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ABSTRACT 

 

The JSIT curriculum modifies the local curriculum with Islamic education. The 

JSIT curriculum selects and arranges learning materials and teaching methods to be 

more appropriate to the context of Islamic education, and the material will be 

equipped with Islamic principles by carrying out four duplications: duplication of 

objectives, content, processes, and evaluation in learning. This research aims to 

discover how the JSIT curriculum is applied in teaching English at SMPIT Harapan 

Ummat and its strengths and weaknesses. This study used qualitative descriptive 

methods, with data collection techniques in the form of interviews, observation, and 

documentation. This research uses data reduction, data presentation, and 

verification to analyze the data. The results of this research show that the application 

of the JSIT curriculum in teaching English is instilling religious and moral values 

related to the material, quoting the Al-Qur'an/Hadith in the material, and combining 

English expressions with Islamic expressions as a form of student appreciation. 

This research shows that the advantage is that students can compare Western culture 

with Islam in Indonesia and have an English outclass. Then there are the 

weaknesses: teachers have difficulty connecting the propositions of the Al-Qur’an 

with English material, busy study hours, and insufficient English lessons. The JSIT 

curriculum also maintains a balance between Islamic and general education. 

Keywords: JSIT Curriculum, Adapting Curriculum, Teaching English 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

Since 2014, a Sekolah Islam Terpadu (SIT) curriculum with a Jaringan 

Sekolah Islam Terpadu (JSIT) curriculum has been widely used in Indonesia's 

Islamic education system, particularly SIT. JSIT began to grow throughout the 

country, and each district is required to have at least one Sekolah Islam Terpadu 

(SIT) (Sofanudin, 2019). The JSIT Foundation has a curriculum known as the 

JSIT curriculum that is based on the Al-Quran, Hadith, and UU no. 20 of 2003 

regarding the national education system. The JSIT Foundation also has an 

AD/ART (Anggaran Dasar dan Anggaran Rumah Tangga) that is responsible 

for overseeing the JSIT curriculum. Vision, Mission, Objectives, and Functions 

are all included in the AD/ART. To carry it out, SIT explores the notion of 

Islamic Education goals as specified in Peraturan Pemerintah No. 32 of 2013 

concerning revisions to Peraturan Pemerintah No. 19 of 2005 addressing 

national education standards. 

Educational curricula can assist teachers in integrating their concepts and 

supporting the relationship between principles, instructional representations, and 

student characteristics in their respective domains for a specific practice. 

According to Ismail (2018), the curriculum can be tailored to meet the needs of 

students and educators. The curriculum is a basic building block in the learning 

process. Because the final purpose of learning is determined by the curriculum. 

Davis et al. (2014) define teaching materials as resources created for teachers to 

use in the classroom to guide their instruction. 

Plans for teaching are derived from the curriculum, syllabus, and lesson 

plans. The curriculum serves as a guide or reference for students at all grade 

levels (Martin & Simanjorang, 2022). Learning English at SMP IT (Islam 

Terpadu) its peculiarities makes learning English more practical because it is 

based on everyday life. Teaching English in schools involves more than just 
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teaching linguistics; the goal is to develop functional and informational literacy 

levels (Gultom, 2015). The goal is for students to use language to meet their 

everyday communication needs, such as reading newspapers, manuals, or 

directions, and accessing knowledge using their language abilities (BSNP, 

2006). 

The capacity to communicate in English entails being able to convey 

messages orally and in writing, as well as having productive skills, speaking, and 

writing talents. The ability to access knowledge is defined as the ability to read 

written texts and listen to spoken texts, as well as receptive skills and reading 

and listening abilities (Zaim, 2013). So, the JSIT curriculum is the foundation's 

original curriculum and is only used at Islam Terpadu (IT) based schools. The 

Al-Quran, hadith, and UU No. 20 of 2003 concerning the national education 

system serve as the curriculum's foundation. Learning always contains passages 

from the Al-Quran and hadith with the goal of pupils using them in their daily 

lives, including learning English. The purpose of this study was to discover how 

teachers implement the JSIT curriculum in English, as well as the curriculum's 

strengths and flaws. 

According to Riza's (2012) research, when adopting the JSIT curriculum, 

teachers/lecturers must be more adept at customizing materials and reading 

materials from the original writers. However, they all have restrictions; not all 

information can be tied to Islam. According to Raafi (2018), the JSIT curriculum 

was successfully implemented in SMPIT Ihsanul Fikri, with the role of the 

Education Office in monitoring and evaluating teacher performance, as well as 

everyone in the success of school activities and the interests of students. Other 

aspects to consider when pursuing information in this institution are the physical 

environment and human resource factors. In Siti's (2015) research, the 

implementation of the JSIT curriculum can be successful due to the role and 

moral and material support of parents. 

According to a preliminary interview with the English teacher at SMPIT 

Harapan Ummat Purbalingga on October 10, 2022, the teacher said in their 

learning, they are never separated from Islamic principles, they use the JSIT 
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curriculum standards in the learning model in every subject, including English. 

Has a unique type of lesson plan, SMPIT has Islamic values and applied life-

related to the material taught. In learning English, teachers try to adapt material 

from outside and relate it to Islamic values. Furthermore, SMPIT Harapan 

Ummat also claims they have a cool way of learning, so students don’t get bored. 

Looking at the results of interviews with teachers, they are really trying to 

implement the JSIT curriculum in English. This is due to their desire to 

incorporate religious values into English language material and be useful for 

students 

Based on this explanation, the researcher will concentrate on the 

implementation of the JSIT Curriculum in English Teaching at SMPIT Harapan 

Ummat Purbalingga in this study. SMPIT Harapan Ummat Purbalingga is 

known as Purbalingga's first IT school at a junior high school level. Because of 

the abundance of IT primary schools in Purbalingga, SMPIT Harapan Ummat 

Purbalingga is classified as a secondary school. SMPIT Harapan Ummat, which 

was founded in 2014, follows the JSIT curriculum, which has been in use for 9 

years. This study will look at how the JSIT Curriculum is being implemented in 

English lessons and its strengths and drawbacks. The authors discovered the 

faults and weaknesses of the curriculum based on the findings of their 

investigation. Therefore, the researcher conducted research entitled “The 

Implementation of JSIT Curriculum in Teaching English at SMPIT 

Harapan Ummat Purbalingga”. 

B. Conceptual Definition 

Several terminology keywords become operational definitions. So that it 

can focus on what terms this research will be carried out later. That is: 

1. JSIT Curriculum 

The Jaringan Sekolah Islam Terpadu (JSIT) curriculum, according to Raafi 

(2018), is a curriculum that integrates the National Local Content 

curriculum with Islamic education, which includes the National Curriculum, 

Islamic education curriculum, scouting curriculum, and skills curriculum. 
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The goal is for kids to become a generation of Islamic, creative, innovative, 

enthusiastic leaders who are also socially conscious. 

2. Teaching English 

According to Saputra (2017), teaching English is more than just teaching 

language skills. It is necessary to consider social, cognitive, and linguistic 

development. Students must develop attributes that will allow them to 

effortlessly fit in with their peers. It is critical to promote the intellectual, 

physical, emotional, and social development of young learners. 

C. Research Question 

Based on the background that has been explained, the research questions of 

this study are: 

1. How do the teachers implement the JSIT Curriculum in English class at 

SMPIT Harapan Ummat Purbalingga? 

D. Objective and Significances of The Research 

1. The objective of the Research 

Based on the research question that has been explained, the research 

purposes of this study are: 

a) To identify how the teachers implement of JSIT Curriculum in English 

class at SMPIT Harapan Ummat Purbalingga. 

b) To identify strengths and weaknesses of the JSIT Curriculum in English 

class at SMPIT Harapan Ummat Purbalingga. 

2. The significance of the Research 

a) Theoretically 

1) From the implementation of the JSIT curriculum in English, it is 

hoped that knowledge, experience, and insights into learning can 

be developed by utilizing Islamic-based learning methods. 

2) The study of the use of the JSIT curriculum in English can be used 

as a reference for further research if similar research is carried out. 
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b) Practically 

1) For the author 

This study expands the expertise and experience of researchers, 

especially regarding the curriculum in exploring the use of the JSIT 

curriculum in learning English. 

2) For educators 

This study can inspire other SMPIT English teachers concerning 

the method, delivery, and implementation of the JSIT curriculum 

at SMPIT Harapan Ummat Purbalingga. 

3) For additional research 

This research can help other researchers in finding references for 

further research. In addition, research can help them explain how 

the JSIT curriculum is implemented, and its advantages and 

disadvantages. 
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CHAPTER II 

LITERATURE REVIEW 

A. Curriculum 

The Indonesian curriculum evolves for a variety of causes and 

rationalizations. The current curriculum has a significant impact on education 

quality in Indonesia. These changes are an unavoidable result of nations' and 

national societies' political, social, economic, scientific, and technical systemic 

developments. According to Alhamuddin (2014), the curriculum as a whole must 

be developed step by step and dynamically in response to social demands and 

changes. 

1. Curriculum used in Indonesia 

In Indonesia, ten curricula have been utilized in education, including the 

Merdeka Curriculum, which was newly implemented in 2022 (Alhamuddin, 

2014). The curriculum at issue is: 

a) 1947 Curriculum 

This is Indonesia's first curriculum since independence. The shift in 

educational direction was more political in nature, shifting from a Dutch 

education orientation to national objectives. Pancasila was becoming 

established as an educational principle at the time. This curriculum, 

commonly known as the 1947 Lesson Plan, was not implemented until 

1950. 

Because this curriculum was created when Indonesia was still a 

young country, the education provided focuses on the development of 

the human character of an independent, sovereign, and equal Indonesian 

human being on this planet. The emphasis of the 1947 Lesson Plans was 

not on mind education, but rather on character education and knowledge 

of the state and society. 

b) 1952 Curriculum 

This curriculum is a development of the preceding curriculum, 

outlining each subject and dubbed the 1952 Unraveled Lesson Plan. 
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Because this curriculum is already geared toward an Indonesian 

education system, each subject is relevant to everyday life. The subject 

syllabus demonstrates that a teacher teaches only one subject. 

c) 1964 Curriculum 

In 1964, the government polished the curriculum system once more 

with the 1964 Education Plan. This curriculum was defined by the 

government's goal for people to gain academic knowledge for basic 

provision. As a result, learning is focused on the Pancawardhana 

curriculum, specifically the development of morals, intelligence, 

emotional or artistic skills (skills), and physical fitness. 

d) 1968 Curriculum 

The first curriculum was introduced during the New Order era. It is 

political in nature, and it is meant to replace the 1964 Education Plan, 

which was seen as a product of the old system. This curriculum aspires 

to develop a true Pancasila man, physically strong and healthy, through 

improving intelligence and physical skills, morals, character, and 

religious beliefs. The 1968 curriculum exemplifies a shift in emphasis 

toward the pure execution of the 1945 Constitution. 

Its distinguishing feature is that the subject matter is theoretical and 

unrelated to field-specific concerns. The emphasis is on materials that 

are suited for students at all levels of schooling. The educational 

material is geared toward activities that improve intelligence and 

abilities, as well as the development of a healthy and strong physique. 

e) 1975 Curriculum 

The 1968 curriculum was then refined by the government in 1975. 

This curriculum highlighted the importance of more effective and 

efficient education. According to Mudjito, the Ministry of Education's 

Director of Kindergarten and Elementary School Development at the 

time, this curriculum arose from the influence of concepts in the field 

of MBO (management by objective) management. The Instructional 

System Development Procedure (PPSI), also known as the unit of 
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study, specifies the methods, materials, and instructional objectives for 

each unit of discussion. 

f) 1984 Curriculum 

The expert process technique is used in the 1984 curriculum. Despite 

the process approach's primacy, the objective remains an important 

aspect. The 1975 program Enhanced is another name for this program. 

