a person, for example, the 

standard of teacher behavior in learning (honesty, openness, 

democracy, etc.). 

5) Attitude is a feeling (happy, unhappy, like, dislike) or reaction 

to a stimulus that comes from outside, reaction to the behavior 

of students, having problems outside of teaching hours, and 

others. 

6) Interest, is a person's tendency to take an action, such as 

interest in doing something or learning something. 

If studied in depth, the problems above will involve four 

important areas of competence for a teacher, namely pedagogy 

competence, personal competence, social competence, and 

professional competence. They must be brave enough to face 

challenges in the duties and environment, which certainly affect the 
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development of their personality. This means that they must also 

be willing to change and develop according to the needs of society. 

b. Kind of teacher competence 

Based on article 10 paragraph (1) Law of the Republic of 

Indonesia Number 14 of 2005 concerning Teachers and Lecturers, 

mandates that teachers must have pedagogical competence, 

personality competence, social competence, and professional 

competence. The four competencies are holistic and are a unity that 

characterizes professional teachers. As stated by Kunandar (2007: 

55) that teacher competence is a set of skills that must be possessed 

by teachers in order to achieve their work clearly and effectively.  

1) Pedagogical Competence 

In the National Education Standards, it is explained that 

Article 28 paragraph (3) sub-section a states pedagogical 

competence as the ability to manage student learning which 

includes understanding students. John Helmi quoted Mulyasa 

who stated that pedagogical competence can be interpreted as 

the teacher's ability to understand students, both in learning 

design, learning outcomes, and student development (Helmi 

2015).  

The same is stated by Rahmawati and Daryanto (2013: 

103) For mastery of pedagogical competence, including 7 

aspects that can be assessed, namely: Mastering the 

characteristics of students, mastering learning theories and 

principles of educational learning, Development of 

curriculum, educational learning activities, developing the 

potential of students, communication with students, 

assessment and evaluation. 
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a) Mastering the students’ characteristics 

Recognizing how student characters are the first step for 

teachers to carry out their duties and functions. Starting 

from this, teachers are required to be able to understand the 

characteristics of their students. That way the teacher will 

get to know the students better and can find out what is 

needed to support the learning process. When a teacher 

manages to master the characteristics of his students, then 

the teacher will be able to master learning well.  

b) mastering learning theories and principles of educational 

learning 

Mastery of learning theory is the difference between 

a teacher and other professions. A teacher is not only 

required to master a material, but also required to be able 

to teach the material to others. Learning theories and the 

principles of learning are useful for strategizing the 

delivery of material to students. What methods to use, what 

is the system, and so on. 

c) Development of curriculum 

A teacher must be able to prepare syllabus and lesson 

plans that are adjusted to the needs of their students. This 

is also still related to the first aspect where the teacher must 

be able to understand the character of the students. when 

knowing the character of the students the teacher will be 

easier in preparing the syllabus and lesson plans. As the 

opinion of Abdullah et. al (2023) In curriculum 

development, teachers play an important role as developers 

and researchers. It determines the goals and materials of 

student teaching, as well as the methods and strategies and 

metrics developed to measure student success. 
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d) Educational learning activities 

A teacher is required to be able to apply learning 

theories that have been mastered in the classroom so as to 

create an effective and efficient learning atmosphere. 

e) Development of students’ potential 

Due to their pedagogical competence, teachers are 

also expected to be capable of developing the potential of 

their students. As stated before, every person has unique 

potential. The potential within is what will make this 

generation of people a powerful force for the government. 

If one's potential is not being used effectively, it is very 

alarming. The difficulties a single teacher faces when 

encouraging women to develop their potential are 

significant. 

f) Communication with students 

Communication aspects must be owned by a teacher, 

because communication is a basic aspect that supports 

other aspects of pedagogical ability. Establishing good 

communication with students is key in doing this good and 

effective learning. 

g) Assessment and evaluation 

The final step of a learning process is evaluation, 

where evaluation is used to measure the extent to which 

students can understand the material taught. As with 

students, teachers must conduct an evaluation of whether 

teaching and learning activities have been carried out 

properly, whether they have run according to the syllabus 

and lesson plans, whether the ability of the students is in 

accordance with the target, and so on. students are in 

accordance with the target, and so on. 
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2) Professional Competence 

Professional competence is the ability to master learning 

materials broadly and deeply including: Concepts, structures, 

scientific/technological/art methods that cover teaching 

materials, Teaching materials in the school curriculum, 

Relationship of a concept between related subjects, 

Application of scientific concepts in everyday life, 

professional competence in a global context while maintaining 

national values and culture. 

3) Social competence 

The Law of the Republic of Indonesia (UU RI) No.14 

article 10 concerning Teachers and Lecturers states that the 

social competence of teachers is the ability of teachers to 

communicate and interact effectively and efficiently with 

students, fellow teachers, parents / guardians of students and 

the community. M. Hasbi Ashsiddiqi argues that teachers are 

required to have social competence. In practice, it is like taking 

an approach through communicating and interacting (Hasbi et 

al. 2012). 

4) Personality Competence 

In the Law of the Republic of Indonesia number 14 of 

2005 article 10 paragraph 1 states that personality competence 

is the ability of a steady personality, noble character, wise and 

authoritative and a role model for students. Included in this 

ability are the following sub-abilities: Have faith and devotion 

to God Almighty. Understand the purpose of education and 

learning. Understanding oneself (knowing one's strengths and 

weaknesses). Developing self. Showing exemplary behavior to 

students. Demonstrate democratic, tolerant, tolerant, honest, 

fair, responsible, disciplined, polite, thoughtful, and creative 

attitudes. 
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2. Pedagogical Competence 

a. Definition of Pedagogy 

Pedagogy can be defined as the art or science of 

teaching children. The history of education that deals with 

pedagogy, there have been various developments in teaching 

techniques or styles, adapting new technologies into their 

teaching styles. Successful teaching depends on the teacher's 

ability to master the art or science of pedagogy. Pedagogue 

was originally a term for a household assistant who cared for 

children. Later, the term was used to refer to teachers or 

educators who teach or care for children. In general, 

pedagogy refers to a systematic view of education 

organization. From the above opinion, pedagogy can be 

interpreted as a systematic conceptualization of a process of 

education and development of a person both in an individual 

and community life environment (Shah, 2021) 

b. Definition of  Pedagogical Competence 

The Law of the Republic of Indonesia (UU RI) No.14 

article 10 concerning Teachers and Lecturers states that 

Pedagogical Competence is the ability to manage student 

learning which includes understanding students, designing 

and implementing teaching and learning, evaluating learning 

outcomes, and developing students to actualize their various 

potentials. The concept of professional standards of 

pedagogical competence, which is often determined by law, 

must make a person fulfill a certain role in the teaching 

profession. In understanding pedagogical competence, the 

description of typical abilities that occur in real pedagogical 

situations also tends to be used in the sense of activities by 

applying knowledge, professional and life experience, values 

and talents creatively so that they are obtained appropriately 
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and effectively. 

c. Indicator of Pedagogical Competence 

Yasin (2011) explained that pedagogic competence is 

the ability of an educator to manage student learning which 

includes: 

1) Ability to understand students, with indicators including; 

Understanding the characteristics of the development of 

students, such as understanding the cognitive level of 

students according to their age. Understanding principles 

such as recognizing student personality types, 

recognizing stages and so on 

2) The ability to make learning designs, with indicators 

including; being able to plan learning management, such 

as formulating learning objectives to be achieved, 

choosing the appropriate type of learning 

strategy/method, determining learning steps, 

determining the forms of questions that can be asked of 

students, and others. . Teachers must also be able to plan 

the use of media and facilities that can be used to 

facilitate the achievement of competencies, as stated in 

Permendikbud Number 81 A of 2013 Appendix IV 

concerning Curriculum Implementation of Learning 

Guidelines, lesson plans contain at least learning 

objectives, learning materials, learning methods, 

learning resources, assessment. 

3) Able to apply various types of learning approaches, 

strategies and methods, such as active learning, CTL, 

portfolio learning, contextual learning and others 

and able to measure the level of competency 

achievement of students during the learning process.  

4) The ability to evaluate learning outcomes, with 
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indicators including; being able to design and carry 

out assessments, compile various kinds of learning 

evaluation instruments, being able to carry out 

evaluations, and being able to utilize assessment 

results to improve the quality of further learning. 

According to Achmad Habibullah (2012) the 

Pedagogical Competence of teachers is divided into 10 

core competencies or sub-competencies that must be 

mastered by  teachers : 

1) Mastering the characteristics of students from physical, 

moral,spiritual, social, cultural, emotional, and 

intellectual aspects. 

2) Mastering learning theory and educational learning 

principles. 

3) Develop curriculum related to the subjects taught. 

4) Organizing educational learning. 

