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Abstract: Merdeka Curriculum may help address some of the learning
losses caused by the covid-19 pandemic. Merdeka curriculum is a education
policy as recovery learning system. Therefore, the Merdeka Curriculum and
English learning are closely related, as the former emphasizes the development of
essential skills and competencies among students, while the latter is seen as a
critical tool for communication and success in today's globalized world.
Unfortunately, many teachers faced difficulties in Merdeka Curriculum. This
might happen because Merdeka Curriculum is new paradign for the teachers. This
research aimed to analyze the English teachers’ difficulties in implementing
Merdeka Curriculum. This research used qualitative method used library research
approach. The result shows that English teachers’ difficulties in implementing
Merdeka Curriculum were divided by six categories. First, English teachers’
difficulty in understanding Merdeka Curriculum. Second, English teachers’
difficulty in dealing with the lack of monitoring and evaluation by the government.
Third, The difficulty in designing the lesson plan. Fourth, The difficulty faced by
English teachers in dealing with the lack of school readiness. Fifth, The difficulty
dealing with students inhibitions. Sixth, The difficulty in applying new curriculum
policy in the process of teaching learning.

Keywords: Merdeka Curriculum, Implementation, English teachers’ difficulties.
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CHAPTER I

INTRODUCTION

A. Background of The Study

Learning loss is became worldwide phenomenon, not just in Indonesia.

Because the pandemic, almost every country in the world are suffering with

the school closure.1 Catching up, each nation released a statement in response

to the Covid-19 problem. Certainty, each nation is free to modify its own

regulations. The government must take into account when making decisions,

or else the Covid-19 education disaster could become a serious threat.2 The

research of learning loss due to Covid-19 stated that almost all students need

some catch-up learning, compelling education systems to deploy and scale up

targeted interventions quickly to help pupils bridge their learning gaps and

improve learning.3

Updating and enhancing the curriculum is essential as it should be able

to keep up with the changing times and developments in society.4 In other

words, the curriculum needs to evolve to remain relevant and responsive to

the changing needs and demands of in the era. Including learning loss due to

Covid-19, the curriculum is necessary to be refined to adjust the conditions of

the learning system in the post-pandemic. To address the learning crisis in

Indonesia due to learning loss, a range of comprehensive and interconnected

measures are needed. One such measure, which aims to overcome the issue of

curriculum, is the implementation of the Merdeka Curriculum policy by the

Ministry of Education, Culture, Research, and Technology Indonesia.

The development of an emergency curriculum during a pandemic

served as the basis for the creation of this curriculum, specifically through

curriculum simplicity that let students concentrate on key skills. According to

1 Piwko, A. M. Between Religious Practice and Health Protection.Journal of Religion and
Health,Islam and the COVID-19 Pandemic.2021.

2 Meliani, Manajemen Digitalisasi Kurikulum di SMP Islam Cendekia Cianjur . JIIP-Jurnal
Ilmiah Ilmu Pendidikan, 2021

3 UNESCO. Recovering lost learning: what can be done quickly and at scale?.Education
sector issue note. Issue note N7.juni 2021

4 Nuh, M. Kurikulum 2013. //www.kemendikns.go.id/kemendikbud/kurikulum2013.2013
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the evaluation's findings, using emergency curricula can dramatically lessen

signs of learning loss in Covid-19 era for both reading and numeracy

accomplishments. Further modifications of the Merdeka Curriculum place

additional emphasis on obtaining contextual learning that accommodates

students' needs and growth.5 One of subject that support to the students’

growth is English subject. English is a global language and basic skill that all

Indonesian students need to master. It help students to enable access a wider

range of knowledge.

General English learning at the Primary and Secondary Education

levels in the national curriculum provides opportunities for students to open

insights related to themselves, social relations, culture, and job opportunities

available globally. Their understanding of this sociocultural and intercultural

knowledge can improve critical thinking skills.6 The ability of communicate

crosswise cultures, English is a basic skill that all Indonesian children need to

master. The curriculum emphasizes the importance of learning English as a

global language, and aims to improve the quality of English language in

Indonesia. Teacher as implementer of Merdeka Curriculum place a strong

emphasis in implementing the curriculum effectively. The teacher need to

ensure that they are able to implement Merdeka Curriculum in the learning

process so that the students can achieve the academic goals.

Merdeka Curriculum is one of the government policy to recover

learning loss caused by the Covid-19 pandemic. The curriculum structure will

be more flexible and time allocation are targeted to be fulfilled in a year. The

focus also on essential material so that the learning outcomes are organized.

The flexibility also provide for the teacher to use various teaching tools

according to the needs and the characters of students. But, the reality, since

Merdeka Curriculum is a new education policy. English teachers in Indonesia

need to adapt in any regulations and guidelines of Merdeka Curriculum. There

5 Laga. Persepsi Mahasiswa Terhadap Kebijakan Merdeka Belajar Kampus Merdeka
(MBKM). Edukatif : Jurnal Ilmu Pendidikan :2021.

6 Kurka. Capaian pembelajaran bahasa inggris pada kurikulum merdeka
https://kurikulummerdeka.com/capaian-pembelajaran-bahasa-inggris-pada-kurikulum-merdeka.(ac
cessed on 25 march 2023)

https://kurikulummerdeka.com/capaian-pembelajaran-bahasa-inggris-pada-kurikulum-merdek
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are view difficulties that faced by the English teacher in implementing

Merdeka Curriculum in Indonesia. According to previous research, the main

difficulties that faced by the teacher is the difficulties in preparing the

implementation of Merdeka Curriculum.7 This difficulties is regarding to the

various administration of implementing Merdeka Curriculum. In the other

research stated that English teacher faced the difficulties in understanding

Merdeka Curriculum.8

The emergencies of the research of English teachers’ difficulties in

implementing Merdeka Curriculum followed by to Improve student learning

outcomes. Effective curriculum implementation is essential for improving

student learning outcomes. When teachers struggle with implementing the

curriculum, students are less likely to achieve the desired learning outcomes.

Research on teachers’ difficulties can help identify barriers to effective

curriculum implementation and inform strategies to overcome them,

ultimately leading to improved student learning outcomes. Inform policy and

decision-making, Research on teacher difficulties in implementing the

curriculum can inform policy and decision-making at the school, district, and

national levels. By identifying the factors that impede effective curriculum

implementation, policy makers and education leaders can develop strategies

to support teachers and improve education outcomes.

Based on the emergencies above and the gaps between the government

belief and the reality when teachers implementing Merdeka Curriculum the

researcher conducted a research entitled “An Analysis of English Teachers’

difficulties in implementing Merdeka Curriculum in Indonesia”. The study is

significant since Merdeka Curriculum represents fundamental shift in

Indonesian education. Effective implementation of the curriculum is essential

to ensuring that Indonesians students receive a high- quality education. So

that the students can prepare for 21st century. By identifying the difficulties

7 Rizky, RA.et al. Evaluation of Implementation of Independent Curriculum. Journal of
Curriculum and Pedagogic Studies. Vol. 1 No. 4, June 2022, page.32-41.

8 Aida, Nur. An analysis on the implementation of Merdeka Belajar Curriculum by the
english teachers at tenth grade at SMKN 1 Jambi. UIN Sulthan Thaha Saifuddin Jambi. (2022)
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that faced by English teachers, this research assumed as one of references in

evaluating Merdeka Curriculum, and as reflection for the teachers and other

stakeholders.

B. Definition of Key Terms

1. Merdeka Curriculum

Merdeka Curriculum is a curriculum with diverse intracurriculer

learning. In order that the students have enough time to explore and

strengthen competencies so that the content will be optimized. The

teachers have the flexibility to select various teaching tools so that

learning can be customized to the students’ need and interest.9 In this

research, Merdeka Curriculum means new national curriculum that was

introduced in Indonesia. The curriculum officially have been being used

by English teachers in Indonesia since 2021.

2. Difficulty

Difficulty means a thing that is hard to accomplish, deal with or

understand. In this research difficulty means the condition in which

teacher hard to accomplish the implementation of Merdeka Curriculum

ideally.

3. Implmenting Curriculum

The process of implementing curriculum plans in the form of

learning that involves student interaction with teachers in the context of

the school environment both in the classroom and outside the classroom

in this study teacher as the implementer of curriculum.

C. Research Question

Based on the background of the study above, the research question of

this study is “What are English teachers’ difficulties in implementing

Merdeka Curriculum in Indonesia?”

9 Kurikulum merdeka. https://kurikulum.kemdikbud.go.id/kurikulum-merdeka/(accessed 6
march 2023)

https://kurikulum.kemdikbud.go.id/kurikulum-merdeka/
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D. Objectives and Significances of The Research

1. Objective of the research

In accordance with the research question, the objective of the

research is to describe English teachers’ difficulties in implementing

Merdeka Curriculum in Indonesia.

2. Significance of the research

The result of the research will be expected to serve significance both

theoretically and practically.

a. Theoritical significance

Theoretically, it can provide as a reflection on how Merdeka

Curriculum has been implemented in English language teaching. By

implementing Merdeka Curriculum the teachers should be more

critical of the curriculum issue. The researcher expects through this

research can give theoritical contribution for educational technology

discipline.

b. Practical significance

Practically, this research is expected as referable sources for the

reader, to find out the other issues in Merdeka Curriculum to conduct

the other research.

