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AN ANALYSIS OF WRITING TASK IN BUPENA ENGLISH TEXTBOOK
FOR THE EIGHTH GRADE

Yunita Larasaty
SN. 1717404083
English Education Depertement
State Islamic University Prof. K.H. Saifuddin Zuhri of Purwokerto

ABSTRACT

Teaching materials, such as textbooks are required to strengthen and support the
learning process. The aims to analyze the type of writing tasks in the Bupena
English textbook for the eighth grade and to find out the compatibility of writing
tasks in Bupena English textbook for the eighth grade based on Raimes Theory. In
carrying out this research, the researcher used a qualitative approach with a content
analysis method. Data was gathered through documentation and interview. The
methods of collecting data: (1) reading the Bupena English textbook for SMP/MTs
Class VIII, (2) note taking the appropriate outline writing task, (3) identifying using
a checklist, and (4) classifying the tasks containing writing task. The data are the
materials for writing tasks found in the Bupena English textbook for SMP/MTs
Class VIII. The data was analyzed in four steps: (1) finding the writing tasks in the
textbook, (2) analyzing the data used coding, (3) categorizing into several parts of
the writing exercise based on Raimes' theory, and (4) drawing conclusion and
giving suggestions. According to Raimes, there were 3 general categories of writing
task such: controlled writing, translation, and free writing. The general categories
are divided into fourteen sub-categories. Based on the analyzed data, the writing
tasks found in the textbook were controlled writing (addition, question answer,
cloze test, summary writing, conversion, scrambled paragraph, sentence ordering,
sentence combining, and fill in the) also free writing (free composition and writing
the text based on the topic. Among the fourteen sub-categories in the criteria of
writing task suggested by Raimes, there are eleven sub-categories that are provided
in the textbook, the second result of the writing task of the textbook appropriate as
a learning book.

Keywords : writing tasks, task analysis, English textbook
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CHAPTERI
INTRODUCTION
A. Background of Study

Language is the most important element of society. Understanding makes
individuals to interact, collaborate, and get along. Language is a process through
which individuals get information. Humans might actually communicate using
language. Language facilitates such interaction.? There are four major language
skills to acquire while learning English: listening, speaking, reading, and
writing. The teacher must emphasize English writing skills in addition to other
abilities such as listening, speaking, and reading. Students who learn English,
according to Farikhah, gain language abilities in listening, speaking, and
reading, as well as writing skills, because these skills were interrelated.®
Meanwhile, Wiwit et al., argued that writing skills are one of the most crucial
abilities since writing enables us to communicate our thoughts and feelings in
concrete form, and as a consequence, other people able to understand us.*

Writing ability seems to be a skill that cannot be learned. It is often learnt
or passed culturally as a set of practices in a formal educational institution or
other settings.®> Many students struggle with writing in the field. Almost all
students make mistakes in vocabulary, grammar, punctuation, content, form,
spelling, and others. Students struggle to write in a foreign language rather than
their tongue. Some variables contribute to it, including vocabulary, language
functions, grammar, and style, as well as sociolinguistics. These aspects cannot
be avoided when learning to write in English. Writing is with no doubt the

hardest skill for second language learners to acquire. The hardest skill for

2 Endang Sartika, et al., “The Analysis of Declaration of Illocutionary Acts of The Korean-
English Drama I Hear Your Voice”, Journal of Pragmatics Research, Vol. 1 (1), 2019, p.30.

3 Siti Laelatul Farikhah, “An Analysis on Writing Task in Bahasa Inggris 2013 Curriculum
Textbook for The Tenth Grade Students of Senior High School Published by Minister of Education
and Culture Based on Paul Nation’s Theory”, Thesis: UIN Walisongo Semarang, 2017, p. 2.

4 Wiwin Simanungkalit, et al., > An Analysis on Writing Exercises in English Textbook for
Grade Seven Entitled When English Rings A Bell”, HKBP Nommensen University, 2019, p. 14.

% Irra Wahidiyati, “The Effectiveness of Teachers’ Corrective Feedback in Enhancing
Students’ Ability to Recount Text Writing”, English Education and Literature (EEL) Journal, Vol.
1(1), 2020, p. 1.



second language learners to develop is writing. According to Heaton in Herdi,
writing is a complicated ability that may be difficult to acquire; learners should
be required to grasp not only grammar but also communicating information and
writing features. Similarly, Richard and Renandya emphasize in Herdi that
"writing is the most hardest ability for learners to perfect." The challenge is not
only in creating and organizing ideas, but also in converting those thoughts into
understandable writing. ©

Not only it is difficult to produce and arrange ideas, but it is also difficult to
translate into understandable language. Writing necessitates a wide variety of
skills.” Moreover, learning English which is done online due to the pandemic
has become more difficult and requires more effort in teaching. Most of the
teachers who teach online English learning are given the task of writing from
textbooks in the learning process. Therefore, students who are able to correctly
answer exercise questions in writing activities are a desirable thing due to the
difficulties of online learning. Students do writing activities derived from
instructional resources such as textbooks or e-books, power presentations, and
other teaching materials to strengthen their writing skills.

Cunningsworth explain that textbooks are materials for reaching and
accomplishing goals that have previously been established in terms of learner
needs.® However, according to Richard in language education, textbooks are
used in a variety of ways. A writing textbook, for example, might include a
findings revealed as well as a list of topics on which students might write.®
During this covid-19 pandemic, English teachers must provide textbooks that
are in accordance with the 2013 curriculum version of the covid-19 emergency

curriculum. Where the curriculum is reduced to basic competenies for each

® Herdi, “An Analysis on Factors Influencing The Students’ Writing Skill”, Lancang
Kuning University, p.19.

7 Jack C. Richard and Willy A Renandya, Methodology in Language Teaching, (New York:
Cambridge University Press, 2002), p. 303.

8 Alan Cunningsworth, Choosing Your Coursebook, (Oxford: Macmillan Heinemann,
1995), p. 7.

® Jack C. Richard, Curriculum Development in Language Teaching, (Cambridge:
Cambridge University Press, 2001), p. 266.



subject so that teachers and students are able to focus on essential competencies
and prerequisite competencies to continue learning in schools. As a result,
choosing textbooks with lots of practice is preferable since it has the potential
to influence students' skills even when online learning is used.

A textbook is a book that is utilized in an educational setting. It is connected
to the fact that the educational system and textbooks cannot be separated.
Textbooks are used as support material in the learning process as an educational
system, particularly the output of the educational system.'® A textbook plays a
significant part in the teaching and learning process since it serves as a guide
for the teacher in conveying the information to students, thereby making it
easier for learners to comprehend the content presented. Writing tasks might
encourage students to be more attentive in completing exercises and
understanding information. On the other hand, writing tasks are able to help
students improve critical thinking skills. One of the textbooks used in teaching
English offline for class VIII SMP Negeri 1 Wangon before online learning was
the book published by Erlangga, namely Mandiri: Practice Your English
Competence for SMP/MTs Class VI (Curriculum 2013) written by Nur Zaida.
This book contains subject matter adapted to the 2013 curriculum which
contains 13 chapters and practice questions. The subject matter delivered is
simple for learners to understand, and practice problems are provided at the end
of each chapter. Another book used in online learning along pandemic is
Bupena English for SMP/MTs Grade VIII by Nur Zaida, Erlangga publisher, in
2018. Bupena has 13 chapters that provide short material and more practice
questions aimed at students actively speaking and writing independently.

In the Bupena textbook, there are certain criteria for determining whether or
not the writing activity is acceptable. Raimes makes the claim that writing is the

"clear, fluent, and successful conveyance of ideas," also Raimes theory divides

10 Garda Avrif Wicaksono, “Language Skill in English Textbook Analysis and Evaluation
of Bupena and Let’s Learn English For Senior High School at 10th and 11th Grade”, AISELT
Journal , 2017, p. 26.



writing into three categories: controlled writing, translation, and freewriting.!!
The researcher was interested in analyzing an English textbook in this research
project using a study focused on an examination of the writing task. The study
selects an Erlangga Bupena English for SMP/MTs Grade VIII textbook
published in 2018. This Bupena book is one of the textbooks for class VIII
students because there are many exercises. This textbook was only used at SMP
Negeri 1 Wangon when there was online learning with the covid-19 emergency
curriculum as a reference. The teacher used this textbook as a task for students
to do English tasks through google classroom. In addition, the teacher uses
another textbook entitled When English Rings a Bell as a companion book from
the government. The goal of this study is to examine the kinds of writing
activities offered by Raimes theory in Bupena textbooks. Textbooks must be of
high quality and easily comprehended during the learning process. As well as
how the use of Bupena textbooks in learning English is appropriate or not as an
English textbook for class VIII students. And also what are the implications of
the Bupena textbook on whether it is able to develop students' writing skills or
not.

The preliminary research shows that Bupena has contained 13 chapters
out of a total of about 115 writing tasks consist of 102 assignments and 13
evaluations. The general results of the task contain 11 criteria out of 14 criteria
for writing tasks based on Raimes. Meanwhile, the results of interviews on
November 12, 2021 with teachers showed that Bupena's textbooks were only
used once during the covid emergency curriculum because they used different
books previously. According to the English teacher, Bupena is more likely to
learn writing skills because of more tasks presented. The difficulty level is at a
moderate level because most students were able to work on the questions in the
book. For the acquisition of the value of student learning outcomes that is 80%
got a good score above the average. Because of Bupena, less of the material is

provided, so there is a need for a companion book. Based above explanation,

11 Mayumi Kobayakawa, “Analyzing Writing Tasks in Japanese High School English
Textbooks: English I, 11, and Writing”, JALT Journal, Vol. 33 (1), 2011, p. 30.



the researcher decided to conduct a research with the title ""An Analysis of
Writing Task in Bupena English Textbook for The Eighth Grade”.

B. The Scope of Study
The scope of this study is limited to the analysis of English textbooks that
are (a) the textbook to be analyzed is a Bupena English for SMP/MTs Grade
VIII (b) it was used for the second year of junior high school, especially SMP
N 1 Wangon when online learning ( c) writing task in the textbook used based
on Raimes theory. In addition, the scope of research during online learning is

whether the books used can be used in further learning or not.

C. Research Questions
1. What are the types of writing task in Bupena English textbook for the eighth
grade based on Raimes Theory?
2. Do the writing tasks in Bupena English textbook consider a good task based

on Raimes Theory?

D. Objectives and Significances of Study
1. The aims of this research was focused on the issue statement:
a. To analyze the type of writing tasks in Bupena English textbook for the
eighth grade based on Raimes Theory.
b. To find out the compatibility of writing tasks in Bupena English
textbook for the eighth grade based on Raimes Theory.
2. The significance of this research
a. Theoretical significances:

1) The findings of this may provide further references and be valuable
in future research. To the readers in order for them to better
comprehend the writing task according to Raimes in Bupena English
textbook for SMP/MTs Class VIII, as well as to provide additional
information on how to find and select an appropriate textbook for

teaching-learning process, especially in pandemic era.



b. Practical significances:

1) For English teachers, the findings of this study may be valuable to
understanding the sort of writing task, useful for teachers in selecting
appropriate learning books to use as learning materials, especially
for online learning

2) For students, the results of this researchable to give information
about the good textbook, therefore able to develop the student
competence in writing skills. Students able motivated to learn
English by putting their thoughts into writing. As writing exercises,
there are various writing tasks that could be used.

3) For researchers, this study is able to provide information on how to

examine writing problems in English textbooks.

E. Conceptual Definitions
In order to limit the study and to make it easy in searching the data there is
some term that able to describe as follows:
1. Writing
According to Heaton in Sholikhah, essay writing is the work in which
students must process grammatically correct words and connect sentences
to a continuous letter that contains the expression of the researcher's
thoughts and ideas on a particular topic. Also, in real situations each font
has a specific function.!?
Baker said, “writing is a mindset. Writing actually creates a thought and
creates your ability to think you discover thoughts you hardly knew you had

and learn what you know”.*®

2. Writing task
Writing is a fundamental linguistic skill. Raimes in Audina argues that

students may achieve several things by writing, such as increasing their

12 Ardiani Sholikhah. “An Analysis on Writing Task in English Textbook Entitled English
In Focus for The Eight Grade Of Junior High Students”, Paper: Universitas Muhammadiyah
Semarang, 2013, p. 1.