5) Utilizing information and communication technology 

for learning purposes. 

6) Facilitate the development of students' potential to 

actualize their various potentials. 

7) Communicating effectively, empathetically, annd 

politely with students. 

8) Organizing assessment and evaluation of learning 

processes and out comes. 

9) Utilizing the results of assessment and evaluation  for the 

benefit of learning. 

10) Taking reflective action to improve learning quality 

Mulyasa (2007) states that some of the 

components in pedagogic competence that teachers 

must master are managing learning. Afterward, 

teachers must understand the following indicators: 
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1) Understanding of learners, in its implementation 

teacher is able tounderstand 4 existing components; 

intelligence, creativity, physical condition, and 

cognitive level. 

2) Ability to manage learning, in managing learning 

there are 3 managerial functions that must be 

mastered, namely, planning, implementation, 

control. 

3) Learning design which includes 3 aspects, namely 

identification of needs, identification of 

competencies, and preparation of lesson plans.  

4) Evaluation of learning 

B. Review of relevant studies 

Based on several sources related to this research, there are journals and 

previous research related to this research topic. The following is a 

comparison ofthe results of previous studies. 

In study entitled "An Analysis of Teachers' Pedagogical Competence in 

LessonStudy of Mgmp SMP Majalengka" by Raynesa Noor Emiliasari In 

2018. this studyused qualitative method. Raynesa stated that the teacher's 

lack of understanding in class action was the main factor influencing 

pedagogy. The author also suggeststhat teacher pedagogical competence can 

be improved so that the quality of learning can increase (Emiliasari 2018). 

The second study entitled "Teacher's pedagogical competencies on the 

vocational high school of Padang City" by Nellitawati Nellitawati in 2019. 

This study used quantitative descriptive. Nellitawati states that the 

pedagogical competence of Padang high school teachers can be said to be in 

the good category.This needs to be maintained and would be better if further 

improved (Nellitawati 2019). 

The third study entitled “An Analysis of Teacher pedagogical 

competence in Teaching English at SMK PGRI 3 Kota Serang” by Clara 
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Suci Shelly , Ida Nuraida , Fadilla Oktaviana in 2020. This study used 

qualitative method. Clara et.al stated that the pedagogical competence of 

English teachers at Pgri 3 Senior High School, Serang City, could be stated 

in the good category. In the applicationof learning is also included in the 

good category (Shelly, Nuraida, and Oktaviana 2020). 

Based on the above research, it shows that the pedagogical 

competence of English teachers is not all in the good category. The 

researcher wants to explore the pedagogical competence of English teachers 

at SMK N 1 & 2 Banyumas. Both in the learning process and when teachers 

prepare the needs that will be used in the classroom. Previous research has 

similarities with this study, which both examined the pedagogical 

competence of English teachers. However, there are differences in this 

study, namely, the location of the research and in this study using descriptive 

qualitative methods. Previous studies also explained the importance of 

pedagogical competence for a teacher. Some are also shown what is related 

to pedagogical competence that should be mastered by teachers to show the 

high or low level of teachers in mastering these competencies. 
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CHAPTER III 

RESEARCH METHODS 

 

A. Type of the Research 

This research is field research where this research focuses on 

understanding a phenomenon that is experienced or happened by the 

subject. This research is focused on analyzing the pedagogical competence 

of English teachers. Explanation: this research is included in descriptive 

analysis. The study intends to describe a symptom, event, or event that is 

happening at present. It can be interpreted that descriptive research focuses 

its attention on the actual problems that occur when the research is 

conducted. The method used in this research is qualitative. In this method, 

researchers collect and process data based on information and data obtained 

directly from visits to research sites. According to Bogdan Biklen S (1992), 

qualitative research is a research procedure that produces descriptive data. 

The qualitative approach is expected to be able to have in-depth descriptions 

of speech, writing, and or observable behaviour from specific individuals, 

communities, groups, and or organizations that are studied from a holistic 

perspective. 

Qualitative research aims to generate a general understanding of 

social reality from the participant's perspective. This understanding is 

obtained after analyzing the social reality, which is the main focus of the 

research. This is reinforced by the opinion of  Sidiq and Choiri (2019), 

where statistical procedures cannot obtain qualitative research because in 

qualitative methods, the data obtained are about people's lives, social 

movements, and kinship relationships. One of the reasons for using 

qualitative methods is because this method can be used to find and 

understand a phenomenon that is sometimes difficult to understand. 
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B. Location of The Research 

This research conducted in two vocational high schools in  Banyumas that 

are : 

1. The research was conducted at SMK N 1 Banyumas, where this school 

is located at Jalan Pramuka No. 1 Banyumas. There are 5 study 

programs in this school, namely, AKL (Akutansi dan Keuangan 

Lembaga), MPLB (Manajemen Perkantoran dan Layanan Bisnis), BDP 

(Bisnis Daring dan Pemasaran), DKV (Desain Komunikasi Visual), and 

TKJ (Teknik Komputer dan Jaringan). The researcher chose this school 

because this school is a top favorite school in the field of administration 

in banyumas, almost always in the top 3 category in the LKS (Student 

Competency Competition) competition where English is also included 

in the elements that are contested. 

2. The research was conducted at SMK N 2 Banyumas, where this school 

is located on Scout Street No.42 Tel/Fax (0281) 796083 Banyumas. 

There are 5 study programs in this school, namely, TPFL (Teknik 

Pengelasan dan Fabrikasi Logam), TE (Teknik Elektro), TAV (Teknik 

Audio Video), and TO (Teknik Otomotif). Researchers chose this 

school because this school is a school in the field of engineering favorite 

in banyumas, Researchers also want to know how English teachers can 

deliver learning materials according to the needs of students in each 

major program.  

C. Subject of The Research 

The subjects of this research are people who provide information related to 

this research, including : 

1. There are 3 English teachers at SMK N 1 Banyumas as research subjects, 

these 3 teachers teach in different classes and major programs. The first 

teacher teaches in grades 12 TKJ 1 and 12 MPLB 3, the second teacher 

teaches in grades 10 DKV 1, 10 MPLB 2, and 10 DKV 2. Then the third 

teacher teaches in grade 11 MPLB 2 and 11 MPLB 1. For grades 10 and 

11 using the Merdeka Belajar curriculum, then in grade 12 using the 2013 
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curriculum. 

2. There are 3 English teachers at SMK N 2 Banyumas as research 

subjects, these 3 teachers teach in different classes and major programs, 

There are 3 English teachers at SMK N 2 Banyumas who are the 

research subjects, these 3 teachers teach in different classes and 

programs, The first teacher teaches in class 11 TPFL 2, the second 

teacher teaches in class 10 TPFL 1 and 10 TPFL 4. Then the third 

teacher teaches in class 11 TO 2. Grades 10 and 11 are already using the 

Merdeka Belajar curriculum. 

D. Object of The Research 

This research explore how the pedagogy competence of English 

teachers in SMK N 1 and SMK N 2 banyumas. Starting from the learning 

process and lesson plan products prepared by the teacher. In addition, this 

research is also to find out how English learning in vocational high schools, 

while English in vocational school is different from senior high school. In 

vocational school, the English language learning used must teach to the 

needs of students according to the major program they choose.  

E. Technique of  Data Collection 

1. Observation 

Observation is used to observe the field directly in order to obtain 

objective and accurate data. Accurate data will be used as evidence or 

accurate facts. The type of observation used is non-participant 

observation in which the researcher only acts to observe without 

participating in activities such as those of the group being researched, 

whether his presence is known or not (Rahmat, 2014). Observation was 

conducted in the classroom by observing the learning process. The 

things related to this observation are the English learning process carried 

out by the teacher and the students' activities following the teaching and 

learning process. The instrument used in this observation is an 

observation checklist to find out information about how the pedagogical 

competence of English teachers when teaching in class. In addition, 
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technology is also used in doing observations such as smartphones to 

take videos, photos, and capture authentic or actual moments. 

Observations were carried out from august to September, details of 

observation time can be seen in the following table. 

                                                                                                       

Table 1 Observation Schedule 

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 

The teachers were observed for three meetings starting from the 

beginning of the lesson until the end to understand the teachers' 

pedagogy competence during the learning process. Field notes were also 

made to record teacher activities during the observation. 