Students' positions as the subject of learning, particularly witnessing 

something, grouping, discussing, and reporting. This model is called 

Actithe ve Student Learning Method (CBSA). 

g) 1994 Curriculum 

The government changed the curriculum in 1994 to incorporate prior 

curricula, particularly those from 1975 and 1984. However, the 

combination of goals and processes did not appear to be effective. As a 

result, there was a lot of criticism, owing to the student learning load, 

which was deemed excessively heavy, shifting from national to local 

material, such as regional languages, arts, regional abilities, and so on. 

h) 2004 Curriculum 

The Competency-Based Curriculum (KBK) was introduced in 2004 

as a replacement for the 1994 Curriculum. A competency content 

education program must include three major components: 

specification-based competency selection, evaluation indicators to 

establish the success of competency improvement, and learning 

development. 

KBK includes qualities that encourage student competency success 

both individually and classically, as well as being focused on learning 

outcomes and diversity. Learning activities employ a variety of ways 

and methodologies, and learning resources include not only teachers but 

also other educational tools. 

i) 2006 Curriculum 

This curriculum is nearly identical to the 2004 curriculum. The 

significant difference is its ability to compile it, which reflects the ethos 
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of the Indonesian education system’s decentralization. The central 

government establishes competency criteria and core competencies in 

the 2006 curriculum. Teachers must be able to customize their 

curriculum and make decisions based on the needs of their school and 

location. The outcomes of all subjects’ development are collected in a 

gadget. This curriculum is also called the Education Unit Level 

Curriculum (KTSP). 

j) 2013 Curriculum 

This curriculum serves as a replacement for the KTSP program. The 

assessment of the 2013 curriculum is divided into three parts: 

knowledge, skills, and attitude and 9nalysed9. The 2013 Curriculum, 

particularly in learning materials, has been streamlined and expanded. 

Streamlined material may be found in the Indonesian language, IPS, 

PPKn, and so on, whereas Mathematics is added material. 

k) Merdeka Curriculum 

The Independent Curriculum is a curriculum that includes a variety 

of intra-curricular learning opportunities where the content is optimized 

so that students have ample time to investigate concepts and build 

competency. Teachers have the freedom to select numerous teaching 

instruments to tailor learning to students’ learning requirements and 

interests. 

2. Adapting Curriculum 

A curriculum is a tool that must exist in an educational institution (Ismail, 

2018). The curriculum helps provide a learning design framework to enable 

students to grow spiritually, educationally, and socially. Determining the 

strategy to be used for early learning and increasing task parameters in 

learning is a small part of the problems that arise in the new curriculum 

(Hermann et al., 2019). In addition, the breadth of Indonesia’s cultural 

diversity makes educational needs even more diverse. According to 

Mitchum (2020), curriculum adjustments are necessary because all 
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students’ needs are different and change. In practice, the teacher will prepare 

lesson plans, make outline plans, develop alternative lesson plans, and 

finally make lesson plans for functions and what should be included in the 

curriculum. Some educators argue that to be truly effective, education must 

adapt to differences in teaching among learners (Stavrou & Koutselini, 

2016). Therefore, a curriculum that is on this diversity is needed. 

According to Syarifah (2020), the Ministry of National Education has 

established Content Standards and Graduate Competency Standards, which 

include Core Competency (KI) and Basic Competency (KD), for curriculum 

development left to each Education unit. An adaptive curriculum is a 

national curriculum that is adapted/adopted by adjusting the elements of the 

needs or conditions, abilities, and limitations of students (Laili, 2014). The 

curriculum in general is adapted according to material requirements, time 

allocation, teaching and learning process, assessment, and learning media. 

The learning environment also includes all of the student’s needs for 

educational methods, curriculum, and resources, regardless of ability or 

inability to be modified to better suit student learning characteristics 

(Vendor, 2002; Gregory & Chapman, 2002). 

A key requirement for developing an adaptive approach in schools is 

close collaboration between mainstream teachers, special education 

teachers, and other relevant professionals and paraprofessionals (Janney & 

Snell, 2004). However, in many countries, it is not yet widely practiced due 

to reasons, a lack of resources, shortage of specialist teachers, or different 

philosophies. Janney and Snell recommend modifying curricula, methods, 

or resources to be as simple as possible and appropriate for specific 

classroom situations. In addition, modifications should not highlight the 

differences in students in groups. Therefore, it is advisable not to give a 

completely different assignment to one student because it can become a 

major obstacle for that student in receiving the material. The existence of an 

adaptive curriculum that is adapted to the needs of students, the learning 

process, and learning objectives, will provide opportunities for each student 
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to actualize all the potential they have according to the talents, abilities, and 

differences that exist in each student, therefore there are three aspects 

according to Syarifah (2020) namely, aspects of hardware, software, and 

Brainware: 

a) Hardware Aspect 

hardware aspects, which include facilities and infrastructure that 

support software aspects. The facilities and infrastructure have friendly 

accessibility for each student. 

b) Software Aspect 

aspects of software, which includes curriculum, syllabus, and other 

supporting devices. The curriculum used is the same as schools in 

general but adjusted or modified according to the abilities and 

characteristics of students. This modification can be done by modifying 

the allocation of time, materials or content, teaching and learning 

processes, infrastructure, learning environment, and classroom 

management. 

c) Brainware Aspect 

aspects of brainwave, which includes education staff, students, expert 

staff, psychologists, and other support staff. Education staff or teachers 

in inclusive schools are class teachers, subject teachers, and special 

supervising teachers. In its role, the teacher does not stand alone, but 

the cooperation of psychologists, and even students’ parents also 

contributes to implementation. 

Syarifah (2020), also said that the curriculum used was the same as that 

applied in schools in general. However, because of the variety of 

objectives in the learning process ranging from mild, moderate to severe, 

in its implementation in the field, it is necessary to modify the curriculum 

in such a way as to suit the needs of students. Adaptation is done in several 

ways, namely duplication, modification, substitution, and omission: 
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a) Duplicate models 

Duplication means imitating or duplicating. To imitate means to make 

something the same or similar. The duplication model can be applied 

to the four main components of the curriculum, namely objectives, 

content, process, and evaluation. 

b) Model modification 

Modification means changing to suit, then modification of the model 

means the way of curriculum development, where the general 

curriculum that is applied to students is changed to be adapted to 

certain school education units. Modifications can be applied (occur) 

to the four main components of learning, namely objectives, materials, 

processes, and evaluation. 

c) Substitution models 

Substitution means replacing. In the curriculum model, substitution 

means replacing something that is in the general curriculum with 

something else. Replacement is made because it is not possible to 

apply it to certain educational units but can still be replaced with 

something else that is less commensurate (has more or less the same 

value). Model replacement (substitution) can occur in terms of 

learning objectives, materials, processes, or evaluation. 

d) Disappearance models 

Omission means eliminating. About the model curriculum, omission 

means an attempt to cross something (part or whole) from the general 

curriculum, because it is impossible to give it to students. In other 

words, omission means something that is in the general curriculum is 

not conveyed or not given to students. The difference with substitution 

is that in substitution there are equivalent substitutes, whereas, in the 

omission model, there are no substitutes. 

The curriculum model, according to Syarifah (2020), is divided into 

four, namely duplication of objectives, content, process, and evaluation: 
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a) Duplication of goals 

The similarity in learning objectives. Graduate competency standards 

(SKL) are enforced with competency standards (SK), basic 

competencies (KD), and also the same indicators of success. 

b) Duplication of content/material 

The similarity in the material. The material, subject matter, or sub-

topics are the same as those presented to other students. 

c) Process duplication 

Similarities in the learning process. Process duplication can mean 

similarities in teaching methods, learning environment/setting, study 

time, learning media, or learning resources. 

d) Duplicate evaluation 

Similarities in terms of evaluation. Evaluation duplication can mean 

similarities in exam questions, similarities in evaluation time, 

evaluation techniques/methods, or convenience in the place or 

environment where the evaluation is carried out. 

Thus, the JSIT curriculum includes the results of curriculum adaptation 

because it uses a modified model of the curriculum adaptation model, 

which means changing to adapt the educational unit and using duplication 

of goals in the curriculum model. 

Jack C. Richard’s book “Curriculum Development in English 

Teaching” addresses various critical issues of curriculum creation in 

English education. Based on these questions, the following narrative can 

be formed: 

a) Procedures for determining the substance of English learning: 

Numerous approaches can be used to determine the content of English 

learning. This book may present a variety of methodologies, such as 

needs analysis to identify students’ learning requirements and goals, 

scenario analysis to consider students’ social and cultural contexts, 

and integration of curriculum standards or frameworks that relate to 

teaching English. 
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b) Contextual elements to consider when planning English learning: 

Contextual elements are extremely significant in English acquisition. 

This book can be improved by taking into account elements such as 

the student’s cultural background, the current level of English 

proficiency, learning goals, and the individual needs of the student or 

group of students when planning relevant and meaningful learning. 

c) The nature of learning objectives and targets in education, as well as 

how these objectives can be developed: 

This book may explain why learning goals and objectives in English 

instruction must contain cognitive, emotive, and psychomotor 

components. Collaboration between teachers, students, and other 

stakeholders can help to achieve this goal. The book could also teach 

you how to set clear, measurable, attainable, realistic, and time-bound 

goals (SMART). 

d) Variables to consider while developing an English learning 

curriculum: 

This book may discuss various factors that must be considered when 

planning an English learning syllabus, such as the applicable standard 

curriculum, the needs, and characteristics of students, learning 

sequences, aspects of content and language skills, as well as teaching 

methods and approaches that are appropriate to the learning 

objectives. 

e) How to Teach Effectively: 

This book may describe many teaching tactics and approaches that 

might improve the effectiveness of English learning. This includes 

selecting teaching methods and strategies that are appropriate for the 

context and learning objectives, employing appropriate media and 

technology, and offering constructive feedback to students to help 

them enhance their language skills. 

f) Concerns about the selection, condition, and design of raw materials: 

In the selection, adaptation, and design of instructional materials 
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B. JSIT (Jaringan Sekolah Islam Terpadu) Curriculum 

The education system in Islam is based on Islamic values with different 

characteristics, there is a philosophy that discusses the values of monotheism 

and a creed that discusses the beliefs of the human heart based on reason, 

revelation, and fitnah (Mubin, 2018). All education systems, from goals to 

curricula, must be based on this principle. This makes the education system have 

one overarching goal: to serve Allah SWT and to become the caliph (governance 

and prosperity) of this country. This mindset underlies the birth of the Integrated 

Islamic School (SIT) in Indonesia. According to Majid (1987), the basic concept 

of Islamic educational philosophy is based on the relationship between Allah 

SWT and humans, the relationship between humans and the universe, and 

humans and humans. And human relations with life in this world and the 

hereafter. According to Ulya (2018), Islamic education culturally or 

operationally refers to the growth and development of Islamic culture or values 

and activities and the influence of the educational environment, such as culture, 

the image of Islamic education, the performance of Islamic educational 

institutions, and Islamic education activities. Islamic education as an institution 

refers to a means of educating its students and is currently classified into four 

institutions: pesantren, madrasah, public schools, and Islamic schools (Seabahar, 

2013). The institution in question does not specify the building, but all forms of 

activities that contain values or rules (Abuddin Nata, 2012). 