13Sheridan Baker, The Practical Stylist Sixth Edition, (New York : Harper & Row
Publishers, 1987), p. 2.



understanding of the grammatical structures necessary to deliver high-
quality writing and being creative in writing in their native language that is
as good as possible.** Tomlinson argues that a task that does not duplicate
a real-world activity but is meant to aid the learning of language or abilities
that would be valuable in a real-world task.® It may be concluded that tasks
were student activities in expressing thoughts in writing in accordance with

learning objectives.

3. Textbook
Tarigan and Tarigan define in Ambarwati textbook as a textbook on a
specific subject that is included in a standard textbook and supplemented by
subject matter experts for understanding and learning purposes, and this
book comes with a learning environment appropriate and understandable.
Users in schools and colleges to support any program.®
F. Previous Studies
Based on a review of current books and studies. Several earlier journals and
thesis were discovered that are related to the issue of this research. The
following are the results of various researches on the subject:

1. A Thesis English Education Raden Intan Lampung State Islamic University:
2019 entitled "An Analysis of Writing Tasks in Bahasa Inggris Think
Globally Act Locally Textbook for Third-Grade Students of Junior High
School” by Nurayu Prelia Putri. The researcher aimed to determined the of
writing task provided in the Think Globally Act Locally textbook meets the
criteria of writing task as suggested by Paul Nation's theory. The thesis used

mixed methods and the data findings used descriptive quantitative based on

14 Kiki Try Okta Audina, et al., “An Analysis of Writing Task Activities Used in An Efl
Textbook Entitled Bupena English for The Eleventh Grade Senior High School Based on Raimes
Theory and Basic Competency of 2013 Curriculum”, English Education and Applied Linguistics
(EEAL) Journal, Vol. 2 (1), 2019, p. 49.

15 Brian Tomlinson, Materials Development in Language Teaching, (New York:
Cambridge University Press, 1998), p. 226.

18 Yulia Marheni Ambarwati, “An Analysis On Writing Task Of English Textbook Entitled
Talk Active For The Tenth Grade Student Of Senior High School”, Article: Universitas
Muhammadiyah Semarang, 2014, p. 3.



Arikunto's quality of classification. The study employed qualitative content
analysis.

The data showed that 29 of the 34 writing activities supplied in 14

chapters inside textbook met the criteria of writing activity based on Paul
Nations' theory. There are 6 tasks in experience task, 0 shared task, 9 guided
task, and 14 independent task. Independent task as the dominant tasks found
with the result of percentage 48,27%. The result above explain that the tasks
in textbook matched with the criteria according to Paul Nations‘ theory. The
commonalities between both studies are that both researchers described the
writing task. The distinction is that Nurayu investigated writing tasks used
Paul Nation's theory, whereas this thesis employed Raimes' theory.
English Education and Applied Linguistics (EEAL) Journal 49 Vol. 2 No.1,
2019 entitled “An Analysis of Writing Task Activities Used in an Efl
Textbook Entitled Bupena English For The Eleventh Grade Senior High
School Based on Raimes Theory and Basic Competency of 2013
Curriculum”™ was written by Kiki Try Okta Audina, Lia Novita, lyus
Rustandi. The study analyzed the different forms of writing task in Bupena
for the 11" grade textbook based on Raimes theory and their consistency
with the Basic Competency of the Curriculum 2013. A descriptive
qualitative method was adopted by the researcher.

The results presented ten types of writing task activities according
to Raimes with an 88.89% conformity to the Basic Competence of 2013
Curriculum. The resultt claim that the textbook is able to help students
improve their writing abilities. The similarities of these two types of
research that discussed writing tasks in the Bupena English textbook by Ann
Raimes. The difference is that the researcher analyzed writing tasks for
eleventh grade and competence of the 2013 curriculum, but this research
described writing tasks for eighth grade.

. A Journal of English Language Teaching, Linguistics and Literature Vol. 4
No.1, January 2021, pp. 1-9 E-ISSN: 2599-0322 entitled “An Analysis of
Writing Tasks in English Textbook for Office Administration Students



Entitled Bahasa Inggris SMA/MA/SMK/MAK Kelas XI" was written by Siti
Maryam Solihat. The study aimed to find out the appropriateness of writing
tasks in English textbook office administration students in eleventh grade.
Nunan's (2004) theory of task components (goal, input, procedure) and
Hyland's (2003) theory of writing methods were used to guiding the content
analysis (graphology, scaffolding, composing). According to the findings,
the textbook is unsuitable for office administration students. The similarities
of this research with the researcher discussed writing task, but this research
used a theory by Ann Raimes to analyze writing tasks.

4. A Journal Of English Language teaching, Vol. 5 No.1 Tahun 2021 Entitled
“An Analysis of Writing Tasks in Pathway to English Textbook for Twelfth
Grade of SMAN 5 Kota Jambi” was written by Debora Novita Sari,
Wennyta, Efa Silfia. This study to determine whether the writing task in the
Pathway to English textbook is appropriate with the writing task criteria
established by Paul Nation's theory. The result of this research was that there
are criteria are found that match and prove that the textbook is appropriate
with the criteria as suggested by Paul Nation. The similarities of this
research with the researcher discussed writing tasks, but this research used
a theory by Ann Raimes to analyze writing tasks.

G. Methodology
1. Research Design
The research design is an organization of investigations to obtain
solutions to research topic, beginning with the hypothesis and ending with
data analysis. In Siyoto, McMillan and Schumacher argue that qualitative is
a specific social science in that it observes persons in their own surroundings
and relates to these people using their language and vocabulary.'’
According to Donald Ary: basic interpretive studied, case studied,
document or content analysis studied, ethnographic studied, grounded

theory, historical researched, narrative inquiry, and phenomenological

17 Sandu Siyoto and Ali Sodik, Dasar Metodologi Penelitian, (Yogyakarta: Literasi Media
Publishing, 2015), p. 27.



investigations.'® The researcher employed descriptive qualitative research
with the content analysis approach to accomplish this study. A sequence of
thorough and systematic techniques for analyzing, examining, replicating,
inferring, and verifying the content of precise textual data is known as
qualitative content analysis. According to Gléaser and Laudel in Cohen, the
objective of qualitative content analysis is to consciously change from the
original text to the study of the information derived from it, with an
emphasis on the meaning of the text and its constituent elements.*®

Similar to Donald Ary who argues that content or document analysis
was a researched approached used to detect certain qualities of written or
visual resources.?® Textbooks, newspapers, online sites, speeches, television
shows, advertising, musical creations, and a variety of other texts may all
been evaluated. In this research, the researcher chose the writing task in the
textbook entitled Bupena as the document that had been analyzed. This
study examined whether or not the writing tasks in the Bupena English for
SMP/MTs Grade VIII textbook related to the Raimes criteria.

2. Research Object

The object of this research was Bupena English textbook for the eighth
grade at SMP Negeri 1 Wangon by Erlangga publisher based on Raimes'
theory. The researcher analyzed the types of writing tasks in the Bupena
English for SMP/MTs Grade VIII. Thus, the object of this research is
Bupena English Textbook for SMP/MTs Class VIII. This was a student
book written by Nur Zaida and released by Erlangga publishing in the year
of 2018 as a reference for students learned English at school in ordered to
apply the 2013 curriculum. Bupena had 213 pages and divided into 13
chapters. The researcher's goal in doing the research was to analyze the

writing tasks inside the textbook used Raimes theory.

18 Donald Ary, et al., Introduction to Research in Education 8th Ed., (Canada: Wadsworth
Cengage Learning, 2010), p. 29.

19 Louis Cohen, et al., Research Methods in Education 8th Ed., (New York: Routledge,
2018), p. 674.

20 Donald Ary, et al., Introduction to Research in Education 8th Ed., ..., p. 457
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3. Source of Data

The research data obtained from a variety of sources and was gathered
utilizing a variety of ways throughout the activity. According to Siyoto,
research data may be classified into two types: Primary data, also known as
original data, is received directly from the data source by researchers. The
researcher employed data gathering procedures from the writing task
provided by the publisher Erlangga in the Bupena English textbook for class
VIII to get primary data. Secondary data is information gathered from
previously existing sources, such as books, publications, journals, and
others.?!

4. Data Collection

The following data collection methods were employed in this study:
document analysis and interviews. Documentation is a broad variety of
written material that is able to yield qualitative data. The term "data
collecting technique through documentation™ refers to an endeavor to get
data and information about the problems under consideration in the form of
written notes/pictures. Memorabilia and communication are examples of
documents. There are also video documents available. This approach is less
hard than others since the data source stays constant and does not change.
As previously said, the researcher employs this documentation technique
while holding a checklist to seek for specified characteristics. If the looked
variable shows, the researcher simply places a check or tally in the relevant
locati.?? The significance of documentation studies in aiding comprehension
of phenomena, interpretation, established hypotheses, and data validation.
The researcher conducted the following steps:
a. Reading

As the first stage in the data collection procedure, the Bupena English

textbook for SMP/MTs Grade VIII was read to find which tasks are

21 Sandu Siyoto and Ali Sodik. Dasar Metodologi Penelitian, ..., p. 58.
22 Sandu Siyoto and Ali Sodik. Dasar Metodologi Penelitian, ..., p. 66.
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considered as the data. The data are the only writing task in the
textbook.

Note Taking

Finding out the writing tasks provided in the textbook and making an
outline of writing tasks that meet into Raimes theory.

Identifying

The researcher identified the type of writing task was included in
Raimes theory. The next stage is to provide a checklist. If variables are

desired, the researchers will place a check in the correct area.

Table 1.1
Analysis Documentation Sheet
The Type of - x Not
Writing Task on V\{ntmg VGBS Amount ¢ Provide
. in Bupena d
Raimes d
Classifying

Based on Raimes, the identification results are classified into many
categories of writing tasks, including controlled writing, translation,
and free writing. The following codes were utilized in this study:

Table 1.2
The Example of Writing Task Coding

-

L) Risigniment = i
entz .

[N ————— L S L of tha verba in

e cpn sk

reail baat e
newt wrder et

C.2/A.2/P.20
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Note:

C.2 = number of chapter
A2 = number of assignment
E. = number of evaluation
P.20 = number of page

In addition to the content analysis approach described above, the
researcher interviewed English teachers to gather additional information.
Interviews are a typical approach for gathering information from
individuals. According to Hochschild in Cohen, interviews might achieve
what surveys could indeed: they may investigate problems in depth,
examine how and why individuals construct their thoughts the way they do,
and how and why they create connections between ideas, values, events,
beliefs, behavior, and so on. They could be used to give additional
explanations for survey data or even to construct surveys. In short,

interviews are a valuable resource for researchers.??

Data Analysis

As a data analysis approach, the researcher used content analysis.
Content analysis is a method that is frequently used in qualitative research.
Content analysis is essentially the act of summarizing and reporting textual
data, the major content of the data, and the message.? According to
Moleong, as stated by Siyoto, qualitative data analysis starts with a review
of all available data from diverse sources, including interviews,
observations documented in field notes, personal papers, official
documents, photographic pictures, and so on. Following review, the
following steps are data reduction, unit compilation, classification, and data

storage. 2° Typically, content analysis begins with a question that the

2 _ouis Cohen, et al., Research Method in Education, ... , p. 506.
24 ouis Cohen, et al., Research Method in Education, ..., p. 643.
5 Sandu Siyoto and Ali Sodik. Dasar Metodologi Penelitian, ..., p. 100.
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researcher believes could best be answered by analyzing the material. While

analyzing data, the researcher conducted the following content analysis:

a. Selecting
The researcher reads the Bupena English textbook and then chooses
which activity in each unit of the textbook should be designated a
writing task.
The researcher began by reading the contents of the Bupena English
textbook for SMP/MTs Grade VIII. For each unit chapter in the book,
the researcher selected writing task from the Raimes category.

b. Analyzing
The researcher evaluated the writing tasks in the Bahasa Inggris
textbook after classifying them.
Following the collection of data from the textbook, the data was
analyzed. Before assessing the data, the researcher reviewed all of the
collected data. Data analysis for use as an instrument checklist.

c. Categorizing
Following the selection of the writing tasks, it was classified into
several parts of the writing exercise based on Raimes' theory that would
be utilized to examine the data. After identifying the writing task, the
researcher classified the data depending on the kind of Raimes writing
task. The information is then classified based on the number of chapters,
assignments, evaluations, and pages. This coding is done to ensure that
the reader knows what the researcher is discussing.

d. Results
This part disscuss the result of research data that have been found. This
step was to show the reader the outcome of the problem analysis
utilizing the qualitative data discoveries approach. The researcher
conclude findings of the study used Arikunto's quality categorization

schema. %

26 Suharsimi Arikunto, Prosedur Penelitian: Suatu Pendekatan Praktik., (Jakarta: Rieka
Pustaka, 2010), p. 319.
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writing task provided in the textbook
P = — _ x 100%
writing task based on Raimes

H. Organization of the Paper

To conduct a systematic study, the structure of the study must be classified.
This study's structure explained as follows:

Chapter | presents the introduction of the research which composed of the
background of the study, the scope of study, research questions, objectives and
significances of the study, conceptual definitions, previous studies,
methodology and organization of the paper.