2. Interview 

Interviews are used to find out in-depth information about 

participants when interpreting situations that occur (Sugiyono,2015),  

Interviews were conducted with 6  English teachers, consisting of 3 

English teachers from SMK N 1 Banyumas and 3 English teachers from 

SMK N 2 Banyumas. Interviews were conducted six times, with each 

teacher being interviewed once. Details of the interview schedule can be 

seen in the table below : 
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Table 2 Interview Schedule 

No 
Name of 

school 
Participants Date of interview 

1 
SMK N 2 

Banyumas 

Teacher 1 Wednesday, August 10, 2023 

Teacher 2 Wednesday, August 9, 2023 

Teacher 3 Wednesday, August 9, 2023 

2 
SMK N 1 

Banyumas 

Teacher 1 Monday, August 28, 2023 

Teacher 2 
Wednesday, September 6, 

2023 

Teacher 3 Monday, September 11, 2023 

 

The interviews were semi-structured, where the interviewer could 

ask questions that were not in a predetermined order, but still on the 

same theme. This will facilitate data collection because the interviewer 

and the interviewee have room to explore in answering a question. In 

this action, the researcher made a list of questions on pedagogical 

competence to answer the research problem.  

3. Documentation 

Documentation can be done as an activity to collect and search for 

data related to research in the form of transcripts, notes, agendas, etc. 

Arikunto (2006:231). In the documentation process, a review of several 

files related to the research needs was carried out. Such as lesson plans 

and teaching modules used by teachers. The lesson plans and teaching 

modules made by teachers will be used as a form of data accuracy, where 

researchers prepare a checklist to check the lesson plans. This aims to 

find information about how teachers can fulfill the pedagogical 

competency standards other than those in the observation and interview 

process. 

 

 

 



 

22 

 

F. Technique of Data Analysis 

This research uses Miles and Hubberman’s theory framework for 

qualitative data analysis 

1. Data Reduction 

Data reduction is used to simplify data so that later it matches 

the need to obtain information. Data obtained from interviews, 

observations, and documentation will be grouped based on 

important, less important, and unimportant data. Data such as 

observation check lists, interview transcripts, and lesson plan check 

lists will be filtered so that researchers can present the data simply 

and according to the needs of researchers. So that it is easier to be 

processed to the next stage so that it becomes rounded, clear 

information, and answers a problem. 

2. Display Data 

The next process is the data presentation stage, at this stage the 

researcher will present the results of the data that has been reduced 

at the previous stage. The data presented is divided into 4 points, 

namely the teacher's ability to understand students, the teacher's 

ability to make learning designs, the teacher's ability to develop the 

curriculum, and the teacher's ability to evaluate learning outcomes. 

In presenting the data, researchers will try to present the data clearly 

so that the information is easier to convey. This data presentation has 

entered the stage of presenting information and is not raw data. 

3. Conclusion Drawing 

The conclusion contains data that has been organized and 

grouped and then presented with a technique or conclusion.The 

results of this conclusion will later be placed in the conclusion of the 

research, so that readers can find conclusions about the pedagogical 

competence of English teachers at SMK N 1 & 2 Banyumas. 
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G. Technique of Data Validity 

Validation is an act of proof carried out in accordance with the 

materials, procedures, processes, and how the research mechanism is used 

in production and also supervision during the research. According to 

Sugiyono (2015) validation in research can be said to be a series of forms 

of accuracy of the degree of a research variable that connects the research 

process to the research object using the data reported by the researcher. 

Validation can be underlined as documentation work whose method of 

proof must be carried out in a way that is in accordance with the method of 

even applicable research. Data validity can be achieved by using the data 

collection process with data triangulation techniques. According to 

Sugiyono (2015) data triangulation is a data collection technique that 

combines existing data sources. In triangulation there are 3 types, namely: 

1. Source Triangulation 

Testing the credibility of data is done by checking the data that has been 

obtained from various data sources such as interviews, archives, and 

other documents. 

2. Triangulation Technique 

Testing the credibility of data is done by checking the data that has been 

obtained from the same source using different techniques. For example, 

data obtained from observation, then checked by interview 

3. Time Triangulation 

Time can affect the credibility of data. Data obtained by interview 

techniques in the morning when the source is still fresh will usually 

produce more valid data. For this reason, testing the credibility of data 

must be carried out with observation, interviews and documentation at 

different times or situations until you get credible data. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 

A. Findings 

The data obtained is presented by making a checklist on the 

indicators of pedagogical competence, and then the results are described 

descriptively to support the data. In this study, researchers collected data 

on teachers' pedagogical competence at SMK N 1 Banyumas and SMK 

N 2 Banyumas using observation, interviews, and documentation on 

pedagogical indicators to determine whether teachers could master 

pedagogical competence. In the observation, there are 4 points of 

indicators of pedagogical competence that must be mastered by teachers, 

namely the ability to understand students, the ability to make learning 

designs and apply various types of approaches, mastering and ability to 

develop a curriculum, and the ability to evaluate learning outcomes. 

1. SMK N 1 Banyumas 

The explanation of the pedagogical competence of English 

teachers based on the results of observations, interviews, and 

documentation will be explained as follows : 

a. Teachers’ ability to understand students 

There are 6 indicators in the teacher's ability to understand 

students including  

1) Teachers can identify the learning characteristics of each 

student in their class 

Based on observations, all teachers can identify the 

character of each student. At the beginning of learning, all 

teachers make observations to find out the characteristics of 

their students. Teacher 1 defines students' character by 

observation, and students will be observed during the 

learning process so that the teacher will understand the 

students better. 
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She said:” First, I have to recognize the students first, then 

make observations during the learning process 

so that I know what kind of character my students 

have.” 

Teacher 2 identifies students' learning characteristics 

by using a diagnostic test, then students are asked to fill it in, 

and from the results, the teacher knows the learning 

characteristics of students. 

She said:”I make a diagnostic test or analysis at the 

beginning, then from there it can be seen which 

students have audio-visual, audio, visual, and 

kinesthetic learning characteristics.” 

Similar to what teacher 2 did, teacher 3 identifies 

students' learning characteristics by surveying students' 

learning characteristics. 

He said:” I use a survey of students' learning characteristics, 

whether they are audio-visual or kinesthetic or they 

are social so that we can know from the beginning 

their character.” 

So this can be interpreted that all teachers are able to 

identify student learning characters. 

2) Teachers ensure that all students get the same chance to 

actively participate in learning activities 

Based on the observation results, all teachers can be 

proven to be able to ensure that all students get the same 

opportunity to be active in learning. Both teachers 1, 2, and 

3 always take the time to walk around when students are 

doing assignments or discussing. In addition, teachers 1,2 

and 3 also provide many opportunities for all students to 

argue and provide their ideas during the learning process. So, 

no students feel they are not given enough opportunities to 

be active when learning takes place. 
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3) Teachers can identify students' learning difficulties 

For teacher 1 in identifying learning difficulties in 

students, it is usually at the assessment stage. In observation 

2, after students submit their assignments or products, 

teacher 1 will provide feedback and tell students which parts 

are not correct. From there, the teacher asks students 

individually about their learning difficulties. 

She said:”I usually identify students' learning difficulties 

from the results of correcting assignments, now 

after finding out what and where students look 

difficult, I will ask directly like that time.” 

Teacher 2 identifies students' learning difficulties by 

asking directly while going around, and The teacher uses this 

method in every lesson. This can be seen from the 

observations made 3 times, and the teacher always uses this 

method to determine students' learning difficulties. 

She said:” I always go around and ask, "Any difficulties?" 

difficulties here include all student difficulties, 

both in the scope of material and others.” 

The method used by Teacher 3 is almost the same as 

teacher 1 to identify student learning difficulties by providing 

counseling. This was found in every observation. Usually, 

during the assessment process, students are invited to ask 

questions directly at the front of the class. 

He said:” For counseling, I usually try to provide input if 

they are having difficulties, I will provide ways to 

solve them.” 

From the results found during observations and 

interviews, it can be proven that all teachers are able to 

identify student learning difficulties. 
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4) Teachers provide learning opportunities for students According 

to their own learning styles 

During the observation, teachers 1 and 2 used group 

discussions to give students freedom in learning. When 

looking for ideas for discussion materials, the teacher will 

free students to look for these ideas, and students are allowed 

to search in books or on the internet. So that students can 

learn with their respective learning styles. Similarly, teacher 

3 uses group discussion in learning, but the discussion is done 

with their classmates. When they are discussing, the teacher 

will walk around, and afterwards, the teacher will provide 

opportunities for students who want to ask questions about 

the results of their discussion. 