1. Definition 

JSIT (Integrated Islamic School Network) is a community organization 

foundation that operates in the field of Education, is non-profit, 

independent, open, and ready to cooperate with any party as long as it brings 

benefits and benefits to members and is in line with its vision and mission 

(JSIT, 2016). As is the case with other foundations, JSIT has statutes and 

bylaws to regulate all activities and activities that will be or have been 

carried out. Based on the Statutes and Bylaws (AD/ART) JSIT Indonesia 

has a vision and mission: 
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a) Vision: 

To become the driving force and empowerment center for Integrated 

Islamic Schools in Indonesia towards effective and quality schools. 

b) Mission: 

1) Building an effective network between Integrated Islamic Schools in 

Indonesia 

2) Improving the effectiveness of the management of Integrated Islamic 

Schools in Indonesia 

3) Empowering educational staff 

4) Developing the Indonesian Integrated Islamic School curriculum 

5) Carrying out action and advocacy in the education sector 

6) Establish strategic partnerships with national and international 

institutions 

7) Raising educational funding sources. 

c) Function 

Whereas in Chapter II article 7 AD/ART JSIT Indonesia has the 

following functions: 

1) Activator, spearheading the empowerment of Integrated Islamic 

Schools in Indonesia towards Indonesian schools towards effective 

and quality schools. 

2) Coordination, coordinating cooperation programs between members 

of JSIT Indonesia 

3) Supervised, assessed, supervised, and coached the implementation 

and management of schools for JSIT Indonesia members towards 

effective and quality schools. 

4) Advocacy, defending Muslims in the field of education 

5) Services, carrying out activities to serve, assist and facilitate the 

needs of members of the Integrated Islamic School Network 

6) Development Research, conducting research and studies in the field 

of education for the development of schools that are members of the 

Integrated Islamic School Network of Schools 
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d) Strengths and Weaknesses 

According to (Erwanto, 2019), the advantages and disadvantages of 

the JSIT curriculum are: 

1) Strengths 

a. Students can master general knowledge as well as Islamic 

religious knowledge 

b. Achieving special competencies that must be possessed 

c. Students can do community service in the form of teaching the 

Qur’an 

d. Students can memorize 3 chapters of the Qur’an 

e. Students are easier to direct, and the negative influence of 

children outside of school is reduced because the child’s time 

for school is longer 

2) Weaknesses 

a. Impressed forced against students 

b. Forcing teachers to make lesson plans that must be by the 

characteristics of JSIT 

c. Very busy study hours 

The Integrated Islamic School also considers that all these subjects cannot 

be separated from religious education, because religion has the ultimate goal for 

every student to practice monotheism (Afrizal, 2011). The use of the word 

integrated is also an effort that arises from a concept that is used to build the 

Integrated Islamic Boarding School image itself, which is an image that, in 

addition to learning and developing science and technology education, this 

school is also required to carry out learning and development of religious 

education as a whole. That one word becomes the basis or guideline in a school 

which is used as a symbol because of the integration between the development 

of science and technology and Islamic sciences. Education in Integrated Islamic 

Schools has a general goal, namely to guide students to become pious people, 

who are not only intelligent but also have noble characters, and have skills that 

benefit/avoid harm to mankind (Pertiwi & Marsigit, 2017). 
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In its application, an Integrated Islamic School is defined as a school that 

applies a management approach by combining general and religious education 

in one curriculum (Sa’dun, 2016). With this approach, all subjects and all school 

activities cannot be separated from the teaching framework and messages of 

Islamic values. General subjects such as mathematics, science, social studies, 

languages, health, and skills are framed by Islamic principles, guidelines, and 

values. Meanwhile, in religious studies, the curriculum is enriched with the 

present context approach, benefits, and benefits (Muhab et al., 2017). SIT also 

combines 18nalys, the rufiyaa, and jasadiyah education, which means that SIT 

also tries to educate students to develop their minds and intelligence, improve 

the quality of faith and obedience to Allah SWT, have a noble character, and be 

healthy, fit, and skilled in everyday life. SIT combines engagement and active 

participation in the learning environment that exists at school, at home, and in 

the community. SIT seeks to optimize and align the roles of teachers, parents, 

and the community in the process of school management and learning so that 

there is a constructive synergy in building student competence and character. 

Meanwhile, visitation activities or interactions outside of school are students’ 

efforts to interact with the real world in society (Muhab et al., 2017). 

2. The difference local schools and SIT  

According to Hildani & Safitri (2021), the difference between Public 

Schools and Integrated Islamic Schools lies in their ‘oddities’ (Integrated 

Islamic Schools). Since the emergence of the Integrated Islamic School in 

1992 which wanted to create a school model that can integrate the 

knowledge of qauli and qauni into a single unit in the learning process, it is 

hoped that through this school students will be born who are both 

academically and mentally spiritual (Marannu, 2017). The integrated 

curriculum is an activity to organize the integration of various subjects 

through cross-thematic fields to form a meaningful whole so that the 

boundaries between various fields of study are not strict or one might say 

that they do not exist. Whereas in State Schools teaching and learning 
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activities, teacher quality, and facilities are equated by the Education Office 

and curriculum according to the Ministry of Education and Culture. 

3. The difference between Madrasass and SIT 

According to Rahmat (2021), there are differences between integrated 

Islamic schools and Madrasas in their historical background. The existence 

of an integrated Islamic school itself is a new phenomenon in the form of 

the Indonesian Islamic education system. The difference lies as follows: 

Table 1. The difference between Madrasas and an integrated Islamic 

school 

 Madrasas Integrated Islamic 

School 

 

System 

Kemenag Kemendikbud and 

equipped with 

Islamic values 

 

 

 

Subject 

There are subjects 

such as Usul Fiqh, 

Al-Qur’an Hadith, 

Interpretation, history 

of Islamic Culture, 

and others. 

General subjects but 

carry out the 

internalization of 

Islamic values in it. 

 

The Integrated Islamic School is an alternative educational institution 

in the national education system because it is not only mastering science and 

technology but also mastering religious knowledge (Hildani & Safitri, 

2021). Students should master science and technology as well as general 

religious knowledge with an epistemological approach or integrated origins 

so that they too can produce students with intact personalities (Suyatno, 

2015). Hildani and Safitri also argue that the Integrated Islamic School is an 

illustration of the innovation in Islamic education in the modern era that is 

in full swing. This model must be an Islamic educational model capable of 

blending and linking the two great missions of education, that is, the mission 

of internalizing sacred values and the values of the modern world (Yusup, 

2018). 
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The curriculum in the development of an integrated Islamic school 

plays an important role in the process of describing an integrated concept. 

All Integrated Islamic Schools across Indonesia have a unique Integrated 

Islamic School Curriculum. The program, in this case, the integrated Islamic 

school is called (an integrated Islamic program). And it is a program that 

has been developed by the central management of JSIT at a national meeting 

and approved by the supervisory board, which can then be continued or must 

be implemented by all member schools. Of the integrated Islamic school 

network. The integrated Islamic curriculum has succeeded in having a 

significant impact on the teaching and learning that takes place directly in 

the classroom. This effect is often referred to as the classroom Islamization 

effect or the learning Islamization effect. It is so called because the 

integrated Islamic curriculum can integrate Islam into various non-Muslim 

religious education subjects. Even indicators of student achievement are not 

measured solely by mastery of a skill, but more emphasized by the extent to 

which these students can commit to learning Islamic values. Learned (Rojii 

et al., 2019). 

C. Teaching English 

English is an international language that is used as a communication tool 

and is widely used in all branches of knowledge. According to Brown (2001), 

English is not learned to understand and teach US or British cultural values. 

However, English has become a tool for international communication in various 

fields. Based on these facts, the school-based curriculum includes English in the 

local language. Therefore, need to think about a system of teaching and learning 

English for young students to get optimal results. 

Teaching and learning English for young students has two competencies so 

that students can learn anything easily. These two competencies are called 

linguistic competence and linguistic performance. According to Clark (1977), 

linguistic competency is a person’s ability to use language, while linguistic 

performance is the application of speaking or listening skills. According to 
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Brown (1987), competence refers to a person’s basic knowledge of a system. It 

is an ideal, unobservable ability to do something, to perform something. Then 

Performance is the realization that looks clear and real as if doing something 

real: walking, singing, dancing, or talking. 

1. Teaching Listening 

According to, Demirel (2004) Listening is the most important thing in 

learning a language, especially English. It explains the constant demand for 

successful methods to improve learners’ listening skills. The teacher will 

find it easier to teach listening because there are many choices of media that 

will be used, in which the teacher will only ask questions regarding the 

intent of the audio or the follow-up words of the audio. Songs can be one of 

the most enjoyable ways to practice and develop listening skills. Any 

syllabus designed to teach English as a Second/Foreign Language 

(ESL/EFL) to young learners (Yls) usually contains songs, chants, and 

rhymes (Bourke 2006). Listening lessons for adults and young learners are 

distinctly different. Klein (2005) argues that teaching Yls is different from 

teaching adults. Yls tend to change their mood every other minute and find 

sitting still extremely difficult. On the other hand, children show greater 

motivation than adults to do things that appeal to them. It, therefore, helps 

if the teacher is inventive and selects a wide variety of interesting activities, 

especially with songs. 

2. Teaching Reading 

Reading is a fundamental skill for learners, not only for learning but 

also for life (Traves, 1994). In another opinion, reading is defined as “…the 

ability to derive meaning from printed pages and interpret that information. 

Appropriately” (Grabe & Stoller, 2002). Reading is influenced by the 

development of listening and speaking skills, because: 
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Hear a word before you can say it 

Say a word before you can read it 

Read a word before you can write it (Linse, 2005) 

 

The description above shows that young learners need a foundation in 

listening skills before they can become proficient readers and writers in any 

language. Learning to read and then write means that young learners must 

relate what they hear or say to what they see (read) and produce (write). 

Thus, so that teachers can explore students’ abilities, teachers must 

understand three strategies namely: 

1) Phonemic awareness 

Young English learners need clear guidance on how the symbols 

(letters) in English relate to the sounds they make. They need to be 

taught that there is a direct connection between phonemes (sounds) and 

glyphs (letters) so that they can begin to ‘combine’ or pronounce simple 

words, e.g. vowel consonants sound (VC), followed by consonant 

vowel consonant (VC). The UK’s National Literacy Strategy ‘Letters 

and Sounds’ is a good starting point for ideas not only about the order 

in which letters and sounds will be taught but also about the method 

used. Once young learners have mastered mixing sounds, they can learn 

to “segment” sounds into words they can say. 

These pairing and sound separation skills will help them both 

“decode” and spell. The whole point of people inventing symbols is to 

convey information to each other. They did this in different ways, 

considering the ancient Egyptians with hieroglyphs, Chinese 

hieroglyphs, Arabic texts, and Roman texts to name a few. There is not 

only a difference in symbolism but also in direction. All of these must 

be taught explicitly as they are man-made and non-intuitive. 
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2) Semantics 

Being able to “decode” or read aloud in itself is not helpful. Symbols 

carry meaning and therefore young learners must learn to “encode” 

symbols and images to discover the shared message. 

3) Syntactics 

Just as each language has a difference in notation, they have a 

difference in “nuts and bolts” or the arrangement of their symbols. The 

grammar or syntax of the language is better “absorbed” in Krashen’s 

sense, rather than explicitly “learned”. The acquisition will occur 

through repeated exposure to the use of language in different contexts. 

Language analysis is not very useful for younger learners, however, 

simple metallographic language from the age of 10 can be helpful, e.g. 

identifying nouns, verbs, adjectives, adverbs, articles, pronouns, and 

word order. The reason for this is that there may be differences between 

L1 and English, and getting help to “notice” these differences can be 

helpful. A useful publication to explore the differences between 22 

languages and English edited by sSwan and Smith (2001). 

Literacy can be started in many ways, you don’t have to use books, 

visit the library or buy famous books. Teachers can easily use objects 

around. Cameron (2001) to create a reading environment in the 

classroom, uses the idea of placing print media so that young students 

can easily read unintentionally. Such as analysed each shelf, sticking 

educational posters, or by giving messages in each class corridor. To 

increase self-confidence in reading students may choose their material 

and read it independently from the teacher (Krashen, 1988). Reading is 

a useful process and can be enjoyed by students and teachers in the 

learning process. 
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3. Teaching Speaking 

The purpose of teaching speaking is effective communication. Learners 

should be able to be done understand and use their present Maximum skills. 