Chapter Il presents the theory of writing tasks in Bupena based on Raimes
theory which consists of explanations, those are writing, writing task, and
textbook.

Chapter 111 contains the profile of Bupena including the identity and context
of Bupena English textbook, the structure and content of Bupena English
textbook.

Chapter IV presents the finding of the general description of Writing Task
in Bupena English textbook for SMP/MTs Grade V1II based on Raimes Theory
and the compatibility of Bupena English textbook for SMP/MTs Grade VIII
based on Raimes Theory.

Chapter V presents the conclusion, limitation of study, and suggestion of

the research. The researcher summarizes and offers suggestions on the findings.
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CHAPTER 11
LITERATURE REVIEW
A. Writing
1. Definition of Writing

Writing is one of the most significant abilities since it reflects our thoughts
and feelings in a concrete form and informs other people's perceptions of our
ideas. As a result, writing is still regarded as the most challenging talent when
compared to the other three. The cited from Suyanto, according to Broughton
et al., and Taylor that writing consists not just of producing ideas but also of
turning these ideas into accessible sentences. Learners must strengthen their
writing abilities since writing may convey knowledge to others at any time.?’
Writing, according to Nunan, is a blend of process and product. The act of
accumulating ideas and working with them until they are presented in a
polished and accessible manner to readers is referred to as the process.?
Meanwhile, Brown noted that "writing is, in truth, a transaction using letters
by which you liberate yourself from what you are now thinking, feeling, and
seeing."?® Meanwhile according to Barker in Annisa writing is one technically
difficult form of communication. Writing is understanding and good idea of
creativity.*

This means that through writing, one is able to communicate everything that
has been thought and generate new ideas, which are then poured into the form
of writing and become a message for the reader. It is possible to infer that
writing is the process of generating thoughts in the mind through writing that

may be comprehended by the reader.

27 Agus Suyanto, “Improving Students’ Ability in Writing Descriptive Text Using
Instagram and Process-Based Approach”, (SMPN 1 Bancar), p. 101.

28 David Nunan, Practical English Language Teaching: Young Learners, (New York:
McGraw-Hill, 2006), p. 98.

29 H. Douglas Brown, Teaching by Principle: An Interactive Approach to Language
Pedagogy 2nd Ed., (New York: Pearson Education, 2001), p. 337.

% Annisa Sabar Cahyati, “An Analysis on Writing Activities Used in Textbook Entitled
When English Rings A Bell for Seventh Grade Junior High School Based on 2013 Curiculum”,
Article: Universitas Muhammadiyah Semarang, 2018, p. 2.
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2. The Process of Writing
The writing process is a method of writing that results in a written product.
Students must complete the work, although the writing process is stressed more.
The writing process refers to the several steps that a writer must take in order to
write. Writing, according to Richards and Renandya is a process that includes
certain writing steps such as planning, drafting, rewriting, and editing.3!
a. Planning (Pre-writing)
Brainstorming, gathering information, thinking, planning, and
categorizing are all part of the pre-writing process. The goal of pre-
writing is to identify a topic and collect shared opinions on that issue in
an organized manner. Pre-writing also entails acquiring knowledge,
which may be accomplished by reading or creating conceptual visual
representations of ideas before they are written down.
b. Drafting
The writer started with the first draft. The design is based on the general
research and information obtained throughout the pre-writing process.
Authors weave their thoughts and supporting data into their work. The
draft stage is where you begin writing.
c. Revising
At this step, the authors check for faults or problems in their own
writing, such as grammatical errors, punctuation, coherence between
sentences or between words, use of conjunctions, usage of excellent
terms, etc.
d. Editing
Writers might go back over their work, modify it, and then continue
writing. As a result, unrestricted editing occurs after all postings are
completed. Students might be motivated to revise by receiving

comments from classmates, professors, and other readers.

31 Jack C. Richard and Willy A Renandya, Methodology in Language Teaching, ..., p. 315-
319.
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e. Revising
Writing could be evaluated based on specific qualities of writing
competence or on interpretations of the writing. When students are
correctly taught how to assess their own and each other's texts, they
might be encouraged to do so. They would be more accountable for
their own writing this way.

f. Post-writing
The post-writing stage seems to be the activity that follows the writing
stage by re-reading and editing (re-examination and improvement of a
piece of writing).

Meanwhile, Grenville stated that writing is a process that involves the
following steps:*2

a. Getting ideas (in no particular order)
Getting ideas isn’t usually a matter of having one giant brainstorm. More
often, it’s a matter of gradually accumulating a little idea here, another
little idea there.

b. Choosing (selecting the ideas you think will be most useful).
This step is about having a look at all the ideas we’ve got and assessing
them. This is where we start to discriminate between the ideas we
definitely cannot use, and ones that have some potential.

c. Outlining (putting these ideas into the best order — making a plan)
An outline is a working plan for a piece of writing. In order to make an
outline, you need to know basically what you’re going to say in your
piece in other words, what your theme is.

d. Drafting (doing a first draft from beginning to end, without going back)
One of the occupational diseases of writers is putting off the dreaded
moment of actually starting to write.

e. Revising (cutting, adding, or moving parts of this draft where necessary)

32 Kate Grenville, Writing From Start to Finish: A Six-Step Guide, (Australia: Allen &
Unwin, 2001), p. vii.
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Revising literally means ‘re-seeing’. It is about fixing the bigger,
structural problems and, if necessary, ‘re-seeing’ the whole shape of the
piece.

f. Editing (proofreading for grammar, spelling, and paragraphs).

Editing simply means making your writing as reader-friendly as possible
by ensuring that the phrases flow in a clear, easy-to-read manner. Used
conventions, including as utilizing proper language for the goals of the
article, appropriate punctuation and spelling, and appropriate
paragraphing.

The researcher derived from the sentences above that while the two theories
argued differently about the writing process, they both served the same purpose:
the writing process offers students with a series of structured learning
experiences to assist them comprehend the nature of writing at every phase. As
a result, the writing process is essential for producing better writing and
developing favorable attitudes about writing.

3. Purposes of Writing

There are several purposes of writing according to Geoffrey Leech, such

as:3

a. Writing has the benefit of relative permanence, allowing for recording in
a form that is independent of the recollections of individuals who retain
the records and capable of being studied and accessed by a wide range of
people.

b. It also enables communication across long distances (by mail,
newspapers, etc.) and in big numbers at the same time (by publications
of all kinds). Another advantage of written language is that it not only
lasts forever, but it also leaves a tangible record. One key implication is
that written language able be carefully prepared and changed in ways that

spoken language doesnt.

3 Geoffrey Leech, et al., English Grammar for Today Second Edition, (New York:
Palgrave Macmillan, 2003), p. 142- 143.
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c. Written language may be digested at the reader’s leisure, with portions
of it revisited and others omitted at whim. This feature of written
language promotes the growth of literature and intellectual
development in general.

d. The permanence of written language over historical time enables for the
development of literary art in the same way that paintings or sculptures
are created. It also improves intellectual development by overcoming
human memory constraints and allowing for greater storing of visually

accessible knowledge.

According to Greenville, writing has three objectives:**

a. Writing to entertain
Writing for entertainment is sometimes referred to as 'imaginative
writing' or ‘creative writing' (of course, all writing requires some
Imagination and creativity).

b. Writing to inform
These types of writing may also be ‘'entertaining," in the sense that they
are teach the reader something.

c. Writing to persuade
As a representation of this form of writing may incorporate your

viewpoint. It attempts to persuade the reader of something.

According to the representation above, writing has become increasingly
crucial in our daily lives. The goals of writing are not simply to increase

knowledge but also to produce literary works.

B. Writing task
1. Definition of Task
Writing tasks might encourage students to be more rigorous in completing
exercises and understanding the content. A pedagogical task, according to

Nunan, is a part of teaching and learning work in which learners comprehend,

3 Kate Grenville, Writing From Start to Finish: A Six-Step Guide, ..., p. 1-2.
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manipulate, produce, or interact in the target language while their attention is
focused on mobilizing their grammatical knowledge in order to express
meaning, with the aim of communicating messages rather than manipulating
form.®® Meanwhile, according to Skehan in Kustian, a task is an activity that
has the following criteria: meaning is primary, there is a goal that must be
worked toward, the activity is outcome-evaluated, and there is a real-world
link.%® In other words, tasks are the paths learners follow in the classroom to
solve difficulties, and their significance stems from the fact that learning to
write entails engaging in activities rather than studying discrete facts.” Students
may obtain a thorough comprehension of the content by following the directions
provided in the book related to the nature of the task. The most crucial thing is
that learners recognise the value of what they have been learned while working
on an assignment. According to VVan den Branden, a 'task’ is a meaning focused
action in which language is utilised as a tool to serve a communicative aim. As
a result, writing movie reviews and letters of apologies to friends is regarded as
a 'task.”® Based on the explanation, writing tasks are part of the process of
learning to write which the students develop ideas and create something.
Writing tasks assist students in overcoming obstacles in expressing themselves
through written output.
2. Component of Task

Nunan, following it, defines tasks in terms of six criteria that are relevant to
their usage in the classroom. Nunan describes a framework that combines

% David Nunan, Task-Based Language Teaching, (Cambridge: Cambridge University

Press, 2004), p. 4.

% Suhada Arie Kustian, “An Analysis of Writing Task in English Textbook Entitled Bright

an English for Grade IX of Junior High School Published by Erlangga”, Thesis: UIN Raden Intan
Lampung, 2021, p. 19.

37 Ken Hyland, Second Language Writing, (New York: Cambridge University Press, 2003),

p. 112.

38 Eon-sung Na and Hye-won Lee, “The Analysis of Writing Tasks in High School English

Textbooks: A Process-Genre Based Approach”, English Teaching, Vol. 74 (4), (The Korea
Association of Teachers of English, 2019), p. 112.
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simplicity with the ability to assess the bulk of learning tasks as having only
three components: objective, input, and activity.®

a. Goals
Goals are the vague general intentions behind any given learning task.
They provide a point of contact between the task and the broader
curriculum. Goals may relate to a range of general outcomes
(communicative, affective, or cognitive) or may directly describe
teacher or learner behavior.

b. Input
Input refers to the data that form the point of departure for the task. In
fact, input for communicative tasks able be derived from a wide range
of sources, for example: letters (formal/informal), newspaper, pictures
stories, shopping list, etc.

c. Activities
Activities specify what learners will actually do with the input which
forms the point of departure for the learning task.

d. Teacher role
Task has a certain instruction as the guide for teachers in monitoring of
students activity.

e. Learner role
Task has a guided for students in arrange what the students have to do
and what their role in doing activity.

f. Settings
Tasks have a guided in the teaching learning setting, whether it is done

either in group or in personal.

3. Type of Writing Task
As represented in Raimes’s taxonomy, the components of writing are

likened to the spokes of a wheel, each representing the tasks. That writers face

39 David Nunan, Designing Tasks for the Communicative, (Cambridge: Cambridge
University Press, 1989), p. 47-70.
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as they produce a piece of writing. Raimes defined writing as the “clear, fluent,
and effective communication of ideas”. To develop the criteria of writing task
as suggested by Raimes, the students need the following components of writing:
“syntax (e.g., sentence structure, sentence boundaries, and stylistic choices);
grammar (e.g., rules for verbs, agreement, articles, and pronouns); mechanics
(e.g., handwriting, spelling and punctuation); word choice (e.g., vocabulary,
idiom, and tone); organization (e.g., paragraphs, topic and support, cohesion
and unity); content (e.g., relevance, clarity, originality, logic); the writer’s
process (e.g., getting ideas, getting started, writing drafts, and revising);
audience, and purpose of the reason for writing”.*

The writing task is divided into three sections, like as:**

a. Controlled writing is also known as guide writing. Stabling grammatical
patterns, sentence structure, punctuation, and word choice are all
emphasized. Grammar, mechanics, and word choice are some of the
components of the controlled writing activity.