E. Previous Study

First, research entitled “Vocational High School English Teachers’

Perspectives On “Merdeka Belajar” Curriculum. The objective of this

research is to explore how teachers perceive the Merdeka Belajar Curriculum,

specifically regarding its concepts and lesson plans. The analysis revealed that

some teachers had a limited understanding of the Merdeka Learning concept,

and the implementation of the one-page lesson plan (RPP 1 Sheet) did not

fully align with the expectations of Merdeka Learning. Furthermore, some

participants' statements differed from what they said during the interviews,

which impacted the final findings. Nonetheless, all participants expressed
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their full support for the implementation of this new curriculum.10 The

difference between this research is the study only examines the difficulties

faced by English teachers in implementing Merdeka Curriculum, whereas the

previous studies investigated the teacher perspective on implementation of the

Merdeka Curriculum.

Second, the research entitled “An analysis On The Implementation Of

The Merdeka Belajar Curriculum By The English Teacher At Tenth Grade At

Smkn 1 Jambi City”. The aim of this research is to examine how English

teachers in class X at SMK Negeri 1 Jambi city implement the Merdeka

Belajar Curriculum. The results indicate that, in terms of lesson planning, the

implementation of the Merdeka Belajar Curriculum by English teachers in

class X at SMK Negeri 1 Jambi City is good.11 The difference lies in the

focus of the research object. The current study only examines the difficulties

faced by English teachers in implementing the Merdeka Curriculum, whereas

the previous studies investigated the overall implementation of the Merdeka

Curriculum.

Third, the study under the tittle Evaluation of Implementation of

Merdeka Curriculum. The objective of this research was to assess the

implementation of a particular curriculum by examining various documents

such as educational system laws, regulations of the Minister of Education and

Culture, articles, and journals. The research utilized the library research

method. The findings indicate that the implementation of the new curriculum

poses both challenges and positive impacts. The results of this research can be

useful as a basis for formulating educational policies and as a source of

reflection for teachers, principals, and other stakeholders.12 The difference

lies in the focus of the research. This study only examines the difficulties

10 Pertiwi, AK, Pusparini. Vocational High School English Teachers’ Perspectives On
“Merdeka Belajar” Curriculum Edukatif : Jurnal Ilmu Pendidikan Vol.3 No 5 (2021) pg. 1982 -
1992

11 Aida, Nur. An analysis on the implementation of Merdeka Belajar Curriculum by the
english teachers at tenth grade at SMKN 1 Jambi. UIN Sulthan Thaha Saifuddin Jambi. (2022)

12 Rizky, RA.et al. Evaluation of Implementation of Independent Curriculum. Journal of
Curriculum and Pedagogic Studies. Vol. 1 No. 4, June 2022, page.32-41
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faced by English teachers in implementing the Merdeka Curriculum, whereas

the previous studies investigated the evaluation on implementation of

Merdeka Curriculum generally.

Fourth, research about Teachers’ Perception on The New Policy

Called Merdeka Belajar; a Page of Lesson Plan this qualitative study aims to

know teachers’ perception on it and collect their opinions toward the

simplification of RPP/Lesson Plan using questionnaires as the instrument. The

result showed that teachers agree that the 3 components are the most

important components to be included in the lesson plan preparation. The

difference lies on the focus of the research.13 This study only examines the

difficulties faced by English teachers in implementing the Merdeka

Curriculum, whereas the previous studies focus on teacher perspective on one

lesson simplification in Merdeka Curriculum.

Fifth, a study entitled “The Difficulties of Elementary School Teacher

in Developing Thematic Learning Tools for the Merdeka Curriculum”. the

objectives of the research is provide a description of the preparedness and

comprehension of the teacher in creating learning media and identify the

challenges that teacher face during creating learning media. The difference

lies in the focus of the research.14 This study only examines the difficulties

faced by English teachers in implementing Merdeka Curriculum, whereas the

previous studies focus on teachers difficulties in creating learning tools in

implementing Merdeka Curriculum.

F. Organzation of The Research

To make a systematic research, it is necessary to classify the structure of

this research. The structure of this research will explain as follow:

Chapter I provides an introduction. It has six sub sections, those are

background of study, definition of key term, research question, objectives and

significance of the research, previous studies and structure of the research.

13 Aulia, RW. Teachers’ Perception on The New Policy Called Merdeka Belajar; a Page of
Lesson Plan Pascasarjana Universitas Negeri Malang . FIKROTUNA; Jurnal Pendidikan dan
Manajemen Islam Vol. 14, No. 02,.2021.

14 Damayanti, Muhroji The Difficulties of Elementary School Teacher in Developing
Thematic Learning Tools for the Merdeka Curriculum. Jurnal kependidikan. Vol 8 no. 3. (2022)
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Chapter II provides the theories of Merdeka Curriculum, English subject

in Merdeka Curriculum, English teachers’ difficulties in implementing

Merdeka Curriculum

Chapter III provides the research method. This chapter deals with type of

the research, source of data, technique of collecting data, technique of

analyzing data and triangulation.

Chapter IV provides finding and discussion of the research which is

consist of the difficulties of English teachers’ in implementing Merdeka

Curriculum in Indonesia

Chapter V provides conclusion and suggestion of the research. In this

chapter, the researcher concludes, provide the limitation of the study and gives

suggestions.
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CHAPTER II

LITERATURE REVIEW

A. Understanding Merdeka Curriculum

1. Definition of Merdeka Curriculum

The concept of curriculum could be approached from four different

perspectives. Firstly, the curriculum could be seen as an idea that emerges

from theories and research. Secondly, it could be viewed as a written plan

that embodies the curriculum as an idea, including objectives, teaching

materials, learning activities, tools or media, and learning time. Thirdly,

the curriculum could be seen as an activity, referring to the

implementation of the written plan in the form of learning practices.

Finally, the curriculum could be seen as a result, which is the outcome of

the curriculum as an activity, demonstrated through the accomplishment

of curriculum goals by students.15 Further more, based on UU No.

20/2003. Stated that curriculum is a set of plans and arrangements

regarding the objectives, content, and materials and methods used as

guidelines for organizing learning activities to achieve certain educational

goals.16

Updating and enhancing the curriculum is essential as it should be

able to keep up with the changing times and developments in society. In

other words, the curriculum needs to evolve to remain relevant and

responsive to the changing needs and demands of in the era.17 Including

learning loss due to Covid-19, the curriculum is necessary to be refined to

adjust the conditions of the learning system in the post-pandemic. To

address the learning crisis in Indonesia due to learning loss, a range of

comprehensive and interconnected measures are needed. One such

measure, which aims to overcome the issue of curriculum, is the

implementation of the Merdeka Curriculum policy by the Ministry of

Education, Culture, Research, and Technology Indonesia.

15 Hasan, Said Hamid. Evaluasi Kurikulum. Jakarta: Depdikbud -Dirjen. Dikti P2LPTK. (1988)
16 Depdiknas .2003. Undang-undang RI No.20 tahun 2003.tentang sistem pendidikan nasional.
17 Nuh, M. (2013). Kurikulum 2013. //www.kemendikns.go.id/kemendikbud/kurikulum2013
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Merdeka Curriculum offers a varied range of learning opportunities

within the curriculum that will allow learners to take deeper into concepts

and improve their skills. Teachers have the freedom to select from

different teaching methods to provide to the diverse learning styles and

interests of their students. To enhance the development of the Pancasila

learner profile, projects are designed according to government-set themes.

These projects are not focused on achieving particular learning outcomes

and are therefore not restricted to specific subject matter.

2. The Characteristics of Merdeka Curriculum

a. Soft skills and character development

The main characteristic of Merdeka Curriculum is that it

prioritizes project-based learning and character. Learning does not

only focus on memorizing concepts, but also involves students in

practicum or experiments called "learning by doing". Students will be

involved in observing phenomena related to a concept to gain

knowledge. The learning models used include inquiry, problem-based

learning, project-based learning, and discovery learning. Through

conducting experiments and making projects, students will develop

soft skills such as communication skills, cooperation, leadership,

critical thinking, and time management, which will make learning

more meaningful for them.

The formation of student character in accordance with the profile

of Pancasila occurs indirectly through the learning process. However,

without being accompanied by the right attitude, students' abilities in

various matters will not provide benefits to society. Therefore, it is

expected that students can demonstrate behaviors that are in

accordance with the values of Pancasila, including its six main

characteristics, namely faith and piety to God Almighty, noble

character, respect for diversity, mutual cooperation, independence,

critical thinking, and creativity. In addition, students also have the

opportunity to study important issues such as sustainable lifestyle,
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tolerance, mental health, culture, entrepreneurship, technology, and

democratic life. They will then be trained to act in response to these

issues.

b. Focus on essential material

All subject matter is important to learn, the time available for

learning in school is limited. Therefore, it is better if we focus on the

most useful essential materials. One of the basic competencies that

need to be emphasized is literacy and numeracy. Literacy is the

ability to analyze reading and understand the concepts behind writing.

While numeracy is the ability to analyze and use numbers. Both

competencies are important for students in everyday life, no matter

what profession they will take in the future.