They should try to avoid confusion in the message due to pronunciation, 

grammar, or vocabulary, and observe societal and cultural rules apply in 

each communication circumstance. Because of that relationship, it’s worth 

voting for what Nunan (2003) thinks, especially in handling teaching. In his 

perception, teaching speaking can be defined as teaching the students to: 

1) Produce speech in English sounds and sound models 

2) Use stressed words and phrases, intonation patterns, and second 

language rhythm 

3) Choose the right word and follow up with the appropriate social 

context, audience, circumstances, and objects 

4) Organize their thoughts in one makes sense and logical catenarian 

5) Using language as a medium to represent value and judgment 

6) Use fast language and confidence with an unnatural number break, 

called soothe. 

To help students grow effective oral communication, teachers can use 

balance activities. Method of combining language input, output, and 

structure communication production (Richard, 2008). First, the input of the 

language is done in teacher talk form, listening activity, reading the passage, 

and the language that students listen to and read outside class. It provides 

learners with the materials they have to start producing language we. 

Language input can be content-oriented or form-oriented. Second, focus on 

structured results in the correct form. In the structured output, students can 

have options for answers, but all options require them to use a particular 

shape or structure that the teacher just introduced. Structured output is 

designed to make learners feel free to produce a specific language New 

items are introduced, sometimes in combination with learned knowledge 

elements. Teachers often use exit exercises as a transition between the 
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presentation and practice phase step of a lesson plan. Textbook Exercise is 

usually good for structured escape practices. Third, communication output, 

A learner’s primary goal is to accomplish a task, such as gathering 

information, making travel plans, or making a videotape. To complete 

quests, they can use the language just presented by the instructor, but they 

can also rely on whatever vocabulary, grammar, and communication 

strategies they know. The success criterion in the communication output 

operation is whether the learner receives the message above. Operational 

accuracy is considered unless its absence interferes with the message. 

4. Teaching Writing 

Of the three skills discussed, teaching writing is the most difficult. 

Teaching writing to young students in particular is a real challenge for 

teachers. Writing is a language skill that should be developed at an early age 

(Zerin, 2007). Many young students are not interested in writing, they prefer 

to talk in class. Therefore, there is a need for a free writing class where 

students have the opportunity to write freely. McDonough and Shaw (2004) 

set out a writing process whereby teachers should guide learners – “collect 

comments, work on drafts and prepare final versions”- establishing a 

framework for cooperation and interaction. Since writing is such an 

effective skill, images are the most effective source, mostly images 

stimulate young students to teach writing. Andrew Wright (2004) points out 

the important role of pictures in helping teachers teach writing. Images can 

motivate learners to pay attention and participate in the lesson, it brings the 

context of any situation through which they can express their ideas, and It 

is important that the pictures can be described in many ways that will 

develop the learner’s ability to write and organization skill well. 

Providing English lessons to young learners is the right decision 

because they are still in a golden and critical period (Sukarno, 2008). 

Because young learners will easily understand/grab any material. During 

this period, their brains are flexible so they can learn anything, including 
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language. In addition, children’s attitudes towards other languages and 

cultures are open and these attitudes help children learn languages. In 

teaching young learners, a teacher has many teaching strategies. What to 

teach and how to make the classroom conditions effective and help improve 

student skills (Saputra, 2017). Teachers will know how to treat and teach 

English students in class by using teaching strategies in class. This can lead 

the teacher to choose teaching materials appropriate to how students get 

lessons. But in teaching English to young learners, there are many obstacles 

because language skills are not simple. 

D. Review of The Relevant Studies 

Implementasi Kurikulum Jaringan Sekolah Islam Terpadu di Sekolah 

Menengah Pertama Islam Terpadu Ihsnaul Fikri Kota Magelang by Raafi 

(2018). In this study the aim is to describe the implementation of the JSIT 

curriculum at SMPIT which is realized in school programs, as a differentiator 

from my research, is the focus of the object where I only examine 

implementation in teaching English, looking for supporting and inhibiting 

factors for implementing the curriculum Integrated Islamic School Network 

(JSIT) at SMPIT Harapan Ummat Purbalingga. The results of this study that the 

implementation of the JSIT curriculum at SMPIT Ihsanul Fikri the city of 

Magelang shows an indication of the internalization of Islamic values in all 

subjects, local content, and curriculum program. 

Implementasi Kurikulum Jaringan Sekolah Islam Terpadu di Sekolah 

Menengah Pertama Islam Terpadu by Siti Robingatin (2015). The results of this 

study are that the implementation of the Islamic Network Integrated Islamic 

School curriculum at the Integrated Middle School (SMPIT) Daarussalaam 

Sangatta Utara, East Kutai shows the above indications of the internalization of 

Islamic values in all subjects, local content, and program curriculum. Several 

Factors Supporting the Implementation of the JSIT Curriculum are the role of 

parents both morally and materially. The inhibiting factors for Human Resources 

are a lack of understanding of the Integrated Islamic Curriculum School (JSIT) 
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and inadequate infrastructure. In this study, the authors explain the 

implementation of the JSIT curriculum in general or in all subjects and local 

content, while the researcher will explain the implementation of the JSIT 

curriculum only in English lessons. 

Merancang Pembelajaran Bahasa Inggris Berbasis Pendekatan Islami by 

Riza Amelia (2012). This study, after observing the integration of Islamic values 

learning was carried out by, carrying out code-mixing and code-switching 

between English expressions and appropriate Islamic expressions based on the 

context of the situation, including topics that are taught by Islamic teachings 

done by quoting relevant verses of the Al-Qur’an and/or hadith and/or by 

explaining Islamic teachings that are appropriate to the topic, using Islamic 

names for people, places or events in making examples of script sentences or 

conversations, and giving assignments to students to write or search for certain 

types of text related to Islamic values that are by the topic being taught. But all 

of them have limitations, not all material can be related to Islam. Then the 

teacher/lecturer must be more clever at adapting material and reading material 

from the original author. Is different from my research, the purpose of the 

research is to find out how to implement the JSIT curriculum in English and this 

research aims to find out how to design English learning based on an Islamic 

approach. 

Implementation of JSIT Curriculum-Based Mathematics Learning in 

Forming Students Character by Hildani, et al (2021). This research and my 

research use a qualitative descriptive approach. With the same data collection, 

namely interviews, observation, and documentation. In this study, the school has 

a goal in using the JSIT curriculum, that students have good personalities and 

morals, and have clear beliefs. This makes the character values implemented at 

SMPIT Arrozaq visible in the students’ daily lives so basically all applications 

made by students can be embraced to get something good. The result of this 

research is that SMPIT Arrozaq succeeded in bringing the JSIT curriculum 

concept, especially in mathematics, and implementing it by combining the 

Ministry of Education and Culture (Kemendikbud) curriculum with the Ministry 
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of Religion (Kemenag) curriculum and the typical Islamic school curriculum, 

namely the JSIT curriculum. The difference from my research is that Hildani 

researched the implementation of mathematics while I studied English using the 

JSIT curriculum. 

Desain Program Sekolah Islam Terpadu Terhadap Pelaksanaan Kurikulum 

by Restu et. Al (2021) The results of the study show that the curriculum design 

at Al-Qimmah IT Middle School emphasizes the internalization of Islamic 

values in every content of the national curriculum, without ignoring the national 

curriculum that the Ministry of Education and Culture has established. The 

purpose of designing the curriculum is for students to have a strong foundation 

of religious education, which leads to the strength of faith and moral perfection. 

The benefit of this research is as a reference, namely so that the writer can know 

in depth about the internalization of Islam in the JSIT curriculum and the 

objectives of designing the curriculum. What is different from my research is the 

research focus where my research focuses on implementing the JSIT curriculum 

in English and this research focuses on designing the SIT program for 

implementing the curriculum. 
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CHAPTER III 

RESEARCH METHOD 

This chapter presents a description of the research methodology. It focuses 

on the methodology used to conduct this study including the type of study, data 

sources, data collection techniques, data analysis techniques, and data validity. 

A. Research Design 

The aim of the research is to investigate how teachers implement the JSIT 

Curriculum and the advantages and disadvantages of the program. This research 

uses a qualitative approach to answer research questions and analyze difficulties. 

This research collects data through interviews, documentation, and observation. 

For analysis, the Miles and Huberman model technique is used which includes 

data reduction, data presentation, and drawing conclusions that must be 

validated. This research also uses Sugiyono's triangulation model with source 

triangulation and procedural triangulation in data validity techniques. 

B. Data Sources 

1. Location of the Research 

This research uses SMPIT Harapan Ummat Purbalingga as a research 

field. Which is located in Kembaran Kulon, Kec. Purbalingga, Purbalingga 

Regency. For approximately 2 months this research was carried out. This 

school has A accreditation and won 2 English language competitions. It was 

founded under the auspices of the JSIT foundation which uses TERPADU 

(study, explore, formulate, present, apply, world and home) as the basis for 

all learning, including English. Another advantage is that SMPIT Harapan 

Ummat has an active English extracurricular club as a place to develop the 

talents and interests of students who are interested in English, and lastly, it is 

a fun way of learning so that students don't get bored in class. Therefore, 

researchers have an interest in conducting research. 
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2. Subject of the Research 

The subjects of this research were teachers and students, with a 

composition of three English teachers at each grade level and five students 

taken at random. Interviews were conducted as a data collection technique, 

and this was done to find out how the JSIT curriculum is used in teaching 

English, as well as students' opinions about this learning. 

3. Object of the Research 

The object of this research is the JSIT Curriculum, and observations were 

made to observe how the curriculum is used, as well as the advantages and 

disadvantages of the curriculum. 

C. Technique Data Collection 

1. Interview 

Interviews were conducted with English instructors from each grade 

level and curriculum representatives regarding learning English using the 

JSIT Curriculum. The interviews were semi-structured, with researchers 

designing and developing the interview questions based on Hildani’s idea. 

Depending on the topic of inquiry, prepares the order and language of the 

interview questions in a more organized and systematic manner. This 

question is used as a guideline during the interview process to ask 

respondents, if interesting answers are obtained, further investigation of some 

questions seems necessary. 

This research utilized an instrument (device to acquire data) in the form 

of a semi-structured interview draft in the interview part, with the aim of 

providing greater freedom to gain an understanding of the situation without 

being limited by the dialogues in the draft. As a result, an interview design 

was chosen that had greater control over the interview. There are more 

predefined questions than in an unstructured interview, but there is enough 

flexibility to allow the interviewee to direct the flow of information. 

Determining an interview design, testing questions, identifying sources, 
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conducting interviews, and then analyzing interview data is designing and 

using interviews. So, the next step is to transcribe (analyze the interview data) 

and code the discrepancies between the interviewer and the interviewee; the 

transcript is useful for reporting and simplifying the process. To find answers 

to researchers' questions. 

2. Observation 

Observation is a methodical set of perspectives that considers real events. 

Observation activities were conducted to collect accurate and factual 

information about using and implementing the JSIT curriculum in English 

language learning. Observations in this research were conducted to observe 

how teachers teach and use the JSIT Curriculum in English language learning. 

In this research, direct or covert observation was used. By stating the purpose 

of collecting data from the data source so that the data source knows that 

research is being carried out from start to finish. However, you still have to 

carry out confidential observations to protect data that may remain research 

secrets until conclusions are drawn. 

Classroom observe learning for about two meetings with each of the three 

grade levels. As a preliminary observation, the first observation was made on 

October 10, 2022. Furthermore, the researcher observed teaching and learning 

activities at SMPIT Harapan Ummat Purbalingga in the odd semester of the 

2023/2024 academic year in July and August 2023. The lesson plans and the 

JSIT curriculum guide learning observation. Make a checklist to determine 

whether the teacher’s teaching practices are in agreement with the lesson 

plans and JSIT curricular criteria. The documents each learning activity to 

collect data, then carries out data reduction using data processing techniques. 