The classification of writing task in controlled writing are as follows:

1) The addition is the process of adding the word, noun phrase, the verb
to make a complete sentence.

2) Question answer is the student given some of the questions and the
students must answer the question to develop became good
sentences.

3) Dictation was listened to from the audio or the speaker in the passage
and filled in the blanks.

4) Cloze test is an exercise consisting of a part of the text with certain
words removed.

5) Summary writing is writing the main ideas based on the story.

6) Conversion is a process of replacing text written or changed

appropriates the command.

40 Ann Raimes, Techniques in Teaching Writing, (New York: Oxford University Press,
19830), p. 5-6.
Ann Raimes, Techniques in Teaching Writing, ..., p. 30-33.
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7) A scrambled paragraph is a paragraph that is not in logical order or
a paragraph that has sentences that are not in logical order.

8) Sentence ordering is an activity arranging the sentences in a logical
order which enhances or improves the coherency and accuracy in the
text.

9) Sentence combining is an instructional that combines the sentences
by using a conjunction.

10) Fill in the blanks is a type of question or phrase with one or more

words replaced with a blank line and to add the missing word.

b. A translation is the conversion of something written or spoken in one
language into words from another. A writing task's translation may be
divided into several components, including grammar, mechanics, and
word choice. The following are the two classifications of translation in
writing activities in the textbook:

1) A direct translation of whole sentences is to translate all sentences
in paragraphs correctly and accordingly.
2) Fill in the blanks with translation are complete the sentence from

missing word and replace a blank line with translation.

c. Freewriting may be divided into several components, including
grammar, mechanics, and word choice. There are two types of free
writing in textbook writing exercises, which are as follows.:

1) Free composition is the students capture many ideas and write
everything that comes in their mind
2) Writing based on the topic requires students to write the text with
the topic appropriate to make the good text.
C. Textbook
1. Definition of Textbook

A textbook is a learning resource for English as a subject taught in schools

that are designed for specific groups of students in a defined environment, such

as a certain educational context within a given country. A textbook is commonly
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thought of as a teaching aid. It is only one of many viable learning resources
since it helps teachers and students achieve the goal of learning. It is used if it
outperforms all other available teaching materials.*? The textbook becomes an
essential instrument in advocating for the entire learning process. All of the
tasks that will be covered with the student are included in the textbook.*?
Cunningsworth has cited textbooks as a source for presenting themes, textbooks
for all learners, and textbooks for completing assignments. 4 Textbooks,
according to the National Education Standards Agency (BSNP), as written
items that impart information to the author. According to the author, the book's
material might be derived from study, analysis, actualization of experience,
autobiography, or imaginative fiction. According to BSNP (2006), the content
of the material book is derived through written curricular analysis. The most
significant teaching and learning resource is the textbook. A well organized and
up to date book is critical for improving accomplishment quality.*

According to Sheldon in Tambunan, textbooks were published resources
aimed to help language learners enhance their linguistic and communication
abilities. Books have been the most significant resources in ESL learning in
particular settings because they help students think critically. An English
teacher cannot teach students without textbooks in the teaching and learning
activities because textbooks support teachers in offering instructions while the
learning process is in progress.*®

According to the above mentioned definition of the textbook, the researcher

believes that a textbook consists of information that would be taught to students

42 M. Syukron, “An Analysis on English Textbook Entitled Bahasa Inggris When English

Rings A Bell for The Eighth Grade Students of Junior High School”, Thesis: UIN Sulthan Thaha
Saifuddin Jambi, 2020, p. 7.

43 Nurayu Prelia Putri, “An Analysis of Writing Tasks in Bahasa Inggris Think Globally Act

Locally Textbook for Ninth Grade Students of Junior High School”, Thesis: UIN Raden Intan
Lampung, 2019, p. 27.

4 Alan Cunningsworth, Choosing Your Coursebook, ..., p. 7.
4> Badan Standar Nasional Pendidikan, “Standar Isi Untuk Acuan Pendidikan Dasar dan

Menengah”, (Jakarta: BNSP, 2006).

4 Monica Tambunan, “Content Analysis of English Textbook Interactive English Used in

First Grade Juniorhigh School in 2013 Curriculum”, ETAL of Journal, Vol. 1 (1), (HKBP
Nommensen University, 2021), p. 20.
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by the teacher and is based on the students' needs. It also aids in the achievement
of goals and objectives in the teaching and learning process.

2. Kind of Textbook
However, there are two kinds of course books, according to Grant. Course
books are classified into two types: traditional course books and communicative
course books. They may be summed up as follows:*’
a. Traditional Course Book
Although it is used traditional here, traditional course book are still
published today. So, the label is used to describe a type of course book,
rather than the date it is published. The traditional course book tries to
get students to learn the language as a system. Once they have learned
the system, it is hoped that they are then equipped to use the language
for their own purposes in any way they think fit.

Traditional course book have all most of these characteristics:

1) They tend to emphasis the forms, or patterns of language (the
grammar) more than communicative functions of language the
jobs we do using it, for example, asking for information, making
requests, apologizing, asking the way, etc.

2) They tend to focus on reading and writing activities, rather than
listening and speaking activities.

3) They often make use of great deal of first language.

4) They emphasis the importance of accuracy.

5) They tend to focus rather narrowly a syllabus and examinations.

6) They are often attractive to some teachers, because they seem
easy to use, and are highly examination oriented.

Generally, the teacher able to use traditional textbooks without too much
difficulty. The main problem with traditional textbooks are: students work

through them, sometimes for years, and often conscientiously. Despite this, at

47 Neville Grant, Making the Most of Your Textbook, (New York: Longman, 1989), p. 12-
14.
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the end of their studies they are still incapable of using the language. They may
know" its grammar (the system) but they cannot communicate in it. Moreover,
teachers are required for one reason or another to use traditional textbooks. In
this case, the teacher has a challenge: both to satisfy the syllabus, and to ensure
that students using the textbook learn not just the forms of the language, but

how to use them to communicate.

b. Communicative Course Book
Communicative course books try to solve this problem by creating
opportunities for the students to use the language in the classroom, as
a sort of “halfway house” before using it in real life. Communicative
course book vary quite a lot, but very broadly they have the following
characteristics:

1) They emphasize the communicative functions of language the
jobs people using the language not only the forms.

2) They try to reflect the students’ needs and interests.

3) They emphasize skills in using the language, not just the forms
of the language, and they are therefore activity-based.

4) They usually have a good balance among the four language
skills, but many emphasize listening and speaking more than
traditional course book does.

5) They tend to be very specific in their definition of aims.

6) Both content and method reflect the authentic language of
everyday life.

7) They encourage work in groups and pairs, and therefore make
heavier on teachers organizational abilities.

8) They emphasize fluency, not just accuracy.

A communicative activity means any classroom exercise that helps the
students to use the language they have learned in the classroom in real life. The
theory is simple: by doing things like these in the classroom, students would be

more likely to be able to do them in real life.
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3. Advantages and Disadvantages of Textbook
Using a textbook may provide us with several advantages. According to
Graves in Eldasari, the advantages of using a textbook are as follows:*®
a. It offers a syllabus for the course since the writers of the syllabus have
decided what will be learned and in what sequence.
b. It offers students security since they have a road map of the course
c. ltincludes a collection of images, exercises, readings, and so on, saving
the instructor time in searching for or generating such resources.
d. It gives teachers a foundation for measuring students' learning.
e. It may include supplementary resources (such as a teacher's handbook,
a CD, worksheets, and a video).
f. If all teachers utilize the same textbook, it ensures uniformity within a

curriculum throughout a specific level.

Crawford cited in Richards and Renandya pointed out several advantages of

using textbook during learning process in classroom, as follows:*°

a. They provide structure and syllabus. Without textbooks, a programme
may lack a central core, and students may not get a properly designed
and constructed curriculum.

b. They contribute in the standardisation of teachings. The usage of
textbooks in a programme helps ensure that students in different classes
acquire identical information and are thus tested in the same method.

c. They ensure that the quality. When a well developed textbook is
utilised, students are exposed to content that has been tried and tested,
as based on sound learning concepts, and is well paced.

d. They provided varieties of the learning processes. The usage of
textbooks in a programme helps make sure that the students in different
classes acquire identical information and are thus tested in the same

method.

48 Devitya lka Eldasari, “Genre Analysis on Reading Passages of English Textbook Talk
Active, Thesis: UIN Raden Intan Lampung. 2019. p. 30.
49 Jack C. Richards, “Curriculum Development in Language Teaching”, ..., p. 254.
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e. They were efficient. They save teachers time, allowing them to focus
on teaching rather than material creation.

f.  They could provide an effective language models and input. Textbooks
also help teachers whose first language is not English and who may be
unable to provide proper linguistic input on their own.

g. They could train all teachers. If the teacher has little teaching
experience, the textbook and teacher instructions could also be used for
basic teacher training.

h. They were visually appealed. Commercial textbooks often have
excellent design and production qualities, making them appealing to

both students and teachers.

Based on the above descriptions, able to conclude that a textbook has

become a vital instrument to aid in the learning process.

However, there are several disadvantages to using textbooks, which are as
follows:*°

a. They may contain non-authentic language.
Textbook sometimes present inauthentic language because texts,
dialogues, and other aspects of content to be specially written to
incorporate teaching points and are often not representative of real
language use.

b. They may distort content.
Textbook often present an idealized view of the world or fail to represent
real issues. In order to make textbook acceptable in many different
context, controversial topics are avoided and instead an idealized white
middle class view of the world is portrayed as the norm.

c. They may not reflect student’s needs.
Because textbook are often written for global markets, they may not
reflect the interest and needs of students and may require adaptation.

d. They able to deskill teachers.

% Jack C. Richards, “Curriculum Development in Language Teaching”, ..., p. 255-256.
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If teachers use textbook as primary source, leaving the textbook and
teacher’s manual to make the major instructional decisions for them, the
teacher’s role would be reduced because the primary function is to
present materials prepared by others.

They are expensive.

Commercial textbook represent a financial burden for students in many

part of the world.

Based on the explanation above, the researcher concludes that there is no

such thing as a flawless textbook. They each have their own set of strengths and

weaknesses. Before selecting a textbook as their guide in the teaching learning

process, teachers must first analyze and decide on the textbook. In general, the

role of a course book is to assist the teacher in teaching the topics and to make

it simpler for students to grasp the materials provided.

4. Criteria of Textbook

There is some criteria a good textbook based on Jeremy Harmer, there

are:®

a.

How expensive is the textbook? May the students afford it? Would they
have to buy an accompanying work book? May they afford both? What
about the teacher able to pay for the teachers book and tapes ?

If the course available? Are all is components (students book, teachers
book, workbook etc.) in the shops now? What about the next level (for
the next term/semester)? Has it been published. is it available? What
about tapes, videos and etc ?

Is the book attractive? Does the teacher feel comfortable with it? Do the
student like it? How user friendly is the design? Does it yet in the way of
what the book is trying to do or does it enhance it?

51 Jeremy Harmer, The Practice of English Language Teaching 4th Edition, (Longman),

p. 181-182.
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d. What kind of teaching and learning does the book promote? May teachers
and students build appropriate ESA sequences from it? Is there a good
balance between study and activation?

e. Does the book cover the four skills reading, writing, speaking, listening
adequately? Is there a decent balance between the skill? Are there
opportunities for both study and activation in the skill work? Is the
language of the reading and listening text appropriate? Are the speaking
and writing tasks likely to engage the students interest?

f. Is the syllabus of the book appropriate for your students? Does is cover
the language points you would expect? Are they in the right order? Do
the reading and listening texts increase difficulty as the book progresses?

g. Does the book contain a variety of topics? Are they likely to engaged the
students interest? Does the teacher respond to them well? Are they
culturally appropriate for the students? Are they too adult or too childish?

h. Is there a good teachers guide? Is it easy to use? Does it have all the
answers the teacher might need? Does it offer alternatives to lesson
procedures? Does it contain a statement of intention which the teacher
and students feel happy with?