5) Teachers actively help students in the learning process by giving 

individual attention 

As well as providing learning opportunities to each 

student with their learning style means that teachers have also 

helped students during the learning process by providing 

individualized attention. 

b. Teachers' ability to make a lesson plan 

After making observations and asking the teacher's lesson plan 

as material for analysis, the results of the lesson plan analysis can 

be seen below : 

1) Teacher 1 : 

The lesson plans made by teacher 1 use the 2013 

curriculum, in which there are differences in terms used with 

the independent curriculum. Such as, the syllabus is replaced 

by ATP (flow of learning objectives), KI (content 

competence) is replaced by CP (learning outcomes), KD 

(essential competencies) is replaced by TP (learning 



 

28 

 

objectives), and teaching modules replace lesson plans 

(RPP). Teacher 1 has fulfilled all the indicators in the lesson 

plan checklist analysis, which means that the lesson plan 

made by teacher 1 is complete. Teacher 1 made lesson plans 

on writing report material with a problem-based learning 

model for semester 1 of grade 12 TKJ, MPLB, BDP, and 

AKL, with a time allocation of 45 x 2 (1 face-to-face). It 

already contains lesson plan components such as competency 

standards, essential competencies, subject matter/learning, 

stages of learning activities, indicators of competency 

achievement, assessment, time allocation, and learning 

resources. The description of this lesson plan is to write a 

simple activity as a report/news by following the given draft 

so that the product students will submit a simple report. The 

learning media used are LCD, laptop, whiteboard, 

PowerPoint, and video. The sources used are from the book 

21st Century of English for SMK, English Forward for SMK 

Erlangga, dictionary, and English for Business Erlangga. The 

report writing material starts with social function, text 

structure, and language features. The teacher also gives 

examples of report writing products from alums taught by the 

teacher. Then, there are knowledge assessment, practical 

assessment, and attitude assessment.  

2) Teacher 2 

The lesson plan, a teaching module in the Merdeka 

Curriculum, was made by teacher 2 for all skill competencies 

in grade 10. This teaching module uses Stage E and the 

Discovery Learning model with descriptive text elements 

(listening - speaking), (reading - seeing), (writing - 

presenting), and a time allocation of 2 x 45 minutes for 2 

lessons. The teaching module made by teacher 2 follows the 
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indicators on the analysis checklist. It is just that there are 

differences in terms such as KI and KD in the teaching 

module to learning outcomes. In this teaching module, there 

are also initial competencies, student profiles about Pancasila 

as a character value, infrastructure facilities, and core 

components that are outside the 2013 curriculum. The 

learning model used by teacher 2 is discovery learning. The 

teacher also includes activities to motivate students by doing 

ice breaking because students are sometimes sleepy, so the 

teacher must rebuild the atmosphere in the classroom. The 

assessments used in this teaching module are cognitive 

assessments, formative assessments, and summative 

assessments. Cognitive assessment contains basic questions 

teachers will ask in learning, formative assessment in the 

form of quizzes, presentations, or daily assessments, and 

summative assessment at the end of the semester. This 

teaching module uses online learning resources, English: 

Work in progress for SMA / SMK / MA class X Merdeka 

curriculum in 2022, and the surrounding environment and 

other relevant sources. 

3) Teacher 3 : 

The learning module created by teacher 3 contains the 

material of talking on simple phone messages (telephoning). 

This module is made for all grade 11 skill programs with 2 

lesson hours (45 minutes). It uses a scientific approach, 

project-based learning model, and group discussion method. 

The media used in this teaching module are videos from 

YouTube, PowerPoint, laptops, and telephones. The learning 

resources used come from the book Forward: An English 

Course for Vocational Students Grade XI, published by 

Erlangga. In this teaching module, students will learn English 
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for a specific purpose system, where the material refers to 

their vocations. Students will learn how to receive telephone 

calls, make telephone calls, and take telephone notes. This 

teaching module has made stages of learning activities that 

will be carried out and has attached assessment instruments 

such as knowledge assessment, attitude assessment, and 

practical assessment. The teaching modules made by teacher 

3 have met the standards or indicators on the lesson plan 

checklist. It is just that there are different terms in the 

teaching modules and lesson plans, but the content or essence 

remains the same.  

Furthermore, the observation results will be explained below : 

1) Teachers design learning activities according to students' needs 

In designing learning activities, teachers adjust to the 

needs of students, this can be seen from the results of the 

preparation of lesson plans and observations made. Students 

look active in learning is also an example that learning is in 

accordance with the needs of students.  

Teacher 1 said:” As teachers, we must adjust learning 

activities to the needs of students and 

classroom conditions, for example we use 

appropriate learning models, learning 

media that can accommodate their 

learning styles, etc.” 

During the observation with teacher 1, learning was 

carried out in the Language laboratory. Students have been 

facilitated with computers to make it easier to compile the 

assignments they do. They are also given references to the 

form of reports that their classmates used to do so that 

students will understand better when doing learning 

activities. 

Teacher 2 adjusts learning activities to suit students' 
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needs by selecting media tailored to learning activities. 

Teachers also do ice-breaking so students feel energized 

during the learning process.  

Unlike the previous two teachers, teacher 3 tries to 

develop English for specific purposes for the class he teaches. 

During the observation in the office management and 

business services class, the material used was telephoning. In 

the material, students are taught about how to make the right 

phone calls when being a secretary. In practice, in the third 

observation, the teacher conducted learning in the office 

laboratory so students could practice using the telephone 

directly. 

He said:”I am developing English for specific purpose or 

English for managing offices, later they should 

be able to master English related to offices, 

practicing telephone, writing addresses etc.” 

Based on the results found through observations and 

interviews, it is obvious that all teachers can adjust learning 

activities to the needs of students. 

2) Teachers can explain the learning objectives designed during the 

lesson 

Based on the observation, both teachers 1, 2, and 3 have 

explained the learning objectives that have been designed. 

3) Teachers are able to provide learning motivation for students 

In the observation process, all teachers always provide 

motivation before learning it is always done in observations 

1, 2, and 3. 

4) Teachers carry out learning activities according to the steps that 

have been designed 

Based on the results of observations, almost all teachers 

have carried out learning activities following those in the 
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lesson plan. Several times there were delays in the start of 

learning and the end of learning hours, making teachers have 

to speed up the teaching and learning process. 

5) Teachers design learning activities by linking them to the 

context of students' daily lives 

Based on observation and lesson plan analysis, all 

teachers arrange learning activities based on students' daily 

contexts. In choosing the topic of the assignment, Teacher 1 

asked students to take the topic from the daily lives of their 

classmates. In the observations 2 and 3 assignments, the 

teacher asked students to compile a report with the theme of 

students' daily lives. The teacher taught students to survey 

what their classmates liked. For example, group A chose the 

food most liked by students in class 12 TKJ 1. Later, the topic 

will be used as a report assignment. Similarly, with teacher 

2, students are asked to choose their favourite athlete to 

become the idea of the descriptive lever they work. As for 

teacher 3, the adjustment of learning activities follows 

students' daily lives because students are asked to learn and 

practice material that is the primary expertise in their majors. 

6) Teachers design varied learning activities with enough time 

estimation for learning activities 

All teachers make learning activities varied and in 

sufficient time. Teachers 1 and 3 exaggerate the time during 

practice. While teacher 2 divides the learning activities in 

enough time. 

7) Teachers are able to adapt the designed learning activities to the 

classroom conditions 

Based on the results of observation and lesson plan 

analysis, all teachers have designed learning activities that 

are adapted to classroom conditions. Like teacher 1, who 
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practiced writing reports in the language laboratory, teacher 

2, who adjusted the learning media to the class conditions, 

and teacher 3, who practiced telephone in the office 

laboratory so that the learning process remained smooth. 

8) Teachers use teaching aids, or audio-visual aids (including ICT) 

to increase students' learning motivation  

During the observation, all teachers used teaching tools 

and learning media. Teacher 1 used books, power points, and 

videos to explain the material, teacher 2 used power points 

and books to explain the material and used worksheets for 

assignments. Teacher 3 also used power point to explain the 

material. 

9) Teachers provides many opportunities for students to ask 

questions, practice and interact with other students 

All teachers provided many opportunities to ask 

questions. At the time of observation, teacher 1 always went 

around to observe students who were working on 

assignments and always asked if they felt difficulties students 

could ask. Similarly, teacher 2 always goes around and 

allows students to ask questions. Teacher 3 usually always 

offers questions every time the powerpoint slides change and 

when students are making telephone dialogs. Then 

opportunities that allow students to practice the material and 

interact have been done by all teachers. Because the learning 

activities arranged by the teacher also require students to 

practice and interact with other students. 

10) The teacher responds to learners' questions, correctly, and up-

to-date, according to the learning objectives 

All teachers answered students' questions correctly. 

Teachers also always answer with up-to-date steps to help 

students do their assignments. For example, teacher 1 



 

34 

 

suggests that students use Google Forms in their surveys so 

that it can make it easier for students. Teacher 2 is the same. 

When asking questions, the teacher will give examples of 

topics that are up-to-date and familiar. For example, when 

asked about descriptive ideas, the teacher suggests students 

look for famous favourite articles so that other students also 

know. Teacher 3 also answered students' questions up-to-

date. When a student asked for tips on how to avoid 

nervousness when practicing telephone, the teacher would 

give familiar tips. All of the teacher's answers are also in line 

with the learning objectives. 

c. Teachers’ as curriculum implementers 

1) Based on observations, all teachers have followed the sequence 

of learning materials from lower to higher difficulty levels by 

paying attention to learning objectives. 