In this observation, used an observation guide in the form of a checklist. 

According to Hardani et al. Ticking “yes” or “no” indicates whether or not an 

item exists. This type of tool organizes and simplifies the recording of 

observations. 
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3. Documentation 

In this session, the collection of official documents, including the 

Institute's internal documentation and student records. When conducting 

observations, teachers are asked to collect lesson plans or syllabi for each 

subject topic taught that day using the JSIT Curriculum. This learning plan or 

syllabus is used to determine whether learning English using the JSIT 

curriculum is in accordance with the JSIT curriculum standards. 

D. Technique Data Analysis 

To analyze the collected data, all data is described because this research uses 

qualitative descriptive methods which are described in writing. This research 

uses Miles and Huberman's qualitative data analysis framework theory which 

consists of three workflows carried out simultaneously: reducing data, 

displaying data, and drawing conclusions or verifying. 

1. Data Reduction 

After conducting interviews with three teachers with the help of 

recordings, the recordings were written into transcripts so they could be easily 

reduced and presented. Data reduction functions to sharpen, classify, direct, 

eliminate unnecessary data, and organize data so that conclusions can be 

drawn and verified. The data that will be reduced in this research was 

generated from interviews (transcripts), observations and documentation at 

SMPIT Harapan Ummat Purbalingga. This data reduction also aims to make 

it easier to conclude. The reduction process is carried out through a selection 

process so that the preparation of research reports can also be well structured. 

2. Data display 

Data is displayed to facilitate understanding and provide a deeper 

understanding of research information. Data displays help the data analysis 

process because they display findings, trends, or correlations contained in the 

data clearly and effectively. The data in this research is described as images 

with an explanatory narrative. The points of view mentioned and described 

include data collection findings in the form of interview transcripts, activity 
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pictures, and descriptions. They are intended to organize information and 

present it in a concise and accessible style so that analysts can see what is 

going on and reach justifiable conclusions or move on to the next analysis 

step recommended by the display. 

3. Verification 

In this section, the data is checked and the validity of the data that has been 

collected is confirmed. The data is reviewed using the data collection methods 

used, such as interviews and observations, to ensure that the instrument can 

produce useful data. This verification ensures that the data used in research is 

high quality and can be relied upon to produce appropriate results. 

Furthermore, the data is stored to avoid data loss and destruction. As a result, 

the three data analysis methodologies have an interconnected relationship 

which can later be verified through triangulation. 

E. Technique Data Validity 

This research uses data triangulation to explore the truth of the data by using 

various data sources such as documents, archives, interview results, and 

observations or by interviewing more than one subject, who is considered to have 

different points of view. Various methodologies and data sources were collected 

during the triangulation process to confirm the emerging conclusions used in this 

research. This research also uses triangulation to compare and integrate data 

from various sources, such as interviews, observations, or documents, to create 

a more complete and in-depth understanding of the phenomenon under study. In 

this research, two triangulations were used (source triangulation and technique 

triangulation) to assess the validity of the data: 

1. Triangulation of Sources 

Source triangulation to test the credibility of the data is carried out by 

checking data obtained through several sources. In this research, tested the 

credibility of the data through several sources ranging from English teachers 

to the implementation of the JSIT Curriculum in English Language Teaching 

at SMPIT Harapan Ummat Purbalingga. 
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2. Triangulation Technique 

Technical triangulation is carried out to test the credibility of data by 

checking data from the same source with different techniques. In this 

research, tested the credibility of the data through three data collection 

techniques including interviews, observation, and documentation related to 

the Implementation of the JSIT Curriculum in English Language Teaching at 

SMPIT Harapan Ummat Purbalingga. 

F. Systematic Discussion 

In this part, the researcher explained the structure of the research as follows: 

Chapter I the introduction contains a background of the study, conceptual 

definition, research question, objective, and significance of the research. 

Chapter II is the literature review that includes previous research of relevant 

studies, a literature review of the Curriculum, JSIT Curriculum, and Teaching 

English. 

Chapter III research method contains the type of research, time and location 

of the research, data collection technique, and data analysis technique. 

Chapter IV is the discussion and findings of the research which consist of 

two sub-chapters a general description of SMPIT Harapan Ummat Purbalingga 

and the implementation of the JSIT Curriculum in teaching English. 

Chapter V is the conclusion and advice 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

In this chapter, presented the findings and discussion of research conducted 

at SMPIT Harapan Ummat Purbalingga regarding the implementation, strengths, 

and weaknesses of the JSIT Curriculum in teaching English. In addition, researchers 

also discussed these problems formulation in this case the implementation part, as 

well as weaknesses and Strengths of the JSIT Curriculum, especially in learning 

English at SMPIT Harapan Ummat Purbalingga. 

A. Research Findings 

The JSIT curriculum has unique characteristics in delivering and 

implementing English language learning to students. Based on the results of 

interviews conducted with three English teachers at SMPIT Harapan Ummat 

Purbalingga, the findings were grouped into four sections as follows: 

1. Planning of the Learning 

The JSIT curriculum has provisions for determining the learning 

materials that will be given to students, especially for learning English. 

Before carrying out learning activities, it is necessary to prepare several 

instruments that are by JSIT curriculum procedures. 

T1: If I only adjust the SKL from MGMP Purbalingga. 

Based on Mrs. Anita's explanation, she only uses what has been 

determined by the district MGMP. Apart from that, the material design 

procedures at JSIT have standards set by the JSIT Institute. However, this is 

different from the opinions of two other English teachers. 

T2: As for the procedures for preparing the material, because we 

are at an Integrated Islamic School, apart from getting it from the 

government (MGMP), we will also add and improve the Islamic 

values that match the material from the MGMP so that later 

students learn the material and morals. 

T3: In fact, there has been no special direction from JSIT for 

integrated curricula. The point is that we connect religious rules to 

learning. We also use 4C (Creativity, critical thinking, 
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collaboration, communication) for English learning because the 

integrated concept also uses it. 

Based on the explanation from Mr Yudha (T2), the procedure for 

designing English language material in the JSIT curriculum only follows the 

district MGMP, which will later be equipped with Islamic values, in the 

sense that the learning objectives of the JSIT curriculum still follow the 

Ministry of Education and Culture. However, once it is entered into SMPIT, 

the material is processed to meet JSIT standards, and only then can it be 

taught to students. Furthermore, after this activity, the school will hold a 

work meeting where the material that has been prepared according to the 

procedures passes and is ready to be taught to students. This is because 

SMPIT has a goal apart from teaching general English material to students 

but also to instil Islamic values. 

Moreover based on Mr Anta (T3) explanation, there is no further 

(written) explanation regarding the procedures for designing materials, 

especially English in the JSIT curriculum, regarding the provisions, only 

following the (unwritten) rules of the JSIT Institute to add Islamic values to 

each English language material. The sense is that the JSIT curriculum and 

the government curriculum are the same, however, once it is included in 

SMPIT, the material is processed so that it conforms to the JSIT curriculum 

standards, and then it can be taught to students. It can be concluded that the 

JSIT curriculum also uses 4C (Creativity, critical thinking, collaboration, 

communication) in learning English. Students are directed to form 

individuals who are intelligent, qualified, and have good morals because 

SMPIT uses the JSIT curriculum, and the teacher adds Islamic points to each 

English material. Such as relating Islamic topics, attaching verses from the 

Al-Qur’an, mixing Islamic expressions with English expressions, and 

explaining the relationship between the material and verses from the Al-

Qur’an. 
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Material design procedures in JSIT have standards that have been 

determined by the JSIT Institute, however, this must also take into account 

the factors that need to be considered in planning English learning. 

T1: The factor that must be seen is the ability of the students 

themselves because not all students have experienced learning 

English in elementary school, so the teacher must be more extra in 

teaching and delivering the material because at SMPIT English is 

the main subject. 

Based on the statement above, it can be concluded that student ability is 

the main factor that must be considered because not all students have 

experienced learning English in elementary school. Apart from that, each 

student also has a different level of understanding, this makes teachers need 

to apply teaching methods that can accommodate each student’s abilities. 

Creating a comfortable environment and helping students who are behind, 

then helping students’ motivation to increase their enthusiasm for learning, 

especially English, by designing materials that explain students’ abilities 

can increase students’ understanding and achieve learning goals. However, 

this differs from Mr Yudha's opinion, which is. 

T2: The important thing is that the goals must be aligned. However, 

we also have to be clever in conveying the material in general so 

that there are Islamic points. 

Based on the statement above, it can be concluded that the main factor 

that must be considered is the objective of learning English language 

material which is related to Islamic values. Thus, making lesson plans or 

English teaching materials is not far from forming students’ morals related 

to the material to be taught. The delivery of learning is the same as schools 

in general, but the implementation is different from schools in general 

because SMPIT with the JSIT curriculum aims to develop students’ 

character according to the lessons taught. This is in line with observations 

where the teacher discusses the topics taught in Islamic teachings by quoting 

verses from the Al-Qur’an or Hadith that are relevant to the English 

language material to be taught. In English there are material “Giving 

Directions”, in this material the teacher conveys the connection with the 
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hadith of HR Abu Dawud and Tirmidhi about greeting and asking polite 

questions to other people. Therefore, if students meet older people or 

teachers or relatives and friends, in Islam it is mandatory to greet them and 

smile. So it is not only the material that is taught, but this is also included in 

instilling morals in students. As for Mr Anta, that is. 

T3: In my opinion, children’s skills, apart from that, we also have 

to keep up with developments so that children are enthusiastic 

about learning. 

Based on the statement above, it can be concluded that student skills are 

the main factor that must be considered because not all students have 

experienced learning English in elementary school. Apart from that, each 

student also has a different level of understanding. Keeping up with the 

times to create a fun and enthusiastic environment can help students be 

happy and motivated to learn English. 

Preparation for making lesson plans or open materials is very important 

because student ability is the main factor apart from the learning objectives 

and objectives of the Islamic School learning system itself. In delivering 

learning, and implementing of the English learning SMPIT with the JSIT 

curriculum aims to develop students’ character according to the lessons 

taught. As explained in the interview. 

T1: If you look at the way of teaching, it may be the same as 

teaching in a normal school, but the difference is in how we convey 

it because there is religious learning involved. For example, there 

is material on Expressing Politeness, later we will teach about 

saying and asking for help in a good way and then connecting it 

with a letter from the Al-Qur’an about polite words according to 

Islam. (QS Al-Hujurat Verse 2). 

T2: In general, it is the same, but we have to be smart and adapt 

so that the objectives of the MGMP and its Islamic values reach 

the students. 

T3: For teaching, we use the same scientific method approach as 

other schools, the difference being that we include Islamic values 

whose output is worldly and spiritual. Here students are invited to 

reflect on morals. Dress neatly (cover your private parts), don’t 



39 

 

 

criticize people, politeness, these things at JSIT will be emphasized 

and conveyed according to their language. 

 

Figure 1. The teacher advises on student behavior 

Based on the explanation above, there is something different, namely 

how to implement the JSIT curriculum. In the lesson plan, there are 

provisions for opening and closing the lesson with a prayer, not just a 

greeting, inserting Islamic propositions (related verses or hadiths) as well as 

prophet stories that are related to the English material being taught. Entering 

the next section there will be advice from the teachers. Regarding how to 

dress and behave politely, teachers often remind students to always be 

confident and not give up easily. 

The implementation of the JSIT curriculum essentially emphasizes 

cultivating good student personality morals. From the description above, we 

can see the factors involved in planning the syllabus and lesson plans for 

learning English with the JSIT curriculum. This was explained in the 

interview. 

T1: Just like lesson plan in general, there are KI, KD, Objectives, 

Opening, Learning Core, and then Closing. 