Furthermore, there are four guidelines the textbook criteria according to

Cunningsworth for more precise textbook criteria and as valuable guides: >2

a. Textbooks should be appropriate for the learner's needs. They should
relate to the language learning program's goals and objectives. The goal
and objectives might represent the needs of the learners in terms of both
language content and communicatuve ability.

b. The textbook should represent the uses (present or future) of the
language that learners will make of it. Choose textbooks that would
teach students learn to utilize language effectively for their own
objectives.

52 Alan Cunningsworth, Choosing Your Coursebook, ..., 1995, p. 15-17.
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C.

Textbooks should consider students' needs as learners and support their
learning process, rather than dogmatically enforcing a hard "method”.

Textbooks should have a clear function in helping with learning. They,
like teachers, function as a link between the target language and the

student.

According to Amrina, there are several requirements for a good textbook

based on Greene and Petty in Tarigan, which have made the approach to arrange

the textbook has specific traits, as follows:>

a.

The textbook should be relevant and interesting to the students as a
result, they would be interested in utilizing textbooks.

The textbook should be capable of motivating students.

The textbook's material should be informative.

The textbook should take linguistics to consideration. Otherwise the
materials of the textbook are appropriate for the learner's ability, the
materials of the textbook must be connected to the other study of
science.

The textbook should encourage learners' own involvement.

The material of the textbook should be clear in writing so that the
learners really aren't confused when using the textbook.

Because that would be the learner's point of view, the textbook should
have a clear point of view.

The textbook should be able to provide balance and emphasize the
importance of the learners.

The textbook should be sufficient to facilitate individual variations.

Based on the explanation above, in addition to an attractive design,

textbooks must also pay attention to their contents according to curriculum

standards. Textbooks are also used as learning resources that able to reached

by all classes.

8 Amrina, “An Analysis of Bahasa Inggris Textbook Used in The Second Grade Of Senior
High School”, Thesis: UIN Ar Raniry Aceh, 2018, p. 11.
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CHAPTER 11
PROFILE OF THE BOOK

A. The Identity and Context of Bupena

Picture 3.1
Book cover
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This research aims at a Bupena English textbook for SMP/MTs Class VIII.
This is a student book released by Erlangga publishing in the year of 2018 as a
reference for students learning English at school in order to apply the 2013
curriculum. Bupena has 213 pages and divided into 13 chapters. The detail

information of Bupena:

Author : Nur Zaida

Editors : E. Tiyas Utami, Dwi Wahyu P.
Cover Designer : Didit Jakso Trenggono

Year of publication : 2018

Place of publication : Jakarta

As in picture 3.1 the book's cover was white and purple. The author's name,
Nur Zaida, appears on the front of the book, as has been the title, "Buku
Penilaian Bupena English for SMP/MTs Grade VIII," which is in bold and
practically fills the centre of the book. Bupena was developed in response to the
new 2013 curriculum, and it includes supplemental digital content that able to
accessed separately via the Erlangga website. On the back cover of the book,

there is an inscription with the title of the book in a smaller font than on the
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front cover. There is also a top brand adolescents award emblem, indicating that
the book is a best book candidate.

This book is supplied to schools as the primary book or as a companion
book to government books. Bupena's book includes additional practice
questions based on curricular objectives, with student-centered learning in
which students are encouraged to explore their own learning materials. English
learning process was limited and moved to the Bupena as an assignment book
for students to undertake during the online learning session at SMP Negeri 1
Wangon. Bupena comes with digital learning resources, which may be accessed
by scanning a QR code with a smartphone. Students may undertake the CBT
tryout exercises by going to the Erlangga website and downloading the
software. This book also includes an evaluation at the conclusion of each

session for students to study on their own.

B. The Structure and Content of Bupena
Nur Zaida's Bupena English for SMP/MTs Grade VIII features 213 pages

and 13 chapters that give basic competencies, objectives, brief content, tasks, as
well as a scoring rubric for grading as well as evaluating each chapter, end of
term, and references. There are cover pages, copyright pages, introductory pages,
a table of contents page, and an author's identification page in addition to the 13
chapters. This Bupena book is not too thick, with a thickness of 1 cm, a length
of 26 cm, and a width of 21 cm. Bupena is also assigned the ISBN 978-602-434-
782-6. Here below the content of Bupena:

Table 3.1
Content of Each Chapter

Chapter Title Content each chapter

Basic competence 3.1 and 4.1
Objectives

Assignment

Scoring rubric

Evaluation

Basic competence 3.2 and 4.2
Objectives

Assignment

Evaluation

1 Wow! It’s Great!

2 Can You Play the Guitar?
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Sweet Sweepers Should
Have Higher Salaries

Basic competence 3.3 and 4.3
Obijectives

Assignment

Evaluation

May | Borrow Your Book?

Basic competence 3.4 and 4.4
Objectives

Assignment

Scoring rubric

Evaluation

Congratulations

Basic competence 3.5 and 4.5
Obijectives

Assignment

Scoring rubric

Evaluation

Collect a Lot of Books

Basic competence 3.6 and 4.6
Objectives

Assignment

Evaluation

| Do My Homework
Everyday

Basic competence 3.7 and 4.7
Obijectives

Assignment

Scoring rubric

Evaluation

End of Term 1

What Are You Doing?

Basic competence 3.8 and 4.8
Obijectives

Assignment

Evaluation

Alex Is Younger Than
Donny

Basic competence 3.9 and 4.9
Obijectives

Assignment

Scoring rubric

Evaluation

10

What Did You Do
Yesterday?

Basic competence 3.10 and 4.10
Objectives

Assignment

Evaluation

11

Telling About Past Events

Basic competence 3.11 and 4.11
Objectives

Assignment

Scoring rubric

Evaluation
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12

Attention, Please

Basic competence 3.12 and 4.12
Obijectives

Assignment

Scoring rubric

Evaluation

13

This Is My Favourite Song

Basic competence 3.13 and 4.13
Objectives

Assignment

Evaluation

End of Term 2

Based on above table, here the description of Bupena content:

a. QR Code

cover, copyright, prologue, how to use the book, and a list of content. Page ii
features a QR code to access the digital material of Bupena by scanning the
QR code, which contains CBT tryouts as a learning resource and as an
exercise in performing test questions, which separates it from other

publications. A brief explanation from the prologue page that there is an

Picture 3.2
QR Code
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Bupena's first page is similar to that of other textbooks with a Roman page




evaluation criteria in this book that may be used to test each student's
knowledge and skills.

b. How To Use The Book

Picture 3.3
How To Use The Book
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The page shows how to use the book, which is mapped in a box that
connects to each other like a mind map. Each box offers a brief explanation
of five topics from the book, as well as a check for understanding (knowledge)
aims to assess students' abilities before entering a learning chapter, and show
it off (skills) in the form of questions that emphasize speaking and writing
skills, accompanied by scoring rubrics, evaluation at the end of each chapter
to review the chapters that have been studied, end of the term containing
practice questions as a whole every 1 semester, and QR code. An introduction,
how to use the book, a list of contents, chapters 1-7, end of term 1, chapters
8-13, end of term 2, a reference list, and picture acknowledgement are all
included in the list of contents.
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c. Introduction Chapter

At the beginning of each chapter's introduction, there is a basic
competency that is separated into two objectives. The initial goal is to evaluate
students’ understanding with simple questions as a warm-up before diving into
the main learning topic. The second aim delves further by testing students'
abilities with practice problems one level above the first. The second objective
explores further by testing students' abilities with practice problems one level
above the first. The second objective includes a scoring rubric to test students'
understanding of linked learning subjects.

The curriculum for 2013 is referenced in each chapter of the content.
Chapter 1 is one of the 13 chapters and is entitled "Wow! It's Great!" To begin
a material, there is an opening image/background connected to the material in
it on the front cover.

Picture 3.4
Introduction Chapter

Chapter |

There are also two fundamental competences (KI/KD) listed on that page:
3.1 Applying a social function, text structure, and language features of oral
and written interpersonal interactions that involve asking for attention,
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checking to understand, showing appreciation, asking for and giving opinions
as well as responding to them. 4.1 Developing texts in the form of brief oral
and written interpersonal interactions that involve asking for attention,
checking to understand, showing appreciation, asking for and giving opinions
as well as responding to them and that takes a social function, text structure,
and language features into account. The following page describes each
KI/KD.

Picture 3.5
Basic Competence 3.1
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Page 2 provides some background information on the upcoming chapter,
which is about appreciating, asking for, and offering views. There is
fundamental competency 3.1 in the form of “check your understanding
(knowledge)" in this part, which means students are tested with practice
problems as a warm-up to determine the amount of students' basic knowledge
regarding the content to be covered. There are 4 objectives of “check your
understanding (knowledge)" such: 3.1.1. Arranging jumbled letters to form
words; 3.1.2. Deciding a word that does not belong to a group; 3.1.3. Putting
expressions in the appropriate table; 3.1.4. Arranging sentences into a good
dialogue. It is applied to the practice questions below based on each of the

objectives listed above:
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d. Assignment

Picture 3.6
Assignment 1-2

The activities in "assignment 1" are organized in accordance with
objective 3.1.1, which requires students to arrange letters to produce the right
words. Meanwhile, for ‘assignment 2,' students are requested to mark out any
words that do not belong to one of the groups.

There are practice questions to test students' abilities, which are similar to
above objective often known as "show it off (skills),” are oriented at
communication and involve the learner producing spoken or written texts.
Students are directed in this area to improve their ability to understand
speaking and writing abilities. A scoring rubric is also supplied to help
teachers evaluate students' performance. There are 2 objectives 4.1, namely:
4.1.1. Role-playing a dialogue that includes asking for attention and checking
for understanding; 4.1.2. Responding to a letter or an e-mail. Below are

examples of questions from object 4.1 in deepening skills.
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e. Assignment 1 and Scoring rubric
Picture 3.7
Assignment 1 and Scoring rubric
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Assignment above relates to objective 4.1.1, which requires students to
work in groups to create dialogues based on prepared scenarios. The first
example is student breading as student an attempts to converse with student
B. Situation two is a little different in that student A attempts to approach
student B for information. The steps in the box are offered to each scenario as
a guideline for the learner to work on the discourse. As a result of the dialogue,
students are invited to perform a role, which the teacher will grade using the
given scoring rubric.

Picture 3.8
Assignment 2 and Scoring rubric
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This assignment about messaging. Students are instructed to act as the
recipient and respond to messages by select one of the messages offered in
the box. Based on the selected messages, students write what answer they will
communicate. The teacher will grade the exercise of writing a response to a

message using the scoring rubric: writing.

f. Evaluation

Picture 3.9
Evaluation

At the end of each chapter in Bupena, there is an evaluation consisting of
many multiple-choice questions and entries or essays to assess the students'
understanding of the topics covered. In addition to the above-mentioned
paper examination, there are CBT or computer-based test questions that may
be viewed and downloaded from the Erlangga website.
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g. Endof Term

Picture 3.10
End of Term
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At the end of learning, there are two end terms for each semester. The
conclusion of term 1 is dedicated reviewing all of the content covered in
chapters 1-7 in the form of a test and the end of term 2 (chapters 8-13)
preparing students for the end-of-term exam. While the conclusion of term 2
is an overall practice question formed from the content in chapters 1-chapters
13 to test students' skills based on the outcomes of studying the subjects that
have been taught using a grading methodology. This book's last page includes
a brief reference list, picture acknowledgments, and the name of the book's

authoring team.
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CHAPTER IV
FINDING AND DISCUSSION

Researcher provided the analysis of data and results from the research questions
indicated in the first chapter in this study., there are “What are the types of writing
task in Bupena English textbook for the eighth grade based on raimes theory?”” and
“Whether the Bupena English textbook consider a good book?”. This part shows
the finding about the writing tasks that are appropriate with the criteria of writing
task as on Raimes from chapter 1 until 13. There are 102 assignments and 13
evaluations in the Bupena textbook being analyze. There is only 67 writing tasks

that meet the kind of writing task as suggested by Raimes.

A. The Writing Task in Bupena English Textbook for the Eighth Grade Based
on Raimes Theory
The researcher would explain the writing task that are appropriate with the
criteria of writing task as on Raimes into table. The first table is general kind
of writing tasks in Bupena English textbook based on Raimes theory. The
second is writing tasks based on three types of task by Raimes. Based on the
analysis of Bupena English textbook for the eighth grade it is found there are
67 kinds of writing task based on Raimes theory which consist of 48 controlled
writing, O translation, 19 free writing. The details about the Bupena English
textbook in the table below.