2) Teachers choose learning materials that, in accordance with the 

learning objectives, appropriate and up-to-date, appropriate to 

the age and ability level of the learners,  can be implemented in 

the classroom, appropriate to the context of learners' daily lives 

Based on the results of observations and lesson plan 

analysis, all teachers chose materials in accordance with the 

above criteria. This is based on material related to learning 

activities, teachers Arrange learning activities that have been 

adapted to class conditions, student abilities, and are still in 

accordance with the context of students' lives. So it can be 

said that the teacher has chosen the appropriate material. 
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d. Teachers' ability to evaluate learning outcomes 

1) Teachers develop assessment tools that are in accordance with 

the learning objectives to achieve certain competencies as 

written in the lesson plan 

In practice, when the observation took place, the 

teacher conducted the assessment according to what had been 

arranged in the lesson plan. Teacher 1 conducts knowledge 

assessment and skills assessment. For knowledge 

assessment, the teacher conducts natural essay form, and 

students are asked to analyze the report text for skills. The 

teacher asks students to capture the meaning of the report text 

provided. However, during the observation, the teacher also 

assessed the product, namely the results of the report that 

students did and the assessment of speaking skills from 

student presentations.  

Teacher 2 conducts assessment using assessment, 

namely cognitive assessment, seen from how students can 

understand the questions the teacher says, then formative 

assessment from quizzes, presentations, and daily 

assessments, and summative assessment taken from the end 

of semester test.  

For teacher 3, there are attitude and knowledge 

assessments, such as whether students can know and identify 

the linguistic structure of telephone message texts. Then, 

there are assessments of writing skills and project skills. All 

assessment techniques are listed in the lesson plans and 

teaching modules made by teacher 3.  

2. SMK N 2 Banyumas 

The explanation of the pedagogical competence of English teachers 

based on the results of observations, interviews, and documentation 

will be explained as follows: 
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a. Teacher’s ability to understand students 

There are 6 indicators in the teacher's ability to understand 

students including  

1) Teachers can identify the learning characteristics of students in 

their class 

Based on the observation, all teachers can identify the 

learning characteristics of each student. Teacher 1 identifies 

the learning characteristics of her students by conducting a 

formative test or interview test during the first meeting to find 

out the learning characteristics of students in the class. 

She said: “To identify students' learning styles, we 

have a diagnostic test at the beginning of 

learning, then we conduct observations for 

the first 2 weeks” 

 Teacher 2 identifies the learning characteristics of her 

students by making introductions at the first meeting and 

asking about the learning characteristics of each student.  

She said: “For the character of grade 10, it is still an 

introductory stage. Learning 

characteristics are known with questions 

such as "How do you do", for example, how 

do you like to learn by reading, listening, 

or discussing” 

Teacher 3 identifies by asking students to fill out a 

questionnaire containing questions about student learning 

characteristics. 

She said: “We hand out forms and then the students are 

asked to fill in their learning style whether 

they are audio, visual, or audio visual”. 

2) Teachers ensures that all students get the same opportunity to 

actively participate in learning activities 

Based on the observations, all teachers can ensure that 
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all students get equal opportunities to actively learn. When 

learning takes place, teachers 1 and 3 always offer 

opportunities to students who want to convey the answers to 

the tasks they have done and give plus points for active 

students. Then, students who have answered are not allowed 

to answer other questions so that other students can answer 

the following question. In contrast, teacher 2 appoints 

students sequentially to be active during the learning process. 

During the discussion process, the teacher will appoint 

students sequentially or randomly to convey their opinions. 

After that, the teacher will only offer students who want to 

add or have other opinions with these students so that all 

students have the same opportunity to be active in learning. 

3) Teachers can identify students' learning difficulties. 

As a teacher, identifying student learning difficulties is 

important to support the success of the learning process. 

After conducting observations, it was found that all teachers 

could identify student learning difficulties. Teacher 1 

identifies student learning difficulties by analyzing students 

and asking questions whether there are students who feel 

difficult or do not understand. The analysis is based on 

students' learning outcomes to determine whether the student 

has difficulties in some of the material studied.  

She said: “To see student difficulties, analysis can be 

done manually or by application, then 

grades and detailed information will 

appear, if manually the book analyzes from 

the beginning of the student how it might be 

more accurate because we see it directly”. 

Teacher 1 used score system analysis and manual 

analysis to specify student difficulties. The score system 

analysis groups students based on their score range, whether 
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their scores continue to decline, stabilize, or increase. The 

manual analysis is carried out after finding the group of 

students' scores so that the teacher can find students' learning 

difficulties according to the student's level of understanding. 

Teacher 2 identifies students' learning difficulties by 

analyzing when correcting students' answers. After finding 

the part of the material that students have difficulty with, the 

teacher will review it in the next lesson. 

She said: “By looking at the student's learning results, 

you will know what kind of student this is, 

then analyze it first, then after knowing 

which students understand and which 

students do not understand, they will be 

given enrichment”. 

 Teacher 3 identifies students' learning difficulties 

personally by asking each student questions about their 

learning difficulties. 

She said: “With light-hearted questions and by 

conducting personal analysis”. 

4) Teachers provides opportunities for students to learn in their 

own way 

Based on observations, all teachers use group 

discussions to allow students to learn and discuss according 

to their own learning styles. 

3) Teachers actively help students in the learning process by 

giving individual attention. 

During the observation, almost all teachers pay 

attention to each individual when learning occurs. Teachers 

1 and 3 always go around when the discussion is going on 

and allow students to ask if, during the discussion process, 

students have difficulty. Teachers also check per group and 
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help correct student work. Teacher 2 also went around while 

explaining the material during the lesson and allowed 

students to ask questions, but that was only in observation 1. 

In observations 2 and 3, the teacher was more dominant in 

front of the class so that only students in the front row could 

ask questions or interact with the teacher. This made the 

students in the back row less attentive and made the class less 

conducive. 

b.  Teachers' ability to make a lesson plan 

After making observations and requesting the lesson plan, 

the results of the lesson plan analysis can be seen below : 

1) Teacher 1 & 3 

The teaching module created by teacher 1 used the 

Merdeka Belajar curriculum with phase E, for grade 11 in all 

vocational programs. The elements used are Narrative text 

legend (Listening - reading), (Reading - viewing), (Writing - 

presenting). With a time allocation of 18 hours x 45 minutes. 

The learning model used discovery learning. 

The teaching module prepared by teacher 1 is almost in 

accordance with the indicator checklist. However, teacher 1 

did not attach an assessment instrument so that it could not 

be known whether the instrument was in accordance with the 

learning objectives. The assessment rubric is also not 

included in this teaching module 

2) Teacher 2 

Teaching modules created by teacher 2 with Merdeka 

Belajar curriculum using phase E for grade 10 in all areas of 

expertise. With CP dimensions of listening - speaking, reading 

- seeing, writing - presenting. This teaching module uses a 

genre-based approach with a face-to-face learning model. The 

time allocation given is 45 minutes x 4 learning hours x 8 
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meetings (360 minutes). The teaching modules made by 

teacher 2 are in accordance with the indicators on the analysis 

checklist, it's just that in the writing there are terms that are 

different from the teaching modules made by other teachers. 

The scope of narrative text material taught includes the 

definition of narrative, text characteristics, language features, 

and generic structure. The evaluation includes assessment 

rubrics on speaking skills and writing skills, and the types of 

assessment used are formative and summative. 

Furthermore, the observation results will be explained below:  

1) Teachers design learning activities according to students' needs 

Based on observations and interviews conducted, all 

teachers design learning activities that are tailored to the needs 

of students. To adjust the learning activation to suit the needs 

of students, teacher 1 compiles learning activities according to 

the results of the analysis obtained from the formative test 

regarding student learning characteristics. Starting from media 

adjustments and material adjustments.  

She said: “Learning media and material sources must be 

adjusted to the class conditions, for example, if it 

is only an LCD that is in the same direction as 

they visual and audio, there must also be media 

that allows them to interact, such as cards, paper 

or they use their cellphones for browsing.” 

As different from teacher 1, teacher 2 makes learning 

activities based on the phases in the curriculum and syllabus, 

these phases are the results of learning outcomes that are 

adjusted to the level of student competence. 

She said:” Adapt to the phases that have been determined from 

the syllabus, and try to apply them in the lesson 

plan. 

In designing learning activities to suit the needs of 
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students, the same way is done by teacher 3. In this case, 

teacher 3 combines the results of the form that he has given to 

students at the beginning of learning with the learning methods 

in the curriculum and syllabus. After getting the results of the 

form that students have filled in regarding their learning 

characteristics, the teacher applies it to learning activities by 

implementing differentiated learning, where differentiated 

learning is an approach that recognizes that each student has 

different needs and abilities. 