From the explanation, it can be seen that the factors in planning the 

syllabus and lesson plan each use provisions from the Ministry of Education 

and Culture. However, there are slight differences in the lesson plan. 

T1: The difference is in the beginning and end. At the beginning of 

our lesson plan there is an internalization of Islamic values in the 

form of verses or hadiths that are appropriate to the material, then 

at the end we not only close with greetings but also with a closing 

prayer for the assembly. 
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T2: In general, the points involved in the lesson plan are the same 

as other schools, here JSIT only adds points such as relating 

Islamic topics, attaching Al-Quran verses, mixing Islamic 

expressions with English expressions, and explaining the 

relationship of the material to Al-Quran verses. With goals that 

must be aligned, we determine how to convey general material so 

that it is appropriate to the Islamic points. 

It can be concluded from the two explanations above that the factors or 

points used in the lesson plan are the same but there are differences in the 

content. In the SMPIT lesson plan, there is an internalization of Islamic 

values in the form of verses or hadiths that are appropriate to the material, 

then in the closing section, there is an order to read the closing prayer of the 

assembly. As for Mr Anta, that is. 

T3: In my opinion, children’s skills, apart from that, we also have 

to keep up with developments so that children are enthusiastic 

about learning. 

Based on the statement above, it can be concluded that student skills are 

the main factor that must be considered because not all students have 

experienced learning English in elementary school. Apart from that, each 

student also has a different level of understanding. Keeping up with the 

times to create a fun and enthusiastic environment can help students be 

happy and motivated to learn English. 
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2. Opening of the Lesson 

In the opening part of the lesson, it was proven using an observation 

sheet, this was done during research in the classroom from 8 August 2023 

to 18 August 2023. 

Table 2. Observation sheet (Observation of the Opening) 

Based on table 2, it can be seen that the three English teachers greeted 

each other, starting with prayer, checking attendance, conveying learning 

objectives, learning scenarios, and assessment. Apart from that, they also 

reminded students not to separate religious knowledge from world 

knowledge because the two are one unit, and reminded students to be 

confident. This means that students must be able to achieve something, 

surrender to the results, and direct their achievements to Allah SWT with 

full humility. This has been noted in each learning plan before finally getting 

to the core of the learning. It is not uncommon for teachers to convey 

learning objectives in different ways, such as asking students for help 

closing the door, asking students for help tidying up their clothes and asking 

students about habits related to that day's material. 

3. The essence of Learning 

Based on observations that have been carried out, the type of learning 

usually used in the JSIT curriculum adapts to the students, as explained in 

the interview. 

No Activity 
Annotation 

Yes No 

1 

The teacher reminds students to be 

confident. This means students must be 

able to achieve something, surrender to 

the results, and aim their achievements at 

Allah SWT with humility. ✓    

2 

The teacher reminds students not to 

separate religious knowledge from world 

knowledge because the two are one unit. ✓    

3 

The teacher conveys greetings, starting 

with a prayer, checking attendance, 

conveying learning objectives, learning 

scenarios, and assessment. ✓    
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T1: I try to create interesting, exciting learning that makes students 

feel enjoy and confident when pronouncing, reading, or speaking 

English with active sentences in class, which is interactive, lots of 

games, and learning media as well. 

 

Figure 2. Students create texts according to the media 

In Figure 2, according to the results of observations, teachers use English 

learning media or entertainment media with Islamic values so that the 

material presented enters students’ minds. There, students can be seen using 

the learning media provided by the teacher. The teacher asks students to 

work together in groups to create a procedure text for making instant drinks. 

Apart from using paper instructions, the teacher also provides real objects 

(coffee/tea, warm water, sugar, glasses, and spoons) which then, after 

students have created the text, are presented and practiced. This creativity 

is created so that students enjoy learning English. This is also done in Mr 

Yudha's class, namely class VIII. 

T2: interesting teaching according to the student’s condition, 

usually when I see the students are tired I take the students out of 

the classroom to record what they see, later this will increase their 

vocabulary. 

 

Figure 3. Students explain the results of their assignments 
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In Figure 3, students are presenting the results of their assignment 

regarding “introduce myself”, in last week’s activity students were assigned 

to observe what activities are considered hobbies. Next, students are given 

the assignment to write biodata and the following week present it to the 

class. This is also a strategy for practicing writing and speaking skills. 

From this explanation, learning English with the JSIT curriculum adapts 

to the students and the teacher’s creativity. Mr Yudha also emphasized that 

students should become more familiar with the natural vocabulary around 

them. This is often called an Outing Class, which means students study 

outside. They explored the entire school environment and observed events 

that were taking place. Next, the teacher invites students to present what 

they see, which is included in the speaking class. Apart from that, Mr Yudha 

also combines Islamic expressions and English expressions in his teaching. 

This expression is usually used when calling male students (akhwan) and 

female students (akhwat), as well as saying "good masyaallah" when 

praising students who have successfully answered questions. Based on the 

explanation, learning English with the JSIT curriculum adapts to the 

students and the teacher’s creativity. Mrs. Anita also emphasizes students to 

speak English even if the pronunciation is not correct. In this case it is 

supported by the student's opinion that: 

S2: English learning here is more varied, and I am also trained to 

actively ask questions and speaking. In elementary school I usually 

just write vocabulary. 

The statement above proves that SMPIT Harapan Ummat really pays 

attention to students' ability to be able to ask questions and speak in English, 

therefore teachers always train students to speak confidently. However, it is 

different from the way it is implemented according to Mr. Anta, namely. 

T3: Applicative learning (in class and outside of class) knowledge 

can be applied indoors or in space. 

From this explanation, Mr Anta provided applicable English learning, so 

that later students could apply English outside of school requirements. Such 

as talking with native speakers, and other opportunities, because of this, they 
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become more pressured to get used to speaking in English and keep up with 

the times. For example, the teacher corrects the student’s behavior, 

appearance, and views according to Islamic teachings during the lesson. The 

teacher advises students to cover their wrists and sit politely (not raising 

their legs) in class. This is done because in Islamic teachings women are 

encouraged to respect their private parts, including their wrists, and maintain 

modesty, including not crossing their legs over their thighs. The 

implementation of the JSIT curriculum essentially emphasizes cultivating 

good student personality traits. 

Apart from using the JSIT curriculum in their academic field, SMPIT 

Harapan Ummat has also established a modern boarding school for its 

students. This makes students find it difficult to concentrate due to the busy 

school schedule and boarding school schedule. This problem is commonly 

faced by many students who take formal education at school and also take 

religious education at boarding schools. Students often feel overwhelmed 

and have difficulty concentrating when studying at school. Things like this 

can make students anxious because the demands of the two environments 

are different. Limited time between school hours and boarding school 

activities can make them feel rushed. In addition, students may feel sleep-

deprived because they have to leave early for school and sometimes have to 

study at boarding school at night. School and boarding school are two 

different environments, each with its own rules and demands. Based on 

interviews with students, they admitted that they felt bored while learning 

because they were tired of boarding school activities. This is supported by 

the question, have you ever felt bored when the teacher was explaining the 

material? 
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Figure 1. Student interview conducted 

S1: sometimes, because of the many activities at school and 

boarding school. 

S2: don’t feel bored, but feel tired 

S3: don’t feel bored 

S4: never, because there are too many explanations 

S5: don’t feel bored 

So that it doesn’t have a bad impact, students should plan their schedule 

well. They can try to prioritize tasks and schedules that allow them to focus 

on school and boarding school without sacrificing rest time. Be open with 

teachers, instructors, or Islamic boarding school leaders if you are having 

difficulties as they may be able to provide guidance or useful suggestions 

for managing a busy schedule. Lastly, every student is a different individual, 

and effective solutions may vary. When at school, teachers should alternate 

learning with things that don’t make students feel bored because this helps 

students from the boredom of boarding school. 
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4. Evaluation of the Learning 

Based on observations and finding examples of test questions as existing 

documents (data collection). 

 
Figure 5. English exam at SMPIT Harapan Ummat 

Based on Figure 5, the evaluation (exam question) in English lessons at 

SMPIT Harapan Ummat still uses fairy tales with common names. 

According to JSIT curriculum standards, questions and related figures must 

contain Islamic elements. This means the questions and reading texts are 

changed to stories of the prophet or those related to Islam, and then the 

related figures are changed to Islamic names such as Abdullah, Anisa, and 

others. Teachers implement this during normal learning, but on exam 

questions, they have not implemented changes in accordance with JSIT 

curriculum standards. 
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B. Research Discussion 

The implementation of the JSIT curriculum in teaching English can be seen 

from the data presented by the researcher in finding. Data regarding 

implementation, Strengths, and Weaknesses have been written up and analyzed 

to answer the research questions. Therefore, researchers will discuss research 

results that have not been explained in the findings. 

1. Adapting Curriculum 

According to Mitchum (2020), curriculum adjustments are necessary 

because all students’ needs are different and change. In practice, the teacher 

will prepare lesson plans, make outline plans, develop alternative lesson 

plans, and finally make lesson plans for functions and what should be 

included in the curriculum. Based on the research results that the author 

found, the JSIT curriculum includes an adapting curriculum because the 

teacher prepares lesson plans, makes outline plans, develops alternative 

lesson plans, and finally makes lesson plans for functions and what should 

be included in the curriculum. 

According to Syarifah (2020), the Ministry of National Education has 

established Content Standards and Graduate Competency Standards which 

include Core Competencies (KI) and Basic Competencies (KD), for 

curriculum development which is handed over to each Education Unit. An 

adaptive curriculum is a national curriculum that is adapted/adopted by 

adjusting elements of the needs or conditions, abilities, and limitations of 

students (Laili, 2014). Syarifah (2020), also said that the curriculum used is 

the same as that applied in schools in general, and adaptation is carried out 

in several ways, namely duplication, modification, substitution, and 

omission. Apart from that, the curriculum model is divided into four, namely 

duplication of objectives, duplication of content, duplication of processes, 

and duplication of evaluation. 

The JSIT curriculum is the result of curriculum adaptation because the 

JSIT curriculum has adapted modifications. This means the JSIT curriculum 

changes and adapts educational units. The JSIT curriculum is a curriculum 
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system designed to cover aspects of Islamic education as a whole, while still 

including the national or local curriculum. In order to achieve this goal, 

modifications to existing national or local synchronizations are often 

necessary. 

In adapting the JSIT curriculum, it carries out a process of adapting the 

national or local curriculum to the values and principles of Islamic 

education. This includes selecting and arranging subject matter, teaching 

methods, and other aspects to make them more appropriate to the context of 

Islamic education. SMPIT Harapan Ummat does this, where in English 

subjects, adaptations are made to instill an Islamic perspective regarding 

polite ethics and dressing according to Islamic law. It can be seen that 

Western culture and Islamic culture are very different. They may be free in 

how they dress, but in Islam, there are rules for dressing. Thus, it is not 

uncommon for teachers to direct and give instructions when they see 

pictures in books that do not use the hijab. 

In the modification, the JSIT curriculum refers to more substantial 

changes to the national or local curriculum. This may involve reducing, 

adding, or making significant changes to existing curriculum components. 

The JSIT curriculum has made additional changes to its lesson plan. They 

added the postulate of Islamic internalization in each subject as well as JSIT 

competency standards. In other cases, JSIT also selects material that will 

later be supplemented with Islamic principles, after which the material is 

ready to be given to students. 

The JSIT curriculum has indeed adapted modifications to integrate 

Islamic education. Not only that, they also ensure alignment with national 

or local education standards. This is so that students continue to have access 

to the knowledge and skills necessary to be successful in the relevant 

academic examinations. SMPIT Harapan Ummat does this routinely at 

every turn of the school year and before teaching and learning activities 

begin. Apart from all that, in adapting the JSIT curriculum modifications 
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there is a challenge to maintain a balance between Islamic education and 

general education. 