Table 4.1
Analysis of Writing Task Provided in Bupena
L o =)
The Type of Writing Task on c @
No P _ : Writing Task in Bupena | 3 2
Raimes € o
< o

Not
Provided

C.2/A.2/P.20, C.3/A.3/P .34,
C.3/A.6/P.36, C.3/A.1/P.37,
4 Addition C6IA3/P.74,C.6/A4IPT5, | 9 | ¥
C.6/A.5/P.75, C.7/A.2/P.87-
89, C.9/A.5/P.125-126
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Writing

Controlled

C.5/E.5/P.70, C.8/A.3/P.115-
116, C.10/A.4/P.139-140,
C.10/A.5/P.140,

C.9/A.1/P.121-123,
C.9/A.4/P.124,
C.10/A.3/P.138,
C.10/A.3/P.145-46,
C.11/A.3/P.154,

. Question ANSWer |~ 4/a o/p 144-145 !
C.11/E.11/P.170,
C.13/A.1/P.198
Dictation B -
T Cloze fest C.10/A.7/P.142 1
C.2/A.2/P.26. C.3/A.2/P.38,
o N C.10/A.4/P.146-147, 4
C.10/E.10/P.150
. Scrambled C.11/A.2/P.153 .
Paragraph
C.2/A.4IP.22. C.5/A5/P.36,
. Sentence Ordering | ~ &/n 5pgg C11/ALP.153 |
Sentence Combining | -2/E-2/P.30 1
C.2/A.3/P.20, C.3/A.2/P.34,
C5/A.1/P.57, C.5/A.2/P.58,
C.5/A.2/P.63, C.6/A.0/P.T8,
C.7/A4/P.91, C.7/A5/P.92,
C.7/A.4/P.96, C.7/E.7/P.100,
Fillin The Blanks | C.8/A.1/P.109. 20
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C.11/A.5/P.177-179,
C.11/A.7/P.180,
C.13/A.3/P.197,
C.13/E.13/P.202

48

Translation

a. Direct Translation of

Whole Sentences

b. Fill in The Blanks

with Translation

Free Writing

a. Free Composition

C.2/A.1/P.23-25,
C.3/A.3/P.39, C.3/A.4/P.39,
C.6/A.3/P.80, C.6/E.6/P.84,
C.7/A.3/P.95-96,
C.8/A.1/P.113-114,
C.8/A.2/P.114,
C.8/E.8/P.118, C.9/A.3/P.130

10

b. Writing Based on
The Topic

C.1/A.1/P.10, C.5/A.3/P.65,
C.6/A.4/P.81, C.7/A.1/P.93,
C.7/A.2/P.94,
C.11/A.3/P.165,
C.12/A.4/P.177,
C.12/A.2/P.186,
C.12/A.3/P.186

19

Total

67

11
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Each kind of task has some types. The first one, there are 10 tasks from
controlled writing provided in the textbook. 9 tasks from addition, 7 tasks
question answer. Each of cloze test, summary writing, scrambled paragraph
and sentence combining only has 1 task. Conversion and sentence ordering has
4 tasks. None for dictation also the most dominant are 20 tasks from fill in the
blank without translation. From translation no one writing tasks found. The
last, free writing there are 2 types such 10 tasks from free composition and
write based on the topis has 9 tasks.

The result of this research above can be concluded that from the 67 kind on
writing task as on Raimes theory, 3 kinds of writing task provided in this
textbook has 1 task and the most dominant tasks found in controlled writing
with fill in the blank without translation has 20 tasks. The table below contains
information on the sort of writing task for each category in the Bupena English

textbook.

1. Controlled Writing
Guide writing is another name for controlled writing. Using proper grammar
in this writing includes sentence structure, punctuation, and word choice, all
of which are highlighted. The table below contains information on the many
kinds of writing tasks found in Bupena's English textbook. There are ten
tasks, however only one is not in the book.

Table 4.2
Controlled Writing Task

No

Controlled Writing Writing Task in Bupena

Amount

C.2/A.21P.20, C.3/A.3/P.34. C.3/A.6/P.36.
C.3/A.1/P.37, C.6/A.3/P.74, C.6/A.4/P.T5, ;
a. Addition C.6/A5/P.75, C.7IA.2/P.87-89.

C.9/A.5/P.125-126
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C.5/E.5/P.70, C.8/A.3/P.115-116,
C.10/A.4/P.139-140, C.10/A.5/P.140,

. Question ANSWer | ~ /A 2/p.144-145. C.11/E.11/P.170, !
C.13/A.1/P.198
Dictation - -
Summary Writing | C-11/A 4/P.155-156 1
C.2/A.2/P.26. C.3/A.2/P.38. C.10/A.4/P.146-
Conversion 147, C.10/E.10/P.150 4

. Scramiy C.11/A.2/P.153 1

Paragraph
C.2/A4/P.22, C.5/A5/P.36, C.6/A.2/P.80,

. Sentence Ordering C11/A 1/P.153 4
Sentence C.2/E.2/P.30 L
Combining

C.2/A.3/P.20 C.3/A.2/P.34. C5/A.1/P.57,
C.5/A.2/P.58. C.5/A.2/P.63. C.6/A.9/P.78,
C.7IA.4IP.91, C.7/A5/P.92, C.7/A.4/P.96,
C.7/E.7/P.100, C.8/A.1/P.109, C.9/A.1/P.121-
Fillin The Blanks | 155 < 9/a 4/P.124. C.10/A.3/P.138, 20

C.10/A.3/P.145-46, C.11/A.3/P.154,
C.11/A5/P.177-179, C.11/A.7/P.180,
C.13/A.3/P.197, C.13/E.13/P.202

Total 48
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The description of controlled writing provided in the textbook are as
follow:
a. Addition
The first type of controlled writing task involves the process of
combining a word, noun phrase, and verb to form a complete sentence.
Here is another example of addition.

Picture 4.1
Task of C.2/A.2/P.20

o the vesSs
Camgrete &c-mumcmurutu‘d“o’

open wask
e drive e

in the box.

’ “ate wm
et woarczand come
Fxaerpiva:
Andl You L upe vy moloreyde
Nowa! TRANK yOu wery sl Dot | G Lokie » motoriycie
T O saeey bt | (004 Comes your parly on Ssturday becsuse m o maay
weviang

T AMo i anly e but be Gon Comrl very well Mik favourite Bocks are
Aoves

3 e Can Agverahtae Lingueges $n

mdanesh Q. and Japanese

=T g BedY 15 an that tree

From the writing task above, C.2/A.2/P.20 the students are asked to
complete the sentences using “can or can’t” and choose the suitable
verbs in the box.

Picture 4.2
Task of C.3/A.3/P.34

Complmta the IIIwing bentenies with st end are of thess verks
- i - ity T f;i'
-

Lanrmpie
W st B0 111 atho ol B Menorrim W pey PG W Naew Mhagg-hesia
19 LR A s T T, - 4
2 T canvg soochall matih w WY mpurian) for s We

3 Worchmid W & WY 1AOTR N 10Ut e v, =
R R T JU— = ~
R, — I.M.l&n.b LIRS

Also in C.3/A.3/P.34 the students are asked to complete the sentences
by adding the word “must” and choose one of these verbs in the box. By

doing writing task, the students are able to understand the use of modal
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in the sentences and choose the correct word choice which is suitable in

the sentences.

Picture 4.3
Task of C.3/A.6/P.36

Complete the sentences by adding 1 must’ o 1 had to’
frampls

L0 10 0o 1o the Hbeary yeiterday 10 Bormosy sarse books
LR (2 17 L AN— T

D0t up early bomairow. | have & ot of things to do.

3. Tweat to Tegal by bud st month. The bus was full and stand off the ¥

4 1doa’t wuslly 9o to ichool on Saturdays but fast Surday Q0.

S T'was nearly late for my appolntment yesteday, run to get theee on
S e o

Seoriay Schame

Correct Anawarns (Asignment 1.6) « 20

y = Tots %ore

C.3/A.6/P.36, such as the example questions above, requires students to
complete by adding “I must or I had to”. The examples of writing tasks
provided here are intended to help students comprehend the use and
function of modals in sentences.
b. Question Answer

Question answers are questions being asked to students, and students
must respond in order to build good sentences based on the content. In
this below are some example from question answer.

Picture 4.4
Task of C.10/A.2/P.144-145

e

Look at Lucy's lint of things to do yesterday. Answar the quastinne,

1 Bid she visit Martin's father 81 the hasplta)?
No, ahe didn't,

2. What did she borrow from the Hbrary?

A Bl she clwan her raam?
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& Dld she write & (smpouten?

% Mow many actadies on te fit g Laxy wogleta

10. Whiat wqort thould the wrats the compantion on?

In writing task C.10/A.2/P.144-145, students are required to answer
questions based on a list of Lucy's activities from the day before. In
contrast to the previous two categories of questions, which must answer
questions based on brief messages and must construct a phrase with the

answer in it.

Dictation
Dictation was listen from the audio or the speaker in the passage
and the students complete the sentences or filled in the blanks based on
their heard on audio. In textbook hasn’t found this type.
Cloze Test
A cloze test is an activity in which particular words are deleted from
a passage of text. The writing activity taught students improve their

ability to complete conversations. There is just one cloze test task

available.
Picture 4.5
Task of C.10/A.7/P.142
R @
Wilte dial hanwd o
yu’c.:.. dialopues huswd on \he ehies given, Number vne MU twa have besn done fof
1. A Whwrayowlast night? A Where e,
R e you ’
no We/lat home 1, Wt ibers as tm.,,.,‘"( night
A The party/funt AL War
! 1he party 1
0o Yewiguite fun R WL:”-III"‘:"
3 A Whera/your mathei/layg v
Wk
n Shinfan hollday,
A A The HimAnteresting?
0 Nodhorlng: S ————
| e i
| Bupena
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In this task, the students are demanded to write the dialogues based on
the clues given. This instruction asks the students write the dialogues
with the correct sentences into past forms. Before doing it, the students

must understand simple past tense.

Summary Writing

The fundamental principle of summary writing is to write the key
idea based on the content. Students are instructed to write down key
thoughts based on stories. Students must read the preceding section's
text before beginning the task. Students must understand the basic
structure of a recount text. Students are supposed to categorise the text
using the text's components.

Picture 4.6
Task of C.11/A.4/P.155-156

Paadl vt Ronk 230 mrrmer e questinm

AU SHUTHE) e ok D Wory Batly i the rmnreng.
MThet 002 | prwgsrsd brmad dast WAy Thee, we fed
St moether, Aller 1hat we
1o Bandungar. Farhes dhires e

fatet wan 0t e pesk of
2ur bagye
o get 1ex
e 1t iy

A
e |
~4
LanE We miede oy on ol
wd Pawa Peving
o boan and |
e water s

L TR
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Afser (et

|

el L T ey

The writing task above helps the students’ capability in writing
summary from a recount text. The instruction requires the students to
write the main ideas based on the story. Before doing the task, the
students should read the story. The students have to master the generic
structure of recount text. The students are expected to classify the text
based on the text element.
Conversion

Conversion is the process of rewriting or modifying written content

based on orders.

Picture 4.7
Task of C.2/A.2/P.26

- x ?
s using Can you...?
Change and rewrite phrases below into que“"’"s

1. ride a horse
Can you ride n horre-(

2. speak Mandarin .
Can yeu cprakk Mandann_(

3. play a guitar
€An you play a guidat T ——————————
4, dance classical dances ; £ 7
Lan you dance clascical danCzf /
5. swim
Lonyou swin?
act
an you act 7
7. cook
Can you cook 7

8. wash the dishes
can_you wach Lhe dicher 7
9. run fast '
Can You__run gast ]
10, sew ’

Can yeu 2w 7
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The writing task above asks the students to change and rewrite the
phrases. Conversion is a process of replacing text written or changed
appropriates the command. In task C.2/A.2/P.26 the instruction requires
the students to change and rewrite the phrases into questions using “Can
you ...?7".

Picture 4.8
Task of C.3/A.2/P.38

W

Rewrite the following sentences with 'l think ... shauld

-"or ‘I don‘t think ... shol
Examples:

= You don't need thase shoes. (give them away)
[ think you should give mo.ve_s_hw away,

» That T-shirt is too big for you. (buy it)
[ dont think yoit should buy the T-shire.