She said: “learning activities are designed based on the results 

of the form given and then applied using 

differentiated learning that follows the needs of 

students from process, content, product.” 

This means that all teachers are able to design learning 

activities according to students' needs. 

2) Teachers can explain the learning objectives designed during the 

lesson 

From the observations made, teachers 1 and 3 have 

explained the learning objectives listed in the lesson plan 

during the introductory activities. However, the second teacher 

did not explain the learning objectives until the learning stage 

was complete. 

3) Teachers are able to provide learning motivation for students 

During the observation, all teachers provided learning 

motivation to students at the introduction stage of learning. 

Both teachers 1, 2, and 3 motivate students by choosing 

appropriate learning media, and giving rewards to active 

students. 

4) Teachers carries out the learning activities that have been 

designed 

Based on the results of observations and lesson plans 
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provided, not all teachers carry out learning following the 

stages that have been designed. In the first observation, 

Teacher 1 did not convey the activities to be carried out during 

the learning process. The teacher immediately asked students 

to watch the video and look for less familiar words, after which 

students were asked to group and work on problems in the 

lesson plan. It is written that the teacher provides material first 

before the students' group. In the lesson plan, it is written that 

the teacher conveys the scope and assessment techniques that 

will be carried out, but in practice, the teacher does not convey 

this. In the second and third observations, the teacher carried 

out learning activities following the stages in the lesson plan. 

Similar to teacher 1, teacher 2 also did not carry out 

learning activities following the stages that had been made in 

the lesson plan. The teacher did not explain the learning 

objectives that should have been conveyed in the introduction 

stage in both the first, second and third observations.  

In observations 1 and 2, teacher 3 carried out learning 

activities following the stages in the lesson plan. However, in 

observation 3, the teacher missed the stages of conveying the 

activities that students will do, conveying the assessment 

technique, and asking students to group after students 

complete the task which students should do the task in groups. 

5) Teachers design learning activities by linking them to the 

context of students' daily live 

Based on observation and lesson plan analysis, all 

teachers adjust learning activities according to the context of 

students' daily lives, where the selected materials and reading 

materials are familiar to students. Learning is also done in 

groups so that students can share information and experiences 

with other students. This means that teachers 1,2 and 3 have 
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applied learning according to the context of students' daily 

lives. 

6) Teachers design varied learning activities with enough time 

estimation for learning activities 

Based on the observation and analysis of the lesson plan, 

the time estimation used by teachers 1,2, and 3 is in accordance 

with the number of scheduled lesson hours. The estimated time 

used in the learning process is also in accordance with what is 

written in the lesson plan. This means that teachers have been 

able to design varied learning activities with sufficient time 

estimation.  

7) Teachers are able to adapt the designed learning activities to 

the classroom conditions 

Learning is designed by the teacher according to the 

class situation, this is in accordance with the observations and 

interviews conducted. Teacher 1 adjusts learning activities to 

the classroom situation through the results of observations 

made at the beginning of learning. Teachers make observations 

for almost 2 weeks to find out how the conditions of the class 

he teaches can be adjusted to the learning activities designed. 

Teachers also adjust learning media, and strategies used to 

keep the class conducive. 

She said: “I do observations in the first two weeks of class. 

from the results of the observation it will be found 

that for example class a needs more listening, 

class b, needs more reading etc. then in order to 

suit the conditions of the class, learning activities 

must be modified, for example, the learning 

media is adapted to the condition of the class and 

there must also be media that makes them 

interact such as cards, paper or they use their 

cellphones to browse.” 

To adapt learning activities to classroom conditions, 
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teacher 2 analyzed and then mapped learning activities 

according to classroom conditions. 

She said:”I usually do an analysis of the classes I teach and 

then the results are mapped to adjust student 

learning activities.” 

 

Similar to teachers 1 and 2, teacher 3 also uses the results 

of the form analysis to arrange learning activities to suit class 

conditions, for crowded classes such as those observed teacher 

3 asks students to group so that students are easier to discuss. 

She said: "I use the questionnaire that I distributed, because 

from there I know what the condition of this class 

is and what the students are and then the teacher 

must also be able to adjust learning activities to 

the condition of the class such as asking crowded 

or active classes to group so that they are well 

conditioned." 

8) Teachers use teaching aids, or audio-visual aids (including ICT) 

to increase students' learning motivation in achieving learning 

objectives 

Based on the observations, all teachers use audio-visual 

teaching aids during the learning process. When conducting 

observations with teacher 1, the learning media used include 

PowerPoint to explain the material, display videos, and use 

student books for discussion. Teachers also use students' cell 

phones to open dictionaries when finding difficult words 

during learning. Similarly, teacher 2 uses videos, and in 

explaining the material and student discussion materials, the 

teacher uses Microsoft Word. Teacher 3 uses PowerPoint and 
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video to deliver the material, as well as student books for 

discussion materials and working on questions. 

9) Teachers provides many opportunities for students to ask 

questions, practice and interact with other students 

During the observation, all teachers, both teachers 1, 2 

and 3, provided many opportunities for students to ask 

questions. During the learning process, all teachers always 

pause before continuing the following activity to provide 

opportunities to ask students. Because three teachers always 

use group discussions during the observation, the teacher has 

also provided opportunities for students to interact with other 

students. Other things, such as responding to each other during 

presentations or when students express their opinions. 

10) The teacher responds to learners' questions, correctly, and up-to-

date, according to the learning objectives 

During observation, all teachers could answer each 

student's question correctly, following the learning objectives. 

The teacher also linked the answer to the current situation. For 

example, teachers 1 and 3, with narrative text material about 

the legend of a place, the teacher also answered how the place 

is today and how people today believe the story. Similarly, the 

second teacher also answered students' questions about the 

present. During the observation with narrative text fable 

learning material, some students asked about the moral 

message in the story of grasshoppers and ants, and the teacher 

answered by giving examples of traits following the current 

situation. 

c. Teachers’ as curriculum implementers 

1) Teachers follows the sequence of learning materials with respect 

to the learning objectives 

Based on observations, all teachers have followed the 
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sequence of learning materials from lower to higher difficulty 

levels by paying attention to learning objectives. 

2) Teachers choose learning materials that, in accordance with the 

learning objectives, appropriate and up-to-date, appropriate to 

the age and ability level of the learners,  can be implemented in 

the classroom, appropriate to the context of learners' daily lives 

The learning materials chosen by all teachers are in 

accordance with the learning objectives and are appropriate 

and up-to-date, this can be seen from the results of 

observations and analysis in the teacher's lesson plan. Both 

teachers 1, 2, and 3 have chosen the appropriate material, this 

is related to the contents of the syllabus that must be followed 

when choosing material and preparing lesson plans.  

d. Teachers' ability to evaluate learning outcomes 

1) Teachers develop assessment tools that are in accordance with 

the learning objectives to achieve certain competencies as 

written in the lesson plan 

All teachers conducted assessments during 

observations, but teachers 1 and 3 did not include assessment 

instruments or techniques in the teaching module. In teaching 

practice and interviews teachers only mention that 

assessment is in the form of assessment and there are process 

values and product values. For the 2nd teacher, the assessment 

has been carried out in accordance with what is listed in the 

teaching module, such as formative assessment consisting of 

speaking and writing and summative assessment with written 

questions. 

B. Discussion 

A teacher must have competence because teachers have an 

important role in education. The concept of competence in this discussion 

includes knowledge, understanding, ability, value, attitude, and interest 
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Mulyasa (2007: 38). In detail, the pedagogical competencies that teachers 

must master include the teacher's ability to understand students, the 

teacher's ability to make lesson plans, the teacher's ability to develop the 

curriculum, and the teacher's ability to evaluate learning. Based on the 

data presented both from the results of observations, interviews, and 

documentation of lesson plans that have been analyzed. The results show 

English teachers from both schools have been able to understand 

students, make lesson plans, implement the curriculum, and evaluate 

student learning outcomes. However, some teachers still use a shared 

lesson plan, and the existing components still need to be completed in 

making the lesson plan. Therefore, this study will discuss other detailed 

results to support these findings. 