The curriculum should be designed in such a way that students gain a 

good understanding of Islamic teachings, while still receiving a 

comprehensive and relevant general education. Adaptation of modifications 

in the JSIT curriculum is important to achieve balanced educational goals 

between Islamic education and general education. However, this approach 

may vary in different countries and educational institutions. In addition, the 

JSIT curriculum also includes a model that adapts to duplication of 

objectives, content, process, and evaluation. 

a. Duplication of goals 

Based on research, the JSIT curriculum still uses what has been 

determined from the government curriculum, such as Graduate 

Competency Standards (SKL) which are enforced with Competency 

Standards (SK), Basic Competencies (KD), and also the same success 

indicators. 

b. Duplication of content 

The JSIT curriculum also still uses the same material, lesson materials, 

or subtopics as those delivered to other students. However, the 

difference is that Islamic schools that use the JSIT curriculum add 

Islamic values so that they comply with JSIT Institute standards and can 

only be taught to students. This is because in the JSIT curriculum, 

especially the student’s SMPIT ability level is the main factor that must 

be considered. Not all students have indeed experienced learning 

English in elementary school. Apart from that, each student also has a 

different level of understanding. 

c. Process Duplication 

Based on observations, the JSIT curriculum carries out a duplication 

process because in its learning it uses the same teaching methods, 

learning time, learning media, and learning resources as the local 

curriculum. In this case, the JSIT curriculum still uses book material 
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from the Erlangga publisher which is the same as the local curriculum 

in general. This is because the JSIT Curriculum has not directly 

stipulated JSIT’s specific rules and standards for English subjects. The 

difference is, that they link Islamic life lessons related to that day’s 

material, but this is usually done at the beginning of learning when 

learning has not yet started (when explaining the objectives and 

mindmap of the material). 

d. Duplicate evaluation 

Duplicate evaluation means there are similarities in the questions on the 

exam, time, and evaluation techniques. In its evaluation, the JSIT 

curriculum is duplicated, this is because the assessment concept in the 

JSIT curriculum is the same as the 2013 local curriculum given by the 

district MGMP. It can be seen from their assessment instruments which 

are the same in assessing spirituality, knowledge, skills, and attitudes. 

Apart from that, the exam and enrichment questions in the JSIT 

curriculum are the same as the local curriculum in general. 

Thus, the JSIT curriculum is a curriculum that has undergone curriculum 

adaptation because it only adds a few aspects and still uses the government 

curriculum. 

Based on the results before carrying out the learning process, the teacher 

prepares several instruments such as a syllabus, lesson plans, materials, and 

learning media that are by JSIT curriculum standards. This is in line with 

opinion that in adapting the JSIT curriculum teachers must adapt the 

material and add religious points to the material. During three observations, 

the teacher always carried out an apperception to find out the students’ 

initial abilities before delivering the material. Because education at 

Integrated Islamic Schools aims to guide students to become intelligent and 

have a noble character, appropriate learning skills will bring benefits 

(Pertiwi & Marsigit, 2017). 
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2. Teaching English using the JSIT Curriculum 

Based on observation, at the beginning of learning, greetings are a habit 

before learning begins. Next, convey the learning objectives and short 

material with verses from the Al-Qur’an/Hadith. This is included in the JSIT 

Foundation’s AD/ART because the JSIT curriculum is an Islamic-based 

curriculum and is composed of the Al-Qur’an, Hadith, and the government’s 

curriculum. In line with Sa’dun (2016), in its application, an Integrated 

Islamic School is defined as a school that applies a management approach 

by combining general and religious education in one curriculum. Thus, 

teachers must insert Islamic values into all general subjects, especially 

English, which will be taught to students. During the observation on August 

9, 2023, the researcher took part in a learning activity where at that time 

students were given the task of getting to know each other and talking about 

their hobbies in front of the class. Last week’s class VIII B activity was 

observing activities outside the classroom, where students observed 

activities that were considered hobbies. SIT involves active involvement 

and participation in the learning environment at school, at home, and in the 

community. This is in line with the statement by Muhab et al., (2017), 

regarding visits or interactions outside of school as students’ efforts to 

interact with the real world in society. By holding activities like this, 

students enjoy learning English because learning is not always done in the 

classroom which makes them bored. 

Furthermore, in observations carried out on August 15 2023 in class IX 

C, when the procedure text material was provided, the teacher provided and 

prepared creative learning media. Creating a procedural text about drinks 

based on the lottery obtained and in groups according to picket days, this 

activity is an improvement in students’ writing skills. The teacher gives 

assignments so that students can create procedure texts using only examples 

of realia media. Writing activities are an effective skill, image media or 

realia is the most effective source, most images stimulate young students to 

teach writing. Andrew Wright (2004) shows the important role of pictures 
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in helping teachers teach writing. Meanwhile, in this session, the teacher 

also orders students to read the results they have written, in one procedure 

text material the teacher can train students in reading and writing skills. 

According to Linse (2005), to teach students to read teachers must need a 

foundation in listening skills before they can become proficient readers and 

writers in any language. Therefore, before learning begins Mrs. Anita reads 

an example of a procedural text and students have to listen to what 

vocabulary is used. Apart from that, Mrs Anita also writes foreign 

vocabulary on the blackboard so that students can easily compose sentences 

on assignment papers. 

The use of the JSIT curriculum in English subjects has a very good 

influence on students. English learning at SMPIT Harapan Ummat pays 

attention to students’ abilities. Thus, teachers are very careful in finding out 

what students’ needs are, and what students’ abilities are in learning English 

so that the preparation of material and objectives in learning depends on the 

students. 

Based on the results of research and interviews with several students and 

teachers regarding the strengths of learning English using the JSIT 

curriculum at SMPIT Harapan Ummat, above. 

a. Students become more sensitive to the environment. 

b. Students are often assigned to learn about foreign cultures, this is very 

important because students can compare them with Indonesian Islamic 

culture and religion. 

c. Having outing class activities, it is important to remember that the 

success of the JSIT curriculum also depends greatly on its teaching 

approach and the support provided by the school or educational 

institution. In addition, English learning outcomes may differ between 

individuals. 

According to the results of observations and interviews with several 

students and the English teacher, several weaknesses were found in 

implementing the JSIT curriculum at SMPIT Harapan Ummat Purbalingga: 
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a. Teachers have difficulty connecting the propositions of the Al-Qur’an 

with the English language material that will be taught. They will consult 

with the head of the curriculum or later just take the basic outline.  

b. Hectic study hours, because students have to leave early for school and 

sometimes have to study at boarding school at night. School and 

boarding school are two different environments, each with its own rules 

and demands. 

c. Lack of study hours, English at SMPIT is only given 3 hours of lessons, 

of which one hour is only 40 minutes. This limitation was very 

annoying as a result of which the teacher was lacking in providing the 

material that day. 

In this study, researchers found a lack of emphasis on each skill. Teachers 

only teach simple methods, for example, students’ speaking skills are only 

taught how to greet, ask, and thank. Apart from that, they only order students 

to “repeat after me” or read the conversation in the book or the results of the 

assignment. According to Richard (2008), to help students grow effective oral 

communication, teachers can use balance activities; language input is carried 

out through teacher conversations, listening activities, reading literature, and 

language that students listen to and read outside the classroom—inviting 

students to observe new items combined with elements of knowledge learned. 

Next, create communication outputs such as gathering information, making 

travel plans, or creating video recordings. To complete the mission, they can 

use the language presented by the instructor, but they can also rely on 

whatever vocabulary, grammar, and communication strategies they know. 

The criterion for success is whether students can receive all the messages that 

have been taught so that they can be applied in life. Structure learning also 

experiences the same thing, the teacher places less emphasis on students 

because the students’ ability to know English is still relatively basic. In this 

way, the teaching message is not captured by students. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on observations and interviews with teachers and students, it is 

known that the implementation of the JSIT curriculum in teaching English at 

SMPIT Harapan Ummat Purbalingga has not been optimal, this is because the 

JSIT institution is not comprehensive enough in setting JSIT curriculum content 

standards in each subject. The JSIT curriculum adapts modifications, where they 

select and organize subject matter, teaching methods, and other aspects to be 

more appropriate to the context of Islamic education, as well as selecting 

material that will later be equipped with Islamic principles. 

In the duplication model, the JSIT curriculum carries out four duplications, 

namely duplication of objectives, content, processes, and evaluation in its 

learning. The JSIT curriculum uses the same objectives, content, processes, and 

evaluation as the local curriculum in general. In the English learning model, 

there are differences in the implementation of the JSIT curriculum, and this can 

be seen in the internalization of Islamic values where the teacher presents the 

material and connects it with related propositions/sahih. But on the matter of 

exams or readings, SMPIT Harapan Ummat has not included quotations of 

verses/hadith (for example, prayers before taking exams and hadiths about 

honesty in doing something) and replaced the names of characters and stories 

with Islamic elements. Apart from all that, the JSIT curriculum still maintains a 

balance between Islamic education and general education. 

In this research, researchers found strengths and weaknesses in 

implementing the JSIT curriculum in English learning: 

1. Strengths 

a. Students become more sensitive to the environment, and students 

become happier learning English because of the limited media which 

makes teachers creative. 
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b. Students are often assigned to learn about foreign cultures, so students 

can compare them with Indonesian Islamic culture and religion 

c. Having outing class activities will increase students’ vocabulary. 

2. Weaknesses 

a. Teachers have difficulty connecting the propositions of the Al-Qur’an 

with the English language material that will be taught. 

b. Lack of class hours, English at SMPIT is only given 3 hours of lessons, 

of which one hour is only 40 minutes. This limitation was very 

annoying as a result of which the teacher was lacking in providing the 

material that day. 

B. Limitation 

Based on the research that has been conducted, researchers found several 

limitations in studying the application of the JSIT curriculum in teaching English 

in classes VII C, VII D, VIII A, VIII B, IX C, and IX D at SMPIT Harapan 

Ummat Purbalingga: 

1. The research was conducted on a limited scale due to policy changes 

regarding the implementation of PPDB and MPLS where students have not 

carried out teaching and learning activities effectively. 

2. The researcher must repeatedly remind teachers to provide lesson plans for 

attachments and observation sheets. 

3. This research has no previous research, only different objects in the subjects 

(Mathematics, Islamic Religious Education, and Civics). So it is difficult for 

researcher to find other literature that discusses the application of the JSIT 

curriculum in teaching English in the SMPIT domain. 
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C. Suggestion 

Based on the research results, there are several suggestions that may be 

useful for teachers, students, and future researchers. The suggestions are as 

follows: 

1. For teachers 

Teachers can modify the content provided so that it meets JSIT curriculum 

standards. This means that teachers can modify the content of questions, 

exercises, places, and events in English material. Teachers can add JSIT 

competency standards and Islamic internalization to the lesson plan. This can 

differentiate school lesson plans in general from SMPIT lesson plans with the 

JSIT curriculum. English teaching and learning activities have a combination 

of insufficient lesson hours because the time for conditioning and bridging 

the material is too long so lesson plans that should be completed in 2 lesson 

hours are wasted and as a result, the learning objectives are not fully 

conveyed. Furthermore, for student books, the institution should make 

English language books with the JSIT curriculum to better support its 

implementation, and related to the JSIT curriculum guidebook, it should be 

equipped with language subjects, especially English because English is the 

main subject at SMPIT Harapan Ummat. 

2. For future researchers 

It is hoped that future researchers can develop research regarding the 

implementation of the JSIT curriculum in English language learning by 

examining various aspects and final impacts that previous researchers have 

carried out and finding something more unique that can be useful for further 

research. 
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APPENDIX I 

A. Lesson Plan IX Class 
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B. Lesson Plan VIII Class 
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C. Lesson Plan VII Class 
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APPENDIX II 

A. Observation Sheet IX D 
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B. Observation Sheet IX C 
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C. Observation Sheet VIII B 
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D. Observation Sheet VIII A 
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E. Observation Sheet VII D 
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F. Observation Sheet VII C 
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APPENDIX III 

A. Interview Guidelines Teachers 

Interviews 

English Subject Teacher at SMPIT Harapan Ummat Purbalingga 

a. Personal identity 

1. Name : 

2. Position : 

3. Address : 

4. Day/Date : 

b. Question 

1. What procedures are used to determine the content of English learning 

in the JSIT Curriculum? 