1. Aliisn't well today. {go to the doctor)

2. The hotel is too expensive for us. (stay there)

You're not well this moming. {go to school)

Bl‘ 2y 1 English fOrSNPAT G vy T
—

4. Reyhan and Zahra are too young. (get married)

5. It's late. (go hame now)

Also in C.3/A.2/P.38 the students rewrite the sentences with “I think ...
should ... ” or “I don’t think ... should ...” as examples given. Before
doing it, the students must understand about modals. The students are
helped to learn way to make questions using modals.

Picture 4.9
Task of C.10/E.10/P.150

. Newrite the following sentences in the cormel form:

Vo go to the market yusterday.

2, He watch Avengees: infinity War an TV last night,

3. They do nat aat fried rlice and 4 werambled egg this morning
A Wa o move Into this aity last yoar

8, Haw do yau ga to school yesturcday?

Corruet Answiars » 10
w Total biare
L]

LI L )
Loring Schome I Total Scom 1
|
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A writing task C.10/E.10/P.150 requires students to rephrase sentences in
the proper sentence form. The purpose of conversion is to be able to turn
regular sentences into irregular, active into passive, present tense into past
tense, and continuous tense.
g. Scrambled Paragraph
A scrambled paragraph is one that is not in logical order or has
sentences that are not in logical sequence. There is just one scrambled
paragraph task available.

Picture 4.10
Task of C.11/A.1/P.153

Ordar the [umblsd senteness to farm geod weount tuats

1, Wa areived at the arphanage at nine in the marming
"N ‘

My frinnds and | visited ar
walcomod us at the gate

y orphanaow last week

The childinn
¢ Afer that, we
A Uwinre golng home, :
Yhaen we playsd with tham in the

s hhad lunch taguinsr
we distributed pifts 1o the childion

hall
wauf‘zw!'m.%

The writing task above improves the students’ ability to arrange jumbled

sentences. The instruction expects the students order the jumbled
sentences to form good recount texts. Then, the students have to arrange
the jumbled sentence into a good recount. After doing this task, the
students able to improve their ability in arranging paragraph in writing

recount text.

h. Sentence Ordering
Sentence ordering is the process of arranging sentences in a logical

sequence to increase coherency and correctness in the text.
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Picture 4.11
Task of C.2/A.4/P.22

o

Asrrangs the words 12 foem 4 goad “ertancey

1. meeting - Tine - the = sl - came -
Tina wnll cenme 40 Ly

o

eehne

2. guiter ~ Alishs - play - the - canney - —
Alitha cannel e
3 iy dte quita,

5. ke =7 Can o you - bake - 5 > ———
Lap. you baks 0 cajy 3

Bupena [ZrINERmmTT,

& the - Wl - yOu - 100 ~ 900 - i - 7 ~ Jecorate
wit Yoy dececale Lhe oo Forwus 7

. exgdan - the - lenon - The Seacher — will soon
The dtacipr will ewplain ¢ lpzrom seon

Scorwg Scheme - I

2 Adamers ment -3 » )
Convect Assmans {Amigrment 1-30 » W0 Total Senve
3

= = 2 = = 2 A —

The task C.2/A.4/P.22 above ask the students to arrange the sentences

into a good sententence. Students are required to rearrange random

statements using words or forms into whole sentences.

Picture 4.12
Task of C.5/A.5/P.36

n Ksigrunant §

Amvange 1he wards inta gued santeran
T 000y = yous = rules - the = maat
LR B
Sarly < B < Nave < e < thare - e
- (5
1~ Dt « sppontment - call « paenind « s s - pDOME = Pt

POy < Nawr ~ 10~ Bon't -y

B = 500« Mt L - yOu = Clom - lole
B - Ihendd - pou - R - cowihen - gt

S0t = BOY « 3« 1« Nawn = ¥ ~ you

.
]
4
s
6ty - o « iy - yow - alad < frett
T
.
,
i

0 ouddyy « 8 < ha - swonry - st

The writing task above improves the students’ ability to arrange jumbled

conversations. The instruction expects the students arrange the jumbled

conversations into a good order. After doing this task, the students able

to improve their ability in arranging sentences in asking ang giving

information related to invitations, permissions, instructions, so on.
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Sentence Combining

Sentence combining is an instructional method that teaches students
how to combine two or more basic sentences or compound sentences to
generate a more complicated sentence using conjuntion.

Picture 4.13
Task of C.2/E.2/P.30

B Combing o semencos Inte one good sentunes, unlng the canjunction provided,

Voo We wwwep the flonr We dlsan the room. (ta)
(A0 pwng v qleer Ao glenn Ale Toam

2 .‘\,r, |..~\.‘|,..‘..‘| 1”"‘, 0}...\‘ 0 aive u:v nockut money, (n order o)
J « " ) J f
me \ O ) oeraer do ) fmuv W ey |
1 She wlwenys rorurnk the book an tme, She nevur
Pays o ()

Che ,11'”,.,”, reduing A boatt o (":n‘ ,”"‘ (v0)

A I ke S\ weuge Y
A They ae apening thele dictdonariss, They ae

ki ; Ve lnoking tor \he maaning of diffieult

Thry ace_aerning AW cieqrg

g 1,

Y or Liaan muaning oy .1.”.'?;"-: ,“" l\‘vllr‘n' (P
8, Mo practison 1ennls ovory day"He will wip the o v v @ relr ‘
-\ v ((-’n""' Annng nnnl’ ""‘l‘] ‘ln.umnuu tor

Lo

4 Npetition, (o)
COMm P rAIN0N

N iy A ‘-'l‘(d‘

Seoning Seheme

Careet Anwar 10
)

w Total Sqnre

Bupena T,

From the writing task above, the students must combine two sentences
into one sentence using the conjunction provided. The form of the
sentence is a compound sentence. After doing the writing task, the
students ust know the conjunction in sentences.
Fill in the Blanks

Fill in the blanks is a form of question or phrase in which one or
more words are replaced by a blank line and the missing word is added.

Picture 4.14
Task of C.2/A.3/P.20

(77 Anatgnmant s —

1 ana of the verbs in the box,

Complate the sentances using can or can'f ane

read hear e awlim np«ndr‘v- urhul;”
maest understand come Lo
Examples)
Andi 1 You gan use my metarcyele,
Noval Thank you very much, but | can’t gide o motarcyele

\ mosorry but | Can't Comma yoaur party on Saturday bocause I'm galng away |
wonkond

2. Aldo b only five, hut he €on Ceeed very well. His favourite baoks are adve
sorien

1. Ivangan Epvavthree languages: English, Dahasa Indonesia, and Japanase,

A We et At Lhe restaurant at il o'

19

loth, © Ay mew d

e
arandparants © o't “TIRE talevision,
nu, ploaie?

At :

LA PR el M speaks 50 quickly,
B Mo has swimming lussans every wonrk aned ha ¢ e
0, Ohtlook, € you AV Y

Could yau ploase be & bit quinter? Yo

CAN__yau _ mEED. the do

7

Sl Mvary wall now.
that blg bird? |y an that tree

10. Dedy Gorbyzar € an.siivg & car with his oyes elosed
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Fill in the blanks without translation is a type of question or phrase with
one or more words replaced with a blank line and to add the missing
word. Based on the writing task above, it can be seen that the task
improves the students’ ability in completing gap in the form of dialogue.
The students have to complete the blank dialogues with the sentences in
the box.

Picture 4.15
Task of C.3/A.2/P.34

Exampiang _

? | {
YO AU firterr o shusdmeiic AR s ket Wit you te play hadminto

G Alwees

N WWHB Oy Tl mabisistad, you should 8 g Mlwwp
Nou Aaul . yaur teeth etter wating and bafore slecping
GOING Lo Raguian 60 1« axclting
Yo

2
»
a
"
n
7
"
“

ARER TOr (161 Yo

i o) NIE Lo rapalr your car
L Look atthe slant ¥ et fet

an the aras

10, You shauld niet vour blevele an the aldovwall

The writing task above ask the students in completing gap in the form
of sentences. The students have to complete the blank with the verbs
provided in the box. Before doing the task, the students must know the
meaning of the verb in the box. Because the task expects the students to

fill in the blanks with the most suitable verb or choose one from many
options to match with the sentences.

Picture 4.16
Task of C.7/A.4/P.91
L] m— N

I THho Wanks with ¥ (omaat faress 6f e verbc n garentheses Pharmbar ane end
Yo hove hera dane ot esanglen
. T reamy roalh . The navapapes b the memening.
2. We tnovipley) 00X MK Teuthell o Musdey
3 She fcleed . Bar reom evary dmp
4 ) rauten) ~ itk on Tuesday.
% Me (novge) brnien o Frdey
6 Tem Ovawel ® v an
7. Lucy st f (8 Bt DOSeremb weery mnht
& Sarah ey — - her tar on Seruidum.
S The gl rotodd) . e "
10, Muther (Notvesk] . s on Seturdape
", Uss vt har mother in e wichan
13, My s aking on
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C.7/A.4/P.91 requires students to finish sentences by filling in the
blanks in the right manner using verbs in parentheses based on the
examples that have been answered. Fill in the gaps assists students with
indirectly memorizing vocabulary in English so that students may finish
sentences based on the proper terminology.

Picture 4.17
Task of C.10/A.3/P.145-146

Arsiguement 3

Nindiya s o Inclomesian vt Sk 5 It 53 FReSen Thght o, S weose 15 ima, har
u::uu— il (n the Shnds with the cirvect farme of the verbe.

i i semet i he
(twant) t Nelp U take cur pvures, Ofy shiok et 30 we "2
(oiva) i our eamere and 19) ... (Int) e take ol
W01 bit mshamedt when | thisk of 1, We had sigjudged that e
] I 0ut, b oty 13) (wantt 1 hulp 14
‘et that be s mmont Dont judge 4 Dook by i cover At don't iihw
negavvely of » wranger,

WL ALY a1l (o w1 b Rack 10 Indonenie rext waak with oty
plotures und stoces

Love,
MNindea

The writing activity of C.10/A.3/P.145-146 differs from the one before
in that there is no vocabulary to help students create sentences; instead,

students complete phrases based on the tenses of the verb.
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2. Translation
The process of converting written text from one language into another is
known as translation. Text or words that have been correctly translated

would communicate the same meaning, emotion, and intent as the original

message.
Table 4.3
Translation Writing Task

No Translation Writing Task in Bupena §
S

<

a. Direct Translation of Whole 3 i

2. Sentences

b. Fill in The Blanks with Translation i -
Total 0

The type translation of writing task aren’t provided in the textbook,
they are:
a. Direct translation of whole sentences is to translate all sentences in
paragraphs correctly and accordingly. In this part hasn’t found this type.
b. Fill in the blanks with translation are complete the sentence from
missing word and replace a blank line with translation. Almost fill the
blanks only fill the sentences with verbs, words, or phrases not
translation. The researcher hasn’t found this type in the Bupena.
3. Free Writing
Free writing is the activity of writing down all of your thoughts without
pausing and without concern for spelling, punctuation, or other writing
norms. This expands individual's understanding and helps in the production

of written language.
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Table 4.4
Free Writing Task

No

Free Writing

Writing Task in Bupena

Amount

a. Free Composition

C.2/A.1/P.23-25, C.3/A.3/P.39, C.3/A.4/P.39,
C.6/A.3/P.80, C.6/E.6/P.84, C.7/A.3/P.95-96,
C.8/A.1/P.113-114, C.8/A.2/P.114,
C.8/E.8/P.118, C.9/A.3/P.130

b. Writing Based on
The Topic

C.1/A.1/P.10, C.5/A.3/P.65, C.6/A.4/P.81,
C.7/A.1/P.93, C.7/A.2/P.94, C.11/A.3/P.165,
C.12/A.4/P.177, C.12/A.2/P.186,
C.12/A.3/P.186

Total

19

The description of free writing provided in the textbook are as follow:

a. Free Composition

Free composition in writing is a task that allows learners to express

themselves free in their writing.

Picture 4.18

Task of C.3/A.3/P.39

=

1.

ignmenta:
ignment 3

Write some things that you, your friends, ar family have to or had to do.

2 —

3. .