Merdeka Curriculum offers less teaching material, but the

discussion is more in-depth. This is much better than learning a lot of

things, but it is easily forgotten because it does not delve into it. Each

teaching material in this curriculum has essential questions that guide

students in understanding the things they learn. It is expected that

students can answer these questions based on their learning

experience.

c. Flexibility for teachers and students

Teachers have the ability to conduct learning that is tailored to

the abilities of each learner. Since each child has different abilities, it

is the teacher's job to assess the learners' initial competencies and

facilitate appropriate learning

B. English Subject in Merdeka Curriculum

1. Learning Outcome

Learning outcome are the minimum competencies the students have

to achieve for each subject in learning process. Learning outcome

designed with reference to the Competency Standards Graduates and

Content Standards, as Core Competencies and Basic Competencies in the

2013 Curriculum was designed. Achievements Learning is renewal from
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Core Competencies and Basic Competencies, which are designed to

continue Strengthen learning that focuses on competency development. In

learning outcome strengthened strategy to achieve these goals

increasingly is to reduce the scope of the material and change the

procedures for preparing achievements that emphasize flexibility in

learning.18

Material reduction, Consequences of oriented learning competence is

the need for a reduction in subject matter. Simplification of the

curriculum through reducing content or subject matter does not mean that

the achievement standards set are lower. Instead, the curriculum focuses

on essential subject matter. This essential material is studied more freely,

not in a hurry so that students can learn deeply, explore a concept, see it

from a different perspective, see the relationship between one concept and

another, apply the newly learned concept in different situations and real

situations, as well as reflect on their understanding of the concept.19 By

the learning experience, it will strengthen students' understanding of a

concept more deeply and continuously.20

According to constructive learning theory, knowledge is not a

collection or set of facts, concepts, or rules to remember. "Understanding"

in constructivism is the process of constructing knowledge through real

experience. Understanding is not static, but evolves and changes

constantly as students construct new experiences that modify previous

understandings. This meaningful understanding requires a

student-centered learning process and a longer time than learning that

simply "stuffs" students with information that is less meaningful because

it is just to be known or memorized. Thus, as much as possible learning

18 Sintiawati, et.al . Partisipasi Civitas Akademik dalam Implementasi Merdeka Belajar
Kampus Merdeka (MBKM). Jurnal Basicedu,(2022). 6(1), 902–915.

19 Pritchett, Lant & Beatty, Amanda. . Slow down, you’re going too fast: Matching curricula
to student skill levels. International Journal of Educational Development.(2015) 40.
10.1016/j.ijedudev.2014.11.013.

20 Wiggins, G., & McTighe, J. Understanding by design (2nd ed.).Alexandria, VA:
Association for Supervision and Curriculum Development ASCD. Colombian Applied Linguistics
Journal. (2005).
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outcome prioritizes competencies that need to be achieved without

binding the context and content of learning. Based on these competencies,

education units are expected to develop learning that is in accordance

with the school context and relevant to the development, interests, and

culture of students. This refers to the meaning of competence which is

more than just the acquisition of knowledge and skills, but also cultivates

and uses the knowledge, skills, attitudes, and values learned to deal with

complex situations or problems.21 Learning outcome is expected to show

a series of learning processes of a science concept, from understanding a

concept to using science concepts and skills to achieve more complex

cognitive demands (for example asking creative solutions, not just

answering questions).

Flexibility is very important for educational units to be able to

develop learning that provides opportunities for students to make

connections between the concepts learned and the local situation, as well

as determine the learning speed of each concept. The flexibility of

learning outcome that provides flexibility for contextual learning is

exemplified in learning Pancasila and Civic Education, where topics

about General Elections can be studied in the times around General

Elections in Indonesia or its regions.

In this stage of formulating learning objectives, teachers have not

sequenced these goals, just design more operational and concrete

learning goals first. The sequence of learning objectives will be arranged

in the next stage. Thus, teachers can carry out the process of developing

lesson plans step by step. Writing learning objectives should contain of

two main components, namely:

a. Competence, namely the ability or skill that needs to be

demonstrated by students. Guiding questions that teachers can use

21 Judith Glaesser Competence in educational theory and practice: a critical discussion,
(Oxford Review of Education:2019) 45:1, 70-85.
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include: concretely, what abilities do learners need to demonstrate,

what stage of thinking do learners need to show.

b. The scope of the material, namely the main content and concepts that

need to be understood at the end of a learning unit. Guiding questions

teachers can use include: what are the things they need to learn from

a big concept expressed in learning outcome. Whether the

surrounding environment and the lives of learners can be used as a

context for learning content in learning outcome.

a. Learning outcome target

General English learning at the Primary and Secondary

Education levels in the national curriculum provides opportunities for

students to open insights related to themselves, social relations,

culture, and job opportunities available globally. Their understanding

of this sociocultural and intercultural knowledge can improve critical

thinking skills.

b. English Learning outcome objectives

The achievement of English learning in the Merdeka Curriculum

has the following objectives:

1) Communicative competence in English with a variety of

multi-modal texts (oral, written, visual, and audiovisual).

2) Intercultural competence to understand and appreciate the

perspectives, practices, and products of Indonesian and foreign

cultures.

3) Self-confidence to express as an Merdeka and responsible

individual.

c. English learning outcome elements

English learning outcomes consist of six elements with the

following description:

1) Listening

The ability to understand information, give appreciation to

the interlocutor, and understand the information heard, so that
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they can convey responses in a relevant and contextual manner.

The process that occurs in listening includes activities such as

listening, identifying, understanding, interpreting language

sounds, then understanding meaning. Listening skills are also

non-verbal communication skills that include how well a person

grasps meaning (implied and expressed) in an oral exposure and

understands the main and supporting ideas on the information

content and context behind the exposure.22

2) Reading

The ability to understand, use, and reflect on texts according

to their goals and interests, to develop one's knowledge and

potential so that he can participate with society.

3) Reflecting

The ability to understand, use, and reflect visual texts

according to their purpose and importance.

4) Speaking

The ability to convey ideas, thoughts, and feelings orally in

social interactions.

5) Writing

The ability to convey, communicate ideas, express

creativity and create in various genres of written text, in an

effective and understandable way, and is in demand by readers

with the right organizational structure and linguistic elements.

6) Presenting

The ability to present ideas eloquently, accurately,

accountable in a communicative way through various media

(visual, digital, and audiovisual), and can be understood by

listeners. Delivery in speaking and presenting needs to be

22 Kuchárik, Michal & Balogh, Zoltan. . Student Learning Simulation Process with Petri
Nets: Proceedings of ICCD 2017.(2019).
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arranged and developed according to the needs or characteristics

of the listener.

2. Learnng Objective Flow

Learning objectives flow is the other components of Merdeka

Curriculum. The flow of learning objectives actually has a function

similar to what is known so far as the "syllabus", which is for planning

and organizing learning and assessment in general for a period of one

year. Therefore, teachers can use the learning objectives flow only, and

this learning objective flow can be obtained by teachers by:

a. Self-designing based on learning outcome,

b. Develop and modify the examples provided, or

c. Use government-provided examples.

In developing the flow of learning objectives, there are several

principles that need to be considered:

a. Learning objectives are more general goals rather than daily learning

objectives

b. The flow of learning objectives must be complete one phase, not cut

off in the middle of the road

c. The flow of learning objectives needs to be developed collaboratively,

(if the teacher develops, it is necessary for teacher collaboration

across classes/levels in one phase.

d. The flow of learning objectives is developed according to the

characteristics and competencies developed by each subject. It is

therefore best developed by subject experts, including teachers who

are proficient in the subject; The flow of learning objectives does not

need to be cross-phase (except special education);

e. The method of arranging the flow of learning objectives must be

logical, from simple to more complicated abilities, can be influenced

by the characteristics of the subject, the learning approach used (eg:

realistic mathematics);
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f. The display of learning objectives begins with the flow of learning

objectives first, then the thought process (for example, deciphering

from elements into learning objectives) as attachments to make it

simpler and to the point for teachers;

g. Because the flow of learning objectives provided by the Ministry of

Education and Culture is an example, the flow of learning objectives

can be numbered or letters (to show the sequence and completion of

completion in one phase);

h. The learning objective flow describes one learning objective flow, not

branching (not asking the teacher to choose). If in fact the sequence

can be different, it is better to make another learning objective flow

as a variation, the sequence / flow needs to be clear according to the

choice or decision of the compiler, and for that can be given a number

or code; and

i. The flow of learning objectives focuses on achieving learning

outcome, not the Pancasila student profile and does not need to be

equipped with learning approaches/strategies.23

3. Learning Focus

English learning is focused on strengthening the ability to use

English in six language skills, namely listening, speaking, reading,

listening, writing, and presenting in an integrated manner, in various

types of texts. Learning outcomes of at least these six English skills

refer to the Common European Framework of Reference for

Languages: Learning, Teaching, Assessment (CEFR) and equivalent

level B1. Level B1 (CEFR) reflects the specifications that can be seen

from the ability of students to the following:

1) Maintain interaction and convey something desired, in a variety of

contexts with clear articulation;

2) Express the main points to be conveyed comprehensively; and

23 Anindito Aditomo, panduan pembelajaran dan assessmen. Badan Standar, Kurikulum,
dan Asesmen Pendidikan Kementerian Pendidikan Kementerian Pendidikan, Kebudayaan, Riset,
dan Teknologi.2022
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3) Maintain communication even if there are occasional pauses.