2. What factors should be considered when planning English learning in 

the JSIT Curriculum? 

3. How do you implement English learning using the JSIT Curriculum at 

SMPIT Harapan Ummat? Is the teaching different from middle school 

in general? 

4. What factors are involved in planning the syllabus, and lesson plans for 

learning English in the JSIT curriculum? 

5. What kind of English teaching should be given to students who use the 

JSIT Curriculum? 

6. What is the combination of English lesson hours in a week at SMPIT 

Harapan Ummat? 

7. Are there any advantages in learning English using the JSIT 

Curriculum? 

8. What are the student learning outcomes with the JSIT Curriculum in 

English? 

9. Are there any obstacles that occur during the English teaching and 

learning process by implementing the JSIT Curriculum? 
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B. Interview Guidelines Students 

Interviews 

Students SMPIT Harapan Ummat Purbalingga 

a. Personal identity 

1. Name : 

2. Class : 

3. Address : 

4. Day/Date : 

b. Question 

1. Do you find it difficult to learn English at school? 

2. Are you satisfied with the grades you get when you are active in class, 

doing homework or tests? 

3. Are there any activities outside of class related to English subjects? 

4. How many hours do you spend a week studying English at school? 

5. If the teacher is explaining the material, do you ever feel bored? 

6. Is there anything different about learning English at school compared to 

elementary school? Or with your friend's middle school? 
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APPENDIX IV 

A. Transcribe Teacher IX Class 

Mrs. Anita as Teacher IX 

Selasa, July 11, 2023 

Q: What procedures are used to determine the content of English learning 

in the JSIT Curriculum? 

T1: If I only adjust the SKL from MGMP Purbalingga 

(According to Mrs. Anita, the material taught is the same as material at other 

State Middle Schools, because it still follows the Ministry of Education and 

Culture and is included in the Purbalingga MGMP) 

Q: What factors should be considered when planning English learning in the 

JSIT Curriculum? 

T1: The factor that must be seen is the ability of the students themselves 

because not all students have experienced learning English in elementary 

school, so the teacher must be more extra in teaching and delivering the 

material because at SMPIT English is the main subject. 

Q: How do you implement English learning using the JSIT Curriculum at 

SMPIT Harapan Ummat? Is the teaching different from middle school in 

general? 

T1: If you look at the way of teaching, it may be the same as teaching in a 

normal school, but the difference is in how we convey it because there is 

religious learning involved. For example, there is material on Expressing 

Politeness, later we will teach about saying and asking for help in a good 

way and then connecting it with a letter from the Al-Qur’an about polite 

words according to Islam. (QS Al-Hujurat Verse 2). 

Q: Does all English material contain the Al-Qur'an/Hadith evidence? 
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T1: Actually, not all of the material is there, but we just take the outline. For 

example, in this material there are no suitable arguments, we will improve 

it later and look for the arguments in outline. 

Q: What factors are involved in planning the syllabus, and lesson plans for 

learning English in the JSIT curriculum? 

T1: Just like the lesson plan in general, there are KI, KD, Objectives, 

Opening, Learning Core, and then Closing. 

Q: Is there a difference between the lesson plan for state schools and the 

lesson plan for SMP IT? 

T1: The difference is in the beginning and end. At the beginning of our 

lesson plan there is an internalization of Islamic values in the form of verses 

or hadiths that are appropriate to the material, then at the end we not only 

close with greetings but also with a closing prayer for the assembly. 

Q: What kind of English teaching should be given to students who use the 

JSIT Curriculum? 

T1: I try to create interesting, exciting learning that makes students feel 

enjoy and confident when pronouncing, reading, or speaking English with 

active sentences in class, which is interactive, lots of games, and learning 

media as well. 

Q: What is the combination of English lesson hours in a week at SMPIT 

Harapan Ummat? 

T1: 3 hours of lessons in 2 days. 

Q: Are there any advantages in learning English using the JSIT Curriculum? 

T1: Learning English here does not only focus on academics but also 

emphasizes students' morals and personality because it is linked to Islamic 

values. 
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Q: What are the student learning outcomes with the JSIT Curriculum in 

English? 

T1: It depends on the student's comprehension ability, but female students 

are seen as more enthusiastic about learning English compared to males. 

Q: Are there any obstacles that occur during the English teaching and 

learning process by implementing the JSIT Curriculum? 

T1: My difficulty is more about how this material is well received by 

students, in terms of infrastructure, we have limited LCDs, which hinders 

the material that should be delivered using technology. The solution is that 

we have to be more creative in creating new media as a replacement. 

(For speaking lessons, Mrs. Anita usually gives an example of how the 

vocabulary is pronounced which will then be practiced by students and 

created into conversations with friends because students are not used to 

feeling embarrassed, pronouncing incorrectly, and not confident. In learning 

writing, students are still not good at word order, because they have not 

mastered grammar. But they still try to do it. Reading is the same as 

speaking and listening is also the same because they are not yet proficient 

in spelling the letters in their vocabulary) 

 

B. Transcribe Teacher VIII Class 

Mr. Yudha as Teacher VIII 

Wednesday, July 12, 2023 

Q: What procedures are used to determine the content of English learning 

in the JSIT Curriculum? 

T2: As for the procedures for preparing the material, because we are at an 

Integrated Islamic School, apart from getting it from the government 

(MGMP), we will also add and improve the Islamic values that match the 
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material from the MGMP so that later students learn the material and 

morals. 

(In the sense that the learning objectives are the same as in MGMP, but we 

have processed it so that later it can be taught to students, for example from 

MGMP the song material uses Western songs, so later it will be changed to 

Western. songs but with Islamic elements. It's like if in the conversation 

there is a picture of someone not wearing a hijab or a man wearing shorts, 

his name is Albert, then at that meeting, there will be changes so that later 

we can teach students so that the points of Islam are still included in the 

students because from the start our goal was is an Islamic school that instills 

Islamic values in its students so that MGMP learning will be included in 

religion as well.) 

Q: What factors should be considered when planning English learning in the 

JSIT Curriculum? 

T2: The important thing is that the goals must be aligned. However, we also 

have to be clever in conveying the material in general so that there are 

Islamic points 

Q: This means that all English material has something to do with religion? 

T2: Yes, we are trying to do that, so that in addition to getting general 

material, students will also know about religious points.  

Q: How do you implement English learning using the JSIT Curriculum at 

SMPIT Harapan Ummat? Is the teaching different from middle school in 

general? 

T2: In general, it is the same, but we have to be smart and adapt so that the 

objectives of the MGMP and its Islamic values reach the students. 

Q: What factors are involved in planning the syllabus, and lesson plans for 

learning English in the JSIT curriculum? 
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T2: In general, the points involved in the lesson plan are the same as other 

schools, here JSIT only adds points such as relating Islamic topics, 

attaching Al-Quran verses, mixing Islamic expressions with English 

expressions, and explaining the relationship of the material to Al-Quran 

verses. With goals that must be aligned, we determine how to convey general 

material so that it is appropriate to the Islamic points. 

Q: What kind of English teaching should be given to students who use the 

JSIT Curriculum? 

T2: Interesting teaching according to the student's condition, usually when 

I see the students are tired I take the students out of the classroom to record 

what they see, later this will increase their vocabulary. 

Q: Are English outing class activities often carried out? 

T2: Quite often 

Q: What is the combination of English lesson hours in a week at SMPIT 

Harapan Ummat? 

T2: 3 hours of lesson in 2 days 

Q: Are there any advantages to learning English using the JSIT Curriculum? 

T2: Yes, because we educate children to study diligently and be good at 

religion, apart from being academically advanced, students' religious 

knowledge is also good. 

Q: What are the student learning outcomes with the JSIT Curriculum in 

English? 

T2: Returning to students how their efforts are towards their learning, but 

so far it is seen as good, and students have also experienced changes. 

Q: Are there any obstacles that occur during the English teaching and 

learning process by implementing the JSIT Curriculum? 
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T2: My biggest problem is that inadequate infrastructure means delivery to 

students is less than optimal. 

C. Transcribe Teacher VII Class 

Mr. Anta as Teacher VII 

Wednesday, August 8, 2023 

Q: What procedures are used to determine the content of English learning 

in the JSIT Curriculum? 

T3: In fact, there has been no special direction from JSIT for integrated 

curricula. The point is that we connect religious rules to learning. We also 

use 4C (Creativity, critical thinking, collaboration, communication) for 

English learning because the integrated concept also uses it. 

Q: How about the material for English? 

T3: The material clearly already exists, so again we just have to determine 

the Islamic spirit with the material. However, English has not been directed 

yet so we feel free to follow our creations as teachers who will make the 

teaching look like. 

Q: What factors should be considered when planning English learning in the 

JSIT Curriculum? 

T3: In my opinion, children's skills, apart from that, we also have to keep 

up with developments so that children are enthusiastic about learning 

Q: How do you implement English learning using the JSIT Curriculum at 

SMPIT Harapan Ummat? Is the teaching different from middle school in 

general? 

T3: For teaching, we use the same scientific method approach as other 

schools, the difference being that we include Islamic values whose output is 

worldly and spiritual. Here students are invited to reflect on morals. Dress 

neatly (cover your private parts), don't criticize people, politeness, these 
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things at JSIT will be emphasized and conveyed according to their 

language. 

Q: What factors are involved in planning the syllabus, and lesson plans for 

learning English in the JSIT curriculum? 

T3: The same as other syllabuses and lesson plans, but there are factors that 

we now emphasize, namely 4C, where this learning will be aimed that, 

material is also directed at that. If it's like that, then we just have to look for 

related arguments. It could be a verse from the Al-Qur’an, a hadith, or a 

related prophet's story. 

Q: What kind of English teaching should be given to students who use the 

JSIT Curriculum? 

T3: Applicative learning (in class and outside of class) knowledge can be 

applied indoors or in space. 

Q: What is the combination of English lesson hours in a week at SMPIT 

Harapan Ummat? 

T3: 3 hours of lesson in 2 days 

Q: Are there any advantages in learning English using the JSIT Curriculum? 

T3:  Yes, here students become more attentive to their surroundings and 

have the desire to overcome problems if they find friends or an environment 

that may not be by what they have learned at school 

Q: What are the student learning outcomes with the JSIT Curriculum in 

English? 

T3: Not significant but there is always an increase because in English itself 

there are also many variables that are measured. 

Q: Are there any obstacles that occur during the English teaching and 

learning process by implementing the JSIT Curriculum? 
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T3: The difficulty is that not all students are at the same level in 

understanding English. Indeed, many of them like English songs, but they 

don't understand the meaning or meaning. Here, English can be said to be 

at a basic level, far from intermediate, then look for sirah and hadith related 

to the material, then there are fewer class hours. 
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A. Student Respons 
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APPENDIX VI 

A. Documentation Guide 

Documentation Guide 

 

1. Lesson Plan 

2. The documentation from the result of observation and interview 

Documentation Checklist 

No Documentation Note 

1. Lesson Plan ✓  

2. The documentation from the result of: 

1. Observation 

2. Interview 

 

✓  
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APPENDIX VII 

A. Certificate of Having Conducted Research 
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APPENDIX VIII 

A. Curriculum Vitae 
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B. Riwayat Pendidikan 

1. Pendidikan Formal 

a. SD/MI, tahun lulus  : SD Negeri 1 Toyareka, 2013 

b. SMP/MTS, tahun lulus : SMP Negeri 4 Purbalingga, 2016 
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