1. Teacher's ability to understand students 

According to Mulyasa (2007), understanding students is one 

of the pedagogical competencies teachers must have. Teachers must 

understand at least four things from their students, namely the level 

of intelligence, creativity,  and cognitive development. In this case, 

teachers are important in understanding what is in students to support 

smooth learning. In understanding students, teachers must also know 

the development experienced by students. This is related to the 

development of the cognitive domain for students, which results in 

the characteristics of each student. Cognitive growth and 

development must be addressed properly by a teacher. It should be 

understood that each student's development and cognitive changes 

are different, so different learning approaches are needed. According 

to Yasin (2011),  teachers must also fulfill several indicators in 

understanding students, including the ability to understand students, 

with indicators including understanding the characteristics of student 

development, such as understanding students' cognitive level 

according to their age. Understanding principles such as recognizing 

students' personality types. 
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When making observations, it was found that the SMK N 1 

Banyumas English teacher could understand students. The 

observation of a filled-in checklist evidenced this. Teachers have 

ways of understanding students, such as analyzing both using tests 

and directly. The analysis used by teachers is carried out so that 

teachers can find out the needs of students and adjust teaching and 

learning activities according to student needs. From this analysis, the 

teacher can find out the character of student learning and the 

student's cognitive level. Teachers also analyze diagnostic tests to 

learn more about students' cognitive levels. In the learning process, 

all teachers ensure that students have received equal opportunities 

for activity. In this case, the teacher usually provides students with 

opportunities to argue and ask questions. Then, to meet the needs of 

students in learning characteristics, teachers use the discussion 

method so that students can learn according to their respective 

learning styles. On the other hand, students can also continue 

interacting with other students during the learning process. Teachers 

also provide individual attention to all students by going around and 

helping students in discussions. In understanding students, teachers 

also conduct questions and counseling to find out the difficulties 

experienced by students, both difficulties in learning and others.  

Similarly, the English teacher at SMK N 2 Banyumas, in 

understanding students, also conducts a series of activities, such as 

giving students a questionnaire related to student learning 

characteristics. The teacher will make observations from the 

questionnaire to better understand what the student is like. In 

addition to providing questionnaires, teachers also understand 

students by asking questions about their learning characteristics 

during introductions in the first lesson. Furthermore, after knowing 

the students' characteristics and what they need, the teacher will 

adjust it to learning activities. During the learning process, teachers 
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at SMK N 2 Banyumas also use group instruction so that students 

can still learn according to their learning style and interact with other 

students. Teachers also ensure that all students have equal 

opportunities to participate in the learning process. This is done by 

allowing students to give opinions about discussion materials and 

allowing students to ask questions. On the other hand, the teacher 

will ask if students are experiencing difficulties to find out the 

difficulties experienced by students during the learning process. To 

ensure that all students get individual attention, the teacher also 

checks on students when discussing or working on assignments.  

What is done by the English teacher of SMK N 1 & 2 

Banyumas is related to Mulyasa's opinion (2012) that understanding 

students is one of the pedagogical competencies teachers must have. 

In this case, the teacher has been able to understand his students by 

the existing indicators, according to Yasin (2011), such as student 

characteristics, cognitive level, and student personality. ` 

2. Teachers' ability to make a lesson plans 

Lesson plan is a learning tool that must be made by a teacher 

when the teaching and learning process is carried out. The lesson 

plan is a guide for a teacher in developing essential competencies 

(KD) into indicators, determining appropriate learning experiences, 

learning subject matter, and determining forms, techniques, and 

learning instruments based on time allocations and learning 

resources. as in Permendikbud Number 81 A of 2013 Appendix IV 

concerning guidelines for implementing the learning curriculum. 

The lesson plan should contain learning objectives, learning 

materials, learning methods, learning resources, and assessments. In 

preparing the RPP, the teacher must adapt to students' needs and 

classroom conditions. 

As stated by Yasin (2011), in preparing lesson plans, teachers 

must be able to formulate learning objectives to be achieved to adjust 
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to the competencies to be achieved, choose the appropriate type of 

learning strategy/method, determine learning steps, determine 

methods that can be used to motivate students, determine the 

material that suits student needs, determine the form of assessment 

that can be submitted to students, and be able to plan the use of media 

and facilities to achieve learning objectives.  

The same thing was conveyed by E. Mulyasa (2007) learning 

planning includes three aspects; the first is identifying needs with the 

aim of involving and motivating students so that learning activities 

are felt as part of life and they feel they have it. The second aspect is 

the identification of competencies where competencies will provide 

clear guidance on the material to be learned, determination of 

learning methods and media and assessment, and the third aspect is 

the preparation of a learning program will focus on Learning 

Implementation Plans (RPP), as a product of a short-term learning 

program, RPP components include essential competencies, material 

standards, methods and techniques, media and learning resources, 

learning time and other carrying capacity. 

At SMK N 1 Banyumas, all teachers are proven to compile a 

complete lesson plan, starting from the introduction, content, and 

closing of learning, accompanied by attachments, materials, student 

work throws, and assessment rubrics. There are some differences 

between the RPP and the teaching module because at SMK N 1 

Banyumas, the class for grade 12 is still using the 2013 curriculum, 

while grades 10-11 use the Merdeka curriculum. Although there are 

several differences in the k-13 RPP and the Merdeka learning 

curriculum teaching module, the content or content of the two 

remains the same, such as learning objectives, media, methods, 

learning materials, and stages of learning stages and assessment 

instruments. In preparing the rpp, the teacher pays attention to 

several aspects of the rpp such as, as stated by E. Mulyasa (2007), 
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such as adjusting to student needs. To adapt to the needs of students, 

teachers conduct class observations and provide diagnostic tests. 

From these results, the teacher will adjust the learning that is 

designed. Then, in the competency aspect, in the preparation of the 

RPP, the material or competencies included have been adjusted to 

the ability of students. This aims to achieve learning objectives. In 

teaching practice, all teachers carry out learning activities by the 

stages in the lesson plan. Furthermore, teachers compile rpp by 

paying attention to the components in the rpp, such as introduction, 

content, and closing of learning accompanied by attachments, 

materials, student work throws, and assessment rubrics. These 

components are included in English teachers' lesson plans and 

teaching modules at SMK N 1 Banyumas. 

Similarly, at SMK N 2 Banyumas, all teachers compile RPP to 

support learning. While preparing the RPP and selecting materials, 

teachers have tried to adjust to the needs and levels of students. In 

the opinion of E. Mulyasa (2007), in preparing the RPP, there are 

three aspects, including identification of needs, identification of 

competencies, and preparation of lesson plans. At the lesson's 

beginning, the teacher made observations and gave diagnostic tests 

to analyze student needs. However, some teachers still use the Joint 

RPP, so there is one RPP then used by two teachers. The lesson plans 

or teaching modules made by SMK N 2 Banyumas teachers almost 

follow several components that should be in the lesson plan. It is just 

that there are lesson plans that do not attach learning materials or 

resources student worksheets, and do not even include assessment 

instruments or rubrics. Although in practice, the teacher still 

conducts the assessment, the lesson plans made by the teacher is not 

following Permendikbud Number 81 A of 2013 Appendix IV 

concerning guidelines for implementing the learning curriculum, 

where in learning planning, it is stated that there must be learning 
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objectives, learning materials, learning methods, learning resources, 

and assessment. In learning practice, several times, it was found that 

the teacher ignored the learning steps designed in the RPP, such as 

the teacher needing to convey the learning objectives, and was wrong 

in carrying out the learning steps. 

3. Teachers’ as curriculum implementers 

Teachers and curriculum have an interrelated relationship, 

where both are important components in education. Every 

educational program must always pay attention to the curriculum, 

because the curriculum itself is a teacher's guide to determine the 

design in the learning process. As the opinion of Abdullah et. al 

(2023) In curriculum development, teachers play an important role 

as developers and researchers. It determines the goals and materials 

of student teaching, as well as the methods and strategies and metrics 

developed to measure student success. Similarly, it is conveyed by 

Habibullah (2012) that in the practice of making learning activity 

plans or rpp, teachers must be guided by aspects in the curriculum, 

including in accordance with learning objectives, appropriate and 

up-to-date, according to the ability level of students, can be 

implemented in the classroom, and in accordance with the daily 

context of students. Because in learning, the teacher's ability to 

develop the curriculum according to the needs of students is very 

important, so that learning can take place effectively and fun. 

The results found at SMK N 1 are that teachers have been able 

to fulfill the indicators in curriculum development according to 

Habibullah's opinion (2012), such as the selection of materials 

tailored to learning objectives. In the Rpp made by SMK N 1 

Banyumas teachers, there are already clear learning objectives, so 

that teachers can determine the appropriate material and how the 

learning steps are. In determining the material all teachers also adjust 

to the level or level of understanding of students, this is done by 
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evaluating or analyzing the learning outcomes of students, besides 

that the teacher also provides counseling and diagnostic tests to find 

out how the learning characteristics of each student. This also applies 

to the selection of learning methods or media, teachers adjust to class 

conditions, such as the implementation of learning that requires 

additional media in the language laboratory and in the office 

laboratory. So that the role of the teacher in developing the 

curriculum in the form of compiling lesson plans can run well. 