4) English language learning at the Primary and Secondary

Education levels is expected to achieve the ability to communicate

in English as part of life skills.

English learning has a different focus each phase. Here's the focus of

each phase:

1) Phase A is focused on the introduction of English and the ability

to speak English.

2) Phase B, learning is focused on spoken English skills, but written

language is introduced. In this phase, teachers need to help

students understand that the way English pronounces and writing

is different.

3) Phase C, at the final level of the level (SD/MI/Program Package

A), learning is focused on spoken and written English skills

4) General English learning in Phase D (SMP/MTs/Program Package

B), focuses on strengthening spoken English and strengthening

written language skill

5) Phases E and F (SMA/MA/Program Package C), English

language learning focuses on strengthening spoken and written

language with CEFR B1 targets.

4. English Learning Approach

The approach used in general English learning is a text-based

approach (genre-based approach), which is learning focused on text, in

various modes, both oral, written, visual, audio, and multi-modal.

There are four stages in a text-based approach, and these four stages

are carried out in the discussion of the same topic as follows:

a. Building Knowledge of the Field (BKOF): The teacher builds

students' knowledge or background knowledge of the topic to be

written or discussed. At this stage, the teacher also builds the cultural

context of the text taught.
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b. Modelling of the Text (MOT): Teachers provide models / examples

of texts as a reference for students in producing works, both orally

and in writing.

c. Joint Construction of the Text (JCOT): The teacher guides the

learners and jointly produces the text.

d. Independent Construction of the Text (ICOT): learners produce oral

and written texts independently.

5. Pancasila Student Profile

General English learning in the national curriculum helps students to

prepare themselves to become lifelong learners, who have a Pancasila

Student Profile such as faith and noble character, independence, critical

reasoning, creativity, mutual assistance, and global diversity. English

language learning has the opportunity to achieve the Pancasila Student

Profile through written text, visual, oral text, and activities developed in

the teaching and learning process. The English Learning Process can be

held with 2 options, namely:

a. As an elective subject for educational units that have resource

readiness.

b. English content into other subjects and or extracurriculars.

6. Implementing Merdeka Curriculum

a. Learning planning

Learning planning is translation, enrichment and curriculum

development. In addition to referring to the demands of the

curriculum, learning planning must also consider the situation and

conditions as well as the potential that exists in each school. Every

teacher involved in learning planning activities must know the

principles of lesson planning. Which regulates what the teacher will

do. when and how to do it in the implementation of learning, then

limiting targets based on certain instructional goals and arranging

work implementation to achieve maximum results. generated through

the process of determining learning targets. Then, to develop
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alternatives in accordance with the learning strategy. In addition,

teachers are also required to collect and analyze important

information to support learning activities so that they can develop

and communicate plans and decisions related to learning to interested

parties.24

Learning planning includes learning objectives, learning steps,

and learning assessments compiled in the form of documents that are

flexible, simple, and contextual. Learning objectives are compiled

from learning outcomes by considering the peculiarities and

characteristics of the education unit. Teachers must also ensure that

learning objectives are in accordance with the stages and needs of

students. Based on the description above, it can be concluded that in

compiling lesson plans, students must be able to optimally develop

various abilities possessed by students, have clear and regular goals

and be able to provide an overview of the material needed to achieve

the learning objectives that have been set. has been established,

taking into account the established principles.

b. Learning process

The next process is the implementation of learning that is

designed to provide quality, interactive and contextual learning

experiences. In this cycle, teachers are expected to organize learning

that are :

1) Interactive

2) Inspiring

3) Enjoyable

4) Challenging

5) Motivates learners to participate actively; and active

participation;

24 Fitriani, SS.,The Effects of Self-Efficacy Belief, Motivation, and Learning Strategies on
Students’ Academic Performance in English in Higher Education The Asian EFL Journal
Quarterly 20 (9.2), 140-168.2018.
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6) Provide sufficient space for initiative, creativity,

independence, in accordance with the students' talents, interests

and physical and psychological development of learners.

Learning process is an activity that has been planned in

such a way that there is integration between teachers and

students to achieve certain goals in teaching and learning

activities. Regulation of the Minister of Education and Culture

concerning the Standards of the Elementary, Middle, and High

School Education Process in the lesson consists of the

requirements for implementing the learning process which

includes : Allocation of time for face-to-face lessons, textbooks,

and class management, and lessons consisting of preliminary

activities, core activities and closing activities.25 Preliminary

Activities Preliminary activities in learning meetings aim to

motivate and focus students' attention to actively participate in

the learning process. Based on the mandate of Merdeka

Curriculum, in the preliminary activity the teacher prepares

students psychologically and physically to follow the learning

process, then the teacher motivates students contextually

according to the benefits and applications of teaching materials

in everyday life by providing local, national and international

examples and comparisons. After that, the teacher asks questions

that relate the initial knowledge to the material to be studied,

explains the learning objectives or basic competencies to be

achieved and conveys the scope of the explanation material for

15 activity descriptions.

Core activities, That is the stage of delivering the lesson.

This stage is the stage of carrying out the duties of a teacher in

channeling his knowledge so that the goals to be achieved can be

25 Ashar and Irmawati. The Implementation of the 2013 Curriculum of English at SMKN 1
Bantaeng: an Evaluative Study. 2016. Pg.54
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achieved. Activity must be carried out by teachers in an

interactive, inspiring, fun, challenging, motivating way, so that

students can become information seekers, and can provide

adequate opportunities for initiative, creativity and independence

according to talents, interests, and psychological development of

students. In the formation of character and competence, it is

necessary to strive for optimal student involvement so that

students and teachers can exchange information about the topics

discussed, reach and agree on similarities, harmony and

alignment of thoughts to be studied. In this core activity, the

teacher uses models, methods, media, and learning resources

that are adapted to the characteristics of the teacher and

subject.26

c. Learning assessment

The next stage is the assessment process learning assessment

process. Learning assessment is expected to measure the aspects that

should be measured and is holistic. Assessment can be diagnostic,

formative, and summative.

1) Diagnostic assessment

Refers to the process of examining and analyzing the causes

of a student's learning difficulties. It helps teachers to plan their

teaching approach effectively. The goal of diagnostic learning is

to gather initial data on students' knowledge, skills, and behavior,

including their strengths and weaknesses. Merdeka Curriculum

involves a diagnostic assessment, which is independent

assessment aimed at identifying the learner's characteristics,

competence, strengths, and weaknesses. The assessment helps in

designing a learning model that aligns with the various

competencies and conditions of the students. The diagnostic

26 Zein, et.al. English language education in Indonesia: A review of research (2011–2019).
Language Teaching. (2020).
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assessment of the Merdeka curriculum can be divided into

several stages as follows:

a) Reviewing the reports on previous students' learning

outcomes.

b) Identifying the competencies that need to be taught.

c) Creating an assessment tool to measure the students'

competencies. This can include written or oral tests,

skill-based assessments (such as products or practices),

and observations.

d) Gathering information about students' backgrounds,

motivation, interests, learning facilities, and other

relevant aspects as needed.

e) Conducting the assessment and processing the results.

f) Using the diagnosis results as data and information to

plan the learning process based on the students'

characteristics and level of achievement.

2) Formative assessment

In the process of teaching students, the teacher needs to

conduct assessments to evaluate the students' understanding,

learning needs, and progress. Formative assessment is a type of

evaluation used to monitor and enhance the learning process, as

well as to measure the achievement of learning objectives. To

achieve these goals, formative assessment can be conducted at

the start and throughout the learning process. After analyzing the

results of the formative assessment data, teachers can determine

which competencies have been mastered by the students and

identify areas where the students are struggling. Based on this

information, teachers can take immediate action, such as

repeating lessons on the topics that were not properly mastered,

improving ongoing learning activities, or designing future

learning activities based on the results of the formative
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assessment. This approach ensures the quality of learning and

guarantees that each student achieves the learning objectives. To

integrate formative assessment with the learning process, the

formative assessment plan is incorporated into the teaching

module.

In additions, Formative assessments can be in the form of

assessments at the beginning of learning and assessment during

learning. Assessment at the early learning is used to support

differentiated learning so that learners can get the learning they

need. with what they need. Meanwhile, formative assessment

during learning can be used as a basis for conducting reflection

on the whole learning process which can be used as a reference

for planning learning and make revisions if necessary. If

students are deemed have achieved the learning objectives, then

teachers can move on to the next learning objectives. However,

if learning objectives have not been achieved, teachers needs to

do reinforcement first. Furthermore, teachers need to conduct

summative assessment to ensure achievement of the overall

learning objectives learning objectives.

3) Summative assessment

Assessment is a crucial component of the teaching and

learning process, as it helps determine whether students have

achieved the intended learning outcomes. Summative

assessment is a type of evaluation that measures the achievement

of the learning objectives and/or learning outcomes of students,

which serves as the basis for determining grade promotion

and/or graduation from the education unit. This assessment is

done by comparing the achievement of student learning

outcomes with the criteria for achieving the learning objectives.