4,
I

1.

j:f | Bssignme

Write 5 (five) things students in your schaol must do.

noa W
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From the writing task above, the students understand about modals.
After the students understand this material, the students write some
things that their have to or had to do. In the writing task above, the
students are expected to describe five things in their class.Before doing
the material above, the students understand quantifiers. After the
students understand this material, the students write five things in the
class using some, any, much, many, a lot of, a few, or a little. After doing
the writing task, the students able to write sentences quantifiers.

Picture 4.19
Task of C.6/A.3/P.80

Rl 3

Observe your surroundings. Describe five thin
any, much, many, a fot of, a few, or a little,

95 In your class to your friends using some,

1.
2. —— e
i S ,
: B
G ==

Bupena }

In the writing task above, the students are expected to describe five
things in their class.Before doing the material above, the students
understand quantifiers. After the students understand this material, the
students write five things in the class using some, any, much, many, a
lot of, a few, or a little. After doing the writing task, the students able to

write sentences quantifiers.
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Picture 4.20
Task of C.7/A.3/P.95

NG ALOu|

It takes (e b
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b. Writing Based on the Topic

This writing task include writing based on the topic requires students
to write the text with the topic appropriate to make the good text. The
tasks improves the student’s ability in writing dialogue based on the

situations.

Picture 4.21
Task of C.5/A.3/P.65-66

Write a greetings card. Choose one of the following situations.

Decorate your card with picture.

« One of your friends is sick.

One of your friends moves into a new house.
You want to express gratitude.

Your friend celebrates Eid ul-Fitr; Christmas, Nyepi, or other celebration.

Your friend got the second prize in a competition (mention the kind ¢
competition, for example, running, and telling a story) K

o o o o
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The writing task above develops the students’ ability in writing
greetings card. The instruction above asks the student to write greetings
card. The student develops their text based on the situations provided
to help students to make a good greetings card. After doing this task,

the students able to creative in writing greetings card.
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Picture 4.22
Task of C.11/A.3/P.165
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The writing task for C.11/A.3/P.165 is nearly identical to the writing
task for the topic mentioned above. Based on the subjects presented,
students are requested to produce a recount narrative with the theme of
sad events relating to themselves, friends, or family. The teacher would
conduct an evaluation at the conclusion of writing based on the scoring

rubric as described above.

The researcher presented the findings from the writing task in the
Bupena English textbook. Table 2 presents the main categories of writing
tasks based on the criteria of writing tasks as supplied by Raimes in Bupena
that the offered writing activities are separated into three groups, with only
11 types of writing tasks matching the requirements.
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B. The Compatibility of Writing Tasks Provided in Bupena English Textbook
For The Eighth Grade Based on Raimes Theory

This part answer the second research question “Do the writing tasks in
Bupena English textbook consider a good task based on Raimes Theory?”.
Using a content analysis technique, this study examines the relevance of the
Bupena English textbook for SMP/MTs Grade VIII in the writing part based
on Raimes. This section described the compatibility of writing tasks in Bupena
English textbook for SMP/MTs Grade VIl based on Raimes Theory.

From table 3.1 Analysis of writing task provided in Bupena , it can be seen
that, there are 10 tasks categorized in controlled writing task with 9 tasks from
addition, 7 tasks question answer, 1 task cloze test, 1 task summary writing, 1
task scrambled paragraph and sentence combining only has 1 task. Conversion
and sentence ordering has 4 tasks. None for dictation also the most dominant
are 20 tasks from fill in the blank without translation. Second, translation task
no one writing tasks found in Bupena. Third, free writing there are 2 types such
10 tasks from free composition and write based on the topis has 9 tasks. Based
on the table above, the writer shows the percentage whether the tasks provided
in textbook are suitable with the criteria of writing task as suggested by Raimes
Theory. The writer uses Arikunto’s schema of quality classification. Here, the

percentage criteria of writing task as follows:

o % X 100% = 78,57%

From the result of percentage above it can be concludes that 78,57% of
writing tasks provided in Bupena English textbook for SMP/MTs Grade VI
as suggested by Raimes Theory. The given explanation leads to the conclusion
that writing task provided in Bupena English textbook is appropriate as
learning book supporting with basic competence (KI/KD) every chapter,
practice questions supported by a scoring rubric, evaluation at the end of each

chapter, and end of term every 1 semester. Bupena English textbook is an
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exercise book that should be supplemented by other books as extra books for
the topic during the online teaching and learning process.

In order to obtain more detailed information, the researcher conducted an
interview with an English teacher. The researcher discovered that utilizing the
Bupena English textbook for SMP/MTs Grade VIII in the classroom is
compatible after examining the data. As a result of the interview, it was
determined that Bupena English Textbook for SMP/MTs Grade VIII is
appropriate for SMP Negeri 1 Wangon's eighth grade. Researchers carried out
on November 11, 2021, the interview took held. The researchers spoke with
eighth-grade English teachers. The researcher enquired about the use of the
Bupena English textbook for SMP/MTs Grade VIII during online study.
According to the teacher's information, the Bupena book is simple to use as an
assignment book, and the typical student scores over the minimal level of 80.
The Bupena book has a variety of writing exercises that may be used as a
practice to help students improve their writing abilities. Based on above,
researchers discovered that using the Bupena English textbook for SMP/MTs
Grade VIII during online class is compatible. The teacher stated in the online
learning process that students were able to solve the questions effectively and
achieve high results despite the fact that the content supplied was a little lacking
and needed to be supplemented with government publications.

According to previous research in chapter I, there are similarities between
the findings of this study and the EEAL Journal 49 Vol. 2 No.1, 2019 entitled
“An Analysis of Writing Task Activities Used in an Efl Textbook Entitled
Bupena English For The Eleventh Grade Senior High School Based on Raimes
Theory and Basic Competency of 2013 Curriculum” written by Kiky et al., it
is a qualitative study using a descriptive analysis method. Using Raimes in
Bupena English Textbook for Grade XI as the research object, it was
discovered that there were 10 types of writing tasks with 88.89 percent
conformity to the basic competence of the curriculum 2013. The findings of

this study suggest that students' writing abilities able to improved.
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Meanwhile, earlier studies employed a different theory, such as
Nurayu Prelia Putri's thesis “An Analysis of Writing Tasks in Bahasa Inggris
Think Globally Act Locally Textbook for Third-Grade Students of Junior
High School”, which investigated writing activities based on Paul Nation's
theory. Nurayu discovered 29 of the 34 types of writing tasks described in
the textbook by applying the mixing approach. Similarly to Nurayu's
research, Journal of English Language teaching, entitled “An Analysis of
Writing Tasks in Pathway to English Textbook for Twelfth Grade of SMAN
5 Kota Jambi” by Debora et al., investigates whether or not the writing tasks
in the Pathway textbook are acceptable using Paul Nation's theory. Used a
descriptive qualitative method and discovered that the writing tasks in the
Pathway textbook matched Paul Nation's criteria. Unlike the following 3
studies, this one was journal by Siti Maryam Solihat entitled“An Analysis of
Writing Tasks in English Textbook for Office Administration Students
Entitled Bahasa Inggris SMA/MA/SMK/MAK Kelas XI" and intends to
analyze the appropriateness of writing tasks in English textbook for office
administration using Nunan and Hyland's theory. According to the findings,
the English textbook for office administration inappropriate for
administration students.

The difference between above theory that this this research focuses
on the analysis writing task used Raimes theory and the writing task in
Bupena textbook compatibility with criteria writing task based on Raimes.
Used the descriptive qualitative method, the research discovered 67 of task
meeting Raimes criteria and divided into three categories: 48 controlled
writing, O translation, and 19 free writing. The result of percentage also
show that 78,57% writing task in Bupena is suitable as a learning textbook

and needed to be supplemented with government.

68



CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion

Based on Raimes' notion of types of writing tasks, this study attempts to
analyze the kind of writing task. There are three types of writing tasks,
according to Raimes: controlled writing, translation, and freewriting. There are
diverse kinds of writing tasks. The total was 115 writing tasks as suggested by
Raimes.

The researcher discovered 67 writing tasks based on Raimes theory after
examining the writing activities presented in the Bupena English textbook for
SMP/MTs Class VIII published by Erlangga. The 67 writing activities in the
textbook are grouped into three groups, each with many varieties. First, the
textbook provides 10 sorts of controlled writing tasks for each type, namely: 9
addition tasks, 7 question answers, 1 cloze test, 1 summary writing, 1 scrambled
paragraph and 1 sentence combining, 4 conversion, 4 sentence ordering, and
none for dictation. Also prominent are 20 fill in the blank exercises without
translation. The second category is translation. There is no specific writing task
that has two forms, namely direct translation and fill in the blanks with
translation. There was no writing task that matched this category. The last one
is free writing. There are two sorts of activities: free composition (10 tasks) and
topic-based writing (9 tasks).

The findings of this study indicate that, of the 67 types of writing tasks
identified by Raimes theory, three types of writing activities are offered in this
textbook, with the most dominant tasks found in controlled writing with fill in
the blank without translation having 20 tasks. There are 14 types in three
categories of writing tasks in total, however there are only 11 types in Bupena,
which contain controlled writing (9 types of writing tasks) and free writing (2
types).

However apart from the types of writing tasks mentioned above, the Bupena
book's contents have been adapted to the revised 2013 curriculum, with each

chapter containing basic competence or the purpose of the learning itself, useful
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practice questions to explore writing skills, evaluation at the end of each

chapter, and practice questions on end-terms. Based on the contents of the book

as well as the results of interviews with teachers, the book is appropriate for use

as an assignment book.

B. Limitation of Study

The research was conducted using descriptive qualitative methods and using

data obtained from the Bupena English textbook. There are some limitations

experienced and could be a factor that considered by future researchers. Some

of the limitations in this research include:

1. This research is only based on 1 book in which several other books are used
in learning such as the book “Mandiri”, and “When English Rings A Bell”.

2. The theory used to analyze the writing task is still does not have many
references so that researchers are a bit difficult to find relevant references.

3. The research was conducted only for the junior high school level, and the
results may not be the same as the book research at the high school level
which is more numerous and varied, so further research needs to be carried

out by further researchers.

C. Suggestion
Following the conclusion, the researcher provides guidance concerning this
book:
1. For English Teacher
a. As the teacher, it is essential for teachers to create and supply effective
resources to use in teaching-learning, especially when using online
learning. One of the most significant items that may be utilized as a
guide with the teacher is the textbook. That is, a competent teacher must
prepare and select a decent textbook for their students. To inspire kids
to learn, teachers must be active, imaginative, provide good resources,
create favorable environments, and make the students feel comfortable.
b. The findings of this textbook’s analysis can be utilized as a guide in
selecting resources for teaching-learning in the 2013 curriculum and

future emergency learning.
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2. For Other Researchers
The researcher believes that this research will serve as a resource for
other researchers looking for information for their own research if they are
interested in conducting similar research. The following researchers may be
able to do better study to achieve the greatest results in a nice method.
3. For the Developer
The researcher proposes that the author construct more diverse types
of writing assignments than ever before since it makes it more engaging and
less dull because there were only 11 types of writing activities that met the
sort of writing task proposed by Raimes theory. Also, due to a shortage of
available content in Bupena textbook, there is a need for extra material. It is
believed that students may struggle since they must utilize a companion

book that is not the same as the Bupena book as an English textbook.
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APPENDICES
Appendix 1 Addition

C.3/A.1/P.37

C.6/A.3/P.74
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C.6/A.4/P.75

C.7/A.2/P.87-89
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C.7/A.2/P.87-89
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Appendix 2 Question Answer

C.5/E.5/P.70
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C.10/A.4/P.139-140
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C.11/E.11/P.170
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Appendix 3 Conversion

Appendix 4 Sentence Ordering
| C.6/A.2/P.80

C.11/A.1/P.153
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Appendix 5 Fill in The Blanks
C.5/A.1/P.57
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C.5/A.2/P.63

C.7/A5/P.92
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C.7/[E.7/P.100

TSI I A bk with e oieible it teckie o b ks b parsithenes
Ao AlTwe L ]




C.9/A.4/P.124
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C.11/A.3/P.154
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C.11/A.7/P.180
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Appendix 6 Free Composition

C.2/IA.1/P.23-25
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C.6/E.6/P.84
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C.8/A.2/P.114
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Appendix 7 Writing Based on The Topic
C.1/A.1/P.10
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C.7/A.1/P.93
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C.12/A4/P.1T77

C.12/A.2/P.186
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