At SMK N 2 Banyumas, all teachers carry out their role in 

developing the curriculum through the lesson plans they make 

according to Habibullah's opinion (2012). In practice, teachers at 

SMK N 2 Banyumas also compile rpp with material tailored to the 

level of understanding of students, as well as the selection of media 

tailored to class conditions. To determine the level of understanding 

or level of students, all teachers analyze student learning outcomes 

and also provide diagnostic tests to determine the learning 

characteristics of students. With the aim that everything in the lesson 

plan can run smoothly. The role of the teacher in developing the 

teaching and learning process curriculum is to support, direct, and 

facilitate learning opportunities for students to achieve their goals.. 

The results from SMK N 1 & 2 Banyumas show that teachers 

have an important role in curriculum development. With the lesson 

plans made, teachers will be one step closer to achieving the 

curriculum objectives. It can be concluded that teachers at SMK N 1 

& 2 Banyumas have carried out their role to develop the curriculum 

in accordance with the opinion of Abdullah et. al (2023) that in 

curriculum development, teachers play an important role as 

developers and researchers. 

4. Teachers' ability to evaluate learning outcomes  

The final stage of the teaching and learning process is the 

assessment and evaluation. In the assessment aspect, of course, the 
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teacher must be able to compile an assessment instrument that is 

appropriate to the level of student ability. As stated by Yasin (2011), 

a teacher must be able to evaluate learning, such as compiling 

assessment instruments, utilizing assessment results to improve the 

quality of further learning, and being able to provide feedback to 

improve learning planning, implementation, and evaluation. 

Similarly, Rahmawati and Daryanto (2013: 103) stated that 

evaluation is used to measure the extent to which students can 

understand the material taught like whether the learning is going 

well, whether it is following the designed RPP, and whether the 

learning has succeeded in achieving the learning objectives. 

In evaluating learning at SMK N 1 Banyumas, it was found 

that SMK N 1 Banyumas teachers have compiled or attached 

assessment instruments and assessment rubrics in the rpp they made. 

When practicing learning, teachers conduct evaluations or 

assessments following what has been designed. The types of 

assessment used include formative, summative, and attitude or 

activity assessments. Formative assessment is used to evaluate per 

unit or chapter during learning; it can be done at the beginning or 

end of learning, while summative assessment is an assessment 

carried out at the end of learning. Then, for attitude assessment, the 

teacher will see the attitude of students during the learning process. 

After conducting the assessment, the teacher will analyze the results 

of student learning; from these results, it is known to what extent 

students can understand the material presented and learned by 

students. Usually, for students with grades that are deemed less than 

optimal, the teacher will conduct enrichment or remedial. Remedial 

is done in various ways tailored to the student's level of 

understanding. From this process, the teacher can evaluate the 

previous learning activity design to improve the learning 

implementation plan to make it more effective. The teacher also 
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reflects as a form of evaluation of the learning process from 

beginning to end, the reflection is carried out at the end of the lesson 

to find out how far the students' understanding of the material the 

teacher conveyed at that time, the teacher also utilizes students' 

opinions regarding the teaching activities carried out at that time. 

This follows what Rahmawati and Daryanto (2013: 103) stated: 

evaluation is used to determine the extent of student understanding 

and whether learning has gone well. 

Regarding feedback, teachers usually give it directly after 

students do the tasks the teacher gives. The feedback given is usually 

written and direct comments. This follows the opinion of Yasin 

(2011) that teachers must be able to compile assessment instruments, 

utilize assessment results to improve the quality of further learning, 

and provide feedback. 

At SMK N 2 Banyumas, all teachers also carry out evaluations, 

but there is only one teacher who includes and attaches the 

assessment instrument and assessment rubric in the rpp made. 

Although all teachers have conducted evaluations, of course, this is 

different from what was conveyed by Yasin (2011) that teachers 

must be able to compile assessment instruments. In practice, all 

teachers conduct assessments in every lesson, and the results of these 

assessments are also analyzed to find out how many students have 

understood and how many students need more understanding. 

Teachers also provide enrichment or remedial for students whose 

results still need to be improved. In interviews conducted with 

teachers who do not compile assessment instruments, it is known that 

the teacher uses the types of formal, summative, and attitudinal 

assessments. Likewise, with teachers who compile assessment 

instruments, it is stated that the types of assessment used are 

formative, summative, and attitude assessment. All teachers reflect 

at the end of each lesson to determine whether students can receive 
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the material provided in the current lesson. Teachers also open 

opportunities for students to express opinions about the learning 

process and utilize the opinions conveyed by students. Teachers also 

provide feedback after conducting evaluations. Giving feedback is 

usually done in writing and giving comments directly. From the 

description above, it can be interpreted that SMK N 2 Banyumas 

teachers who attach assessment instruments and rubrics in their rpp, 

have carried out all series of evaluations as stated by Yasin (2011) 

that teachers must be able to compile assessment instruments, utilize 

the results of the assessment to improve the quality of further 

learning, and be able to provide feedback. The teacher has also 

conducted a reflection as a form of evaluation to find out whether 

the learning has gone well, following the opinion of Rahmawati and 

Daryanto (2013: 103) that evaluation is used to determine the extent 

of student understanding and whether learning has gone well. Then, 

for the other two teachers, it means that they are not fully able to 

carry out a series of evaluations, seen from the absence of assessment 

instruments and assessment rubrics in their rpp. Although the two 

teachers carried out other evaluation processes such as analysis, 

providing feedback, and reflection. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

Based on the results of the study, it can be concluded that English 

teachers from both schools already have pedagogical competence. In practice, 

teachers have been able to understand students, make lesson plans, implement 

the curriculum, and evaluate student learning outcomes. However, some 

teachers still use a shared lesson plan, and the existing components still need 

to be completed in making the lesson plan. This can be seen from the 

fulfilment of all indicators of pedagogical competence in the observation 

sheet and lesson plan checklist analysis and supported by interviews with 

teachers. English teachers at SMK N 1 Banyumas have fulfilled all indicators 

of pedagogical competence. All three teachers have made lesson plans based 

on the components that should be. Teachers can also play a role in developing 

the curriculum by creating lesson plans adjusted to the curriculum. Finally, 

teachers have been able to conduct learning evaluations, from designing 

evaluation instruments to analyzing the results of student learning 

evaluations. At SMK N 2 Banyumas, some indicators have also been met. 

However, some teachers still use shared lesson plans, and the components 

still need to be completed, such as not attaching materials, student 

worksheets, and assessment instruments, even though they have been 

evaluated during teaching practice. 

B. Limitations of The Study 

Based on the research conducted regarding the study of English 

teacher pedagogy in smk n 1 & 2 banyumas. This research has several 

limitations, such as : 

1. This study was conducted in a limited time due to teachers who were 

challenging to meet, August competition activities, P5 assessments, and 

workshops teachers must attend. 

2. This research was not conducted in-depth because of the short time, and 
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observations were only made three times to each teacher. 

C. Suggestion 

There are suggestions in this research that perhaps be used in the future, such 

as : 

1. For the teacher  

As the main role in achieving learning objectives, teachers must be 

able to develop their pedagogical competencies. Teachers must also be 

creative in applying and finding learning resources that can be tailored to 

the needs of students.  

2. For the school 

As the main source of learning facilities and systems, schools 

should start paying attention to English for specific purposes for 

vocational schools. This can help students so that English learning can 

be adjusted or related to their major programs. Schools should also 

facilitate teachers to develop their pedagogical competencies, such as 

organizing training and seminars on the application of English, especially 

for vocational high schools. 

3. For other researchers  

Research can be done in more depth, and the results of this study 

can help researchers to further develop research that discusses the 

pedagogical competence of English teachers, especially vocational 

schools. 
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Appendix 5 

DOCUMENTATION GUIDE 

No Documentation Note 

1. Lesson Plan √ 

2. The documentation from the result of : 

a. a. Observation 

b. b. Interview 

c. c. Lesson plan checklist 
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Figure 1 Observation with teacher 1 SMK N 1 

Banyumas 

Figure 2 Observation with teacher 2 SMK N 1 Banyumas 

Figure 3 Observation with teacher 3 SMK N 1 Banyumas 

Appendix 6 

DOCUMENTATION OF OBSERVATION 
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Figure 4 Observation with teacher 1 SMK N 2 Banyumas 

Figure 5 Observation with teacher 2 SMK N 2 Banyumas 

Figure 6 Observation with teacher 3 SMK N 2 Banyumas 
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Figure 7 Interview with teacher 2 SMK 

N 1 Banyumas 

Figure 8 Interview with teacher 3 SMK N 1 

Banyumas 

Figure 10 Interview with teacher 2 SMK N 2 

Banyumas 
Figure 9 Interview with teacher 1 SMK N 2 

Banyumas 

Figure 11 Interview wih teacher 3 SMK N 2 

Banyumas 
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Appendix 8 

 

CERTIFICATE OF HAVING RESEARCH CONDUCTED 

 

A. SMK N 1 BANYUMAS 

 
 

 



 

262 

 

B. SMK N 2 BANYUMAS 

 
 