Teachers use summative assessment to measure the extent to

which students have achieved the learning outcomes and to
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evaluate the effectiveness of the learning unit. This type of

assessment also helps students understand their performance at

the end of the unit and whether they have met the learning

outcomes. The learning outcomes cover various aspects, such as

the competence of spiritual and social attitudes, skills, and

knowledge, and are systematically and purposefully developed.

d. Strategy in implementing Merdeka Curriculum

Merdeka curriculum emphasizes the importance of integrating

learning with assessment, especially formative assessment, as a

learning cycle. Learning and Assessment Principles indicate the

importance of developing learning strategies in accordance with the

stage of student learning outcomes or also known as teaching at the

right level (TaRL). This learning is carried out by providing learning

materials that vary according to the understanding of students. The

purpose of this differentiation is so that each child can achieve the

expected learning goals. Thus, competency-oriented learning

requires varied and periodic assessments. This kind of learning

approach is strongly strengthened in the Merdeka

Curriculum.Understanding these challenges, teachers should adjust

to the readiness of teachers and the conditions faced by educators.

Alternative 1: Based on the assessment conducted at the

beginning of the lesson, students in the same class are divided into

two or more groups according to their learning outcomes, and both

are taught by the same teacher or accompanied by an accompanying

teacher/assistant. In addition, the education unit also organizes

additional learning programs for students who are not ready to learn

according to the phase in their class.

Alternative 2: Based on the assessment conducted at the

beginning of the lesson, students in the same class are divided into

two or more groups according to their learning outcomes, and both
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are taught by the same teacher or accompanied by an accompanying

teacher/assistant.

Alternative 3: Based on the assessment conducted at the

beginning of the lesson, the educator teaches all students in his class

according to the results of the assessment. For a small percentage of

students who are not ready, teachers provide assistance after class

hours end.

Table 2.1 Stage of Implementing merdeka curriculum based

on school readiness27

Aspect Stage 1 Stage 2 Stage 3 Stage 4

Development

curriculum

unit

operations of

education

Make minor

adjustments

against

examples

curriculum

documents

education

unit provided

by Ministry

of Education

and Culture

Develop unit

curriculum

education

based on

examples

curriculum

documents

Education

unit provided

by Ministry

of Education

and Culture

Develop unit

curriculum

education based

on examples

from the

Ministry Of

Education and

Culture and

various other

references,inclu

ding structuring

appropriate

learning

vision-mission,

needs as well as

student

interests.

Develop unit

curriculum

education that

contextual and

as aspirational

community

schools,

including

structuring

learning

according to

the

vision-mission

and school

context, by

involving

students

27 Anindito Aditomo, panduan pembelajaran dan assessmen. Badan Standar, Kurikulum,
dan Asesmen Pendidikan Kementerian Pendidikan Kementerian Pendidikan, Kebudayaan, Riset,
dan Teknologi.2022
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representatives

, parents, and

community.

Use teaching

devices, use

books text as

a source

main

teaching and

teaching

devices

others as

additional

references for

teachers

Use

textbooks and

teaching

devices other,

based on

teacher's

decision,som

e teachers add

references

from other

sources

validated,

aside from

Ministry of

Education

and Culture

some teachers

able to make

the teaching

tools alone

learning

varies

between

Use textbooks

and teaching

devices other,

based on

teacher's

decision some

teachers.

Add

references

from other

sources

validated,

aside from

ministry of

education and

culture some

teachers able

to make the

teaching tools

alone learning

varies

between

Use textbooks

and devices

other teach who

obtained from

multiple sources

Validated, by

teacher's

decision

Able to make

the teaching

tools own

contextual and

share it online

in application

Develop

Modules that

contextual and
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Student

Profile

Project

Pancasila

Team of

teachers

create

adjustment

small against

project

modules

provided by

Ministry of

Education

and Culture

Team of

teachers

create

adjustment

against

modules the

project

provided by

Ministry of

Education and

Culture

A team of

teachers who

facilitating

projects team of

teachers use

project modules

provided by

Ministry of

Education and

Culture as

references

in accordance

with needs and

interests

student.

Students and

or society.

Engage in

project

planning.Proje

ct plan

Propagated via

Online

application

Ministry of

Education and

Culture for

Other teachers

or schools

Appropriate

learning

achievement

stage

learning

learners by

diagnostic

assessment

Teacher teach

all students in

the class is

appropriate

with

achievement

phase learn

them

Students in

the batch the

same is

divided into

two or more

group learn,

each taught

By eye

teacher the

lesson

different.

Students in

classes that the

same is divided

into two groups

according to

achievements

Learn them, and

both are taught

by teachers who

same.

Students in the

class the same

is divided into

two or more

group

according to

achievements

learn them,

and both are

taught by

teachers.
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C. English Teachers’ Difficulties in Implementing Merdeka Curriculum

The focus of the research is on the teaching and learning process. There

are a number of obstacles for schools to implement merdeka curriculum. An

incomplete understanding becomes a bottle neck in organizing learning. Even

though they have been trained before, teachers are often confused about

whether what has been implemented is in accordance with curriculum

expectations or not. This is not surprising because for more than seven

decades teachers have not been given freedom in implementing learning but

have become very dependent on very strict rules. In addition to incomplete

understanding, learning with Limited Face-to-Face (PTMT) is an obstacle,

especially in non-developed areas. Teachers have difficulty implementing

meaningful learning outside the classroom with minimal time allocations and

high concerns about COVID-19. Therefore, teachers also feel that learning is

not optimal.28

On the other hand, in disadvantaged areas the lack of infrastructure is still

an obstacle. teachers found it difficult to complete various modules due to the

absence of electricity and internet. The limited number of safe classrooms is

also an obstacle to learning still felt in underdeveloped areas. underdeveloped

areas. In order to have a fuller understanding of the curriculum, some teachers

in both disadvantaged and non-disadvantaged areas expect quite intensive

assistance from expert trainers. This is quite important to facilitate teachers in

sharing knowledge and experience in organizing a curriculum that favors

students. In addition, teaching tools and parental support are also one of the

things needed by schools to make it easier for them to implement learning.

28 Anindito Aditomo, panduan pembelajaran dan assessmen. Badan Standar, Kurikulum,
dan Asesmen Pendidikan Kementerian Pendidikan Kementerian Pendidikan, Kebudayaan, Riset,
dan Teknologi.2022
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In addition, the factors that can inhibits the curriculum change and

implementation are:29

1. Knowledge and planning

Principals play an important role in interpreting the educational policies

in general as well as policy documents for the curriculum, and herefore

their knowledge is vital. When planning for the implementation of

curriculum change, principals should establish and decide on human,

financial, and physical resources that are requisite for effectiveness If

implementation plans do not match the specific context of schools,

curricular reforms are most likely to fail. Principals are responsible for

organizing school activities in order to align teaching and learning with the

vision of the school. Knowledge, skills and attitude are essential for

educational innovation and to enhance effective curriculum management.

2. Lack of vision

Without an appropriate vision, transformation effort can easily dissolve

into a list of confusing, incompatible and time consuming projects. The

biggest mistake done by leaders when implementing a curriculum change

is to fall ahead and implement before crafting a vision as to how the

implementation will go about and make an implementation plan with

expected projections. A school cannot function without a vision; the vision

must be communicated to all stakeholders so that everyone remains

focused.

3. Teacher attitudes

the ability of teachers to understand curriculum changes influenced the

success of the curriculum they face on a daily basis. The interpretation of

the curriculum policy into practice depends essentially on the teachers who

have the influence to change meanings in numerous methods. This

requires that teachers have the knowledge, skills, positive approach and

29 Mandukwini, Nompumelelo.Challenges Towards Curriculum Implementation In High
Schools In Mount Fletcher District, Eastern Cape. Master education : university of south Africa.
2016. Pg.44
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passion for teaching. Some teachers may willingly contribute in the

process of newinnovations, and some may not easily accept change. In

most cases, this happens when they are confronted with changes that have

to do with adjusting their personal values and beliefs that are rooted in past

experiences and practices. Factors that lead people to resist change. These

include the following:

a. Uncertainty about what the curriculum changes imply;

b. Poor motivation;

c. Lack of clarity about development

d. Ambiguity and lack of understanding of nature and extent of the

envisaged change;

e. Insufficient resources to administer support and specialized

knowledge;

f. Insufficient support from education practices; and

g. Security of the existing practices
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CHAPTER III

RESEARCH METHODOLOGY

A. Research Design

This study applied a qualitative method based on library research

approach. Library research is a method of collecting data through studying

and understanding information from textbooks, journals, articles, virtual

resources, and documents.30 In other terms, library research is a study that

explores a problem by simply relying on a detailed analysis of the related

source.

B. Data Sources

Data sources are connected to the materials used as research subject

matter. Research items that are relevant to the subject under study. In this

research the data source are the data connected to the English teachers’

challenges in implementing merdeka curriculum in Indonesia. Data sources

can be categorized between primary source and secondary sources.31 Primary

source means data source that directly provided the data to the collector.

Secondary source is data source that indirectly provide the data to the

collector. 32

Referring to the research that conducted based on library research, so the

data source used secondary source. In this research the data were collected

from journals and thesis related to the topics discussed.

C. Technique of Collecting Data

The data collection is the main factor of research. The technique that the

researcher use in this research to collect the data is documentation.

Documentation is collecting data from public and private document as a

written evidence and source of information.33 In this research the the

30 George, Mary. The Elements of Library Research: What Every Student Needs to Know.
(2008).

31 Milya Sari, Penelitian Kepustakaan (Library Research) Dalam Penelitian Pendidikan Ipa
Universitas Islam Negeri Imam Bonjol Padang, Indonesia. 2020.

32 Sugiyono. 2007. Metode Penelitian Kuantitatif Kualitatif dan R&D. Bandung:
Alfabeta.p.95

33 Creswell, J. D.,Research design Qualitative, quantitative, and mixed methods approaches.
Sage publications, 2017,p.308
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documentation are articles, reports, web, journal and thesis related to the

topics discussed. .

D. Technique of Analysis Data

The data will be obtained using various data collection techniques and

carried out continuously will gain in very high data variations. Therefore, data

analysis is needed to get conclusions that are understandable. Data analysis is

the process of finding and compiling systematic data obtained from interviews

and documentation by organizing data into categories, describing them into

units, synthesizing, arranging into patterns, choosing which ones are

important and which ones will be studied, and make conclusions so easy to

understand. Techniques of data analysis of this research in qualitative analysis

process by using interactive model by miles and huberman includes data

reduction, data display and verification with the description as below:

1. Data reduction

In the data collection the researcher obtained various data. Therefore, it

will require the reduction of data that are sharpened sorts, focuses, discards

and organizes data and select the appropriate data that relate to the research.

Data reduction means summarizing, choosing the main things, focusing on

that are important, looking for the themes and patterns, and removing

unnecessary one.34 In this stage, the researcher selects, focuses, simplifies,

abstracts and transforms raw data in written records. The goal is to obtain

findings that become the focus of the study.35

2. Data display

The purpose of data display is to give the description about the next

plan that should be done by the researcher. Data display can be form of a

brief description, charts, relationship between categories and so on.36 In

this step the researcher tries to compile relevant data so that it becomes

information that can be concluded and has a certain meaning. The

34 Sugiyono. Metode Penelitian Kuantitatif Kualitatif dan R&D. Bandung:
Alfabeta.2007.p.95

35 Milya Sari, Penelitian Kepustakaan (Library Research) Dalam Penelitian Pendidikan Ipa
Universitas Islam Negeri Imam Bonjol Padang, Indonesia. 2020.
36 Ibid p.95
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process can be done by displaying data, making relationships between

phenomena to interpret what actually happened and what needs to be

followed up to achieve the research objectives. In displaying the data in

this research uses narrative description to present the achievements of the

research.

3. Verification

The final stage in analyzing data in this research are conclusion and

verification. The withdrawal of conclusion was preliminary conclusions

expressed are still temporary, and does not change if not found strong

evidence that support the stage of data collection. Therefore, the

verification must be conducted to get the validation of data. Verification

is the step when the researcher decides the conclusion by verifying and

rechecking that the data is valid. The researcher conducted the

withdrawal and verification after examines all the data, reduce the data,

presents the data to answer the existing problem of this research.

E. Triangulation

Triangulation is a technique used to check the validity of data by utilizing

other sources. In this study, researchers used triangulation of sources in

checking the data obtained. On source triangulation, researchers Checking

data that has been obtained with various sources. Sources that These are data

sources in the form of primary data and secondary data. Researchers do check

by reviewing these sources.37 This means that after researchers describe

patterns, relationships, and provide explanations that arise from an analysis, it

is necessary to look for comparative explanations both inductively and

logically. This is done to increase the degree of trustworthiness of the

reported research results.

37 Mekarisce, AA. Teknik Pemeriksaan Keabsahan Data pada Penelitian Kualitatif di
Bidang Kesehatan Masyarakat. Jurnal Ilmiah Kesehatan Masyarakat Vol. 12 Edisi 3,
2020145.2020
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CHAPTER IV

FINDINGS AND DISCUSSION

A. Findings

This reserach conducted by the researcher by analyzing ten journals

and undergraduate thesis that related to the implementation of merdeka

curriculum. The aims are to recognize what are the English teachers’

difficulties in implementing Merdeka Curriculum in Indonesia. The journals

were ordered according to the publication year from 2021 - 2023. The

findings of the analysis journals and undergraduate thesis provided in the

table below:

Table 4.1 Data analyis of journal and undergraduate thesis

No Researcher Title Discussion Conclusion

1 Anita Kusuma

Pertiwi, Ririn

Pusparni

Vocational high

school English

teachers’

perspective on

“merdeka

belajar”

Curriculum

Merdeka

Curriculum has

been applied for

almost 3 years,

there are so

many gaps were

found in the

implementation.

But, not all

teachers

understand the

concept of

Merdeka

Curriculum. This

is such

contradicting

when they

English

teachers’

difficulties in

understanding

the concept of

Merdeka

Curriculum

and dealing

with the lack of

monitorng and

evaluation by

the government
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agreed on

Merdeka

Curriculum, but

the teacher did

not even have

understood the

concept well.

Besides the

implementation

of RPP 1 Lembar

also needs to be

guided and

evaluated.

Some teachers

feel no different

in terms of

lightening their

burden.

2 Geminastiti

Sakkir,

Amirullah

Abduh, Martin

Andrew, Ahmad

Bukhori

Muslim, ,

Yasdin

The Challenges

Faced by

Teachers in

Teaching

English in The

Current

Curriculum

Change

There are many

difficulties faced

by teachers in

teaching English

in the current

curriculum

change. It

differentiate

from before the

Pandemic,

during and post

Pandemic

Covid-19 era.

The difficulties

come from

teachers’

conditions are:

Difficulties in

dealing with

the lack

monitoring and

evaluation by

the

government,

mastering of

technology to
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The difficulties

come from

students’

conditions,

teachers’

conditions,

school condition,

environment

condition,

materials

condition,

learning process,

administration

process, and

technology

implementation

create learning

media,

adjusting time

allocation,

facing students

inhibitions.

3 Amilia Yulita An Analysis of

English

Teacher’s

Lesson Plan

Referring to

Merdeka

Belajar Program

at Smpn

30 Palembang

Merdeka

Curriculum

lesson plan

focusing on three

core components

namely, learning

objectives,

learning

Activities, and

assessment. The

teacher has made

Teacher faced

difficulties

such as the

minimum time

allocation

available to

meet the

learning needs

of students.



38

the lesson plan

that refers to the

merdeka

curriculum

nicely, although

they meet

difficulty such as

the minimum

time allocation

available.

4 Sakiruddin English

Teachers’

Challenges in

Designing

English Lesson

Plans for The

2022 Prototype

Curriculum

Designing lesson

plan is one of

teachers’ task

that should be

done.

Learning

Planning plays a

essential role in

assisting teachers

in carrying out

their

responsibilities

as educators as a

teaching

guideline. in

designing lesson

plan teachers

faced difficulties

that were divided

by several

factors. They are

English

teachers

difficulties in

designing

English lesson

plan. There

are:.
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by the student

condition,

teacher

condition,

Learning method

Learning

scenario,

Learning media

and

Assessment

5 Taranindya

Zulhi Amalia,

Januarius

Mujianto, Sri

Wuli Fitriati,

Utami Widiati

Integrating

Spirituality in

Teaching

English to

Young Learners

based on the

Independent

Curriculum in

Elementary

Schools

The school that

using spiritual

identity as a way

to combine the

integrated

Islamic

curriculum and

the independent

curriculum is

very useful for

students to

facilitate their

learning,

especially in

Integrated

Islamic

Elementary

Schools.

Students there

are required to

study two

Teachers

faced difficulty

in finding a

reference for

integrating

spirituality in

teaching

English as a

subject in an

Integrated

Islamic school

that combines

the

Independent

Curriculum

with the

Integrated

Islamic

Elementary

School

Curriculum.
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curricula at once

to meet the needs

of the

government and

schools. The

integrated

Islamic school

aims to produce

a generation that

is not only good

at general

learning but also

religion. Since

the curriculum is

new paradigm,

several refernce

are needed.

6 Devi Andriyani ,

Gin Gin Gustine

Analysis of

English

Formative Tests

for Junior High

School students

the English

formative tests

of junior high

school students

were in the very

high category.

This result was

achieved because

the formative

test of English

given had a very

high level of

reliability and

Infrastructure

and other

facilities to

continue to

support these

English

language skills

need to be

maintained and

maintained by

the school.
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validity.

Teachers in the

field of English

studies who

teach learning

very well

understand how

to design and

teach English in

the classroom.

But, the

infrastructure

and other

facilities to

continue to

support these

English language

skills need to be

maintained and

maintained by

the school.

7 Nur aida An analysis on

the

implementation

of the merdeka

belajar

curriculum by

the english

teacheer at tenth

grade at smkn 1

in terms of

lesson planning,

the

implementation

of the Merdeka

Belajar

Curriculum by

English teachers

in class X at

Teacher faced

the difficulties

in

understanding

the

implementation

of merdeka

belajar

curriculum and
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jambi city SMK Negeri 1

Jambi City is

good. But, in

implementing

the curriculum

some teachers

has difficulties.

It is caused

because the

teachers were

lack in

understanding

Merdeka

Curriculum and

the facilities also

needed so that

the Merdeka

Curriculum well

implemented.

the lack of

facilities

available in the

process of

implementing

merdeka

belajar

8 Arina

ayuningtyas

Strategies Used

By The Teacher

In Teaching

Speaking In

Merdeka

Curriculum At

Smp N 13

Surakarta

The English

teachers used

two strategies in

teaching

speaking in

Merdeka

Curriculum.

They were role

play and answer

question as

strategies in

teaching

The difficulties

faced by

English teacher

when taught

speaking were

dealing

students’

inhibition

and difficulties

in applying

new

curriculum
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speaking. Then,

the teachers

implemented

these strategies

based in module

and teaching

procedure which

were pre activity,

whilst activity

and post activity.

Subsequently,

the difficulties

faced by English

teacher when

taught speaking

were dealing

with students’

inhibition such

as the students

felt ashamed,

unconfident,

worried about

making a

mistake, then the

students’ lack

vocabulary,

passive in

participation,

used preferred to

speak native

language than

policy.
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English, and

difficulties in

applying new

curriculum

policy.

9 Sania Tricahyati,

M. Zaim

English

Teachers’

Readiness in

Implementation

of ‘Merdeka

Belajar’

Curriculum in

Teaching

English at

Junior High

School in

Padang

teachers'

readiness to

implement the

curriculum in

level 3 or

in category ready

but need a little

improvement

with average

score 3,20. The

interview result

showed that

teachers have

obstacle in

formulating

learning

outcomes and

applied

differentiated

learning in the

process in

teaching

learning. Even

the teachers is in

category ready,

they still need

The difficulties

faced by the

English teacher

in formulating

learning

outcomes and

applied

differentiated

learning in the

process in

teaching

learning.

need workshop

and training

which focused

on assessment

and utilization

IT to help

teacher create

interactive

media
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workshop and

training which

focused on

assessment and

utilization IT to

help

teacher create

interactive

media, so the

teacher will be

more

prepare to

implementation

of Merdeka

Belajar

curriculum.

10 Ni Putu Artila

Dewi , Ni Made

Dita Sinta Dewi,

Made Detri

Suryantini

Urgency of

Teaching

English to

Young Learners

in Kurikulum

Merdeka

Belajar

The teachers of

Elementary

Schools in

Gugus

Diponogoro

agreed that

English for

Young Learners

is crucial to

teach. The

reasons are since

the students are

able to master

English when

The teacher

stated that they

are not

confident in

teaching

English at

elementary

school. They

feel worried in

delivering the

topic because

unqualified

background of

education. the
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teaching English

since earlier,

English will be

useful in gaining

a job in the

future, and by

mastering

English, the

young learners

will have the

social and

economic

benefits in the

future. Beside

that there are

several

difficulties in

implementing

Merdeka

Curriclum

especially

english subject.

The teacher

stated that they

are not confident

in teaching

English at

elementary

school. They feel

worried in

delivering the

lack of

teaching

media.
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topic because

unqualified

background of

Education

teachers dealing

in the lack of

teaching media

also one .

According to the data that provided in the table above, there are several

difficulties that faced by the English teachers in implementing Merdeka

Curriculum in Indonesia. They are:

1. Some of teachers did not understand the concept of Merdeka Curriculum.38

In addition the lack of understanding of the detailed possessed by teachers,

students, and parents also becomes one of difficulties in the process of

implementing this Merdeka Curriculum in SMKN 1 Jambi City.39

2. The teachers faced difficulty in dealing with the lack of monitoring and

evaluation by the government.40

3. The difficulty in designing the lesson plan.41 In term of students condition

factors and in formulating learning outcomes.42

4. The difficulty faced by English teachers in dealing with school readiness.

Such as difficulty in finding the reference for integrating spirituality in

teaching English as a subject that combined Merdeka Curriculum with the

38 Pertiwi, Anita & Pusparini, Ririn. Vocational High School English Teachers’ Perspectives
On “Merdeka Belajar” Curriculum. EDUKATIF: JURNAL ILMU PENDIDIKAN. (2021).

39 Aida, Nur. An analysis on the implementation of Merdeka Belajar Curriculum by the
english teachers at tenth grade at SMKN 1 Jambi. UIN Sulthan Thaha Saifuddin Jambi. (2022)

40 Geminastiti et.al. Challenges Faced by Teachers in Teaching English in The Current
Curriculum Change. SEMINAR NASIONAL HASIL PENELITIAN 2021 “Penguatan Riset,
Inovasi, dan Kreativitas Peneliti di Era Pandemi Covid-19”.2021.

41 Sakiruddin English Teachers’ Challenges in Designing English Lesson Plans for The 2022
Prototype Curriculum. Thesis. Universitas Muhammadiyah makassar. 2022.

42 Sania Tricahyati M. Zaim. English Teachers’ Readiness in Implementation of ‘Merdeka
Belajar’ Curriculum in Teaching English at Junior High School in Padang. Journal of English
language teaching. Volume 12 No. 1 p 97-105 .2023.
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integrated Islamic Elementary school curriculum.43Moreover,

Infrastructure and other facilities to continue to support English language

skill also needed.44

5. The difficulty dealing with students inhibitions such the lack of vocabulary,

unconfident student, passive participation, preferred used native language

than English.45

6. The difficulty in applying new curriculum policy in the process of

teaching learning.46 In adjusting the time allocation,47 and in applying

differentiated learning in the process of teaching learning.48

To sum up, English teachers’ difficulties in implementing Merdeka

Curriculum were divided by six categories. First, English teachers’ difficulty

in understanding Merdeka Curriculum. Second, English teachers’ difficulty in

dealing with the lack of monitoring and evaluation by the stakeholders. Third,

English teachers’ difficulty in designing the lesson plan. Fourth, English

teachers’ difficulty in dealing with the lack of school readiness. Fifth, English

teachers’ difficulty in dealing with students inhibitions. Sixth, English

teachers’ difficulty in applying new curriculum policy in the process of

teaching learning.

43 Amalia, Taranindya Zulhi, et.al. Integrating Spirituality in Teaching English to Young
Learners based on the Independent Curriculum in Elementary Schools. ISET. Universitas Negeri
Semarang ISSN 2964-4291 International Conference on Science, Education and Technology.
(2022)

44 Andriyani Devi, Gustine Gin Gin Analysis of English Formative Tests for Junior High
School students. Pendidikan Bahasa Inggris, Universitas Pendidikan Indonesia. Vol.6 No.1 2022.
Pg. 304-311

45 Arina ayuningtyas . Strategies Used By The Teacher In Teaching Speaking In Merdeka
Curriculum At Smp N 13 Surakarta. Thesis. Universitas Muhammadiyah Surakarta. 2023.

46 ibid
47 Amilia Yulita An Analysis of English Teacher’s Lesson Plan Referring to Merdeka Belajar

Program at Smpn 30 Palembang. Thesis. Sriwijaya university Palembang. 2021.
48 Sania Tricahyati, M. Zaim English Teachers’ Readiness in Implementation of ‘Merdeka

Belajar’ Curriculum in Teaching English at Junior High School in Padang Journal of English
language teaching. Volume 12 No. 1 p 97-105 .2023.
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B. Discussion

In this session, the researcher discusses about the findings which are

correlated to the theories stated in the Chapter II. The findings show that there

are some difficulties faced by English teachers in implementing Merdeka

Curriculum as follow:

1. English teachers’ difficulty in understanding Merdeka Curriculum.

Some of teachers did not understand the concept of Merdeka

Curriculum. The teachers admitted that they familiar with the term, but

fail in understanding this new curriculum. They added that there had not

been any workshop or socialization regarding this issue even though the

curriculum has been applied for two years, but the socialization has not

been widespread. It means that there must be others or even many schools

that still have the same case like this.49 In addition the lack of

understanding of the detailed understanding possessed by teachers,

students, and parents also becomes one of difficulties in the process of

implementing this Merdeka Curriculum in SMKN 1 Jambi City, this can

happen due to the absence of training conducted by Smk Negeri 1 Jambi

city regarding a detailed explanation of the application of Merdeka

Curriculum that will be applied to SMK Negeri 1 Jambi City. The fully

understanding about Merdeka Curriculum is essential element should be

owned by the teacher.50 It is found that teachers can be more independent

in thinking, more creative and innovative and happy during teaching

learning activities. So that the students could achieve their learning

outcomes and gain high-quality education.

2. English teachers’ difficulty in dealing with the lack of monitoring and

evaluation by the stakeholders.

One page lesson plan is one of elements in Merdeka Curriculum.

The lesson plan consists of only three core components but is dense in

49 Pertiwi, Anita & Pusparini, Ririn. Vocational High School English Teachers’ Perspectives
On “Merdeka Belajar” Curriculum. EDUKATIF: JURNAL ILMU PENDIDIKAN. 3.. (2021).
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content. This lesson plan demands high creativity from a teacher in the

learning process. Teachers admitted that there is no significant difference

in terms of lightening the teachers’ burden. This is not what the

government expected. It called in one page lesson plan, but the truth is

that there are still more papers and other attachments. The government

needs to pay more attention in evaluating it so that the implementation

can meet the expectation. It needs to be crossed-check whether the

implementation has been in line with what is conceived in Merdeka

Belajar.51 the principal who lack conducting supervision to the teachers,

consequently they do not get the control from the principal as the leader.

in implementing new curriculum, the principals have important role as

supervisor and the leader. They also have strategic role in curriculum

development process such as create the similar perception about the

nature of Implementation of Independent Curriculum and create

collaboration among the school members and beneficiaries.52 The failure

of new curriculum is caused insufficiency informed principals with the

content of new implementing curriculum. Consequently, they cannot

support the teachers. The condition will worsen if the teachers are not

supportive educator who do not have own initiative to develop

themselves. Such as they do not participate in training, or they just solely

read about the implementation of Independent Curriculum. It means that

the principals must have initiative to learn more and find out more

information about the new curriculum.53

3. English teachers’ difficulty in designing the lesson plan.

The difficulty in designing the lesson plan caused by several factors.

First, student condition. Students have different characters that made the

teachers difficult decided how the lesson plan that would suitable for all

51 Pertiwi, Anita & Pusparini, Ririn. Vocational High School English Teachers’ Perspectives
On “Merdeka Belajar” Curriculum. EDUKATIF: JURNAL ILMU PENDIDIKAN. 3.. (2021).

52 Rizky, RA.et al. Evaluation of Implementation of Independent Curriculum. Journal of
Curriculum and Pedagogic Studies. Vol. 1 No. 4, June 2022, page.32-41

53 ibid
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students.54 Second, formulating learning outcomes. Learning outcomes

in the content standards is used as a reference for preparing material by

analyzing whether the points are classified as knowledge or skills. It is

too general that make many perceptions and interpretations from various

teachers so it is necessary to unite ideas so that the flow and learning

objectives can be created. This also causes difficulties in developing

learning objective. The educators argued that in order to overcome those

obstacles, they must comprehend in current curriculum.55 This is in line

with the previous research that found that many teachers have not been

able to construct the lesson plan appropriately. It means the training is

needed for them.56

4. English teachers’ difficulty in dealing with the lack of school

readiness

The readiness of school in implementing Merdeka Curriculum is

essential. The institution need to prepare all things that support Merdeka

Curriculum well implemented. But, it found that the teachers is difficult

to find the reference for integrating spirituality in teaching English as a

subject that combined Merdeka Curriculum with the integrated Islamic

Elementary school curriculum. Moreover, Infrastructure and other

facilities to continue to support English language skill also needed. This

is in line with the research found that in the first of its implementation,

teachers and school staffs experienced difficult in setting up school

administration based on merdeka Curriculum guidelines.57

5. English teachers’ difficulty in dealing with students inhibitions.

In implementing Merdeka Curriculum teachers’ difficulties not only

dealing with the teacher itself but also the student. Students inhibitions is

54 Sakiruddin English Teachers’ Challenges in Designing English Lesson Plans for The 2022
Prototype Curriculum. Thesis. Universitas Muhammadiyah makassar. 2022.

55 Sania Tricahyati, M. Zaim English Teachers’ Readiness in Implementation of ‘Merdeka
Belajar’ Curriculum in Teaching English at Junior High School in Padang Journal of English
language teaching. Volume 12 No. 1 p 97-105 .2023.

56 Rizky, RA.et al. Evaluation of Implementation of Independent Curriculum. Journal of
Curriculum and Pedagogic Studies. Vol. 1 No. 4, June 2022, page.32-41

57 ibid
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one of the difficulties that should teachers faced. Especially in teaching

speaking skill that one of the productive skill that should be mastered by

the students. The students inhibition in teaching speaking such as the lack

of English vocabulary, unconfident student, passive participation, and

students that preferred used native language than English language.58

6. English teachers’ difficulty in applying new curriculum policy in the

process of teaching learning.

There are several difficulties found by teachers in teaching learning

process. First, Teachers’ is difficulty in adjusting the time allocation.59

The limited time allocation available teacher difficult to meet the learning

outcomes that should be achieved in learning process. Second, in

applying differentiated learning in the process of teaching and learning.

The difficulty found is that there is differentiated learning where the

differences in learning are according to the characteristics and abilities of

students. Teacher should fully recognize how the characteristics of all

students, so that they can adjust student learning abilities which may be at

high middle and low level with the learning style that will be given

(visual, audio, kinesthetic). Applying dials is still difficult because of the

large number of students and the limited hours of lessons so that focusing

on student differences at each meeting is also ineffective. Learning which

only focuses on differentiated learning results in learning objectives not

being achieved.60 In line with this, the previous research found that one

of senior high schools in Purworejo instruct their students to read their

lesson material and make summary based on their understanding. The

purpose of this method is to enhance literacy of the students.

58 Arina ayuningtyas . Strategies Used By The Teacher In Teaching Speaking In Merdeka
Curriculum At Smp N 13 Surakarta. Thesis. Universitas Muhammadiyah Surakarta. 2023.

59 Amilia Yulita An Analysis of English Teacher’s Lesson Plan Referring to Merdeka Belajar
Program at Smpn 30 Palembang. Thesis. Sriwijaya university Palembang. 2021.

60 Sania Tricahyati, M. Zaim English Teachers’ Readiness in Implementation of ‘Merdeka
Belajar’ Curriculum in Teaching English at Junior High School in Padang Journal of English
language teaching. Volume 12 No. 1 p 97-105 .2023.
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Unfortunately, it cannot be implemented well because not all the students

have visual learning style.61

61 Rizky, RA.et al. Evaluation of Implementation of Independent Curriculum. Journal of
Curriculum and Pedagogic Studies. Vol. 1 No. 4, June 2022, page.32-41
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CHAPTER V

CONCLUSION AND SUGGESTIONS

A. Conclusions

Based on the research findings presented in the previous Chapter, the

conclusion which is related to the research questions is there are six

categories of the difficulties faced by English teacher in implementing

Merdeka curriculum. They are :

1. English teachers’ difficulty in understanding Merdeka Curriculum. Some

of teachers did not understand the concept of Merdeka Curriculum. The

teachers admitted that they familiar with the term, but fail in

understanding this new curriculum. In additions the lack of understanding

of the detailed understanding also possessed students, and parents.

2. English teachers’ difficulty in dealing with the lack of monitoring and

evaluation by the stakeholders. Teachers admitted that there is no

significant difference in terms of lightening the teachers’ burden. The

government needs to pay more attention in evaluating it so that the

implementation can meet the expectation.

3. English teachers’ difficulty in designing the lesson plan.The difficulty in

designing the lesson plan caused by several factors. They are student

condition and teachers’ difficulty in formulating learning outcomes.

4. English teachers’ difficulty in dealing with the lack of school readiness.

The readiness of school in implementing Merdeka Curriculum is essential.

The institution need to prepare all things that support Merdeka

Curriculum well implemented. But, it found that the teachers is difficult

to find book reference as guidlines in implementng Merdeka Curriculum,

Infrastructure and other facilities to continue to support English language

skill.

5. English teachers’ difficulty in dealing with student inhibitions. In

implementing Merdeka Curriculum teachers’ difficulties not only dealing

with the teacher itself but also the student. Students inhibitions is one of

the difficulties that should teachers faced. The students inhibition in
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teaching such as the lack of English vocabulary, unconfident student,

passive participation, and students that preferred used native language

than English language.

6. English teachers’ difficulty in applying new curriculum policy in the

process of teaching learning. They are difficulty in adjusting the time

allocation, in applying differentiated learning in the process of teaching

and learning.

B. Limitation of Study

Based on the experience of the researcher in the process of conducted this

research, there are several limitations experienced and can be several factors

that can be considered for future researchers in further perfecting their

research because this research itself is certainly imperfect and need to be

improved in future studies. Some of the limitations in the study include :

1. The research data sources only amounted to 10 journals and

undergraduate thesis. This data is certainly very insufficient in

representing the difficulties experienced by English teachers in

implementing Merdeka Curriculum in Indonesia.

2. The object of research is only focused on teachers’ difficulties which are

only one of the various problems that exist in the implementation of

Merdeka Curriculum. There are many other objects that can be researched

such as learning methods, teaching media and assessment and others.

3. The lack of books as the reference that discuss about Merdeka

Curriculum. So that the theories used mostly come from the guidebook

issued by the Ministry of Education and Culture of Indonesia.

C. Suggestions

Based on the result of the research, the significant suggestions were

purposed for:

1. The English teachers and the future English teachers

The teachers who are implementing Merdeka Curriculum are

suggested to reflect and make an evaluation. In order to the give high-

quality education to the students.
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2. The Institutions

Based on the findings, the teachers still had the difficulties dealt with

the learning facilities and training. The Institutions are suggested to

support the learning facilities and training which are adequate for the

teacher in implementing Merdeka Curriculum. .

3. The further researchers:

This research found the difficulties in the teaching process and used

library research method. The further researchers are suggested to find the

other difficulties issues in the similar topic about Merdeka Curriculum

such as the difficulties in designing lesson plan or the difficulties in the

learning evaluation process. In addition, they are suggested to use the

other research approach instead of library research approach.
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